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ABSTRACT

The purpose of this study was to investigate the

types and amounts of speaking activities in which beginning

foreign language students engage, in order to determine how

and to what extent students practice the language artifi­

cially in drills, directed dialogues and other forms of

pseudo-communication, and how and to what extent they use

the foreign language as a real means of communication.

Seventeen grade 10 and grade 11 German classes

in Hamilton-Wentworth pUblicly supported secondary schools

were observed, and teacher questionnaires were completed

by twenty local German teachers to verify the accuracy of

the observations.

The results of the observations and the question­

naires reveal that student talk in elementary foreign

language classes is largely in the foreign language (86%),

but that this talk falls almost exclusively in the artificial

range (98%). Only 2% of everything spoken by the students

in grade 10 classes was real communication in the target

language. Further, the data indicate that real communi­

cation activities do not increase substantially at the

grade 11 level.

Student exposure to real uses of the foreign language

occurred primarily in the form of listening comprehension,
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in that 75% of all real communication spoken in German in

the grade 10 classes was the teacher giving instructions or

making explanations. Even in this category, teachers used

more English than German (61% English). In general a

tendency was shovm both by teachers and students to use

English whenever real communication was intended.

Real communication is believed to be essential both

to student motivation and to student achievement at the

earliest stages of foreign language learning. Yet real

communication activities rarely occurred in the beginning

foreign language classes observed in this study. Teachers

cited two major obstacles in achieving real communication

with their first year students: their limited vocabulary

and their limited knowledge of structure. Teachers who

overcame these two obstacles in the observations achieved

real communication via the following technique: by using

the vocabulary and structure from a drill, text, or dialogue

which the students had already mastered to ask the students

personal questions. This technique may be utilized as a

follow-up step to every practice activity from the beginning

of foreign language study and needs only to be planned and

practiced regularly for real communication in elementary

foreign language classes to substantially increase.
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CHAPTER I

INTRODUCTION

Background

In the 1970's secondary school foreign language

enrolment has steadily declined. The problem is now

described as so grave, that foreign language instruction

will have to change or it may disappear from the curriculum. l

Two explanations for the decrease in foreign language

enrolment in recent years are, for North America in general,

the removal of foreign language requirements by universities,2

and for Ontario in particular, Ministry Guidelines granting

students more freedom in electing courses and reducing the

number of credits required for graduation. J This relaxation

of requirements has been followed by a decline both in the

French enrolment in the Province4 as well as in other-language

enrolment. The steady decrease in the latter category over

the past four years is reflected in Table 1.

An important factor in this low enrolment is the

consistently high dropout rate after the first year of

language study. Both U.S. and local statistics indicate

that approximately 50% of the students who enrol in a foreign

language course drop out after one year. 5

In an effort to offset the alarming dropout figures,

surveys have been conducted to determine what students want

1
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TABLE 1

ENROh~ENT IN LANGUAGES OTHER THAN OFFICIAL LANGUAGES,
ALL DIVISIONS FOR PUBLICLY SUPPORTED SECONDARY

SCHOOLS IN THE PROVINCE OF ONTARIO,
SEPTEMBER 1972, 1973, 1974 AND 1975

FOREIGN LANGUAGE SCHOOL
ENROLMENT ENROLM~NT

% STUDENTS
ENROLLED IN FL I

1972
1973
1974
1975

55,604
53,398
51,610
51,054

583,013
585,725
589,650
605,160

9.58%
9.12%
8.75%
8.44%

Source: From Table 4.17, "Education Statistics," Ministry of
Education, Ontario, 1975, 50. Totals include
Guideline and Experimental Courses taught in
English and French schools.

and expect from foreign language study and to identify the

causes of student dropout. The results of these studies are

as follows:

An extensive survey conducted among secondary school

students in Toronto in June 19726 revealed "interest in

learning new languages" to be the most important reason for

enrolling in a foreign language course. 7 Interest was chosen

over other reasons such as travel, career, culture, and

university preparation.

More specifically, interest in learning foreign

languages appears to be an interest in learning to speak the

language. A study conducted among 500 secondary school

students in Erie County, New York in 19738 reports "oral

communication" or "ability to speak the language in various

•
"
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situations" as the students' main goal. 9

The major factor in foreign language dropout in a

1971 survey among 443 secondary school students in

C t · .10 1 f . t 11 ..onnec lCU~ was oss 0 ln erest. The maJorlty of French

and German students in the North York survey in Toronto, on

the other hand, cited such problems as: "too difficult,"

"marks are low," "too much memorization," and "trouble

remembering," as main reasons for dropping the foreign
l?language course. - The dropout factors identified by these

two studies--loss of interest in the former, and difficUlty

in achievement in the latter--rather than being contradic­

tory, appear to be related. Savignon concluded from her

experiment in communicative competence with first year French

students at the University of Illinois in 197213 that interest
14in learning a language is a function of past success. "To

the extent that the student does well in his foreign language

course, he will want to continue." Even the highly motivated

student loses interest if he fails to do well. 15

Rivers also links loss of interest with lack of

achievement and identifies this lack of achievement more

specifically as a failure to acquire the speaking skill:

Students come to the study of a foreign language in
high school with the strong conviction that "language"
means "something spoken." They are often discouraged
and lose interest when they find that foreign language
study is just like other school subjects: "Learning
a whole lot of stuff from a book," and that being able
to speak the language is some far-distant goal, 16
attainable only after years of uninteresting labor.

.
g



She explains further that if students believe the goal of

the course is to "develop the powers of communication in the

foreign language," but they do not achieve "facility in

normal conversation situations," they become discouraged. 17

Although the present study deals primarily with

secondary school foreign language instruction, it is inter-

esting to note that dissatisfaction with the speaking aspect

of their courses was also emphasized by university language

students in a departmental opinion questionnaire administered

at the University of Texas in 1972. 18 In the essay portion

of the questionnaire students made such comments as "I have

had years of language and I still can't say a word."

The most frequently mentioned item was the need for more

speaking practice. The students did not show a preference

for the audio-lingual approach,19 but wanted an opportunity

to use what they were learning and what they really wanted

to master in some kind of controlled classroom activity.

Beyond studying grammar, they wanted to use the language

as a "living language."

In summary, the results of the above-mentioned

studies suggest that most students elect a foreign language

out of an interest in learning to speak the language, and

that many of these students lose interest and drop out

because they feel they make no advance in learning to

converse in the language.

•..
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Purpose of the Study

Loss of interest in the foreign language course and

lack of achievement in the speaking skill, the two factors

identified above which influence dropout, may be related

to the kinds of speaking activities in which the student

engages in the beginning foreign language course. Since

the aUdio-lingual revolution of the 1960's, providing a

sufficient amount of practice in the target language is no

longer a major problem. In 1963 a national U.S. survey of

high schools and universities determined that foreign

language classes spend about half of their time in the

foreign language without English and that grammar discussion

in English averages well under 20% of class time. 20

Whereas the above study investigated how much foreign

language was spoken, an area which has been widely discussed

but has not yet been researched is what kind of talk takes

place in the target language. It is not difficult to keep

students talking artificially in the foreign language through

audio-lingual methods of mimicry-memorization and drill.

Most educators agree, however, that in addition to the many

forms of language practice, students must also experience

using the foreign language for real purposes, to communicate

what they themselves have chosen to say, if they are to

achieve a level of facility to converse in the foreign

language. 2l
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The purpose of this study was to describe foreign

language classroom speaking activities in order to determine

if they provide the beginning student with experiences in

using the language for real purposes, beyond manipulation

and practice. The study seeks to answer the following

question: How and to what extent do beginning foreign

language students practice the foreign language artificially,

and how and to what extent do beginning foreign language

students use the language as a real means of communication?

Procedures

Definition of Speaking Categories

The first step in investigating classroom speaking

activities was to develop an observation instrument which

defines all categories of speaking activities, locating them

in a sequence from total linguistic dependence to total

linguistic independence on the part of the speaker for the

purpose of real communication. The four categories were

defined as (1) No Selection: the student is totally depen­

dent on a text or the teacher, making no selection of

grammatical forms or content; (2) Manipulation: the student

performs drills, selecting grammatical forms, but not

content; (3) Pseudo-communication: the student selects

grammatical forms and content, but for the sake of pseudo­

communication, staged for language practice; and (4) Real

Communication: the student is in complete charge of
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selecting grammatical forms and content, for the purpose

f . bt .. . f . 22o conveylng or 0 alnlng In ormatlon.

Observations

After defining the categories of speaking activities,

nine grade 10 German classes (Level I German) in publicly

supported secondary schools of Hamilton were observed to

determine the frequency of occurrence of the various cate-

gories of speaking activities. Five.grade 11 German classes

were also observed. Since educators warn that real communi-

cation activities are necessary from the beginning and

should not be postponed until more advanced classes, a

comparison of grade 10 and grade 11 talk was made to deter-

mine if teachers tend to postpone real communication until

more advanced classes. 23

Teacher Questionnaires

Questionnaires prepared by the researcher were

completed by twenty German teachers in Hamilton-Wentworth,

in which the teachers stated directly how often specific

speaking activities occur in their classes.

Significance

Foreign language courses are strictly electives in

today's curriculum, and as such must appeal to student

interests or needs if they are to compete with spare periods

or less demanding electives. This study attempts to shed

light on whether the student's interest in learning to
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communicate in the foreign language is being met at the

beginning level, when he must make the decision to continue

or to drop out, by identifying the kinds and· amounts of

speaking activities in which the student engages in the

beginning foreign language class.

This descriptive study could lay the groundwork for

sUbsequent experimental investigations of the effect on

motivation, achievement and dropout of changes in the kinds

and amounts of speaking activities identified by this

report, particularly the effect of an increase in real

communication in beginning classes.

Foreign language classes locally and elsewhere are

already being cancelled due to low enrolment and high rates

of attrition. 24 The scope of this report does not allow

a discussion of the value of foreign language study for

secondary school students. It focusses rather on those

students who themselves found sufficient motivation to enrol

in the beginning foreign language course, but then dropped

out from disappointment. Studies such as the present one

could assist in reversing the serious downward trends in

enrolment and help secure the position of foreign language

courses in the secondary school curriculum.

In chapter II the types of speaking activities

recommended by foreign language educators will be reviewed

with particular emphasis on the nature and importance of real

communication. In chapter III procedures used in this study



for determining the frequency of occurrence of the various

types of speaking activities will be reported in detail.

The results of the investigation will be presented in

chapter IV. An analysis of the results, the implications

and recommendations for further study will be presented in

chapter V. Chapter VI provides a summary of the report.

9



FOOTNOTE~ TO CHAPTER I

IPor Ontario see ~. T. Mitchell, Mi~. of Education,
C8nadian Modern Lan~uage Review (CMLR), XXX (March 1974),
No.3, 262. For the U ,,_. see John 3erwald, "An Assessment
ectudy of Innovative High C:chool Foreign Languaf;e ?ro,grams"
(unpublished Ph.D. dissertation, Ohio State Unlversiiy,
1971), 9-10; Lorraine Strasheim, "The Anvil or the Hainmer:
A vuest Editorial," Foreign Lanp;uage Annals (FLA) ,
4 (Oct. 1970), 53; David E. ~olfe and Leland ~. Howe,
"Personalizing Foreign Language Instruction," FLA l(Oct.
1973), 81. ---

2..." 0 t' TI •.ror n arlO see l:'rancOlse Howard, "Teacher
Preparation for Student-Centered Learning in:odern
Languages," Cr.1LR, XXX (Oct. 1973), 20. Also '~Iuriel

'IIcCuaig, "Concerns and Trends in the Teaching of French,"
The Board of Ed. for the Borough of York, CMLR, XXX (Oct.
1973), No.1, 13; R. C. Gardner and P.C. Smythe, "I\Iotiva­
tion and Second-Language Acquisition," CfV1LR, 31 (1975),
Nr. 3, 221. In the U. S. see Norma Klayman, "Views of
Secondary School Educators on the Foreign Language
Requirement in Higher Sducation," dodern Language Journal
(r~LJ), LIX (April 1975), No.4, 173.

3The credit system is explained in Circular H.S.l,
Ontario Ministry of Education, 1975-77. See also
McCuai~, 13; Howard, 20-21; Gardner and Smvthe, 221;
Robert -rkConnell, tIC urrents in Contemporar~r Moderns
Teachin g ," ~ [,1V~, XXX (0ct. 197 3), No.1, 49.

4For a comparison of the drop in French for all
provinces, see Gardner and Smythe, Figure 1, 220.

5For statistics on the U.S. dropout rate see
Robert Lafayette, "An Investigation of Causes Leading to
Early Attrition in Foreign Language Study" (unpublished
dissertation, Ohio State University, 1971), 16; Theodore
Mueller and ~obert Harris, "The Effect of an Audio­
Lingual Program on Dropout Rate," 1LJ, L (r,1arch 1965),
No.3, 135 i Virginia.'Jilson and Beverly ','lattenmaker,
Real Communication in Foreign Language, The Adironack
r"Iountain Humanistic EducatIon Center, 0pringfield Road,
Upper Jay, N~, 6. Ontario statistics are not readily
available for the dropout after grade 10, since enrolment
statistics for grades 9 and 10, and 11 and 12 are
combined. A study by this researcher in nine Hamilton
secondarv schools' revealed a dropout rate after grade 10
German of 55%, with a dropout after grade 11 of 31%.

10
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6
The study was made b.1 the Board of Education,

North York, 1972, and reported by Isabel Fram in a series
of Research Reports for F'rench, German, Italian and Spanish.

. 70nlv the French studY, which involved 498 students
In 18 schools, and the German study, which involved 261
~tudents in 12 sch~ols, are considered here. Reporting
lnterest as the maJor reason for electin~ a foreign
language course were 79.5% of grade 9 French students
(p. 6 of grade 9 French report), 82.8~ of grade 10
French students (p.7 of grade 10 French report), 87.3%
of grade 12 French students (p. 6 of grade 12 French report),
and 88.1~ of grade 11 German students (P. 7 of German
report.) Note that the German study 'das ~ conduc ted only
at the grade 11 level.

8The study was conducted in two school districts
in Erie County, New York, by Anthony Papalia of the State
University of New ~ork at Buffalo. See "Students, Parents,
and Teachers as Data Sources for Determining Foreign
Language Instructional Goals,", FLA, (Oct. 1973), 117-119.

9 Ibid ., 118. Skills related to travel were also
ranked high by the students. Other choices were oral
comprehension, reading, writing, culture, and career.
Teachers, on the other hand, emphasized (1) understanding
the FL when it is spoken, (2) understanding the foreign
culture, and (3) learnin.£?; to speak, read and write the FL.

laThe study was conducted bv a random sample surve'"
of small, medium" and large schools in Connecticut. See
l":enneth Lester, "Factors Related to Dropout Between
Levels Two and Three of Modern Foreign Language Study in
the Public Secondary Schools of Connecticut" ~unpublished
dissertation, Boston University, 1971). "

llIbid., vi. The study failed to support the
hypotheses that low aptitude and negative attitude towards
the teacher were significant factors in dropout after
Level 2.

12Thc highest ranked reaSon for dropout: "Prefer
another option i

• sheds little light on the problem, since
it is not specified why the students preferred another
option. There may be a causal relationship between
"~refer another oution" and the other reasons reported
above--too difficult, low marks, trouble remembering, etc.

l3Por this and the following see ('''l.ndra J. ~8.vignon,
Communicative Competence: An ~xperiment in Foreign Language
reaching, Language-and the eacher: A Series in Applied
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See

12

Linguistics, Vol. 12, The Center for Curriculum Development,
1972, 16, 162-63.

