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Abstract

The conventional study of social change had tended to perceive the values,
attitudes, and cultural institutions of non-Western peoples as "obstacles™ to the "rational”
organization of society. Policy makers, "modernizing" states and "development" agencies
have sought to create institutions which would supposedly diffuse values nceded to
promote rationality. Though this Modernist position has been severely criticized in the last
two and a half decades by Dependency, Underdevelopment and Marxist theorists, the
critics themselves have not departed from some of the fundamentally Eurocentric premises
of Modernism. Despite the recognition of the role played by the historical linkages
between the Western Furope, Africa, Asia and Latin America in precipitating the
condition described as "underdevelopment”, it is taken for granted that the desired goal
of "development” is the creation of Western type "advanced"” societies.

The case of the Bassa indicates the dreams and aspirations of the targets of
“development”, may differ fundamentally from the agendas of governments and
development agencies. People in rural communities like the Bassa have their
"development” agenda, an agenda informed by priorities derived from their unique
historical experiences.  Their case suggests that some of the questions development
planners and theorists must start addressing are: What do the people themselves want?
What are their dreams? What are their visions of the "good life"? In what context(s) are

these aspirations formed? Can these be legislated or thought for them by planners and
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experts? The Bassa case shows that historical experiences are processed and
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reconstructed through cultural reference points and go on to inform a community’s sense
of "Who we are" "What is good for us” and "What we want". As communities transform
their consciousness and behaviour patterns, new identities emerge. These identities
become the instrument for the bestowal of roles in relation to the definition of their sense
of "our problems". For the Bassa, struggling for power with their neighbours has involved
reformuliting the meaning of being "Bassa" in the late 20th century. Assailing
"community-powerlessness” has meant developing new definitions for age- old institutions
and reinterpreting the value of formal education. Their story shows culture is not the
“iron-caged debris of bygone ages. Rather, culture is as alive as the humuan beings who
create it and for whom it is a reference point for action. The Bassa experience suggests
culture is a dynamic sense of collective history and "group consciousness” which is

transformed as new challenges to survival emerge.
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Chapter 1.

Introduction.

1.1

Research Problem and Conceptualization.

Nasarawa Local Government is located in the West African country of Nigeria and
can be found at the south-western end of Plateau State. Nasarawa, the local government’s
headquarters is about two hundred and fifty kilometres from Abuja, Nigeria’s new federal
capital and about three hundred kilometres from the city of Jos, the capital of Plateau
State. This places Nasarawa lLocal Government in central Nigeria and close to the
confluence of Nigeria’s two principal rivers, the Niger and Benue. Nasarawa local
Government Arca has been split into two parts and now comprises Nasarawa and Toto
Local Government Councils. These two administrative units are home to about six major
ethnic groups. mainly the Bassa, Egbirra, Gbagyi, Afor, Gade and the Hausa-Fulani.

When this area became part of the British Protectorate of Northern Nigeria at the
beginning of this century, the balance of power changed drastically and culminated in a
situation where the Muslim Fulani and (their co-religionists and in laws). the Egbirra
found themselves at the apex of power. Other groups, most notably the Bassa and Gbagyi,
virtually lost their administrative autonomy in the Native Authority system of
administration.

Nasarawa Local Government has become the theatre of political and inter-ethnic
conflicts since elections were held for the State and FFederal Houses of Assembly in 1979.

That election seems to have become the watershed for attempts by the Bassa community
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to question and demand changes in the structure of local administration. Subsequently,
the Bassa and Egbirra have been locked in a struggle which continues to be the dominant
feature of political life in Umaisha and Toto districts, where the two groups mainly reside.

The struggle between the two communities has led to the creation of three (3)
government panels of inquiry. The first, the Dr. Abdullahi Panel created in 1985, was an
aftermath of the refusal of the Bassa to pay their community taxes except through their
own chiefs and leaders. Violence broke out on May 7 1986 between the Bassa and
Egbirra communities, and resulted in the creation of the Lt. Col. Ugomudia Panel. This
was followed by the John Samchi Panel which made proposals for the administrative re-
organization of the Nasarawa Local Government. A Government White Paper on the John
Samchi Report created a new formula for the division of powers between the Bassa,
Egbirra and Gbagyi. The Bassa accepted the new formula and demanded its immediate
implementation. The Egbirra on the other hand have taken the Government of Plateau
State to court on the grounds that their “human and traditional rights™ were violated by
the government's decisions in the White Paper. The Jos High Court has instituted an
injunction on the implementation of the White Paper pending judgement on the case. In
the interim, the Bassa now live in a state of un-legislated and non-formalized autonomy.

In the Nasarawa Local Government area, there are nearly 75,000 Bassa. The Bassa
are mainly an agrarian community and despite the rapid spread of Islam in the 19th
century, retained a religion centred on the worship and veneration of their ancestors. The
Egbirra number approximately 26,000, are more inclined towards commerce and trade and

are predominantly Tslamic. The two groups live in close proximity and share some
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settlements such as Umaisha, Toto, Ugya, and Sofiyo. The reason for this proximity,
claim the Bassa, lies in the history of violence which accompanied the expansion of the
Fulani and the spread of Islam in the area in the 19th century. Before the Egbirra
converted to Islam in the mid- 19th century, claim the Bassa, it was their practice to seek
refuge in Bassa walled villages in order to escape Fulani attacks. With time, some of
these refugees became permanent residents. The Bassa also claim that the history of
Egbirra proximity to them also lies in the Egbirra practice of "exploiting" the agricultural
abundance of Bassa communities and their need for the "Bassa market." The Egbirra on
the other hand claim they were, from "time immemorial", residents of the settlements the
Bassa claim are theirs, and that the Bassa are their "guests".

The violence which broke out in 1986 was preceded by nearly 60 petitions written
to the governments of Plateau State by the Bassa community within the previous decade.
In these petitions, the Bassa claim they were victims of the British Native Authority
system which favoured the Islamic Fulani and Egbirra and was hostile to groups which
had retained their independence from the Fulani. They argue that their non-centralized
political organizations did not fit into the autocratic and dictatorial nature of the Indirect
Rule System of government. The Bassa further claim that the religious and marriage ties
which developed between the Egbirra and Fulani after the former’s conversion to Islam,
resulted in the Egbirra being set as jekadu/sagba or political agents/ tax-collectors over
Bassa villages. They argue that Bassa have always resisted the impositions of Egbirra

rulers over their domains and claim that their subjection under the Native Authority

system was founded on the punitive military expeditions sent to subdue them by the
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British. They further claim subsequent governments have continued to perpetuate this
arbitrary rule because of the access of the Egbirra to government resources. In their
petitions, the Bassa demand things must "change" or they will make the process of
government impossible in Umaisha and Toto districts.