14
Th

, . ,
, 1S 1S 1n contrast to Lambert, et al, (1961),

who emphasized the importance of initial motivation in
predicting success. Savignon explains that Lambert
measured attitude several months after the course had
begun, ~nd for students in first, second and third year
of study. Results of her study indicate that achievement
influences attitude, rather than vice versa. Cf. Savignon,
162-63. -

15Jakobovits states the same conclusion negatively:
"It is well knovm that lack of achievement in a subject
lowers student motiv:::ttion." See L. A. Jakobovits,
Foreign Language Learning, A Psycholinguistic Analysis of
the Issues, 1970, 248.

16Jilga Rivers, Teaching Foreign Lan uage Skills
(Chicago: University of Chicago Press, 1968 , 101.
Also Pimsleur in his study of underachievers found them
most interested in speaking the language. See P. Pimsleur,
D. M. Sundland, and R. D. McIntyre, Under-Achievement in
Foreign Langu8,ge Learning (Ne'.'l York: [VILA, 1966), 6.

17~ilga Rivers, The Psychologist and the For~ign
Lanftuage Teacher (Chicago: University of Chicago Press,
196 ), 57.

18For this and the following see John L. ~alker,
"Opinions of University Students about Language Teaching,"
F"LA, 7(1) 1973, 102-103.

19Mueller and Harris actually attributed
dropout rate to a rigid audio-lingual approach.
mueller and Harris, 133·

20Scarvia B. Anderson, Lynn K. Gaines, and Rosemary
Russell, A ~urvev of MFL Instruction in High Schools and
Colleges, Princeton, N. J., Educational esting Service,
1963, 4-15. The results reflect responses from 1,210 .
secondary schools chosen by random sample from the ent1re
list of 23,537 U.S. secondary schools, and responses from
425 colleges chosen by random sample from the total list of
1,987 U.S. colleges. In this survey teachers completed
questionnaires in which they estimated the amount of time
spent in various activities.

21Real communication as an e sential step in the
lang age learning process is emphasized, to name only a
few, in the following: ':/ilga Rivers, Teaching Foreign



La~uag.~?kills ; Rivers, S eaking in Man Tono-ues: Essays
in Foreign L3,nguap;e '1'eaching Rowley: Mass: Newburv
House, 1972); D. Hicks, "Real Conversation?" Enp:lish
Lan2;Uage Teaching (ELT) 3: 57 -68; Adrian Palmer, "'r eachin2;
Communication," Language Learnin2; (LL), 20 (1970), ­
55-68 i John Macnamara, iticGill Universi ty, "Nurseries,
Streets and Classrooms, ::ome Comparisons and Deductions,"
':.LJ, 57 (1973), !'lo. 5-6, 250-54.

22Support for this choice of categories is detailed
In Chapter III.

23Por more detailed discussion of the importance
of real communication from the beginning of language study
see Chapter II.

24Interviews with teachers r~vealed that in some
0chools grade 10 German is cancelled if fewer th~n thirty
students enrol. This policy is based on attrition
statistics "',hich indicate that too few students would be
left from the original thirt'! after two years to justify
a third year German class. Since the program could very
likely not be carried through for the intended three-year
sequence, the entire program is cancelled, or postponed
for one 'lear.

13
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CHAPTER II

REVIEW OF LITERATURE

The goal of secondary school foreign language

students was presented in the introduction to this study

as a facility to communicate in the foreign language, and

disappointment in learning to converse in the foreign

language was identified as a possible factor in the large

dropout rate after the first year of language study. In

this chapter the literature on the problem of achieving

communication in a foreign language will be reviewed: first,

by outlining the speaking activities prescribed by current

teaching approaches, all of which propose a sequence of

activities leading toward the goal of real communication;

and secondly, by examining in particular the final step in

the sequence, real communication--its nature and importance.

Sequence of Speaking Activities Prescribed by
Current Teaching Approaches

Audio-Lingual

The audio-lingual approach, as described by Brooks,

involves "the establishment of a set of habits that are

both neural and muscula~ and that must be so well learned

that they function automatically."1 The approach is based

on Skinnerian principles that language, like all other

behavior, is conditioned by a process of stimulus-response.

14
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These principles applied to foreign-language learning

require that responses be reinforced immediately, and that

patterns be practiced until they become automatic. These

tenets led to the mimicry-memorization and pattern drills

characteristic of the aUdio-lingual approach and the use

of the language laboratory for the immediate reinforcement

and drill to the point of saturation. Grammar rules were

de-emphasized, usually learned inductively after extensive

tt t · 2pa ern prac lce.

Although this approach has often been described as

a "mechanical" one as opposed to a "thoughtful" one,3

actually a sequence of activities was very soon proposed

by the proponents of this approach in which only the

beginning stages were purely mechanical. Diller describes

"the linguistic sequence" in learning to speak as follows:

A. Mimicry-memorization: Imitation of the speaker
and memorization of patterns. Emphasis on accurate
pronunciation. Pattern sentences, dialogues, story
narration, songs, poems, etc.
B. Recombinations: Drills in manipulating sections
of sentences. Recombining of known patterns. This is
an important step in establishing flexibility in
speaking to offset the rigidity of rote dialogues and
to develop ingenuity in constructing desired responses.
Since natural conversation is never a pre-arranged
push-button-response affair, one must learn to have
accuracy and flexibility in the use of the foreign
language.
C. Pattern Alterations: Basic parts of learned patterns
altered by means of substitution (morphological
changes). SUbject-ve~b,.noun-adjective.agreem~nts;
time (tense) changes lndlcated through lnflectlonal
changes, etc.
D. Spontaneous Expression: Recall of sounds which
convey ideas, observations~ and emotions. This is the
ultimate goal in speaking.
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The sequence of activities advances in this model

from mimicry-memorization, in which the student makes

no selection of his OVffi, to spontaneous expression, in

which the student uses the language to convey information.

Hok describes basically the same sequence when she speaks

of manipulating the foreign language in the various drills

(repetition, substitution, conversion, pyramid and

combination) in order to reach the goal of "a natural

utterance.,,5 And Politzer recommends a gradual relaxation

of teacher control proceeding from "absolutely rigid

control"in repetition drills, to more freedom in sub­

stitution exercises, then to transformations, and finally

to use of the pattern independently in a personal context,

for the purpose of self-expression. 6

Cognitive-Code

The cognitive-code approach is based on Chomsky's

theory that "language is not a 'habit structure.'

Ordinary linguistic behavior characteristically involves

innovation, formation of new sentences and new patterns

in accordance with rules of great abstractness and

intricacy . • There are no known principles of

association or reinforcement, and no known sense of

'generalization' that can begin to account for this charac­

teristic 'creative' aspect of normal language use."? He

explains language rather as an innate capacity to



internalize a "generative grammar--a system of rules that

can be used in new and untried combinations to form new

sentences and to assign semantic interpretations to new

sentenc es. ,,8

Chomsky himself is "skeptical about the significance

for the teaching of languages, of such insights and under­

standing as have been attained in linguistics and psy­

cholo~J," stating that neither linguistics nor psychology

"has achieved a level of theoretical understanding that

might enable it to support a 'technology' of language

teaching.,,9 Chomsky's theory has, however, had an impact

on second-language learning in the form of are-emphasis

on rule-learning. Although the cognitive code-learning

theorists agree with the audio-lingualists that speech

is an unconscious or automatic process, they believe that

the procedure for developing the speech skill must be a

conscious one and therefore place primary emphasis on

comprehension of structure. 10 This differs from the

audio-lingual appr~ach in that practice occurs after

presentation of the grammatical rules, and the purpose of

the practice is not to achieve mechanical automaticity,

but to practice composing original responses by cognitive

processes. ll

It is important to note here that these two con­

flicting theories of language learning do not result in

very different overt steps in the actual learning process.

17
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Regardless of "how" the learning is believed to take place--

whether by an innate capacity or by habit formation--the

sequence of overt activities remains very much the same.

Both approaches begin with totally dependent speech in the

form of repetition (by the audio-lingualists for habit

formation, by the cognitive-code theorists for phonology)

and proceed through practice stages of whatever kind to

the ultimate goal of totally independent linguistic response.

Individualized Instruction

A third approach (which could involve both the audio­

lingual and the cognitive code, as well as other approaches)

is individualized instruction. This approach is intended to

meet the needs of the individual students by individualizing

"according to course objectives, rate of learning, method

of learning, content of learning, or a combination of two

12or more of these approaches." Thus, if the course is

individualized according to method of learning, the student

may choose between a habit-forming (aUdio-lingual) or

more rational (cognitive code) approach. Regardless of the

method followed, the procedure remains the same. Disick

emphasizes that the ultimate teaching goal is to develop

communication competence, and that "drills and exercises

remain undeniably essential prerequisites to free communi­

cation."lJ She classes these activities from the simplest

to the most complex as follows:

....
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Stage I. Mechanical Skills. Students make discrimi­
nations, repeat, recite, or copy without necessarily
understanding the material they are dealing with.
Stage II. Knowledge. Students know and understand
the facts and rules they have been taught. Their
responses vary little from those originally learned.
Stage III. Transfer. Students apply their knowledge
in new situations such as oral drills or guided writing
exercises. Student performance is controlled and
predictable. The drill and exercise material consists
of recombinations of familiar vocabulary and structure.
Stage IV. Communication. Students use the language
creatively either to understand new information or to
express their o~~ ideas. The material to be compre­
hended may contain unfamiliar linguistic elements.
Student responses are not entirely predictable. Some
performance at this stage should be a goal of all
foreign-language courses.
Stage V. Criticism. Having largely overcome most
major communication difficulties, students focus
primarily on analyzing and evaluating material presented
to them. Performance at this stage may be the goall~f

advanced language, literature, and culture courses.

Importance of the Complete Sequence

The failure of many language programs to achieve

the goal of real communication has been attributed to a

failure to properly emphasize all stages of the language-

learning sequence. Frequently, new approaches are reactions

to the weaknesses of previous approaches and consequently

overemphasize or underemphasize essential activities.

Grittner explains:

Proponents of pattern practice see the technique as
the link which had heretofore been missing in the chain
of skill development which begins with dialog memori­
zation and ends when the student is able to apply
language patterns spontaneously to express what he wants
to say in an unanticipated situation. To be fluent
in a foreign language the student must have an immediate
command of all the sounds, structures, and word-order
sequences which are used commonly by native speakers.
The drill is intended as a means of providing systematic



practice on these elements so that t£~ student has
the Dotential for free conversation. )

He has found, however, that "overenthusiastic proponents

of the drill have tended to use it to the exclusion of

other techniques which are needed to produce free responses

16in the new language." Politzer also warns in his

discussion of pattern practice that "failure to let the

student 'generate' patterns rather than just 'manipulate'

them may result in a student who goes through a training

program without making a single mistake--but also without

learning to express himself in the foreign language."l?

In Rivers' view, for a language program to be

successful there must be adequate learning at both the

mechanical, lower level of manipulation and the rational,

upper level of selection or "the level of expression of

20

1
. ,,18persona meanlng. She finds that the aUdio-lingual

approach is effective in developing the lower-level

manipulative skill, which involves "certain automatic

connections, verb endings. ., rigid word order,

question forms, negations," but that it unfortunately

neglects the upper levels of selection and self-expression.

On the other hand, a program which emphasizes the cognitive

rule-learning aspects of language and neglects the lower-

level automatic responses which must be acquired by the

mechanical process of repetition and drill will also fail

to produce a level of free expression, resulting instead in
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hesitant speech. She emphasizes therefore that "we

cannot neglect either level.,,19

Pauls ton also sees a sequence in structural

pattern drills, which she divides into three categories-­

mechanical, meaningful, and communicative:

A mechanical drill is defined as a drill where there
is complete control of the response, where there is
only one correct way of responding . . . . In a
meaningful drill there is still control of the response
(although it may be correctly expressed in more than
one way and as such is less suitable for choral drilling),
but the st~dent cannot complete the drill without fully
understanding structurally and semantically what he is
saying . . . . In a communicative drill there is no
control of the response. The student has free choice
of answer, and the criterion of selection here is
his own28pinion of the real world--whatever he wants
to say.

She emphasizes that "there should be an orderly progress

from mechanical drilling through meaningful to communicative

drills . . . . We then need to proceed systematically,

not leaving out anyone step."

Real Communication: Its Nature and Importance

Although the literature on the problem of language

learning consistently proposes a sequence of steps, all

of which are deemed essential to language mastery, special

attention is given here to one of these steps--frequently

termed real communication--because of its nature and

importance.

In each of the teaching approaches described in the

beginning of this chapter, real communication was listed
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as the final step in the language-learning process. It

was defined as the conveyance of ideas, observations,

and emotions, or the free, uncontrolled expression of one's

own ideas.

Real communication was presented in the introduction

to this study as the goal of foreign language students.

That communication in the foreign language is the goal of

foreign language methodologists and teachers is also

overwhelmingly attested. Grittner, for example, has

suggested that all classroom practices should be evaluated

on the basis of whether or not they "promote direct, spon­

taneous communication in the target language. ,,21 \'lJilkins

says that "our aim for language learners" is "that they

should be able to produce and receive communication in

the language.,,22 Rivers says the ultimate purpose is

expression or real communication. 23 According to Palmer,

. 1 ., . t' ,,24"the ultlmate goal of language earnlng lS communlca lon.

"Das echte Sprechen" is emphasized by Rott. 25 Politzer

defends pattern practice only if it leads to the creation of
26the ability "to communicate in the foreign language."

Referring to the foreign language teachers in Ontario,

Mitchell says that they "purport to teach the language as

a means of communication.,,27 And Laws affirms that the

current programmes in Ontario attempt "to lead the student

from closely restrained automatic behavior to re31istic

conversation.,,28
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Thus, the role of real communication is twofold. It

is at once the goal of foreign language study, and also

the essential final step toward achieving that goal.

In Rivers' words: "To develop skill in communication in

the foreign language the student must have continual

practice in communicating, not merely in performing well

in exercises, no matter how carefully these may have been

designed.,,29 "Preoccupation with other aspects of the work

must not be allowed to whittle away the time spent in this

activity. 1130 Also Rott explains: "Insofern ist das

Sprechen nicht nur ein Ziel des neusprachlichen Unterrichts,

sondern gleichzeitig ein hervorragendes Mittel der

Spracherlernung tiberhaupt." Jl

The principle that real communication is not only

the goal but is itself the means to the goal is the

rationale behind a "second language plus content subject,"

as explained by Tucker: "The theoretical rationale for

such an approach is that the student can most effectively

acquire a second language when the task of language learning

becomes incidental to the task of communicating with

someone . . . about something . . . which is inherently

interesting to the student." J2

Macnamara goes so far as to suggest that the main

difference between the child's rapid learning of a second

language on the street with playmates and the foreign

language in the classroom is that the student sees the
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language as something to be learned. The child is not

interested in language per se, but in what it communicates. 33

As the final step in the learning sequence, real

communication should not be left to chance extra-curricular

activities, but rather should be a regularly planned

classroom activity. And because of its importance to

motivation and achievement, real communication should be

practiced from the beginning of foreign language study.

Politzer explains that in order to keep student motivation

alive, more is needed than to "hold out the promise of

reward to be earned in the distant future. The idea of

progress and its motivating force must therefore not only

be built into the curriculum, but must be part of its

individual components. It must be part of each unit,

each lesson, each drill.,,34 Since progress is measured

by how close the student comes to the ultimate goal of

free expression, Politzer continues by explaining that

self-expression not only keeps alive the student's

motivation, but also effects achievement by teaching

"him how to make the expressions and patterns of the lesson

part of his active knowledge, how to transfer them from

the contexts in which he has learned them to contexts

in which they may be of use to him."

Rivers also relates self-expression to motivation

and achievement. As for motivation, she explains that
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drills at the early stage which do not lead immediately

to communication result in boredom. Students are not

willing to wait until some far-distant future time to

begin using what they supposedly are learning. 35

As for achievement, she explains:

It is not sufficient for him to use a pattern to
complete an exercise or to answer as the teacher
requires; he must practice selection, from the
earliest stages of instruction, in an attempt to
combine what he knows and what he is learning in
the expression of a message he has personally
chosen . • No matter how simple the pattern,
it is important in the communication system for
its possibilities of occurrence and combination,
and it takes its place in the second-language system
the student is building up as soon as it becomes a
medium of communication'3Father than a simple
manipulative operation." 0

In other words, "production must be regarded as preliminary

• . . so that from the earliest stages all learning activi-

ties lead to some form of real communication rather than

remaining at the level of pseudocommunication through

imposed utterances.,,3?

The importance of, contrasted by the neglect of,

self-expression at the early stages of language learning

has also been expressed by Diller:

Conversation ... is the ultimate goal in language
learning and now as always the major problem in any
foreign-language curriculum is how to move the student
from the mechanical stage of language manipUlation to
a degree of real communication and free expression

Personal expression must begin at the initial
stages of language learning; but unfortunately the
critical question of how the student is to formulate
his own ide~s in the foreign language is often over­
looken-or dlsregarded at the early stages of skill
development. But from the outset some simple form of
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question-and-answer pattern in which the decision of
what. to c~§ffiunicate rests on the speaker, is certainly
posslble.

Salama also emphasizes the seriousness of neglecting

real communication at the early stages of language learning:

The well-known techniques are repetition, substitution,
addition, combination, and transformation drills.
These techniques are effective for habit formation
and to give physical practice in producing the sound
combinations of the language. But no one can pretend
that, when nothing but pattern practice is given, the
learners are communicating their own ideas or responding
to natural cues and people in their environment.
Pattern practice needs a follow-up step of application
which is as immediate and as frequently and regularly
repeated as any pattern practice. A transiti3~ from
pattern practice to natural speech is needed.

Grittner, who values the drill for developing "an

immediate command of all the sounds, structures, and word-

order sequences," attributes the success or failure of a

course to the presence or absence of the follow-up step of

free expression. "IJlJhether or not the students actually

develop the ability to converse freely depends upon

teacher and student followup[sicl(or.lack of followup) ."L~O

The most convincing evidence for the necessity of

this follow-up step is provided by Savignon. In her

experiment on communicative competence those students

who had been given the opportunity in class to use the

linguistic knowledge for real communication were able to

speak French at the end of the study when the tests of

communicative competence were administered. The students

in the control group and the other experimental group,

who had received the same language instruction except for

....
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the follow-up step of real communication experiences,

were not able to speak French. 41 The speaking tests

included discussion, interview, reporting, and description

activities. In each section the student was evaluated not

on correctness of grammar but on the amount and the

accuracy of the information he was able to obtain or

42convey in the target language.

Implications

The implications of this language-learnin:~ sequence

are of utmost importance to the everyday activities of the

foreign-language teacher. In light of the agreement on

the necessity of all stages of the sequence from the very

beginning of language study, it follows that the effective-

neSs in terms of motivation and achievement of any language

program, textbook, or lesson plan can be predicted on the

basis of how adequately each stage is represented. Over-

emphasis of the higher levels of selection with insufficient

preparation at the lower levels could explain speech

hesitancy. Overemphasis of the mechanical end of the

sequence at the early stages to the exclusion of self­

expression could explain much of the lack of achievement

in the speaking skill and loss of interest in the subject.

'Jhile much has been written on the need for all

stages of speaking activities and particularly for real

communication experiences from the beginning of foreign
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language learning, no study known to this researcher has

been conducted to determine to what extent these proposals

are being carried out.

In chapter III the procedures used in this study

for determining how and to what extent each of these types

of speaking activities occurs in beginning foreign language

classes will be described.
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CHAPTER III

PROCEDURES

Two basic procedures used in gathering the data

for this study were class observation and teacher question-

naire. Both the observation instrument and the teacher

questionnaire were designed by the researcher and will be

described in detail in the following sections of this

chapter. Procedures, scope and limitations of the obser-

vations and the questionnaires will also be explained.

Observations

The first step in determining the frequency of

artificial and real speaking activities in beginning foreign

language classes was to develop an observation instrument.

The only observation tool which had been developed pre-

viously for assessing "the kinds and amount of student and

teacher talk in the target and native languages" is the

FLint System. l This observation system is designed, however,

to analyse teacher and student interaction and contains

many categories, including non-verbal ones (silence,

gestures, facial expressions), which are not applicable to

the present study. Also, the categories in FLint which

do specify kinds of talk in the target and native languages

are defined according to direct or indirect teacher

influence. (Examples of direct teacher influence are

32
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"Gives Directions" or "Directs Pattern Drills." Indirect

teacher influence includes "Praises or Encourages" or

"Jokes." Student Talk is divided into three categories:

"Student Response, Specific," "Student Response, Choral,"

and "Student Response, Open-Ended or Student-Initiated."

See Appendix I for details.) An instrument was needed

for the present study which defined the kinds of talk

according to "artificial" or "real" communication. The

precise meanings of the terms artificial and real communi­

cation, and the specific activities which fall under each

category, will be defined in the following section.

Definition of Speaking Categories

In this study artificial talk refers chiefly to

practice exercises, in which the student is to varying

degrees limited in his selection of words by the nature of

the exercise. Included in such activities are repetition

and pattern drills, staged dialogues and question/answer

sessions on assigned texts. This kind of talk is artificial

in the sense that it is strictly language "practice."

Real communication, on the other hand, refers to talk for

the purpose of conveying or obtaining information, i.e.,

for the real communication of ideas, emotions, or exper-

iences. In this kind of talk the speaker is in total charge

of selecting the words and structures to convey his own

meaning. It is recognized, of course, that within the

.....



classroom setting even talk which conveys information may

ultimately be for the purpose of language practice. The

difference between these two categories is ~hat artificial

J4

talk has no function outside the classroom learning setting,

whereas real communication is appropriate in any real life

situation.

In developing the observation instrument, the

researcher listed the specific speaking activities in

sequence from the most limited degree of selection by the

student to the greatest degree of selection by the student,

as follows:

(1) No Selection. The student selects neither content

nor grammatical form. This includes activities such as

oral reading, verbatim repetition, and recitation of

memorized dialogues not composed by the student.

(2) Manipulation. The student selects grammatical forms,

but not content. This includes activities such as substi-

tution, transformation and translation drills and directed

dialogues.

(J) Pseudo-communication. The speaker selects grammatical

forms and content to varying degrees, but not for the

purpose of real communication. This includes activities

such as presentation of dialogues composed by the students,

and question/answer sessions when the questioner is not

really seeking information, but is asking strictly for the

purpose of language practice.
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(4) Real Communication. The s£eaker selects grammatical

forms and content, not only for the sake of language

practice, but in order to convey or obtain information. This

includes activities such as instructions from the teacher

and questions asked by the teacher or student for the

purpose of obtaining information.

Categories one, two, and four are based upon a

consensus of scholars as to the proper sequence of speaking

activities in foreign language learning. The initial step

is described2 as follows:

--an imitation or memorization (Diller, 89)

--repetition (Hok, 144)

--repeating, reciting or copying (Disick, 43)

--automaticity, repetition (Rivers, in Weinrib, 11)

The final step is described in the following terms:

--spontaneous expression conveying ideas, observations,

emotions; real communication, free expression (Diller,89)

--a natural utterance in a natural setting (Hok, 144)

--use of the pattern independently in a personal context,

free expression, self-expression (Politzer, 86)

--expression in unstructured situations, real communi­

cation, the expression of a message personally chosen

(Rivers, in Lugton, 165)

--expression of one's own ideas (Disick, 43)3

--spontaneous application of language patterns to express

what one wants to say in an unanticipated situation,
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free conversation (Grittner, 209)

--no control of the response, criterion of selection is

one's own opinion of the real world, whatever one

wants to say (Paulston, l89ff)

--responding to natural cues and people in their own

environment, natural speech (Salillna, 23).

From this consensus among teachers and methodologists

on the nature of the initial and the final stages of

language learning, the researcher defined the first stage

as one in which the student makes no selection of any kind,

contrasted with the final stage in which the student is in

complete control of selection for real communication

purposes rather than for language practice.

The middle stage between no selection by the student

and total selection for real communication purposes is

described as drills, practice. pattern practice, or

manipulation. 4 Therefore the second stage on the obser-

vation instrument was defined as manipulation, comprising

all types of language practice drills in which the student

selects grammatical forms, but not content. The content is

imposed by the drill cue. 5

An additional middle stage was defined by the

researcher to include all those language practice activities

which permit more selection than the rigid manipulation of

grammatical forms, but less than total selection for real

communication. In this study it is labelled pseudo-

,
,
~



, t' 6 ,communlca lon, and lncludes all speaking activities in

which the student selects both grammar forms and to varying

degrees content, but for artificial rather than for real

communication. The following rule was used to differen-

tiate between these two types of communication: if the

speaker requests or imparts new information, he speaks for

the purpose of communicating and not for language practice

only. If he requests information already known to himself

or imparts information already known' to his listeners or

conversation partners, he does so for language practice,

not for communication.?

The researcher tested the preliminary list of four

speaking categories for completeness by observing two grade

10 classes and manually recording all teacher and student

3?

utterances. (See section on recording for details, p.41ff.)

As a result of this test for completeness, it was deter-

mined that the four basic categories were adequate for

the purpose of identifying artificial versus real communi­

cation, but that a breakdown into sub-categories would aid

in identifying more specifically the various speaking

activities in categories one, three and four. Sub-

categories were added, therefore, which differentiate

monolog (no exchange) from verbal exchange between two

or more speakers, and, further, verbal exchange on grammar

from conversational exchange on topics other than grammar.

The final list of categories is sho,m in Table 2.
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Table 2

CAT~GOKI:SS OF SP2AKIilG ACTIVITI23

1. No Student Selection. The student selecits neither
contenL nor grammatical form.

(a) No exchan.q;e. lncludes oral read in£: and recitation
of memorized m~terial in which no exchan~e occurs
between speakers a~d no selection is practiced by the
student.
(b) Repetition or teacher's cue to repeat.
(c) Conversational exchange. Includes recitation or
reading of dialogues in which an exchange occurs between
speakers and no selection is practiced by the students.

2. fila.ninulation. The student selects grammatical forms,
but not content-.--

Includes manipulation or te~cher's cue to manipulate,
as in substitution, transformation, or translation
drills, directed dialogue, etc.

3. Pseudo-communicatio~. The s-peaker selects grammatical
forms and content, but for the sake of 18Ilp.;u~

Q:ractice onl'l.

(a) No exchange. Includes reporting for the sake of
language pr~ctice onlv, not for the transmittal of
information.
(b) Sxchan~e on grammar for pseudo-communication: the
answers are known to the questioner.
(c) Conversational exchange on topics other than grammar
for the sake of language practice only, not for the
transmittal of information. Includes performance of
dialogues written b_ the speakers, and question/answer
sessions when the answers are knovm to the questioner.

4. Real Communication. The speaker selects grammatical
forms and content, not onl'! for the sake of language
practice. but for the tTansmittal of inform~·ion.

(a No exchange. ~he speaker reports, lectures. gives
instructions, explains grammar. asks rhetorical
questions. makes exclamations, corrects, eval ates.
comments, commands, reprimands, etc.
(b) ~xchange on ~rammar for real communication: the
~uestioner really seeks information.
(c) Conversational exchtnqe on topics other than
grammar for the real communication of information not
previouslv knovm to the conversation p~rtner.

-_--.:.._---------~

•...
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As outlined in Table 2, speaking activities are

divided into four basic categories: (1) No Selection,

(2) Manipulation, (J) Pseudo-communication, and (4) Real

Communication. Categories 1, J, and 4 are further divided

into three sUb-categories each, for a total of ten categories

altogether. This number is doubled when the e (English)

category is considered. The parallel subdivisions of

categories 1, J and 4 can easily be memorized for rapid

scoring by any observer. Sub-section (a) each time refers

to no exchange (monolog), section (c) to conversational

exchange. Section (b) in categories J and 4 refers also

to an exchange, but specifically on the topic of grammar.

These subdivisions are summarized as follows:

(a) No Exchange

(b) Exchange on Grammar

(c) Conversational Exchange

The only other division is category Ib which refers to

repetition.

Thus, conversation can occur on three levels: in

categories 1, J, and 4. The differences are as follows.

In category 1 the student does not participate in composing

the dialogue. He makes no selection of any kind. In

category J he composes the conversation for language practice.

In category 4 he participates in real, spontaneous conver­

sation.



It must be noted that although the first two

categories are defined in terms of the degree and kind of

selection exercised by the student (liThe st·udent selects

.. "), these categories also apply to teacher utterances.

For example, category lb applies not only to repetition

by the student, but also to the model which the teacher

supplies for the student to repeat. Likewise, category 2

applies at once to the teacher's model for the student to

manipulate and the student's answer. It is understood

that only the student's selection is limited in these

tvo categories; the teacher exercises total selection of

what he says. The definitions of categories three and

four, on the other hand, apply both to teacher and to

40

student talk (liThe speaker selects. II ). .
Other clarifications of the categories in Table 2

are as follows:

(lb) Verbatim repetition refers not only to repetition

drills but to repetition in general. This technique is

frequently employed by teachers to reinforce a correct

answer or to correct pronunciation flaws.

(Ja) Pseudo-reporting occurs when a student "reports"

or retells the content of a selection read by the entire

class. This type of reporting is strictly language

practice, and not language for the purpose of conveying

information.

.
!'



41

(3b) & (4b) In order to determine how much conversational

practice students have in the classroom on topics other

than grammar, categories 3b and 4b were set up to

separate exchanges on grammar from conversation on other

topics. Consistent with the definition of artificial and

real, in category 3b the questioner does not really

seek information. Usually the speaker is the teacher

asking questions on grammar rules. In category 4b

information is really sought by the questioner. Usually

the speaker here is the student seeking a rule or a correct

form.

(4a) This division represents the language of instruction by

the teacher, i.e. the language In which the teacher

instructs, explains, commands, praises, etc. Student talk

is also possible in this category, e.g., if a student

gives a report for the purpose of conveying information

to the class, not strictly for language practice. 8

Recording

The researcher recorded all teacher and student

utterances by hand,9 in full when possible, or by a code

system for rapid utterances. (See below for the code.)

This method of recording differs from the FLint ~ystem

in that the categorization of utterances takes place

followin~ the observation, rather than during the obser­

vation. lith FLint, no attempt is made to record the



L~2

utterances. Rather the observer must memorize the

categories of FLint and record the appropriate number of

one of the categories every three seconds during the

observations. A major criticism of FLint is that it is

extremely difficult, if not impossible, to choose accurately

the appropriate category from the twenty-plus possibilities

under split-second timing.10By recording the complete

observation the researcher was able to deliberate at

length or seek consultation before categorizing each of

the utterances. Also the problem of keeping mental track

of the three-second intervals is eliminated, since the

objective in the present study is to determine how many

utterances of a particular kind are made rather than how

much time is spent in a particular kind of talk. The

actual number of utterances can be accurately counted from

the transcript. Another criticism of FLint is the sub-

jective nature of certain categories, such as "accepts

feelings" (FLint Category 1) .11 The categories used In this

study are strictly objective: overt utterances are

tallied rather than subjective feelings. Also, there are

no non-speech categories which must be sUbjectively

interpreted such as gestures or facial expressions

(FLint Category n), since the purpose of the observation

is not interaction analysis, but the identification of types

of speaking activities.