Despite these arguments, there appear to be a common consensus among the Bassa
today ( a consensus to be verified in later chapters), that their administrative
marginalization is also partly their own fault. They claim, that even if their ancestors had
reasons to resist Fulani jihadists and the activities of the British Royal Niger Company
in the Benue Valley, they should never have resisted Western education through formal
schools. They appear to be blaming themselves for having been too resistant to anything
new or non-Bassa. They appear to be claiming that their administrative marginalization,
especially after the departure of the British, was a direct result of their having continued
to rebuff the agencies of Western education when other groups were embracing it. The
argument of the Bassa can be understood in light of the following factors. Firstly,
certification, which comes with going through the formal process of education, is a
prerequisite for holding positions of power in the formal bureaucratic institutions of
government. This is especially so for positions in the Federal and State bureaucracy. A
second and more important reason is the argument put forward by some Bassa that, if all
they had to deal with were Egbirra village heads and chiefs, they would have solved the
"Egbirra problem" long ago. They argue that their difficulties stem from the influence
Egbirra hold in the state and Federal bureaucracy. This influence prevents the

Government of Plateau State from implementing the drastic measures needed to free them
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of the Egbirra yoke. This argument became strong (as we shall see later) when highly
placed Egbirra officials prevented the publication of the Dr. Abdullahi Panel’s report in
1985. Egbirra public officials and "money-men" also stalled the implementation of the
recommendations in a Gevernment White Paper on the reorganization of village
administration in Umaisha and Toto districts in 1987. The Bassa argue that, if they had
their own people in similar positions of power, their demands for change would have been
facilitated and the influence of Egbirra public officials would have been countered. Such
influential and powerful persons are however lacking in their community, argue the Bassa,
because they did not send their children to school when the Egbirra did. Thus, the Bassa
argument appears to be, that, because they resisted schools, especially between the 1940s
and very early 1970s, they have been unable to develop the skilled and certified personnel
needed to occupy the positions of power which would make them a "free" and
"independent” people.

In sum, the Bassa appear to think, that the problems of the community are the
result of their political murginalization and exclusion from institutions of power. The
“cause” of this problem is not only the imposition of Egbirra rulers over them, but their
refusal in the past to send children to formal schools. While they need to resist their
marginalization through acts of "political rebellion™ and agitation at the local level, they
see the ultimate answer to their problems to be development of the skilled personnel
needed to occupy positiorns of power and authority in the state and FFederal bureaucracy.
The way to do this, many now argue, is to send their children to formal schools.

The most immediate neighbours of the Bassa, the Egbirra reacted to schools
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differently. They began sending their children to colonial schools as early as the late
1940s. This appears to be the reason why the Egbirra dominate all the levels of local
government, have highly placed persons in the state government and a crop of contractors
and businessmen. Today, political life in Nasarawa and Toto Local Governments consists
of attempts by the Egbirra to maintain the status quo and Bassa attempts to change it.
The sociological questions which emerge in the study of the events and situation
in Nasarawa local Government are:
(1) Why did the Bassa resist Western education in the first place? While the Egbirra and
other Nigerian groups were sending their children to schools, the Bassa seemed to have
decided that they did not need schools. One may also go on to ask, ‘Why is Bassa
resistance to Western education of sociological interest?” The sociological issue here lies
in what appears to have been a conflict between two opposing cultural systems, mainly
the socialization processes represented by Western education and the indigenous
socialization processes of the Bassa. The question therefore is, *“Why did it appear to the
Bassa that their socialization processes and Western education were incompatible, at a
time when another indigenous group, the Egbirra. found no contrediction between being
Egbirra and sending their children to school?” The issue here seems to lie in the dynamics
of inter-cultural contact and the way different cultures, even within the same environment,
react differently to external changes and stimuli. As a sociological inquiry, what concerns
the study here is: “What happencd when Bassa culture and Western formal education
met?’

(i1)) Now that the Bassa appear to have redefined their interpretation of the value of
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schools, what is the basis of this redefinition? Are the Bassa calling for a wholesale
replacement of their socialization processes by Western education or have they negotiated
a "settlement" between Western model schools and "Bassa ways"? The sociological
question here is, “What takes place when a non-Western community decides to adopt
formal schools as a tool of socialization?’ That is, what happens when a non-Western
community decides to adopt formalized socialization practices like schooling? Would
formal schools, as argued by modernization theory “diffuse modern attitudes"
(Inkeles,1973: 163-178; Inkeles and Smith,1974: 133-143; Holsinger,1973: 180-201:) or
would the role formal schools play be determined by the cultural environment in which
they are implanted? (Armer and Youtz,1971: 301-316; Stephenson,1968: 265-275;
Schnaiberg,1970: 399-420).

(i11) The third issue is, why do the Bassa now want change? This question could be
asked within a wider sociological context, “Why do communities want change?” Why
would people in a particular cultural environment want to introduce the institutions of
another culture into theirs? Does this imply the jettisoning of their own institutions in a
wholesale espousal of "new and Western ways? What type of change do communities
want? Do they seek to preserve anything within their culture? If so, what do they seek
to preserve and why are those things important to them? What decisions affect what they

want changed and what they want preserved?



1.2. Conceptualization

To begin trying to understand the research problem outlined above, it may be
useful to start from the sociological tradition that accepts that change is a basic
characteristic of all social systems. This orientation is expressed by Sorokin when he
noted:

"Any system, especially a sociocultural system, being a ‘going concern,’

incessantly functioning, inevitably changes as long as it continues to exist

and function, even if it is paced in a wholly static environment. Change is

the inherent property of all functioning systems.( Moore and Cook, 1967:

68).

The causes of change in a social system, argues Sorokin, are inherent to the system itself.
Whether the system is scientific, religious, aesthetic or philosophical, whether it is
represented by a family, a business {irm or state, "it bears within itself the seeds of
incessant change, which marks every action and reaction even in a fixed environment.”
(ibid: 69).

While change is a social reality as indicated by Sorokin, he however seems to
present an extreme “internalist” notion of change. Systems, be they natural or social do
not exist in isolation from their environment. We may therefore ask, "Do social systems
react to disturbances in the external environment?" "Could change not be a reaction to
external stimuli?" Sorokin acknowledges that social systems do respond to external
factors, but gives external factors the role of either accelerating, retarding, facilitating or
hindering the realization of the social systemn’s potentialities. External factors do this by
distorting or over-developing a system’s characteristics (ibid: 69-70). External factors, he

further argues:



"cannot transform a given system into something fundamentally different

from its essential nature, cannot make it unfold properties it does not

possess, cannot radically alter its immanent course."(ibid:70).

Do social systems have an "essential nature” and "immanent course?” as Sorokin implies?
How can such a "nature" and "course" be determined?

While change is certainly an attribute of all living things, arguments about the
inherency of change do not tell us what is changing or why it is changing, especially
when studying change in concrete and real life situations. The notion of an "immanent
course" also down-plays the role external factors play in radically re-routing and altering
the direction of social evolution. Dependency theory, for instance, highlights the
importance of external factors in determining the direction of change in the countries of
Africa and Latin America. Even if all African societies had an "immanent course” on
which they were all set by the force of "destiny”, the effects of the Trans-Atlantic slave
trade, colonialism, the debt-trap and other results of contact with the West would leave
their imprints on any direction of change African countries might pursue. A realistic
position to take may be to argue that the "externality” or "internality” of the sources of
change cannot be determined in the abstract. The "causes" of change must be detined
within the context of a social system’s specific history.