.
I"



The transcription was made in three columns: one

for teacher utterances, one for student utterances and a

third for student utterances which followed the previous

student utterance immediately, without intervention by the

teacher (student to student communication). (See

Appendix .~ II for sample pages of an observation transcript.)

In cases of rapid utterances a simple code of abbreviations

was used: Q for question, A for answer, RC for real

communication, PC for pseudo-communication, M for manipu-

lation, R for repetition, and DD for directed dialogue.

English utterances were designated, as in FLint, bye, for

example: Qe for a question asked in English, Ae for an

answer given in English. The codes were rarely used,

however. It was found that the majority of the utterances

could be noted in their entirety with minimal difficulty,

sinc e there were adequat:e pauses between utteranc es for

transcription. The rapid utterances were usually in the

form of repetition drills, in which case the utterance

was recorded only once and ditto marks were used for the

repetition. Textbook page and drill numbers were noted

in cases where drills or dialogues were performed

rapidly from the text, and these were later transcribed

from the book. Careful note was made as to the number of

the drill items or dialogue lines performed, in order to

keep the number of tallies for the various categories

accurate. Occasionally utterances could not be heard



in their entirety due to the observer's position in the

back of the room. However, it was possible in these cases

to determine what language was spoken and how the utterance

should be categorized, even though the exact words could

not be transcribed.

Scoring

Following the observation, the researcher typed the

handwritten transcript in full, using the textbook where

necessary. On this typed transcript the researcher

categorized each utterance by writing beside it the

appropriate designation (number and letter) from the

observation instrument. These categories were then

recorded on the tally sheet for that class, which was

divided vertically into Teacher Talk: English/German and

Student Talk: English/German, and horizontally by the

ten categories: la, Ib, lc, 2, etc. Each category was

totalled, revealing the total number of utterances in each

kind of speaking activity. From these totals each column

was totalled, revealing the total teacher talk in English,

the total teacher talk in German, the total student talk

in English, and the total student talk in German for that

Class. From these totals the following information was

derived: total teacher talk, total student talk, total

En~lish talk, total German talk, and total talk. (See

Appendix III.) These raw scores and totals were then

recorded on the Raw Scores Sheet.(See Appendix IV.)

44



In most instances the utterances recorded in the

observations fell clearly into one category or the other.

One area which needs clarification is category 4a.

Occasionally teacher commands were worded as questions.

For example, "i,ifhat does that mean?" or "~1Jie sagt man auf

deutsch. .?" may resemble the beginning of a question/

answer sequence, but they are considered here as commands

to translate. ";Jvas ist die Du-Form?" was actually a command

for the student to respond to the next drill item in the

book. "Singular oder Plural?" was a correction to which

no conversational answer, but a correct drill response,

was expected. These apparent questions are a pedagogical

technique for achieving a particular student behavior, and

as such must be considered in context. At the same time,

a few items which may sound like commands are scored in

this study as cues for repetition (lb). Occasionally the

cue for repetition consisted of the exact model which was

to be repeated verbatim. Frequently, however, the model

to be repeated was the correct response to a grammar

drill. In these cases, the model for repetition was

actually provided by the student who had answered correctly.

The teacher then "cued" the class to repeat this model by

saying "Alle!" or a similar brief cue, which was scored

by the researcher as lb. Precisely worded commands to

repeat, on the other hand, were scored as 4a, such as

"'.iiederholcm Sie etwas lauter, bi tte!"
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Scope

Since the purpose of the observations was to investi-

gate speal(ing activities at the beginning levels of language

learning, the observations concentrated on graue 10 classes. 12

Grade 11 observations were made where possible for the pur­

pose of determining if foreign language teachers tend to post-

pone real communication activities until more advanced classes.

Grade 11 classes were observed, therefore, in only those

schools where the same teacher taught the grade 10 and grade

11 classes. 13 All observations were made in April and May

so that the students had completed approximately eight months

of language study at the grade 10 or grade 11 level. The

observations were limited to German classes, the most widely

taught language other than the official languages.

Seventeen German classes were observed in the

Hamilton-1entworth area, representing eleven grade 10 classes

and six ~rade 11 Classes. The statistics are based on nine of

the eleven grade 10 classes, and on five of the six grade 11

clRsses. The reasons for omitting the remaining three classes

are as follows: the first two grade 10 observations were used

to test the preliminary list of speaking categories from which

the final list of categories was developed. These two obser-

vations are considered test runs, and were made at schools

outside Hamilton (jentworth ~ounty) so that all Hamilton

observations could be included in the report. One grade 11

observation is also omitted from the results of the
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observations, since no grade 10 observation could be

made at that school for comparison. The school follows

the semestering plan, and all grade 10 classes had met

the previous semester.

Since the researcher wanted to study the proportion

of artificial and real speaking activities which occur on

a regular daily basis in beginning foreign language classes,

it was considered more important to observe as many

different grade 10 classes as possible than to make

multiple observations of the same class. Therefore only

one observation was made per class. Because only one

observation was to be made, the researcher specifically

requested to visit what the teacher considered a typical

class, and emphasized that the researcher did not want to

visit on testing or film days.14

Limitations

A scientifically accurate percentage of the frequency

of occurrence of real communication and other speaking

activities in daily foreign language classes was not sought.

Many more observations than the limitations of the present

study allowed would have been required to obtain this degree

of accuracy. Rather, the researcher sought to determine

more generally in what kind of speaking activities the

student primarily engages in daily grade 10 German classes,

~~d to what degree, if at all, real communication is
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included among those activities. It should be emphasized

that a complete evaluative picture of each class is not

attempted through the one observation, but rather a trend

is sought in the average of all the classes observed.

Because of the importance of observing the same

teacher for grade 10 and grade 11 classes, observations

from only five grade 11 classes could be included in this

study. Problems were due primarily to scheduling. Either

a class was not being offered, or it was taught by a

different teacher.

Since single observations were made of each class,

questionnaires were an important follow-up step to indicate

whether the observations left an accurate impression as to

the frequency of the various speaking activities. In the

questionnaires the teachers stated directly how frequently

these activities occur. A description of the teacher.

ouestionnaire is found in the final section of this chapter.

-Teacher Questionnaire

The purpose of the questionnaire was to ask the

teachers directly how often the various speaking activities

occur, in order to determine whether the observations

were representative of typical classes. (See Appendix.: V

for complete questionnaire.) Questions 1-4 were directed at

determining whether the observations were typical of the use

of German and En~lish in grade 10 classes and whether



the use of German is postponed for particular activities

until more advanced classes. Questio~s 1-3 were aimed at

determining the language of instruction of· the class and

question 4 asks directly at what level conversing in the

target language begins. Questions 5-10 ask the frequency

of the various types of speaking activities and attempt to

dBtermine the adequacy of the textbook in providing

teachers with material for each of the activities. The

labels of the four categories--no selection, manipulation,

pseudo-communication, and real communication--were not

used In order to avoid possible negative connotations for

some of these terms. Instead the specific activities were

named: repetition, grammar drills, dialogues, question/

answer sessions on an assignment, conversing for real, and

1 -
using German.- S Questions 11 and 12 were for determining

if the frequenc.:f of a.'1y of these speaking activi ties

changes intentionally in more advanced classes. Question 13

asks if the teachers agree with the introductory statement

of this thesis that communication is the primary goal of

foreign language study. And the final question was asked

to determine what variables besides the actual teaching

program affect foreign language enrolment.

Scoring

A blank questionnaire was used for the tally sheet.

The answers of teachers who were observed are tallied

;...
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separately from the answers of the teachers who completed

1uestionnaires but were not observed,} 6 and are circled,

so that a direct comparison can be made of their answers

with the observation results. Main points of length'

comments are outlined on the tally sheet.

Scope

The questionnaire expanded the scope of the study,

since it was administered not only to the teachers who

had been observed, but to all Hamilton, Ancaster and Dundas

publicly supported secondary school German teachers, with

the exceptions only of Hamilton's one grade 13 German

teacher and one teacher whose German program was already

being phased out. l 7 Teachers who did not return the

questionnaire were polled by telephone so that 100%

of the twenty questionnaires were completed.

Limitations

~he questionnaires did not parallel the observations

in two regards. As mentioned above, the terms manipulation,

pseudo-communication and real communication could not be

used because of negative connotations associated with these

terms. Instead, specific activities falling under those

categories were named in the questionnaires. Also, the

teachers were asked to rate the frequency of the various

speaking activities on a unit or chapter basis, rather

than on a daily basis. The auestions were worded on a
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unit basis in order to determine if real communication

was likely to occur at some other time during the unit,

in case it did not occur during the observa~ion. Some

teachers might plan real communication activities as the

culmination of a unit's work, for example, rather than for

each section of the unit. In this case the teacher would

have answered "always" or "usually" to questions 9 and/or 10.

It must be recognized that the nature of such a

questionnaire is largely subjective, and that teacher

answers on the questionnaire are therefore at best 8ub-

jective estimates of the frequency of particular occurrences.

Thus, teacher responses should be considered cautiously

together with other resul~s. They are used here to

substantiate or to question the results of the observations.

The results of the questionnaires and the obser-

vations are presented in the following chapter.

,...



.FOOTN07ES TO CHAPTER III
1
-Described in Gertrude Noskowitz,"Interaction

Anqlvsis--A ;\I ew Modern Language for L,upervisors," FLA,
'5 (Dec. 1971), No.2, 2lJ-22l. r::ee p. 2lJ for the list
of catefSories, copied here in Appendix I.

2See chapter II of this thesis for elaboration
of this and the following.

JOisick's fourth step is "Communication" and her
fifth and final step is "Criticism." This last step is
actually just a specific example of communication.

4
Cf. again Diller, Disick, Chastain, Grittner,

Politzer, Salama, and Rivers, in chapter II of this
thesis.

5The only drills
category are repetition
takes place in verbatim
belongs in categorY 1:

which do not fall into this
drills, since no student selection
repetition. This type of drill
fTo ~'election.

c..
d1'he term is borrowed from.Jilga ~ivers. Cf. Rivers,

mone:ues, 2J-24, J7, 41-42:"pseudo-communication"j also Rivers,
"The Langu8.ge Learner: Reaching His Heart and lVlind.
~osnition, rtelationship, Relevancv," Cf'.1LR, Oct. 1971,
7-1~, esp. IS: "Pseudo-l~nguage," which is good for
questions and answers on the material read. . "but
has nothing Whatever to do with expressing your own thought."
:ee also ",veinrib, esp. 17.

70ne example may suffice to clarify this distinction:
A student as]~s his neighbor in a practice session, "Ich
heisse Bob. ·.lie heisst du?" If he is meeting the student
for the first time and does not know his name, this is
real communication. If he knows the student's name.and
asks just to complete a classroom exercise, thi~ is
poeudo-communication.

8It is recognized that under certain circumstanceu
some of the categories in I-J could become real forms of &

communication, e.g. oral reading for literary appreciation,
performance of dialogues (or plays) :or entertainment,
question/answer sessions for the leqrning of subject
content. These activities occur primarily at advanced
levels, however, and are therefore not lucidated further
in thi~ report on elementary language instruction.
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9The recording was done bv hand since class behavior
might have been affected by the presence of a tape recorder.

lOS f. Leona G. Bailev, "An Observational [,lethod in
the Forei~n Languq~e ClAssroom: A Closer Look at
Interaction Analysis," FLA, 8 (1975), 339.

llIbid., 338.

12
Grade 10 refers to the first lelel of langua~e

.~ -:::>

study in this report on ~erman classes, since grade 10
is the ~irst level at which German is offered in the schools
involved. Grade 11 refers to the second level of language
study.

13It was necessary to observe the same teacher for
grade 10 and grade 11 in order to make a direc~ comparison
of the amount of real communication in the grade 10 and
grade 11 class of a particular teacher. See Analysis of
Results, p. 94 for this compArison.

It}
Only two teachers felt that the classes observed

were not entirely typical, one due to a quiz, and the other
to a grammar review. Both of these were grade 11 classes.

15Repetition refers to cate~ory Ib on the observation
instr~~ent; ~rammar drills refer to category 2; dialogues
refer to lc or 3c depending on who composed them;
question/answer sessions refer to 3c; conversing for real
refers to 4cj and using German refers to 4a, 4b or 4c.

16~,ee the following section on "scope" for further
clarification.

17The grade 13 teacher was not contacted, since the
stud.:! deal s \',i th beg;inning foreign language ins truc tion.
Also, no questionnaire was submitted to the Hamilton
school where erman was already being discontinued.



CHAPTER IV

PRESENTATION OF RESULTS

In this chapter results will be presented which

identify the kinds of talk which took place in the obser-

vat ions and to determine what percentage of the talk was

real communication by the students. Three sets of results

will be presented from the observations: (1) the dis-

tribution of talk in grade 10 classes among the categories

of speaking activities listed in the observation instrument,

with particular emphasis on category 4--real communication;

(2) the distribution of talk in grade 11 classes compared to

grade 10 classes, with particular emphasis on category 4;

and (3) other results, which include (a) the proportion of

student talk to teacher talk, and (b) the amount and uses

of En~lish. Finally, the results of the teacher question­

naires will be presented and compared to the data from the

observations.

Observations: Grade 10

Student Talk

Table 3 reports the raw scores and the total number

of student utterances in each of the twenty categories l for

the nine grade 10 classes and the average occurrence of

each category in terms of (1) percent of total student talk,

and (2) percent of total class talk (student and teacher

talk combined) .
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This breakdo'tffi into the twenty sub-categories for

each of the nine classes identifies the precise categories

of highest frequency for the students: lb~-repetition,

2--manipulation, and 3c--Dseudo-conversation. 18% of

what the students said was verbatim repetition, 23% was

manipulative drill, and 27% was pseudo-conversation.

~fuereas Table 3 reports the total breakdown into

the twenty sUb-categories, Figure 1 depicts more generally

grade 10 student talk in German distributed across the four

basic categories of the observation instrument with all

English utterances grouped together at the side as a fifth

2category. The final bar shows the mean distribution of

these five groupings for the nine classes.

The results show that lL~% of what the grade 10

students said was spoken in English. The 86% spoken in

Ger~an falls into the fOur basic categories as follows:

1 (No Selection) = 32%

2 (Manipulation) = 23%

3 (Pseudo -comm. ) = 29%

4 (Real Corom.) = 2%

(English) (14%)

=100%

•.
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Real Communication

Since the occurrence 01 real communication is the

question of particular interest in this study, it is

essential to note that 2% of what the students said in the

classes was real communication, in· German.... In terms of

total class talk, an average of 1% of everything spoken

in the classes (i.e. both by teachers and students) was

the student engaging in real communication. (See Table 3.)

In Table 4 the scores for real communication in

German--categories 4a, 4b, and 4c, as shovm in Table 3--

are totalled for each class, compared with the total number

of student utterances for that class and expressed as

percent of student talk for each class.

Table 4

OCCURRENCE OF R~AL COMMUNICATION IN NINE GRADE 10
GERMAN CLASSES EXPRESSED AS % OF

TOTAL STUDENT TALK

58

Class A B C 0 E F G H I

Total RC in German - - 3 12 2 1 9 3 1
I

Total Student Talk 133 126 121 79 70 188 227 142 201 1

RC %/Student Talk -- -- 2% 15~0 3% • 5~:'o 4~0 2% y'as • ,0

Here it is important to note that real communication

utterances in German were totally absent in two classes and

only minimally present (.5% of total student talk) in

two others.