The acceptance of the inherency of change in every social system also does not
answer other sociological concerns about the nature of change, namely:

(1) What is changing?, (i1) What is the direction of change?, and (ii1) Who or what are the
agencies of change? (Lauer, 1991: 5). In the case of the Bassa, knowing that change is

inherent in every social system does not tell us why the Bassa resisted Western education,
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how they have redefined the role of schools, why the Bassa want change or what
“change" means in the mind of a Bassa person. This implies that the principal questions
of social change can only be answered through a study of concrete and historically
specific situations.

If change may be understood only through a study of specific cases, then the place
to begin is the study of what makes every human group unique and distinct in relation
to the specific issues, themes, or "problems” around which a particular study of change
is centred. What, in the orientation of this study distinguishes human groups from each
other, giving them their unique characteristics, are culture and history. The answers to the
questions raised in this study may lie in pursuing a "cultural-historical analysis paradigm",
based on looking at Bassa culture, society, and some aspects of its history and present day
social-political conditions. Only on such a foundation can we understand why Bassa
resisted Western education, how they have redefined their perception of schools and what
they define today as desirable change.

1.3. Culture

Culture consists not only of a people’s know-how, customs of food and dress,
mentality, values, socio-political and economic behaviour (Verhelst, 1990:17), but also:

"that level at which social groups develop distinct patterns of life, and give

expressive form to their social and material-life experience...it is the

practice which realises and objectivates group-life in meaningful shape and
form..A culture inc’udes the ‘maps of meaning’ which makes things

itelligible to its members...Culture is the way the social relations of a

group are structured and shaped...the way those shapes are experienced,

understood and interpreted.” (Clarke,et. al: 1987: 53).

For an anthropologist like Clifford Geertz, the analysis of culture is so central that,
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“there is no such thing as human nature independent of culture. Men

without culture would not be the clever savages of Golding’s Lord of the

Flies thrown back up the cruel wisdom of their animal instincts; nor would

they be the noblemien of the Enlightenment primitivism.... They would be

unworkable monstrosities with very few instincts, fewer recognizable

sentiments, and no intellect: mental baskets cases.... Without men, no
culture, certainly without culture, and more significantly, no men."

(Geertz,1973: 49).

Culture is composed of many elements and includes symbols without which, Geertz
argues, there would be no mediums for the expression of a person’s biological,
psychological and social cxistence (ibid). Thus, religion has been identified as a major
symbolic cxpression of culture. Religion is a type of symbolic universe that transcends
and orders reality wholistically, giving it its sacredness. Religion embraces the individual
in a transcendental framework, supplying him with meaning and motivation (Wuthnow,
1987: 39).

Culture also includes those myths which express the relationships between man
and nature (Coward and Ellis. in Bennet: 1987: 448). In a culture. signs also play the role
of being convevors of meaning. Volosinov describes signs as instruments for projecting
cultural ideologies and notes that, "Wherever a sign is present, ideology is present too.
Everything ideological possesses a semiotic value." (in Bennet,1987: 442). Religion,
myths, signs, values, definitions of the ultimate good, the meaning of life and the afterlife,
values, mores, customs, traditions, the instruments for the creation of material life, the
forms and orgunization of labour could all be described as the elements of culture.

Of central concern to the questions of this study is the question of how culture is

transmitted thiough the process of socialization. The issues of socialization are relevant

for the question: “Why did the Bassa resist schools?” Nordskog notes that:
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"Each child is born potentially equipped to understand and acquire a
patterned integration of culture which becomes part of himself. The
process whereby individuals are conditioned and adjusted to live
harmoniously with others in the same society is called"socialization” -a
process without which there would be no culture, no personality structure,
and no social structure."(1960:40).
Socialization has also been defined as, "the process by which individuals acquire the
knowledge, skills, and disposition that enable them to participate as more or less effective
members of groups and the society (Campbell,1975: 1). Socialization is therefore the
process by which we learn the ways of a given society or the social group so that we can
function within it (Elin and Handel,1989: 2).

Three things stand out in these definitions. First, that socialization is a process.

Secondly, this process involves acquiring cognitive assets and skills. Thirdly, that these

cognitive assets and skills equip the social actor for the performance of functions within
a given system of roles and status relationships (ibid: 31). Those who do not have such
assets, skills and abilities become non-functional and incapable of operating in a given
social system. Every human society is therefore a network of socialization processes.
Indeed human society is impossible without socialization, since it is the process by which
"the newborn organism is transformed into a social person..."” (Handel,1989: xi). It will
be argued here that the reasons for Bassa resistance to formal schools may lie in the
perception of incongruence between schools and Bassa culture, especially those processes
through which the Bassa equip their children for adult roles in the community. The
questions which emerge here are: *Why did Bassa parents consider formal education
incongruent with being Bassa? Why do they think today that there need be no

contradiction betwcen being Bassa and receiving formal education? What are the reasons
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for this transformation of consciousness? Are the roots of this transformation to be found
within Bassa culture itself or do they lie in the political environment in which Bassa
society is situated? That is, are the sources of change in Bassa internal or external?

Two concepts which may help in providing an understanding of these processes
are acculturation, and pluralization of life worlds. Acculturation is defined by Nordskog
as:

"the subjective phase of culture formation and covers the ways in which
individuals or groups tike on new culture traits."(op. cit. 40).

This implies cuiture is not a static or frozen state, and that individuals in a culture do
create new meanings for themselves and seek new forms for the expression of their
material and spiritual existence. This occurs through the process of the "pluralization of

life worlds", which Peter Berger et al. describe as the "multiplication of worlds in primary

and secondary processes”; an appreciation of the world as "peculiarly differentiated” and
a perception that the social world is an "unstable and unreliable reality” (1973, 63.77).
Thus, a transformation of consciousness could be the result of the crisis or dilemmas that
memnbers of a cultural group face. The concepts of acculturation and pluralization of life-
worlds may help us understand why the Bassa have redefined their perception of formal
education. These concepts indicate that socialization is a continuous learning process and
that some of the sources of knowledge which eventually become "cultural knowledge" are
derived from outside the boundaries of a given culture. The questions for sociological
study in the case of the Bassa are: ‘“Why did they consider formal schools irrelevant
sources of knowledge for over forty years? Why have they changed this perception and

now view schools as useful tools for the transmission of knowledge and acquisition of
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power? What material, social, political or institutional "pressures” could be responsible
for the redefinition of the role of schools? What do the Bassa want schools to do for
them? What are the expecrations of Bassa parents in their redefinition of the value of
schools? How do they want schools to relate to other aspects of Bassa culture?

The first question demands a review of Bassa culture, especially the socialization
processes. The second question requires an examination of Bassa social and political
conditions today, while the third and fourth questions require data of the kind that could
help us understand what changing Bassa attitudes are, and what they expect schools to
do for them. That is, how they define schools with relation to other aspects and elements

of Bassa culture.

1.4. The Analysis of Culture.
(a) The Structuralist Approach.

The analysis of culiure can proceed in two thrusts. The first is to look at culture
as a system within which individuals construct meaning, relate to other individuals and
their environment. This is ilso the approach used by Harry Triandis (1973, 3: 143-158).