•..
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It is also helpful to note the sub-elements of

category 4. The totals and percent of student talk,

reported in Table 3, are repeated here:

Total RC utterances

RC as ~ of Student Talk

4ae L~a 4be

13

1%

4b 4ce

87

4c

31

2%

The highest frequency of real communication occurs in the

conversation category in English (4ce). 7% of student talk

fell into this category in comparison to the 2~ of real

communication which was spoken in German. The only other

occurrence of category 4 was discussion of grammar in

English (4be), which constituted 1% of total student talk.

The following is an account of all student real

communication utterances in German in the nine grade 10

classes. Seventeen of the thirty-one real communication

utterances dealt directly with planned classroom learning

activities:

----Five personal questions were directed to the observer

(all of these occurring in one class) :

Student

"!J'larum bist du gekommen?"
"liVO arbei test du?"

"Bist du Lehrerin?"
"Bist du Deutschrsic J?"
'''/Jillst du nach Deutschland

gehen?"

Observer

"Ich wollte diese Klasse sehen."
"lch arbeite nicht. lch stu-

diere."
"N ein, ich studiere."
"Nein, ich bin Amerikanerin."
"Ich war schon in Deutschland."

,...
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----Four manipulation exercises were converted into real

communication activities by the teacher asking personal

questions of the students, using the same structure and

vocabulary as in the drills:

Teacher

'"'len hast du besucht?"

Student

"Ich habe meinen Vetter
besucht.")

"Eist du eine Turnerin?" "Ja. ,,4
(Two more of the latter type.)

----Six pseudo-conversation activities from student-

prepared dialogues were converted to real communication

by the teacher asking questions on what the students meant

in their dialogues:

Teacher

"Hast du keinen guten
Freund?"

Student

"1m Dialog!"

"Sie haben ihn nicht gern?" "Ja, aber er ist so ..
(Four more of this type, all occurring in one class.)

" 5

----Of the remaining two real communication responses which

occurred directly in connection with German class activities,

one occurred when the teacher introduced a singing session

by asking:

'reacher

" :voll t ihr singen?"

Student

"Yeah! 0 wie wohl ist mir am
Abend. "

...

----And one dealt with instructions to a drill, in response

to the teacher's comment:



Teacher

"Aber, Sie haben missver­
standen. l\Iir machen
keinen Dialog. ~ir

bilden S~tze."

Student

(Student responded in German,
inquiring as to how long
the sentences should be.)
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Fourteen of the thirty-one student real communication

utterances in German were of a spontaneous nature, rather

than results of activities planned by the teacher.

----One occurred as a greeting:

Teacher

"Tag, wie geht's?"

----Two regarded attendance:

Student

"Gut, danke."

Teacher Student

"1st sie krank? "Nein."

"i,ll0 '.'varst du am Donnerstag? "Nein, ich musste arbei ten."
'J'larst du krank?"

----Five regarded schedule to visit the school nurse

(all occurring in one class):

Teacher

"'.'Jann musst du gehen?"
"lpJann musst du gehen?"
"'/Jann musst du gehen?"

Student

"Urn neun Uhr zwanzi!?"
"Urn neun Uhr dreisslg."
"Urn neun Uhr fQnfunddreissig.".

Later, one student concerned about keeping his appointment

asked:
....

Student

"ldie spiit ist es?"

Teacher

"Zs ist hal b zehn."



Afterwards the teacher asked:

Teacher Student
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"t.'ias hat die Kranken­
schv/ester gemacht?"

(Student answered in German.)

----Of the remaining six spontaneous real communication

responses, one occurred when the teacher interrupted a

drill to notice that a student was not wearing his glasses:

Teacher

"1;Jo ist die Brille heute?"

Student

"In der Tasche."

----One occurred in a spontaneous discussion of the movie

"Cabaret," when one of the student comments on the movie

was in Gernan.

----One was in the form of a reprimand:

Teacher

"Heinrich, was ist los?"

Student

(Student responded in German.)

----Two were of a jesting nature. One student whispered

jokingly to the observer: "Der Lehrer ist schlecht."

And another student jested to the teacher: "chnell!

.. chnelll"

----One student, predicting that the bell would soon ring,

remarked: "Die Klasse ist zu :Snde."

Teacher Talk

Table 5 reports the raw scores and total number of

teacher utterances in each of the twenty categories for the
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nine grade 10 classes and the average occurrence of each

category in terms of (1) percent of total clasu talk, and

(2) percent of total teacher talk.

It should be noted that three categories of high

freQuency for the teachBrs are the same as for the grade 10

students: lb--repetition (in this case the teacher gives

the cue for the student to repeat), 2--manipulation (the

teacher supplies the cue for the manipulation drill), and

3c--pseudo-communication (the teacher asks questions to

which he already knows the answer).

The two categories of highest frequency for the

teachers, however, are 4ae and 4a. These two categories

represent the language of instruction for the classes

(teacher gives instructions, corrects, evaluates, comments,

commands, reprimands, etc.). 43% of everything the teachers

said in the cl~sses fell into these two categories, with

26% recorded for 4ae and 17% for 4a.

Figure 2 depicts the distribution of teacher talk

across the four basic categories for German, with all

~nglish utterances grouped together at the side as a fifth

category.6 The results show that 37% of what the teachers

said in the grade 10 classes was spoken in ~nglish. The

63% spoken by the teachers in German falls into the four
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basic categories of the observation instrument as

follows:

1 (No Selection) = 17%

2 (Manipulation) ::;; 11%

3 (Pseudo-comm. ) = 14'10

4 (Real Comm. ) = 21%

(English) =(37:~)

=100%

Real Communication

The percent of real communication in German by the

teachers differs greatly from that of the students,

because of the high frequency of occurrence of category

4a, the language of instruction by the teacher. The scores

for all real communication categories for the teachers in

grade 10 classes, as reported in Table 5, are repeated here:

4ae 4a 4be 4b 4ce 4c

Total RC Utterances

RC as %/Teacher ~alk

443 284

26% 17%

10

.6%

72 66

4%

It is important to note that although 21% of the teachers'

talk was real communication in German (sum of categories

4a, 4b, and 4c), 31% was real communication in English

(sum of 4ae, 4be, and 4ce). In other words, 52% of what the

teachers said was real communication, but 61% of that real

communication waS in English.
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Observations: Grade 11

In the folloNing sections on grade 11 talk, data

will be compared from five grade 11 classes and five

grade 10 classes taught by the same five teachers.

totals and averages differ slightly from the previous

sections, therefore, where all nine grade 10 observations

were considered.

Student Talk

Table 6 reports the raw scores and total number of

student utterances in each of the twenty categories for

the five grade 11 classes and the occurrence of each

category in terms of (1) percent of total class talk and

(2) percent of total student talk. Section (b) of the

table reports the totals and averages for the corresponding

five grade 10 classes. Drill (2) and pseudo-conversation

(Jc) are the highest frequency categories for both grade 10

and grade 11 classes. There is a notable decrease,

however, in repetition (lb), from l?% of total student talk

in grade 10 to 6% in grade 11.

Figure J depicts German talk for each of the five

grade 11 classes distributed across the four basic cate-

~ories with all English utterances grouped together as a

fifth category.? The final bar shows the mean distri­

bution of the five groupings for the five classes. The

same information is also presented for the corresponding

grade 10 classes. The results show that 21% of what the
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Table 6

STUDENT TALK IN FIVE GRADE 11 G"2RMP.N CLASSES COMPARED '/lITH
CORRESPONDHIG FIVE GRADE 10 CLASSES

Table 6a: Raw Scores & Totals of Five Grade 11 German Classes
for 20 Categories of Speaking Activities Expressed
as ~ of Total Class Talk & % of Total Student Talk
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grade 11 students said and 18% of what the grade 10

students said was spoken in ~nglish. The remaining talk

in German falls into the four basic categories is follows:

Grade 11 Grade 10

1 ( '10 el ec tion) 11% 32%

2 (IJIanipulation) 24% 20%

3 (Pseudo-comm. ) 34% 2710

4 (Real Comm. ) 10% 3%

(English) (21%) (18%)
100;t 100':s

Real Communication

Of primary importance is the increase in real

communication in four out of five classes, for an average

increase from 3% to 10% of total student talk. Expressed

in terms of total class talk this represents an increase

from 1% to 4% of everything that was said in the five

classes.

In Table 7 the scores for real communication in

German--categories L~a, L~b, and 4c, as shovm in Table 5--

are totalled for each class, compared with the total

'l'able 7

OCCURRENCE OF REAL COMMUNICATION I I FIVE GRADE 11
GERMAN CLASSES EXPRESSED AS % OF

TOTAL STUDENT TALK
Class A B C. J ·'1r.,

Total RC in German 12 16 4 35 - I
Total Student Talk 18D 71 103 98 - !

RC as % of Student Talk 1""' 23.{ 40 34 /0 - I;'1

70
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number of student utter&~ces for that class and expressed as

percent of student talk for each class. Here it is inpor­

tant to note that there was a high occurrence of student

real communication in two classes, and that student real

communication was totally missing in one class.

Again. it is helpful to note the sub-elements of

categorv 4. The totals and percent of student talk,

reported in Table 5, are repeated here and compared with

the corresponding grade 10 classes:

4ae 4a 4be 4b 4ce 4c

%of Student Talk Grade 11

% of Student Talk Grade 10

2% 2%

2%

8%

9%

8%

J%

In grade 11 the highest frequency of real communl­

cation occurs again in the conversation category, but

unlike the grade 10 classes, occurs in approximately the

same ratio for English and German. \~hile conversation in

English remained about the same as in grade 10, conver­

sation in German increased from J% to 8%. Discussion of

grammar in English remained about the same, and there

was no discussion of grammar in German. Again. the4ae

category was not used, but a new category used by the grade­

11 students was 4a. A review of the transcripts reveals

that all responses of the 4a variety were reporting of

grades on a quiz by students in one class.

The following is an accounting of the forty-five

student utterances in the 4c category:
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----Twentv-two were conversion of drills to real communi­

cation (eighteen of these in one class, four in another).

----Eleven were questions regarding the observer (all

occurring in one class) .

----Four regarded assignments (all in one class) .

----Eight were of a spontaneous conversational nature.

Teacher Talk

Table 8 presents the raw scores and total number

of teacher utterances in each of the twenty categories for

the five grade 11 classes and the average occurrence of

each category in terms of (1) percent of total class

talk, and (2) percent of total teacher talk. Also,

total utterances for each of the corresponding grade 10

classes are reported in Section (b) of this table and

expressed, as above, In terms of percent of total class

talk and percent of total student talk for the five

classes.

Noticeable differences between grade 10 and grade 11

averages are as follows:

----la (oral reading) increased from J% of total teacher

talk in grade 10 to 12% in grade 11. Most of the

scores were in classes Band C. An examination of

these two transcripts reveals that the la utterances

were the oral reading of quiz items for written quizzes.

----lb (repetition) decreases from 12% in grade 10 to 4% in

grade 11, with most of the scores occurring in one class.
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Table 8

TEACHER TALK IN FIVE GRADE 11 GERMAN CLASSES COMPARED ',HTH
CORRESPONDING FIVE GRADE 10 CLASSES

Table 6a: Raw Scores & Totals of Five Grade 11 German Classes
for 20 Categories of Speaking Activities Expressed
as % of Total Class Talk & % of Total Teacher Talk

3 --=- / --=- /Sf 1JJ
- -=- 9 I & ill ):29

S- I 3 '} 1~-1 )'1

(4 )

4a 40 4-c
e 4a e .4b e 4c

(3 )

Pseudo­
Communication

3a Jb Jc
e 3a e 3b e 3c

~

rl
co ~

Real E-< rl

Communication $-I ~
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Table 6b: Same as above for Five Grade 10 German Classes
Taught by Same Five Teachers
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e la e lb e Jc e 2 e Ja e Jb e Jc. e 4<.1 e 1m e 4c

TOT .!>- II g et~- - lL 1!d - - 3~ - I I~ :1').1 hi (~21 2t 73/ _- -

%1'T .7?, 11; 170m· - g -ift - -=- ~-~ -=- -/~ 3/" / .<>-7. .n.-=- 37, n I~'-

%CT .1.(/, .17. .Li.-1Z. - a- - ,s-" - - 3'- - - ii I r- 7. ? l. ..)-1. - .2 i. :2 '7. _sU:......!. - '- - - -

Note: .TT::: Teacher Talk CT - Class Talk e::: English



----2e (translation cue given in English) increcsed from

negligible in grade 10 to 44, in grade 11. ;·';ost of

these scores were ln one class, which was reviewing

meanings and uses 0: verb/preposition combinations.

----4c (real conversation) increased from 4% in grade 10

to 9~ in grade 11.

The results show that Ln:., of ':Ihat the teachers said

in the grade 11 classes was spo~en in English. The

remaining 59% spoken in German fell into the four basic

categories as follows, with corresponding figures for the

grade 10 classes:

Grade 11 Grade 10

1 Plo Selection) 16~~ 17:~

2 ( !.lanipulation) T~ 8~

J (Pseudo-co!7lm. ) lY~ 14;~

4 (Real Comm. ) 21;~ 1 0 ';:/,0

(English) (l~l,t,) ( LI-2"'o)

100:'~ 100:10

~eal Comnunication

The following is a breakdo~m of cate~ory 4 for

the teachers in grade 11 classes, with figures for the

corresponding grade 10 classes:

LI-ae I~a 4be !~b 4ce L~c

-f of Teacher T~lk Grade 11 JO-~ ~2;; l·-t 2 '~ 9~'~:"? -,'

<"I, of Teacher r al% Jrade 10 J' r.' 15c~ OJf 2'j 4<;
, ' .0,)

.-
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All sub-categories of real communication remain

approximately the same, except for the increase in real

conversation from 4% in grade 10 to 9% in grade 11.

Other Results from Observations

Student Talk/Teacher Talk Ratio

Figure 4 reports more teacher talk than student talk

In eight out of nine grade 10 classes, for an average of

57% teacher talk. Figure 5 compares the five grade 10

classes with the corresponding grade 11 classes. There was

more teacher talk than student talk in four of the five

grade 11 classes for an average of 59% teacher talk, an

amount almost identical to the proportion of teacher talk

in grade 10.

English/German Ratio

Figure 6 reports more German than English spoken

in eight out of nine grade 10 classes, for an average of

73% German. Figure 7 compares the five grade 10 classes

with the corresponding grade 11 classes. There was more

German than English in four out of five classes, for an

average of 67% German, a decrease of l~~ from the 68%

German in the corresponding grade 10 classes.

The English/German ratio for Teacher/Student Talk

in grades 10 and 11 is compared in Table 9. The use of

En~lish increased slightly in grade 11 by both teachers

and students.
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C.

D. 56.8%
" .. :tY43'-~'k'id'" '~"'_-'" t,·~/~~-·-

(Note: More
teacher talk
than student
talk in 8 out
of 9 classes.)

E.

57.9%

59.7%
------~

, ..:-.~_~9..J%

MEAN

G·It----,,.----..-..;-.-,i_-_4-'::5:-;:-~~,.-----:-.-I
,

H'I-

I 60.4%
1.-------,------'

I ' __ ",,_.J9:~?~_~
'----'--'-

c_--_-:--_~----=5_6_. _8%_0_--.,------_~
[ . 43.2% '. I

Student talk:

Figure 4.
- . -- _._-

Comparison of amount of teacher & student
talk in nine grade 10 German classes:
teacher & student talk expressed as %
of total talk.
Teacher talk: c=J
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GRADEST' DENT

--rl..____

! .39 ~-3% r

I ,,,.c._ . j(l'~ 9%- I

I: 42-.4% , II- 43.2%

.~ .
< 34!4% I. '- - .