His format for the analysis of culture includes an examination of:

The ecology, that is the physical environment, resources, geography, climate, fauna
and flora of the place where the study is situated.
2.

The subsistence system, that is, the methods for the exploitation of the ecology
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in the process of survival, through agriculture, fishing, gathering, industrial
work, etc.!

3.

The cultural and man-made part of the environment, that is, the objective
culture, mainly earthly goods. It also includes the external subjective culture, mainly
norms, roles, values and all the "moral forces" which exist outside the individual®.

4,

The social system. mainly patterns of interaction such as the formation of groups,
roles, family structure and institutional behaviours.

5.

The inter-individual or socialization system, mainly social behaviours of
conformity, helping’, aggression, intimacy, covertness, and methods of child rearing.

6.

The projective system, mainly the myths, dreams, fantasies, folklore.

7.

The individual system, mainly perceptions, learning, motivational patterns,
individual attitudes, perceived norms, roles, values, and other aspects of the subjective
culture which connects the individuals with the cultural system.

This approach, which is "structural-functionalist” may be useful in looking at a culture
"as it is", that is, in Jooking at culture not as some disjointed phenomenon, but as an
integrated system for the creation of meaning, reflected in every facet of a social actor’s

experience. This model however has serious weaknesses. In leaving the analysis of culture
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at level of the "system", it makes social actors hopeless appendages of structure. It
presents human beings not as history makers, creators of new meanings, adaptors to new
circumstances or agents of change, but as the nuts and bolts of an immutable cultural
machine. In the case of the Bassa, a system-functionalist may be limited in its usefulness
for the interpretation of why the Bassa want change today, especially if change consists
of a redefinition of the situation. This is not to say that there is no pattern or regime to
culture which could be amenable to a "systemist” analysis. What is being argued is that
in studying how people change, it may be necessary to explore the ways in which culture
itself may be the spring-bowrd for the creation of new meanings. This may be best done
within an interpretive and social psychological perspective. The strength of this
perspectives lies in amenability to the argument that people are not only influenced by

culture, but are its creators.

(b) The Symbolic Interactionist/Social Psvchological

Approach,
The interpretive and social psychological analysis of culture proceeds in two
thrusts. The first is expressed in the words of Berger and Luckmann. They note that:

"Reality is socially defined. But the definitions are always embodied, that
is, concrete individuals and groups of individuals serve as definers of
reality. To understand the state of the socially constructed universe at any
given time, or its changes over time, one must understand the social
organization that permits the definers to do their defining. Put a little
crudely, it is essential to keep pushing questions about the historically
available conceptualizations of reality from the abstract, “What?’ to the
sociologically concrete “Says who?’" (Berger and Luckmann: 1966: 134).
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Berger and Luckmann present a dialectical notion of the relationship between culture and
individual action. The actor does not act in a vacuum. He/she acts within the context of
a structure or organization of reality (what is called culture). But the final "objectifier”
of intentions, motives or emotions are real flesh and blood individuals. This means that
between the individual and culture there lies a grey area representing the individual’s
"independence” and "autonomy" from culture. Though culture remains the individual’s
frame of reference, he/she is no slave of culture.

The second thrust in the interpretive approach to culture assumes human beings
learn throughout their lives (Orville in Hollander,1971: 115-125). Sociologists have long
recognized this as secondary socialization or re-socialization (Berger and LLuckmann :op.
cit: 182).

Since new knowledge is gathered within the context of what is already known, culture
could be expected to play a role in the interpretation of new experiences. As individuals
confront the inroads of other cultural environments, they encounter new "universes of
meaning”. In such encounters, individuals test the efficacy of culture based knowledge for
dealing with the problems of survival posed by new situations. In some instances,
individuals may observe that their cultural encyclopedia has no definitions or reference
points for the new experiences encountered. The new situations may include different
contexts of meaning, new economic currents, novel political institutions, a different
rationality or morality and artifacts created in different contexts of meaning. In some
circumstances, the noveltics encountered may even have their roots in the activities of

innovators within an individual’s own culture. When an individual’s world of meaning
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continues to enhance his/her existence, for example the control of economic resources,
social status and ability to influence the life of others (power and authority), confidence
in that world of mearing is reinforced. When on the other hand, the individual perceives
that the known culture handicaps the ability to cope with new dispensations, confidence
in that culture may be undermined. Individuals may begin seeking ways to widen or
diversify their world of meaning with conceptual tools needed to make their culture more
"adaptive" or responsive to the new situation.

The strength of the interpretive and social psychological approach to culture lies
in it recognition of the fact that "actual human behaviour” in a particular situation is not
necessarily culture bound. This approach recognizes that "actual behaviour” and "cultural
action" are not of necessity, synonymous. The former refers to action by the actor based
on the actor’s "definition of the situation” at any particular time. The later refers to action
which an observer could readily interpret as a product of the individual's cultural
background. Thus Muardock notes that:

"Actual social behaviour, as it is observed in real life, must be carefully

distinguished from culture, which consists of habits, or tendencies to act

and not of actions themselves. Though largely determined by a bit, actual

behaviour is affected by physiological and emotional state of the

individual, the intensity of his drives, and the particular external

circumstances (in Hollander and Hunt, 1971: 93),

Subsequently, though "action” may be culture based and culture inspired,

"action” 1s itself, independent of and a step ahead of culture in any

situation*u.

On the question of the relationship between "action” and "social change”, Murdock

argues the seeds of cultural change are sown through "actions™” which are independent of
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culture. Cultural change may thus result from the effects of innovation, invention,
“tentation” (trial and error) especially during conditions of crisis, and through "cultural
borrowing". Actual behaviour which may at first be dissonant with established cultural
knowledge could become integrated into the general pool of acceptable cultural practice,
especially if such behaviour is associated with prestige, rewards and when such behaviour
can be successfully integrated with other elements of the existing culture (ibid, 93-100).
This is why the study of how people in one culture adopt the ways of another culture
(acculturation) and the processes involved in diversifying the interpretation of the world
(pluralization of life-worlds) may be useful themes for understanding the process of social
change in Bassa.

A fundamental aspect of the interpretive-social psychological approach to culture
is founded on the social psychological principle of the definition of the situation. John
Hewitt notes that:

"Human conduct takes place within situations that are defined by

participants, who act toward one another, the situations themselves, and the

objects they contain on the basis of their definitions....People do not act in
relation to any objects in their world but to specific objects they indicate

at particular times and places (1976, :105-106).

The interpretive approach to culture is itself derived from the sociological and social
psychological traditions of symbolic interactionism. Herbert Blumer described the basic
tenets of this tradition as based on the piemise that the action of human beings towards
things is dependent upon meanings those things have for them. These meanings are
themselves social products derived in the course of interaction in human society and are

altered or modified through an interpretive process used by individuals in handling the
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things they encounter (in Reynolds, 1990: 120). Thus human beings in any cultural setting
are instrurmental actors, actors created by culture and actors who continuously create
culture. Describing symbolic interactionism, Zadrozny wrote it is:

"An approach to understanding human conduct which is based on the

views that the human is primarily an active, goal-seeking person (not

merely a responsive organism)” (1959,: 339).