.38.0%

""C''-':_:~: . .-;eS4 1% ·,1
______0--'- --"- ,["__ . __ ._':i~ ;~~ ._~

I ; - " '; 41 •1% j
-~---------'

CLASS TEACHER

A-. r 45.9%

! 58.6%

B.
69%
53.2%

C. :
60.7%

i 60.1%
i

D. 57.6%
56.8%

r 65.6%
E. :

62%

MEAN
r----------------
I 58.8%

58%

Figure 5. Comparison of amount of teacher & student
talk in five grade 11 German classes,
compared with corresponding five grade 10
classes: teacher & student talk expressed
as % of total class talk.
Teacher talk: c=J Student talk: [3g
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A .1
37.7%

"--__.:...------"-"-- '162 3%---":' -~........
. • 0 - ""'-'.'.

, - "",......~.,

B. 1 1 7. 1%
1 82';9%'

1

--------------,- (Note: More German
C. 52.2% than English in

147~13'% '~-(l 8 out of 9 classes.)

E. !28.3% .
l71 •.7fo . - I

G. 1L-91:.-.''~'-,--,-:8%_o__~_-=---_ ___:.__--:-~__.-._~

H 116.2%
• j83 ~,~%._.__---.::...---'-...:.:....-__--'--_..::.=..-_--:......:.:._

I .135 •3%
64.7% - ·1

Comparison of amount of English & German
in nine grade 10 German classes: English
& German expressed as % of total class
talk.
English: c=J German: c=J

MEAN 127.3%
~._---''------c_~~~~::::-:_c-=_-==----:-----::.,-- __--y.

Figure 6 ..
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GRADE

37, ro
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62.3% 10__________.L-.--"-~~_ _'___'__=_- "-:...._~ _

---....,.-----::--::------c:-~--;::;-----:-c:-:;:__;~~;_:__-----___:;----;--1
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_1]~% I ;10

r.
35.9%

52.2% --
I
,11

71,7%

........

~IEi\N
33.2%

32% ... 10

Figure 7. Comparison of amount of English & German
in five grade 11 German classes compared
with corresponding five grade 10 classes:
English & German expressed as % of total
class talk.
English: c=J German: ~

....



Table 9

COMPARISON OF AMOUNT OF GERMAN/3NGLISH BY TEAC~~RS/STUDENT
IN NINE GRADE 10 AND FIVE GRADE 11 GERlfillN CLASSES:

~NGLISH & G~RMAN EXPR~SSED AS % OF
TOTAL CLASS TALK

So

I Grade 10 I Grade 11

Teacher Student Total I Teacher Student Total

IEnglish
-

~nglish 21% 6ci 27% 25% S% 33%I ~

German 36'% 37% 7Y~
I

-]4% 3T1 67%I German /0

'rotal Talk 57% 43% 106% I Total Talk 59% 4110 100%

Table 10 reports the uses of English by students

and teachers for grades 10 and 11. In all four sections

of the table the primary use of English was for category 4:

real communication. The category of highest frequency

for teachers was 4ae: giving instructions, etc., in

English, and for the students was 4ce: real conversation

in English. The category of next highest freq ency in

English was 3be: discussion of grammar.

Figure-S shows that the primary teacher language of

instruction is English in 6 out of 9 of the grade 10

classes, for an avera~e of 61% English. In the grade 11

classes, three out of five of the teachers used more

English than German as the language of instruction, for

an average of 71% English. This was an increase in the

use of En~lish b the same five teachers from 68% in

grade 10 to 71% in grade 11, as shO~TI in Figure 9.
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Table 10
USES OF ENGLISH BY TEACHERS & STUDENTS IN GRADE 10 & GRADE 11

GERMAN CLASSES: NO. ENGLISH UTTERANCES EXPRES~' ED AS
% OF TOTAL STUDENT OR TOTAL TEACHER ENGLI&~

A-E
Ttl

:..--1_%__----'---_%_-'-13_3_1%__-------'-- ~

Table

,. 0 a
~ae Ibe lce r 2e bae 3be 3c e .j 4ae 4be 4ce JEnK.

No. I 21 32 8 ! 11 44 I 116

% I 18% 28% 7% ! 10% 38% I

I 1=0% -\-2=~8% 3=35% _ il 4=48% I
No. I 29 9 50 j 97 I

I

% I I 8%. 30% 9% 52%
I

I 1% : i
I I

I =0 Q 12=80 = 0 4=61%

lOa: Uses of English by Grade 10 Students
in Classes A-I Total

flae Ibe lce. i 2e 13ae 3be 3ce 14ae 4be 4ce .!Eng.

rN; I 14 62 3! .L 7 j 1 0N0'1 1 , ,

% 1.5% i 8% 34%1.6%1 7% 48% ,
.l..-!--'i~-l-=-.5-%---rj-2--_8-% i 3= 36% 1 4= 56% ~~_-.L

Table lOb: Uses of English by Grade 11 Students
Compared with Grade 10 Students Classes

Total
~
?? I 633 '

~-~

!t.ae Ibe lce ! 2e bae 3be 3ce L~ae 4be 4ce I
.---

11 I 817 8 1 443 10 72 .,
1

1% 1% 2~)% .2% \70% 2% 11% I
-".. :

1=2% 2=2%--13=13% 4=83% -.

Table lOc: Uses of English by Grade 10 Teachers
'in Classes A:"I

Table 10d: Uses of English by Grade 11 Teachers A E
Corn ared with Grade 10 Teachers Classes ITotal

_.. rae Ibe lce 2e 5ae 3be 3ce ~e 4be4ce iEn.

]
No. 'I 2 32; 35 3 1237 9 18 336

...__ % " 6% i 10% I 10%. 9% 76% . 3% .-LL%'-----'-t------

-N-O-~ ~= .6~ 1~~~13=11~8 1 ~79~ ~. 311 l
% i .6tt 2.6% 1.6% \ 12%. 3~. :74% .2% 7% '

( 1=4% 12=.6% \3=12%, 4=83% I
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r 93%
A. :-'-.....--------

12f
I

..j.

!85.3%

c. ~~?!~ (Note: More English than
German in 6 out of 9 classes.)

131%D. ~I~--;--__-::;:-::-::-:::;-_..L-__-:--~ _

169% . [

E. 1 75% =r
i25%' ", < J

F. 16~~ 2%
\ 36 i8%.:· .,:.:;0-.,,'-[--"

...
Comparison of amount or t:ngllsh & German
used as language of instruction in nine
Grade 10 German classes: English & German
expressed as % of total teacher talk in
category 4a of observation instrument.
English: c=J German: L:j

Figure 8.

f

MEAN' 1:_6~1~%----:::--::--=:~c-:-:=--..,,-- r------~l
! 39%~
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11
10

C •
66.7%

85.3%

11
10

1__2_2 _,7_%_0---'U,-------:.~.' "~'
31% ! ,._: .'

D.

E,

7-7'.3% [' 11
::~:-~ ~9 ,1% 10

~9-l-%_---------------p._9~ 11
75% - . ,·::~5%, J 10

. MEAN:

71,2% ! .' ·.--"·,2.8~ 11

_6_8_,_4_% .._. , L~.:>~.,,__: ~':'-:- :n~ 10

Figure 9, Comparison of amount of English & German used
as language of instruction in five grade 11
German classes compared with corresponding
five grade 10 classes: English & German
expressed as % of total teacher talk in
category 4a of observation instrument.
English: c=J German: ~
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m • Q t" "8leacner r.ues lonnalre

There was general agreement among teachefs on the

first three questions in regard to the use of English and

German in classes. They all reported using as much German

as possible, but do not hesitate to use English whenever

nec essary. ~,;Jhile the majority of the teachers reported

making grammar explanations in 2nglish, half of them felt

that they give instructions in German from the beginning.

Again, there was general agreement among the teachers

on question 4 as to conversing with students in German.

'."Jhether they checked "from the beginning" or "not by

third year," the written comments indicate that they

generally consider the possibility of conversing with

students at the beginning level or even later to be

extremely limited due to the students' limited vocabulary

and grammar. The general thrust of the comments was that

free conversation ("off the cuff") rarely or never occurs

and that any "conversing" is limited to such things as

"l,'Jhat did you do on the weekend?" Twelve of the twenty

teachers reported that this type of limited conv rsation

is possible.

In questions 5-10 the majority of the teachers

reported that their students regularly participate in drills

and question/answer sessions, but much less frequently

converse in German or use German in class to conveyor to

obtain needed information. Half reported that their
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75%

55%
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students perform dialogues. The breakdown of the teachers

who answered "always" or "usually" to the following activi­

ties is as follows:

repetition drills

oral grammar drills

dialogues

question/answers

conversing on topics

using to conveyor

obtain information

It should be noted that repetition drills above

represent category Ib on the observation instrument, oral

grammar drills represent category 2, dialogues represent

lc unless composed by the students (3c), question/answer

sessions on texts represent 3c, conversing is 4c and using

for conveying information can be 4a, 4b, or 4c.

Teachers were also asked who prepares the materials

for the above activities: whether the textbook is adequate,

whether they themselves prepare the materials, or whether

their students ~pare the materials. Most teachers

reported that the textbooks supply adequate repetition

and grammar drills, dialogues and questions on texts. Many

teachers supplement the book, however, by devising

additional drills. Fourteen of the twenty teachers

reported having their students prepare their O\ffi dialogues.
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Nine have their students prepare questions for discussion

of texts or dialogues.

Fewer reported adequate stimuli for conversation

in the textbooks. Only three reported that their textbooks

provide any conversation stimuli. In these cases reference

is made to the "free response" exercises. 9 Four stated

that there are no conversation stimuli in the books.

Eleven devise their own. Two stated that they do not

devise conversation stimuli.

Most of the teachers reported no change in tech­

niques for second and third year German, in answer to

questions 11 and 12. Of the comments which were made, one

teacher felt that the use of English increases, because

of the need to make more complicated grammar explanations.

Two felt that there are fewer drills in the more advanced

classes. Two reported more expression or free conversation

in grade 11.

There was almost unanimous agreement among the

teachers on question 13, that communication is the primary

goal of foreign language study. Five of the teachers polled

specified oral communication, five placed equal emphasis

on speaking, reading and writing, and one specified

reading comprehension.

Numerous factors influencing enrolment were repo~ted

in answer to the final question. These generally dealt with

counseling and scheduling factors and with the reduced
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number of c redi ts required for graduation. i'ilany teachers

reported that they no longer get primarily the academic

student, but rather a mixture of all t,!pes of students,

many with seemingly low aptitude for foreign language.

Comparison of Questionnaires with Observations

The results of both the questionnaires and the

observations indicate that while most teachers regularly

use repetition, pattern drill, and auestion/answer tech-

niques, students rarely participate in real conversation

in German or use German in real ways. According to the

questionnaires a large proportion of class activities

are of the pseudo-communication type, as exemplified by

student-composed dialogues and questions. In the

observations pseudo-communication comprised 23% of grade 10

student talk and 34% of grade 11 student talk.

Of the three teachers who reported that their

students "usually" use German to conveyor to obtain

needed information, . two of these cases are substantiated

by the observations. These two classes scored highest

in student real communication (See Table 3, classes D and G) .

The third case can neither be substantiated nor denied by

the observations since too little real communication

occurred either in English or German (See Table 1, class E).

Changes in teaching techniques in more advanced

classes mentioned by the teachers in the questionnaires

are also largely borne out by the observations. One teacher

,....
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reported using more English in second year, because of

more complic a ted grarnmar explanations. In the 0 bservations

teacher use of English did increase in thr~e out of five

classes, for an average increase of J%. Other comments

suggested a decrease in drill work and an increase in

"use" of German, sometimes based on reading passages.

Observation results indicate a decrease in repetition drills

from 17% to 610, but an increase in manipulative drills from

191~ to 2 1.j-c{. Real use of German increased from J~ to

10%.10

In summary, teachers' comments on the question-

naires generally agree with the results of the observations.

Teachers reported using regularly the techniques of

categories I-J and reported far less frequently exper-

iencing student real communication in their classes.

This contrast was borne out by the observations. Also,

teachers reported using English in class whenever necessary,

although the percentage of English evident during the

observations was higher than might have been expected

from the results of the auestionnaires. And most teachers

defined the possibility of conversing with their students

as extremely limited. The infrequency of such conver-

sational exchanges was again borne out by the observations.



FOOTNOTSS TO CHAPTER IY

1
There are actuall'! onl'! four basic categories,

which are divided into a total of ten sUb-categories.
The possibility of anv of the ten being in English
doubles the m.unber of categories to twenty.

2For uses of English see Table lOa.

3This took place in a drill reviewing the present
perfect tense.

4This occurred after the reading of a text which
introduced sports vocabulary.

5This exchange followed the performance of a dialogue
in Nhich two girls were discussing the difficulty of
getting a date for the weekend.

/
f)

of English Ta.ble lOc.For uses see

7Por uses of En.a-lish see rCable lab.
0

8 Appendix' V for Teacher ':iues tionnaireSee
Tally Sheet.

9In most cases these exercises represent pseudo-
communication. The textbook provides questions which the
student may answer any way he chooses, but it is clear that
no real communication is intended. For example: ""1egnet
es oder schneit es?" Perhaps it is doing neither. The
student answers liEs regnet" strictly in order to complete the
exercise. (The example is taken from ALlf German: Level One­
Unit 8, p. 132.)

lOSee Table 6.

,..



CHAPTER V

ANALYSIS OF THE RESULTS, IMPLICATIONS AND RECOM~ENDATIONS

.nalvsis of the Results

Observations: Grade 10

It is clear from the very low percentage of real

communication in grade 10 German classes--2% of total

student talk--that these beginning foreign language students

experience the foreign language chiefly as a pseudo-

language, used primarily for practice rather than for

communication.

Although the students spoke far more German than

English in all classes (86% German),l the uses of Germ~~

fell almost exclusively in the artificial range. In

Figure 10 ample practice can be seen in the artificial

categories 1-3 of the language-learning sequence, but the

follow-up step, category L~, is clearly neglected.

Student exposure to real uses of the foreign language

occurred primarily in the form of listening comprehension,

in that 75% of all real communication spoken in German in

the grade 10 classes was teacher talk of category 4a type,

to which no conversational exchange with the students was

2expected. Even in this category, which represents the

language of instruction for the classes, teachers used more

2nglish than verman (61% ~nglish). In general, a tendency

90



91

Pseudo~dommunication

\
English 14%

.. -.;.
\.~ ":'. .

32%
,( 1)"

Selection

(2)

Manipulati9n "'2'%
~"'S~: .~-' ..-- .-.f~}:"

English: 0 German: Artificial~

Real

Figure 10. Grade 10 student talk distributed among
five categories of speaking activities:
expressed as % of total student talk
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was shovm both by teachers and students to use English

whenever real communication was intended.

Observations: Grade 11

The results of the grade 11 observations must be

interpreted cautiously, since only five observations were

made and tHO of these were reportedly not typical classes,

in that one was an intensive grammar review session,

resulting in more English than usual, and the other

included a ~uiz, resulting in more oral reading (of quiz

items) by the teacher and more real communication by the

students (in tne reporting of their grades).