The foregoing is not intended to imply that the structural- functionalist approach
to culture may have no relevance for the study of culture. But to use that perspective, we
fist have to lift culture out of history and assume social life is static. It is therefore limited
for studying actions which cannot be attributed directly to socialization and cultural
habits. This is a serious limitation especially in the study of social change. The
interpretive approach can be applied to the study of an historical action especially where
it can be proved that the human actors based their "definition of the situation” on
information other than established cultural habits. The difficulty in using this approach
in the study of the past lies principally in the problems associated with providing
convincing social psychological data about historical events.

In general, the theoretical approach of the study could be described as cultural
and historical-documeniary. The cultural empirical data relate primarily to Bassa culture,
the present day "definition of the situation”, and expectations about Western education.
The historical-documentary data focus primarily on the social and political condition of
the Bassa in the recent past, in the present, and especially the political framework within
which change is being demanded.

The approach taken in this study is as follows: The second chapter will describe
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the methods used in the collection of data. This will include the Bassa description of
their past, their present circumstances and interpretation of the changes impinging on
Bassa society. It will also include what their perspectives are on how they think children
should be prepared for adult roles in light of their interpretation of the world.

In the third chapter, the historical background of existing power relations between
the Bassa and their neighbours, especially the Egbirra and the Fulani will be examined.
The objective here is to provide the general context within which Bassa culture and
society are situated and the background within which the questions of change are being
asked.

In the fourth chapter, Bassa history and culture (especially socialization practices)
will be examined within a theory of culture. The objective here is understand why at a
certain time in history, Bassa parents thought Western education was not relevant for the
preparation of their children for adult roles. The purpose is to provide the historical and
institutional context within which the Bassa detined their situation.

The fifth chapter will be a discussion of the data with regard to the questions and
problems of social change raised earlier in this introduction.

Chapter six will be a summary and conclusion of the questions raised and the

answers which data analysis suggests.



1.5. Conclusion.

What has been attempted in this introduction is a brief statement of the research
problem, mainly the desire of the Bassa people of Umaisha and Toto districts for change
and how this has brought them into conflict with their neighbours the Egbirra. It is also
argued that the Bassa situation arouses sociological curiosity around some of the questions
of social change, mainly: ‘What is changing?’; ‘What are the agencies of change?’; *What
is the direction of change?” *What does change mean to the subjects of change? It 1s
noted that while sociologists regard change as immanent in every social system, the
discipline’s traditional guestions about change cannot be answered in the abstract. The
questions of change must be situated in history and culture through the study of specific
cases. Culture is perceived in this study as a historically specific cognitive and conceptual
context and process. It 1s both a context and process whereby human beings create and
interpret the meaning of their human and natural environment. The study’s approach to
culture is basically interpretive and social-psychological. Within this approach, human
beings are perceived as more than mere appendages of social structure. They are seen as
active constructors of meaning and creators of what ultimately becomes cultural
knowledge. Within this logic, the inadequacies of a pre-existing cultural situation in
providing the cognitive and conceptual tools needed for analyzing new situations, may
become the springboard for social and cultural change.

The principal sociological concepts which would guide this study include:

socialization, acculturation, the pluralization of life-worlds and the definition of the
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situation. The theses of the study are crystallized around the proposal that Bassa resistance
to schools may have been the result of the incompatibilities the Bassa defined as existing
between the preparation of Bassa children for adult roles and Western education. It is
proposed that social change in Bassa may possibly be expressions of cultural
consciousness in response to the political dis-empowerment experienced under British rule
from 1900 to 1960 and in the years after Nigeria’s formal independence. It is also
proposed that the Bassa re-evaluation of the roles of schools may be the result of the
perception by Bassa parents that schools would increase their children’s chances for

obtaining the positions of power they think individuals in the community lack.
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Endnotes

1. This would also include the mode of the organization of labour,
2. What Durkheim would call the material and non-material social facts.
3. Including reciprocity.

4. For example, in Bassa culture, it is taboo for a man to cook anything except ritual or
sacrificial food. Cooking is regarded as an "effeminate” and "weak" task, unbefitting of a man.
A Bassa husband in Canada may however consider it "unreasonable” to ask his wife to cook and
serve the table after an eight hour work day. This Bassa husband may not only cook for his wife,
but may do the "unmanly" thing of serving the food to his tired wife. This Bassa has acted
outside the confines of his culture and acted based on his definition of the situation.



Chapter Two.

Methodology.

2.1. Fieldwork Tasks.

Two sets of germinal questions were taken to the field. The first was: Why did the
Bassa resist Western education? What do the Bassa say on why they did not find formal
schools acceptable for nearly half a century? What, in their own evaluation, have been
the effects of their resistance to Western education? How could the reasons for this
resistance be linked to issues in Bassa history and culture? The second set of questions
were centred on this: What is the Bassa "definition of the situation" today? What could
be described as Bassa consciousness regarding the value of formal schools as instruments
of socialization? Since the "definition of the situation" and "consciousness” are founded
on issues of social process and social learning, the data collection process was sensitive

to seeking evidence for new meanings and redefinitions of old definitions of the situation.

2.2, Social and Economic Environment of the Fieldwork.

Data collection is part of a social process. The problems encountered during the
fieldwork cannot be separated from the social characteristics of the individuals and
communities found in the field. The conflicts between the Bassa and Egbirra communities
is one of such characteristics. Being Bassa, the researcher could not possibly interview

Egbirra. The researcher would have been viewed, at the least, with grave suspicion.

25
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Another factor which affected the data collection process was the gender question.
While the responses of both males and females were desired, the females tended to refuse
answering any questions, since in most cases, they claimed their husbands had said all
they had to say, or that they "knew nothing" and their answers would be no use to the
researcher. This problem was a feature of the division of labour between the sexes in
Bassa society. The men are expected to deal with all matters relating to the "outside
world", mainly government officials, the tax collector, police, male visitors, community
governance, etc, while the women are in charge of the domestic domain or "inside world",
mainly the raising of the children, household chores, the preparation of meals,
entertainment, etc. On the question of parental decisions on the socialization of children,
the data really necessary to make valid arguments are the responses of Bassa fathers,
since schools are a part of the "outside world". By Bassa custom, the father owns his
children. It is the male parent who decides whether or not a child should go to school.
This does not mean that women play no role in this. Mothers make their input especially
where decisions regarding daughters are concerned. It must be noted however that in
Bassa society, daughters are married off when they reach the age of seventeen or
eighteen. Thus whenever children are sent to school at all, it is most likely to be the male
children. Daughters are mainly trained to manage the "inside world" or domestic domain
and Western education is not considered necessary for roles in this domain.

Another social aspect of the field which affected the collection of data is the fact

that Bassa do not cooperate too easily with strangers. Though the researcher is Bassa, he

is not known to all Bassa and was a virtual stranger to most villagers. Being without the
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traditional Bassa facial marks of identification, he could have been mistaken for an
Egbirra or some other "alien". Being able to get access to a village through local contacts
was therefore crucial. Without these contacts, the fieldwork would have been very
difficult indeed. The local contacts play the role of "ambassador” and "soften" the grounds
for the researcher by making him less of a stranger and more of "one of them". The trust
and confidence the contact builds is necessary for the work to proceed in any location.
A problem associated with the use of "ambassadors” is the issue of bias. How would the
choice of an ambassador affect who is interviewed and who is not? Would the
ambassador direct the inquirer only to people who would "cooperate”? The way the
problem was overcome was to keep "checking" the ambassador’s direction. If he said, "I
will lead you to Sheneni’s house. He lives near that hill." The researcher would insist he
also wants to talk to "Kaura" who the ambassador had said "never cooperates with
anything new" or "Jimba" who is not "too friendly" and "Kaku" "who always disagrees
with everybody else." That way, the prejudices of the ambassadors were at least
minimized.

Most of the population are peasant farmers and the study was conducted between
the months of June and early August, which is the height of the farming season. This
meant most farmers were not available and arrangements had to be made, especially at
the weekend for the interviews.

The Bassa population is predominantly illiterate. This implied that information

could only be obtained through verbal interaction. The researcher speaks Bassa well, and

this was an advantage both in the collection of data and in making him appear less of a
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threat.

A factor which had more to with the economics of the fieldwork was money.
Nigeria is reeling under hyper inflationary trends in the economy. Transportation and cost
of living factors were unusually expensive. The site of the fieldwork, Umaisha and Toto
districts, have a highway linking them with Nasarawa and most of the Bassa population
is concentrated off the highway in the rural interior. In the interior, there was a severe
paucity of transportation. Each trip to an interview site had to be arranged bearing these
costs in mind. Some areas in the Bassa hinterland could not be sampled either because
they were not linked to a motor road or because getting there would have entailed
incurring serious mechanical damage to vehicles. This placed limitations on the size of
the sampling frame. Therefore, villages had to sampled on the basis of their accessibility
to motor vehicle transportation. That is, they had to be located either around the highway
or were at least linked by a motorable rural route. These rural routes are earth roads built

either by the local government or through communal effort by the villages near them.

2.3. Research Instrument.

The research instrument chosen for the collection of data was the interview
method. This method suited the research situation where a majority of the informants are
illiterate. The social psychological task of grabbing a respondent’s "definition of the
situation" is best done through a means which creates a bridge of communication between
the everyday commonsense experience of the informant and the researchers’s questions.

This is why Cicourel credits the interview method with being able to grab the "meaning
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the interview process is rooted in the "categories of common sense thinking" of the
research subject (ibid: 79). The interview method also has the quality of being able to
acquire introspective or historical information (Chadwick, et al, 1984: 103). This was
especially significant in aspects of the study where written historical evidence was lacking
or where the Bassa definition of the situation forty years ago was required.

The interview method however has its problems. Once a linkage has been created
between the respondent and the informant, how does the researcher continue to maintain
the scientific detachment and objectivity necessary? Thus the researcher is torn between
two conflicting roles, that of someone involved in the world of the informant and
someone required to be detached from the informant. In the case of this study, the
situation was even more complicated. The first issue had to do with the fact that the
researcher is Bassa. Could he exercise complete detachment from the issues of the study
especially when among other Bassa? Secondly, this clean shaven, well fed and Western
educated Bassa was asking other Bassa to evaluate the value of Western education! The
researcher kept asking himself, "Am I not a message on the possible values of Western
education?"

The first step taken to tackle these problems was for the researcher to mentally
reassure himself that these were not problems without a bright side. In the first place, the
study would have been impossible if the researcher was not Bassa. Few Bassa would have
granted a stranger, say from Newfoundland, the audience and information volunteered.

In a study aimed at capturing the informant’s definition of the situation, the familiarity

of the researcher to the informant was a great advantage. During the interviewing process,
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the researcher observed that, what seemed to encourage respondents to really "open up"
was the sense among them that "he is one of us", "he understands us" and "he means us
well". This way, the researcher could elicit detailed information which could not have
been got any other way. Therefore, the bulk of the problem the researcher faced was not
so much with being Bassa as with asking the right questions. The main task lay in asking
the questions which could capture the motives and reasons behind an action or attitude.
The questions which proved useful were the "Why?" questions. Thus if a respondent said,
"I think school would be good for my children", the next question would be, "Why do
you think schools would be good for your children?" If the respondent listed a group of
reasons, the next question would be, "Why do you think these reasons are of better value
to you compared to the benefits of raising them in Bassa ways, for example as farmers?"

Not much could be done about the fact that the researcher is a Western educated
Bassa. Respondents were therefore always encouraged to mention what they thought could
be the disadvantages of formal schooling. If for instance a respondent said, "I stand to
gain a lot if my child goes to school”, another question would be, "What do you stand
to lose if your child goes to school?" "What about the work on your farm? Who will help
you now that you want your child to go to school?"

The interview schedule was a structured one and contained one hundred and thirty-

six questions. The interviews lasted any thing from one to three hours depending on the

willingness of the informant to continue with the interviewing process.
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24 Sampling Decisions.

The economic and social environment of the study has already been described
above. The universe of the study is nearly seventy-five thousand people, distributed in
twenty-six (26) village areas (Umaisha and Toto District Tax Assessment). The time
available for going to Nigeria to collect the data was only fifty-nine days. Because of the
number of questions involved, the amount of details required in each interview and
limitations in funds, it was obvious even before the fieldwork began, that only a small
sample could be taken. The sampling decisions were guided by the questions, "Who
should be interviewed?" "How do we get a fair representation of Bassa, despite the
problems of accessibility and costs?" "How should these persons be selected or sampled?”
"What would ‘fair representation’ mean, bearing in mind the Bassa population?"

In answering the question "Who should be interviewed?", Other questions were
asked, mainly, "Who takes the decision on whether or not a child goes to school?" The
answer was of course the parents. The next logical question was, "Do both parents have
an equal say on the matter?" The answer was of course no. As noted above, it is the male
parent, the father, who decides whether or not a child goes to school. It became obvious
that the persons to talk to would be Bassa fathers. But the researcher was also interested
in hearing the opinions of female parents, the mothers, since it was expected there may
be some gender differences in parental opinions on the questions.

Since the main concern of the study is with the Bassa definition of the situation

today regarding Western education, it was logical to conclude that the persons who could

best provide the information required were Bassa who have been or are in a situation
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where decisions have to be taken on whether or not a child goes to school. These Bassa
are of course parents. The next question was, "What sort of parents?" In order to present
a total picture of the dimensions of Bassa reaction to Western education, it was decided
to interview three categories of parents. The first is Bassa parents who have never sent
their children to school. The second are those who have sent only some of their children
to school and thirdly, those who have sent all of their children to school. The first kind
of parent was expected to represent the "classic” Bassa attitude of resistance to formal
education. The second was expected to represent those who for some reasons think
schools have their value, but also consider Bassa ways to be valuable. These are the
parents who may somehow have "negotiated a settlement” between the value of schools
and the continued relevance of Bassa ways. The third was expected to represent those
parents who think schools should be the principal means of preparing their children for
adult roles today. These categories are not based in reality. Only the data can determine
what the reality is. These categories were created only to assist in the classification of
parental responses during the fieldwork. In real life, social reality does not present itself
in such neat categories. A parent who has sent all his children to school for instance, does
not of necessity consider Bassa ways to be valueless, except that his definition of what
is valuable may differ from the definitions made by parents who have refused to send any
of their children to school. What is valuable in Bassa culture thus becomes a matter of
personal definition, something for which new categories have to be created in the data
analysis.