The mean distributions appear to support the

theory that real communication activities increase in

more advanced classes, since an increase in real communi­

cation from J% of total student talk in grade 10 to 10%

of total student talk in grade 11 was reported. Similarly,

Figure ll--which compares grade 10 and grade 11 student

tal<--indicates a shift away from the more dependent end

of the sequence toward more independent talk (i.e. more

student selection) ,However," an analysis of the individual

classes (supported by teacher comments on the question­

naires) reveals little change in the tendency of particular

teachers to omit or include real communication activities,

as sho~m in the following comparison:
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Class Grade 10 Grade 11

A 0 2

B 0 16 (12 of these reporting grades)

C 3 4

D 12 35 (highest score in grades 10 and 11

E 2 0 (grammar review)

The three classes with little or no real communi-

cation in grade 11 (classes A, C, and 2) had little or

no real communication in grade 10. The class ;vhich scored

highest in real communication in grade 11 (class D) also

scored highest in grade 10. The increase in real communi-

cation In class B resulted from each student reporting

his grade on a quiz in German. It would seem, therefore,

that the tendency by individual teachers to provide real

communication activities in grade 10 and grade 11 remained

approximately the same, although the mean for category 4

increased.

Teacher Questionnaire

Teacher comments on the 1uestionnaires corroborate

the results of the observations in regard to the frequenc~

of occurrence of various speaking activities. According

to the questionnaires most teachers regularly include

activities which fall into categories 1-3, and much less

frequently include real communication activities.

•-
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Possible differences in interpretation of the term

"converse" must be considered in analyzing the answers

to questions 4 and 9. Some teachers understood "converse"

+0 m. pa",'"' "ofl.+' +hp cuff" Tre O le +h '" t' dv _ I! v _ _ _ v, ngv..y ,-,onversa lon, an'

answered that this never happens. Others understood

pseudo-communication activities to qualify as conversing,

and answered that these happen from the beginning. There-

fore the precise answers selected by the teachers cannot

be considered in the analysis. In spite of apparent

differences in interpretation, however, comments written

in by teachers clearly indicate that whatever conversing

takes place is extremely limited, due to the students'

limited vocabulary and grammar.

It is important to note that even though question 9

was based on a unit of material, rather than on a daily

basis, the majority of teachers checked "sometimes" or

"never" rather than "always" or "usually." If real

communication activities were regularly planned for any

time during an entire unit, teachers should have checked

one of the latter two answers, even though real communi-

cation did not occur on a daily basis. Therefore, although

only one observation was made per class, it can be assumed

on the basis of the teachers' anSNers that more real

communication would likely not have occurred during addi-

tional visits.

r,
~
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One point in which the questionnaires did not

corroborate the results of the observations was in the

use of English in beginning classes. Jhereas many

teachers reported giving grammar explanations in English,

they also reported giving all instructions in German from

the beginning or by end of first year. In the obser-

vations, ~owever, (which were conducted at the end of the first

and second years of language study) English was the primary

language of instruction. ~hile it is not possi~le to

determine from the observation tallies how much of category

4a (language of instruction by the teacher) was grammar

explanation, a review of the transcripts of the observations

reveals that almost all grammar explanation fell under

category Jbe, which represents questions and answers on

grammar rather tm.n gramrnar lecture. It might be helpful

in future observations to tally grammar explanation

separately from L~a, in order to determine how much Znelish

is used for givine instructions, apart from making grammar

explanations.

The discrepanc:r between the observations and teacher

t~stimonies as to the amount of 2nglish used in .lasses

could be explained in two '1a,'S: either the observations

were not representative of t~pical cla0ses, or teachers

use more ~n~lish than they realize in giving instrlctions.

In regard to the first possibility, the presence of the

observer may have influenced the amount of Gnglish used.



It would seem more likely, however, that teachers would

strive to use even more German in the presence of an

observer, particularly since all the teachers observed

were fluent speakers of the langu~ge. The second

possibility offers a plausible explanation. Since by far

the predominant language spoken in all classes was German,

the misconception could easily arise that the predominant

language used by teachers for instruction was German.

However, the results of the observations show that the

predominant language of the classes was German because

of the abundant drill work and other practice activities,

rather than use of German in giving instructions or any

other form of real communication.

The questionnaires not only corroborate the results

of the observations that real communication is lacking in

most classes, but also suggest at least two reasons for

this lack: the difficulty of conversing at the extremely

limi ted vocabulary· and grammar level of the student, and

the failure of textbooks to provide real communication

activi ties. In the follo'/ling section, an analysis of the

techniques used by teachers in this series of ob.ervations

to elicit re~l communication re ponses from students shows

how local teachers overcame these two problems.
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Imnlications

Real communication 1S believed to be essential both

to st~dent motivation and to student achievement at the

eQrliest stages of foreign language learning. Yet real

communication activities rarely occurred in the beginning

foreign langua~e classes observed in this study.

Development of new teaching materials geared to

real communication would be one method of rectifying the

situation. In many Cases, however, school budgets vill

not permit a change of teaching materials.

Another way to increase real communication is

simnlv to increase the use of the very techniques used by

teachers, however sparingly, in this series of observations

to elicit real communication responses from students.

They employed the following techniques:

(1) conversion of manipulation drills to real communica~

tion by using the same vocabulary and grammar from

the drills to ask the students personal questions;

(2) conversion of pseudo-conversations to real communi­

cation by asking the students what they meant in the

dialogues they composed, or other personal questions

related to their dialo~uesi

(J) use of the foreign lan~uage to obtain information

from students regarding school matters, attendance,

assignments, etc. i

(4) spontaneous conversation in the foreign language.
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Obviously the latter technique--spontaneous conversation--

c~nnot be planned. One Can, however, resolve to initiate

as many spontaneous conversation0 as pos3ible. Items 1

and 2, on the other hand, are very easil:'I planned for the

vocabulary and gramm~r range of the student. The teacher

simply converts the content of the drill or conversation,

employing the same vocabulary and grammar, to ask the

student a personal question. In answering these personal

questions the student conveys information not previously

knovm to the questioner, and thereb' engages in real

communication. Th~t item J--usin~ the foreign language

to obtain information--c~m also be accomplished within

the linguistic range of the students is exemplified bv

such exc~anges recorded in these observations.

The basic technique of applying the vocabulary

and grammar from a drill or from a dialogue to the student's

personal life, thereby allowing him to really conve~ a

message chosen and ,composed by him, can be utilized with

each drill or other speaking activity from the very

beginning of language learning. That real communication

can be achieved at the elementary level via this and the

other techni0ues listed a1ove, witho t the p rcha~e of

new instructional materials and well within the linguistic

ranue of the student, is demonstrated bv these obsArvations.
':>

?his follow-un sten needs onl~ to be planned an~ nracticed- -

re crularl'l for re;l.l communication to substantiall'" increase.
~ ,
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~ecommendations for Further Study

The effects of increased real communication on

attrition and enrolment should be studied.· ihereas the

present research was a descriptive study of what is

currentl\f being done in elementary fo!'eign language classes,

the study of the effect of real communication on enrolment

and attrition would have to be a carefully controlled

experiment. Extraneous variables such as scheduling and

counseling would have to be eliminated, and the teaching

programs in the control and experimental groups would have

to be identical except for the variable of real communi­

cation. A complete follow-up of each student would have

to be ffi8.de the following 'lear to determine whether the student

dropped the course and why.

At the same time the achievement of the students in

the two groups could be tested, to determine the effects

of real communication on foreign language learning. The

students in Savignon's experiment in communicative

competence were tested on listening and reading by

standardized (CEEB) tests, and were evaluated on speaking

skills bv their instructors. The experimental group

which had participated in real communication scored

significantly higher in speaking skills and had higher

m'?an scores than the o~her .n;roupu in listenin~ and reading,

al though the differenc es vlere not stat isticall"l siSS­

nificant. ~ince the tests vere made after onlv eighteen
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Nee]<:s of instruction, Savignon suggests that further

investisation over a lon€er period of instruction might

produce si,mificantl"./ higher scores in the latter two

skills as well,3

Research is needed to establish what proportion of

class time should be devoted to real communication.

4Other than 2avignon's suggestion of 20%, no study has

been made of this question.

The observation instrument developed for this study

could be used to determine the proportion of real com-

munication in classes which utilize textbooks geared to

real communication, for example Real Communication in

Forei~ Lan~ua~e, mentioned above, 5 the French series

Passenort FrQncais,6 and the new German materials prepared

for university use Deutsch Intensiv. 7

The results of the present study should be tested

in further observations. Teachers could also use the

observation instrument to evaluate their ovm teaching

performance, bj using a tape recorder to record class

sessions, or bl having an advanced student or colleague

observe classes. In the latter case, the fLint method

of assigning categories during the observation, rather

than recordin~ all talk, could be used for the sake of

efficienc,./.8 The three-second interval need not be

observed, since the point of the self-evaluation is to

determine hoVl man'! utterances occur in each categor-r,

.....



and particularlv how many real communication utterances

occur.

Since each school situation is unioue,9 language

departments could conduct investigations at their ovm

schools as to the influence on enrolment and attrition of

the variables mentioned by teachers on the question-

naires, such as scheduling, counseling, and the t~pes of

students who enrol. The investigation could be conducted

via a student q~estionnaire to determine student reasons

for enrolling or not enrolling, or for dropping out.

Attention should be given to the possibilitv of

centering the values education program--currently being

encouraged in local schools--in the foreign language

10courses. The technique of achieving real communication

bv askin~ the students personal ~uestions lends itself

easil'f to this program. Teachers who use this technique

should point out to their administrators that the

foreign language class presents a natural forum for the
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values education pro~ram. Perhaps then more coun elorsand

administrators would recognize the potential relevance of

foreign l?nguage courses to the students and encourage

greater enrolment in these courses.



FOOTiWTES TO CHAP'f2:R if

l:-;ee Figure 1. The amount of German spoken by
teachers and students combined was approximately 50%. the same
as in the 1963 u.s. study. ~ee p. 5 above.

2See Tables 3 and 5. Out of 381 real communication
utterances in German by teachers and students, 284 occurred
bv teachers giving instructions (4a).

3,", ~ c' • ~ 52
'v I. .,avlsnon, __ .

4 Ibid ., 66.

5See ':lilson and ':Ja ttenmaJ-.:er, FI\, 6, chapter I.

6norgan Kenney, et al, Passeport Francais I,
D.C.Heath Canada, Ltd., 1973. See particularly the
Philosophy, p. 1, and the Lesson Plans. Tote that
beginning with the fifth lesson time is allotted in each
class period for "Jevelopment of original and spontaneous
expression."

7", 't T J'" d ~ R . 'J',-1 ,,'rl Z • ;vlQITlaler an ~. ,osemarle Jl~,maler,

Doutsch Intensiv, McMaster Universitv, Hamilton, Ontario,
1976. In this series a specific topic is provided at the
end of each unit for using the vocabulary and grammar of
that unit in either oral or written communication.

BAll utterances were recorded in this study for
the sake of accuracy.

q
"In his study of causes leadin~ to early attrition,

Lafavette, e.g., accepted the hupothesis that principal
cauues for dropout are based on individual local conditions
and that every case is unique. See Lafayette, 182.

10 '" if 1 ~d t' ..' ""j t'~ee, for example, a ues ~ uca lon ln~' uca lon
News (Hamilton Board of ~ducation) Spring 1975.
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?oreL'!,Yl lang age enrolment in secondar'! schools

has continuall~ decreased in the 1970's to the extent

that more and more foreign language courses are disappear-

ing from the curriculum of manv schools. One of the major

factors in the low foreign language enrolment is the

igh attrition rate after the first lear of l~~guage studv.

~urve-rs of second8.rv school students establish student

motivation for enrolling in foreign language courses as

an interest in learning to speak the language, qnd reveal

a loss of interest and difficulty In learning as the m~in

reasons for droppin~ the course.

A revie~ of the literature dealing with the problem

of learning to speak a foreign language suggests a sequence

of speaking activities ranging from total linguistic

dependence on the part of the speaker in the form of

mimicrv-memorization or repetition, through practice

stages of drills an pseudo-communication to the final

learnin~ step: real communication, this final step also

being the goal of foreign l;J.n uage stud\'. 'rho literature

emph~sizes the need or all stages of this se.uenre from ....
the ver'! beginning of foreign lan~age stud'!. .!.he final

sten--real communication--is parvicularl~ emphasized

because of its positive eff~ct on motivation ~nd achievement.
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The present stud~ investigates the kinds and

amounts of spe8.king activities in which students currentlI

engage in elementa~ foreign lan~uage classes in order to

determine how and to what extent students practice the

18.nguage artificiall'! in drills, directed dialogue, and

other forms of pseudo-communication, and how and to what

extent the'! use the foreign language as a real means of

communication.

The researcher designed an observation instrument

identif~ing language class speaKing activities in a

sequence from artificial practice to real communication.

This observation instrument, consisting of four main

categories and brent'! sub-categories, was used in grade 10

and grade 11 German class observations. The observations were

followed up bv teacher questionnaires for further sub-

stantiation of how frequentl '[ specific activities occur in

foreign language classes.

The results of the observations and the ~uestion-

naires reveal that student talk in elementary foreign

langu8.~e cl~sses i largely in the foreign lan~uage (86%),

but that this talk falls almost exclusivell in the

8.rtificial range (98%). Only 2% of everything the utudents

said in {-';rade 10 classes was real communication. in German. In

terms of total claSS talk, only ~~ of evervthing spoken in

the classes bV teachers an students combined was the st dent

en~aging in real communication in the foreign language.

....
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The results support the warnin~ bv teachers and

methodolosists that foreign lan~ua~es may be taught ~s

pseudo-languages useful onlv for drilling and practice,

rather than as genuine means of communication. The

absence of real communication activities from foreign

language classes could explain the students' conclusion

that after so much study the'! "still cannot speak a word."

They have had ample practice in speaking the language

during the first 'lear of language studv, but they have

had little or no experienc e in usi~ it to reall.V

communicate.

Suggestions for increasing real communication

in elementar'! foreign language classes were made on the

b~sis of how local German teachers in the observations

elicited real communication respon~es from their students

in the target language.

The present study demonstrates a need for further

experimental studies on the effect on motiv~tion and

achievement (and ultimatelv on the attrition rate) of

increased real communication in ~lementarv foreign

language classes.
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Appendix II. Observation Transcript: Sample A.
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Appendix II.

TEACHER

Observation Transcript: Sample B.
STUDEN'r

~ : I ,i I ~ l; :/, I; : I jr: 11 l;:;! ~
1u ,i,;i,:',t nich-l.:;! Ib

STUDEN'I'

G I " ' ' '" (,II I 1 Lf,., AI' n"\r',) ] I:; '!l L:.' ('J:l ,'/110:1'/1:1 ,l~l~ '1~lnl. "'" 1.,;H~JI(;i1, r

W:L8t -"ll<O'Ji':ll "'()l'rl i,' l'L 1;1- 0 " '3be
l " -.J I ' .. :" -. _~, ". - ~ ...... J L _ I. I ........ ;

, Wiv,t doc,; n,"1,cl,cn lil';"n'? jqc (No~)
f.u lil:l,):".: or to do 9a. e'inu,,,ll:1.t does
Ll l n ncr,n? f ..... (. To do. ;). e...

Bla'i)""'] 'r ;"" .. ??.:.,l~",\' '",ll 1,11 .,1. 11:"'1 cr,
AJl(;: (b
Al1r.! Ih

B1 r.: j h i 111 ~ i !!1 !11 c; r! ,~
aL r.c.i.l ) 1, J:1 ;~.i 1:1 /n(; r:'! /6
81 r; j, h il:1 :~ .i.lill1:;l'! Jh

P'd t \' 0 ~) r ,j S' J f i ~'1 ! i it1 c r ' ,~

Lr'l)tf"'. ')l~ih 1.'1 .~i:,~··l~·r·!

r 0 :; i :: ion (!0. e.
I b ' 81. '1 .i. b j '" ::~ :i In:a'; r ! 16

p·lt,··" (11) inr'0. '1-)1'11 0 li'l" r'llto? ?-A11;!' . lb" .. ,. ,--..." ,, -, PII t:~ eel (] !oe: h ',':: d0M~3 " l' -"- r: I :J. ~. • L. ) ..