On the question of "Who should be interviewed?" it had been argued at the
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proposal stage of the study that because of a possible linkage between changing Bassa
attitudes to Western education and aspirations for political power, chiefs may possibly
appreciate the value of schools more than other Bassa. Being persons who hold positions
of authority in the Bassa community, it was assumed they would feel the "pain" of
exclusion from positions of power in the local government structure more than other
Bassa. It was therefore decided to include chiefs in the sample of Bassa parents taken.

On the question of what fair representation would mean within the context of the
Bassa population, the indicator of "fairness" was taken to mean a situation where
respondents who follow the Bassa ancestral religion, Christianity and Islam would be
adequately represented. There was no population data base from which the actual numbers
of the persons who espouse these belief orientations could be quantitatively determined.
The severe dearth of statistics is a major problem in African studies. The researcher
therefore relied on his acquaintance with the field in deciding which or what village
would have a "fair representation” of the followers of the three religions.

An answer to the question of "fair representation” would have been to get a
random sample, since random samples have the quality of giving every element of the
population a chance to be represented. Despite this advantage, the study could not afford
one in light of the economic environment in which this research was situated. It was
therefore decided that the villages from which parents would be interviewed would be
purposefully selected on the basis of costs and accessibility, while ensuring that the three

religious orientations in Bassa were represented. This is a non-random sampling

technique, which has been criticized as being of limited use as the basis for generalization
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(Chadwick et al., ibid: 65). But in light of the constraints described above, nothing better
could be done. The villages selected were:

(1) Rapkam.

(2) Gbokoro.

(3) Sardauna and

(4) Yimua.

The chiefs were selected from:

(1) Asepi

(2) Utu.

(3) Gbokoro

(4) Rudu and

(5) Gbonokwo.

These villages are classified according to their nearness to the highway linking Toto and
Umaisha towns. The nearer a village was to the highway, the more accessible it was and
the more affordable was the research in that village. The degree of nearness was
categorized into three classes, mainly Class 1, 2 and 3 degrees of neamess. Class 1
nearness is any village between five (5) to nineteen (19) kilometres from Toto, the local
government’s headquarters. Class 2 is any village between twenty (20) to thirty-nine (39)
kilometres from Toto town. Class 3 nearness is any village forty kilometres and above
from Toto.

The villages are described as follows. Rapkam is one of the oldest Bassa

settlements and is about thirty-five kilometres from Toto, the local government
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headquarters. It is classified as having Class 2 neamess to the highway. The main
advantage in choosing Rapkam lay in its history as an ancient Bassa settlement where the
residents mainly follow the Bassa religion. It has mainly Bassa residents and there are no
major differences on the grounds of religion here.

Gbokoro is located on the major highway linking Nasarawa with Umaisha and is
about seven kilometres from Toto. It is predominantly Bassa, but has Egbirra residents.
Most of the Bassa here are Christians and Muslims. It is classified as having Class 1
nearness to the highway. The advantage in selecting this village lay in its proximity to
Toto town, the local government headquarters, the highway, and in its multi-religious
character. Thus, it is an example of a Bassa settlement, divided along religious lines, with
non-Bassa residents and close to urban influences.

Sardauna is about forty kilometres from Toto and far off the main highway. The
population is almost evenly split between Christians and Bassa who follow their
traditional religion. Sardauna was a Christian missionary base and there are no Muslims
here. It is classified as having Class 3 nearness to the highway. The main advantage in
selecting Sardauna lay in its being away from the urban influences of Toto town. It is
typically rural and presents a good example of where the Bassa traditional religion and
Christianity meet "face to face".

Gbonokwo is not far from Sardauna and is in the Bassa rural interior. This village
has a notoriety among Bassas for their "lack of cooperation" with other Bassas in the "

liberation struggle". They make little or no contributions to the community pursue and

have left many Bassa "nationalists" frustrated. It is classified as having Class 3 nearness
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to the highway. The advantage in selecting Gbonokwo lies in its being a village which
seems to have rebuffed attempts by other Bassa villages to include it the "nationalist"
bandwagon and which wanted to be left alone.

Yimua is located in the rural interior of Bassaland, off any major road. Most of
the people here follow the Bassa religion. It is classified as having Class 3 nearness to
the highway. The advantage in selecting Yimua lay in its being located in the Bassa
heartland. It is typically rural, has no non-Bassa residents and most residents follow the
Bassa traditional religion.

Asepi is located close to Yimua. The residents here predominantly follow the
Bassa religion. It is located in the rural interior away from any major highway. It is
classified as having Class 3 nearness to the highway. The main advantage in selecting
Asepi lay in its being in the Bassa heartland. The chief of the village is an avowed
"traditionalist”. An indication of the attachment of this village to tradition may be their
retention of ancient Bassa settlement patterns and architecture.

Utu was a site of violent confrontations between Bassas and Egbirras. The chief
of this village has experienced arrests, detention and prosecution in the struggles and
conflicts of the Bassa community. The village is predominantly Bassa, but has non-Bassa
residents. The Bassa here follow mainly their traditional religion, but are surrounded by
Muslims neighbours. It is classified as having Class 3 nearness to the highway. Utu is
important because it is an example of a Bassa village where the question of administrative
autonomy has led to violence and where the contention for power between Bassas and

Egbirras in Umaisha district has been really fierce.
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Rudu is also off the main highway linking Toto and Umaisha. It is completely
Bassa and was the village were the late Galadima of Rudu, Baba Jasa began organizing
Bassas against local Egbirra officials. It is classed as having Class 2 neamness to the
highway. Rudu was selected because it also is a place where Bassas and Egbirras have
been contending for power, especially on the question of village area headship within
Ugya. The "political” question is really very important to the pecople in this village.

It was also resolved that there would be a need to interview Bassa parents who
have gone to school and live in urban areas. The circumstances surrounding their going
to school and their opinions on the socialization of children for adult roles were
considered a possible basis for comparison with the attitudes of rural dwelling Bassa
parents. The towns where most Bassas are employed were also selected for the interviews.
These are: (1) Jos, (2) Nasarawa and (3) Toto.

Jos is the capital of Plateau State and has a multi-ethnic population of over
300,000. It is the site of many educational institutions including a federal university, the
University of Jos. Apart from being the home of many government employees, it is
the location of industries in the area of confection, breweries and agro-allied industries.
Jos 1s famous for its temperate weather.

Almost three hundred kilometres from Jos is the town of Nasarawa. Nasarawa is
multi-ethnic and is located on a major highway. It is linked to the rest of the world by
telephone, has pipe borne water and receives television services. Most of the Bassas who
live in Nasarawa work in the health sector as community health officers.

Toto, the capital of the new Toto Local Government is located nearly 120
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kilometres from Nasarawa. It is populated mainly by Bassas, Egbirras, Gade and Nupes.
Some of the Bassas are employed with the local government or are elected officials,
though most make their living by working the farmlands adjoining Toto town.

Seventy (70) persons were interviewed all together. The question of "How much”
in research is an open one. Chadwick (1984: op. cit) argues that 30 is a reasonable
number. The tax assessment records indicate that a Bassa hamlet or village could have
anything between forty-five and ninety tax paying adults. The problem with tax payer
records is that it represents only male tax payers, that is, only potential male parents. It
excludes females since women do not pay taxes. Using "statistics” do research in Nigeria
can be a very tenuous business since no adequate or sufficient statistical data base exists,
especially for the rural areas. One can only make the best use of what is available.

Rapkam village has a population of 51 tax paving adults." Ten (10) parents, that
is, 19.60 per cent of the parents were interviewed. Gbokoro has a population of sixty-nine
tax paying adults®. Nine (9) parents were interviewed. that is 13 per cent of the parents.
Sardauna has a population of 123 tax payers. Eleven (11) parents were interviewed, that
is 8.94 per cent of the tax paving population. Yimua has a population of twenty-five tax
payers and seven (7) parents were interviewed, that is 28 per cent of the tax payer
population.

Determining the total population of Bassa parents in Toto town is not a straight
forward matter since the town has many hamlets and sub-villages. The ward from which
the Toto town sample was drawn is Toto Central and has 166 Bassa tax payers. 15

parents were interviewed here, that is 9.03 per cent of population. The tax paying
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population of Bassa parents in Nasarawa Town Central is approximately thirty-six
persons. This excludes parents in the environs of Nasarawa like Tammah. Eight (8)
parents that is, 22 per cent, were interviewed. Jos has approximately nineteen (19) Bassa
parents. The figure is not constant since job related relocations are frequent. Five (5)
parents, that is 26 per cent of the population were interviewed. Bassa parents in Jos,
Nasarawa and Toto are by far fewer than those in the rural areas. The strategy adopted
for the urban areas was to compile a list of Bassas in the location. Out of the list, the
names of the individuals who were married and had children were identified. Since the
population of Bassas in the urban areas is by far smaller than that in the rural areas,
drawing a "sample" in the formal sense was not considered necessary. The intention was
to interview as many urban parents as were willing and available. Because more Western
educated Bassa parents were available in Toto town, Toto has a higher representation of
parents than Jos and Nasarawa.

As noted already, the parental categories interviewed were parents who had sent

"non

"none" "some" and "all" of their children to school. How were these identified in each
village? Since the researcher was a relative stranger in most of these villages, he had to
depend on the knowledge of his contact or guide in each village as to which parents
belonged to what category.

Some clarification also needs be made regarding the chiefs. The objective in
interviewing the chiefs was to find out how these traditional holders of authority felt

regarding their exclusion from the formal positions of power in local government.

in Umaisha and Toto districts. In some villages, both "chiefs and commoners" were
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interviewed. This was the case in Gbokoro and Sardauna. But in Rudu, Utu, Asepi,
Gbonokwo, this was not the case. These chiefs were however placed in one category
labelled "chiefs". Each chief was interviewed as parent and as a chief. Since his
interview was not done in the presence of his subjects, it was felt the chiefs could be
treated as individuals. It must be noted that the chiefs were very favourably disposed to
the interviews. This must be understood within the context of a consciousness among
Bassas today that the a chief should be an agent of "progress"”. Most of such "progress"
is defined as coming from the "outside" through contacts with strangers, governments and
sources of new influence. Chiefs therefore see it as part of their duty behave
"diplomatically” and "properly" towards visitors and guests to the village. The interviewer
recalls receiving honourary and customary parting gifts from three of the chiefs, as part
of protocol.

The "classic" setting of an interview differs depending on whether one is dealing
with a chief or "commoner". With a common parent, the interviewer is treated as a
personal interaction between an "important guest" (the interviewer) and the head of the
house. The presence of children and women was therefore not desired since such matters
did not "concern them". The person interviewed, would not mind having his male friends
around, since he was uncertain as to what the "stranger" was up to. The presence of
friends (if any where available) was desired in case the person interviewed needed "help”.
In most cases, the presence of the informant and guide was enough to allay the fears of
my informants. The interviewer’s fairly good command of the Bassa language aided

greatly in presenting him as someone with friendly intentions. The anxiety of informants
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must be understood within the context of a place where most well- dressed strangers are
usually government officials with not so friendly intentions. The presence of the contact,
a Bassa speaking stranger and at times friends, helped greatly in making the interview
process very friendly. There were problems in cases where the respondent had more than
two friends around, especially if one of the friends was talkative and rather domineering.
Such friends had a tendency to "finish off' an answer wherever they perceived their
friends as being "stuck" . For example, if the interviewer asked a question like this:

"Why did you not send your child to school?"

The respondent might be taking his time, trying to contemplate an answer. His friend
would perceive his silence as a signal that he needed help. This friend might say:
"What else? You needed the boys on the farm." The respondent would then say, "Oh yes!
I needed the boys on the farm!"

While such an answer could be anticipated, the interviewer would have preferred to hear
it directly from the "horse’s mouth".

For the chiefs, the interviewer managed to get private "one on one" interview
sessions with all of them except one. For one of these chiefs, the interview session was
a "diplomatic and administrative” event. He had his two of his ministers and councillors
around during the interview. The interviewer tried all he could to make the "process" as
private as possible, but could not prevent a minister coming to the aid of his chief from
time to time. Some of such "interruptions” were however helpful, especially when the

minister helped to elaborate or clarify issues about culture or the feelings of the Bassa

about events.
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2.5. The Measurement of Bassa Consciousness

and Definition of the Situation.

The sociological issue which the questions were designed to measure were those
of consciousness. This can be summarised in the questions: How do the Bassa define the
situation. today? What do they think are the problems and challenges of being a Bassa in
this age, in light of Bassa history? What do the Bassa think they require in order to fulfil
themselves both as individuals and as a community? What role do Bassas think Western
education can play in the fulfilment of their aspirations? The first questions in the
interview schedule were demographic questions, mainly those of gender, age, marital
status, number of children, occupation, religion, etc.

Some of the issues of the study are historical and age was considered an
important factor. It was expected for instance, that older parents would be able to tell us
how they reacted to schools, say thirty years ago and what they think about schools now.
Thus an older Bassa parent would be asked a question like this: "Did you send your
children to school?" If the answer was "No" then a question like this could follow: "Why
did you consider schools unnecessary?" "What do you think of schools now?" "Why do
you think Bassa today need to send their children to school?" "Have the Bassa suffered
anything for not sending their children to school"” etc. A younger parent could be asked:
"Do you miss anything for not having gone to school?" "Will you send your children to
school?" "Tell me what you think you will gain by sending your children to school?"”
"What do you think of the decision by Bassa parents, forty years ago, not to send their

children to school?" etc.
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Occupation was also considered a key factor. In an area where people make most
of their livelihood from agriculture without the use of machines, the family is a very
important source of labour. This was considered a factor which could determine a parent’s
response to formal schools. Thus a parent who makes his living as a f<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>