P1 J t:.--. odc .!och,-; d:, ~~ ,\\ltO! /6

8 r i ;-, ~ ~ t: ,] :,1

Alle! 16
:,,1 r.: 'i 11/; r:," \, •.• .....,,.,.l40'..... 0 C)

" , • , •• ~ • I I......_. .:I- Bi~ i J \ (;' 'I (' "I" : 'r'~' '"r" "~,:,, ,-,'~ I :J.
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Bpi'l" 11" ill! ~~r'h'.. (,,··',(..,,~! /1
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W:lr·n ~i\)\I.'rc: r(J'r''7li.r: r :'' ::l. ,l\l-.Corn r.:OI;l!::~lnd, "/,

'rh~",t ~10 .':0 11 '!(";' 3)) e. 1:h'c)[) tJi'~ ~;t. c.J b (..
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Appendix II. Observation Transcript~

TEACHER

(Teacher asks students when they are
scheduled to see the school nurse:)

"/;'Inn musst c1U p;ehen? L!c....

1"lann musst du {';e1ren? l.(C

"}:=tnn musst du gehcn? 'Ie
f.1uss noch jem8.nd zur J(ranken­
sch\';estcr? lie

Sample C.
STUDENT

Urn neun frhr zwanzig. Yc...
Urn neun Uhr dreissig. i c

Urn neun Uhr funfunddreissig. '-I c-

\'Jhere i;; sh 0<:' l'c e....

STUDENT

(Teachers explains in German how
to find the nurse.) LI C.

Heinrich, v;as ist los? Lf c..

Oh, I know where that is. ~c c.

(Asks in En~lish a q\l8stion about
the homeroom T-shirts.) ~C~

(Teacher answers in German that that
must he discusseJ in homeroom, not in
Gerr.:an class.) LTc.

Lf (
:'fir haben heute einen Cast. Das
ist--ist es Frau oder Fraulein?tlC
frnu Rollmann. Und sic versteht
D~l)tsch.lfc!)u J\:8.nnst frar.;en stellen.lie.

(?,tudent returns from nurse.)

Oh, just another five minutes
wa'll be finished. ~G~

(Frau. )

and
Come on, we
have to
decide now.

Lj{~

"Jas hat die I<ran}:cnscrmestcr f;cmacht? (::tudcn t c:l.ne.mors in Gerrrnn.) 9 t.

Lfc...

tlJ;'"''- .

I-'
I-'
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la

Teacher Talk

English

I J II :; if

German

la

English

Student Talk

German

\III :: ~

Ib

lc

2

3a

3b

3c

Ll- a fiI--l.. 1"'T"H- I /I == / 3

4b

4c 'I II :0 'i

Total English~/7

r-t-l-J- 1'rH- ~ I 0

p-4 rtlJ .~ (1'4. II :::. ,.2-

~ 1'H.i fl'J ~ rNJ 11/1 = :27

~ rm I~ t'tiJ II ::0;1..9.

Total German :;..'(-7

Ib

lc

2

3a

3b

3c

4a

4b

4c ~ IrK.. II/I ::0 I 't

Total English =/'i

nt;.. "'H-tl := I 0

P'J \liot i'l-U h-i-L fH.L.' :;:L'

~ )'tI-J. :::./0

\ \I :::: 3

l1"\.I. rm II = I 2

Total German -- C,r

Total Teacher Talk =/0'1 Total Student Talk':: 77

Total Class English::.. 3/ Total Class German -=-JS:l. Total Class Talk ~/?J

Appendix III. Sample Tally Sheet--Observations
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Appendix IV ~ Raw Scores--Observations

112

.-; e ~Gf\-t'.-V" 7Al/(
leu Ie-.. Ib<- Ih lu Ie ;)e 2. 3q~],,- ]),( 3b 3ce 3c. 'fac Ljt\. l/be lib iet ,/(

Gr..Ao ( /0 CLA<;r£r A-I
A - 'i? ~ /'? - l'i - 13 - I It 93 7 - - .5- -

8> - 10 - 2. JJ, - 0- 3 Y~ 3 if? - - S -

c 1 Ij '-17 - 0~ 3'1 - 01 II .5- '7 3

0 - '1 - /0 - ~j - /3 29 - ~ J.'l

E 3 s- - J -- 00 Jb I/J.. J 1 J

F J. - 30 - 3s- - 2. - ~ /03 to ;2 /0 7
c I J - ~ .5,- 1(, ~ /0 3 - L2 '-I J1 3 IV

J-.J - n 32 - lj :2.2 -
, - S~ 31, 3/ I 2 ,

I - l2 - l.f9 - J.~- 7 - 1(, 7/2t , - 3s- 1/I

GRAo£. 1/ CL...~~)£s A - f-

A - t - S- 1'1 .) - 2. 2~· ~'1 /'1 3 - I -
e - to - - 3G,!'-13 '} I~- - - - - - - -
C J ;;"0 - ;;2.'>- - - I ICJ. ~ - 13 3 / I?- ') 0 Is- S :) CJ

0 ! - J 7 .3 3 - JJ /0 3'1 J l.fLf

9 - ;2 '3 ~5' - h 2 -
- (O) /0 - d-E J



Appendix IV., cant. Raw Scores--Observations
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Appendix V. Tally Sheet--Teacher Questionnaire

c; c :."::.;>,,r)l.nI t"'"):t~h r~.\' c.ln:~,;c'~j c()r:plc:~c1J
~" "o"~ th .. l'a,,; "Y1l: -I C,.
l~ 1 .Il ## U'-":l..LI.··· lrJ

"v y '~L:: ':;1.:1 u[ .'--~l·..j·~ veal.'
--l')'V <. e(' o',~; , . ..., "1.' "__ • , ~ t,..;'.l.

I I:l:~}~e gr"-i:lin:::tr explanations
_@l.':·om the bCGinning
-L.1Jy the cnd of first
~by scconcl year

1 .

2 .

__(:.'{ th ird :l (;n:r:
_._-'l~ ·\.\~l.(c.:I.~_ ~.: :~\.u.:~:~ .l.'I'I., ~_~l·l~;li:...:;""" ~

/I 7UJ .([JJifJ t 11 e r :Jb~p<&.~......L ,.'-c 1'C'A.J...~J..<vv::\,

in GCrJ1~m

n ••• lOy tIl ird yt::ar .
year /1J111_C:§? u.~;~l3..l1\' (~Y!\l~~jrj Gram~ll2.r in 2nr;1ish.

II _'J1J-)the:c :Jl(~:::l-.-CC=.::{c...~~.yy:J-<...e.-·-(;l.. ..ti':....~ cj
I. •. ---"";j' 9·.J'

..J<...'I'1-\(.~'-N-.

J. I ~ive all instructions in German
~;"I"" .. ·tl' , b r::' T .,' rr \." ·tl . y (1 , "r/II~ L ,)ll. .'.. E\:,l.l:l1n:::> .. --.Lu ..' lL.'_ ./0.,!. ..

___l'Y the c:ld of i'irst year ~! u~'ji'Rl. ))' C\v0.. iY:rjtl.'\.l.ctioJ-J~c; in i~;:~~li:3)--:.

__by second yea::' /11/ ~th2r;.0(~::a~.~_0~-" _

4-. I find th::::.t I can convc't~3(l with mv ~;t')dE'nt.s in GC:C!I,an
Ii}} (LI!) from the ~eg~nn~ng I.L\: tll~.rrj. yeal~. ,

IJl..,W:'Y the enG 01 flrst year IIL(jJYcudents 8~:e usually not 2.01(; 'co ~ ,
---lby second year converS·2 ,:u tcr only thrf,;8 years en st~c.=,'.

::Cor

5.

6 .

each t<nit of "IOr}~ at the first year }J;vd.,

/').= COf. ' 7:: '107c,
ri]:V stu~r..ts p'.:;rform repeti-tion driJ.J.s to practic8 no",! rr.cttcr3.8.l
al';fa,':~:-&:)'iH-t, usuall\.I_'_ sO:[letim'2~_.01 :;,~ver-Li) ;- '--''' .......
Sufficient r'epetition drillS are -l)I·ovir':ed by the textbool'= .Irq " )Tr'll-.
I usually devise nj 0\'/;'1 repeti tioYl (;'::.~illsWI) /II " ./

I - 7 - '7 (- ~ - '7 ~I.!:.:: ..) fb I,) = .,l. ':I t""

r:;y student.s perfor;n o)~'2.1 graT:linar cJ'('i11s to }):'~<J.ct.i.ce new Iflaterial
2. 1 '·/a"7~)'n...~ 'lc~":::11\' -;"" c;or;>'':>+l'r"r,cr,QIIJ I "''''''i''-'Y' .~I t I"I'~ II' \..,_v".1". (Ir-"'-J .... !1 ... u & ........~ J. .. \..:;. \~_

SUiflcie!1t Gra](~;r:?;:"-Ei.ll~ 2,re pro-'fir:led ·n::'. t~s textlI001rn-~ liH- "
I U ~ually rlr.",i "'e ,.,.", o",y) ~'''''''''''''r.:~lr ('[ .... 1··' 1 c- ('IL.UJII '"(=-_.~ v."; v _ ~ .11 J I •• - b'- cd. ~ .. c_ ..L • ..... - ;.:) • c.
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Appendix V, ~ont.

Tally Sheet--
Teacher Questionnaire

7 .

e.

Q
./ .

: 0 •

I ( =s y ,7, , 9 = '1 ~-7o
f.1v s·curl.::.!~ts pee: o:::';:~ prep2.red d.!.-2_1i.L.~';l~3s

~ 'l \'/2.:/ ~7t+-I: usu.<11 J_ '-'-JJ.,-- sor"8 tiJ)j8~UII n 2.:-C.O .JU])
Dialogues are prL)v'::"~S'd ,~)y the tCJ~cuOCl\:(I-tH)T1*1
I usuz~lly pr2p2_ro t:>'2 c'.l:Jlcg1.1.e:s .cr'.l --"_.-,
T'hr::. C+Ut'-::':1"l:s D~:'Dc"~'" thei-'~ O"'n d'i'C"o<7U'·H.·f'j"t-!i.)lIH, I_v ....... v vt.;:. ... ... t::,.;_ .... _"- & Jo,.. It •• • _ ......... :-=' "'-'\.-=....... _

I ~- ~ r-; 5 ~ 0 , S~ 2s,- 7~ _ ._.
rrr'l C'+ud""n'\-"" ~<::{r or ,,~c','rp'~ 0 1 ,,,,,=,"7-' o""=~ Oel -",,-., c,~~+pn+

• ..... ..... ~ \oJ..... c:.. '- . \. l..l .. 1 v •• -.- 1. -..I. t;; .... J v.... I l ...~ ~ _ ..f •• \.,;. \.J _ .. v..... ",J

orr P D n ~ t to "C ~.., C + ~ c e tll 0 ;; OJ. t <"> r i (1 1 -i nth'" 'c; n ·i t
al\':a~~ ~ usu;il~';0Jl1 ~~m~tir~e~~ - ne~v~gr{j)-
Question:; Cl.re pro\iicic;j by tl:'2 te.'~tbook(\tH,\,Ttf.1
I usually prep::lre the queS1:l0nSI~~ \ -

Students prepare the q1..;estions (fi-r:i1 III

L{ = :L% I{,:: 2'"070
~.1y 3t1.1.ci.ents converse on topics, e:,~r;rE:ssing i:h~ir O\'in opi.n:i.c:-,::::
ah:3.ys(i) I l..<sualJ..::.{QL son.eti;Tle~-'(L'llTr!l/r:-?ver.(T..i..~{' f , .

Conve:rsatio::I topics or stiuuli cH'2 p:::Q..vicled by the textboo}:.~~~ ~.....u-~.,..
I devise my 0vm con'lersG.tion. stimuli(~j)r-t-il_ I i

J -;.. /~ 71) 17::: ~\5,-7()
r,1y stu.dents use G2-rQ~"l;'l in cia::;:::; to CO'n','C'I o~ to olytain ne2ded i.nfo:C-f.1,-~ti.or:-- /Ii? ,. .
ah.'ays__ usuall~C'-.:...!._ some::tir;1e :.of.!!i)~j.. ncverW_'._' I
I have found the fo-lloi':ing technlq1.w:) useful -to encoUi.~2.5e students to
use Gerr;;an in cla3~~; (U:38 back)

:1. The above ar'.3'.':ers rCcZZl.rdjn~ In,,/ 1.J.SC:

of the tezt'boo]c diffe:c 2.pprec iably
of vnrious
i'or second

techniques 2nd the adoQuacy
Ye '1'~ '0 ,. I~ 0 1 ' 0'·" co , ( . l ,,~ o· }-:""" .~ 1. \,

Co • J.. c.,; .. ...:J -'~ ..L '. ~ • l '-....- ' ....... -' ' ...

!? r.rhr: above 2.:r:::i':lers rc:,go.rdin,(; r.TV ll~)e o.r v~.riol'c) tl'chniclues and
of +h o tc-.Y .... ·ono:r Q';f;'(,'" ""'D.,.. .... ci",,·',· 1"0''''' t 1,·i" ..·[· yn"I' "" ""c' 1 JO"/r-·....'10 C.I .. l. JJI.. ..L..i.. ...... ..L uJ..)~._C"""~l..l).J....J .L 1. __ '............ j:l,. .. J • ..LU_ .....').

tlw ':;:.d 0." \.::::.cy
(

1 l ,., " ; ,,, (' 1.. "
.... ~ I",.... ~ .... l __ .... ,

I'"")
..LJ •

lit.

I con3ic,e~ CCJ~1:1uni.c:Zltion if\. tl'.c ·t;JL'{:i:"C :i.:1::g1.'L~0;e '~o be the pri:::~lry ;;;0:->.] o:t'
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Appendix V., cont. Tally Sheet--Teacher Questionnaire

Teacher Comments
Question 10. (a) Hot seat--interrogation of teacher or

student; (b) guessing game: What's in the paper bag?
(c) 'I"eacher begins with provacative statement: flAch,
Mariat " (d). Students ask teacher personal questions.
(e) Teach practical expressions: How to ask for a
drink of water, to see school nurse, to leave the room,
etc. (f) impromptu speeches: student chooses topic
from an envelope, e.g., Meine Familie, Ein guter Freund,
Was ich am Samstag mache--speaks on the sUbject a few
minutes, and then answers questions from students.

Question 11. (a) Fewer drills; (b) increased use of
German 1111; (c) more English grammar explanations
because of complexities of grammar; (d) more free
conversation; (e) increase in translation--English to
German; (f) not much difference 1:"HJ. •

Question 12. Not much difference except more reading,
writing and translation.

Question 14.

Reasons for decrease:
Low antitude students
Negative counseling(llll)
Job-oriented students (11)
Grammar-oriented textbook
Teacher's reputation (11)
Look for easy credit (Ill)
Scheduling problems
Credit system (fewer

credits required) (11)
Too difficult (11)
Avoid homework
Afraid of low marks (11)

Reasons for increase:
Realistic demands leading to

sense of accomplishment
Overall active department
Quality of program (Ill)
Teacher
Academically inclined

population
Growing population areaS
German residential area
Advertisement (11)
Public relations
Support from counselors
Reputation
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