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N e ST IIi BDUCATION.

Tho GROITH OF INTERLST

To trace the growth of interest in Zducation is to

trece the development of the chief tendencies of our

practice during the lest two centuries. It is true
were educators vrevious Lo this time who cdvocated

those principles which have been embodied in the so-

e
Fropel end

Zducation, but to Rousseou, Pestalozzi, Xt

Zervert must be given the credit for the inception of these

grect educationel tendencies.

Rousseau (1712-1778) was an advocate of many lofty
ideas which he fziled t0 incorporate into his own life. He was
an erretic, seli-sestisfied charecter, possessed of & roving,

shiZtless disposition. ZPerhapns some of his very wealknesses aided

his theories of education, for

he ceme in contact with Iature &t Iirst hand;he met the commoan
peonle and understvood their ways. Iiven if we loathe the life of
indiZZerence wrich he led, yet we must respect the teachings

wnich were character as to be reported as =n

indirect cause oI the Irench nevolution. The Ilew Educatiocn dig
ngt come as e grzduel growth out of the previously ezisting
systens, but it czme as a revolution-- a revolt egainst the for-
mzlisn of the 18th ceuntury. lieny of the so-called new theories
0f To-dey were ten nath of

tredition became his

- A -
OrCET .

put forward by Rousseau. The beat
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His condemmstions were warranted.

Eis work of Destruction was of

N
¥-path.

The 014



11.

1ty on many charges.
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The 0ld Tducation stood for long and tedious hours
of uninteresting work. In the study of texts in a certain

orescribed way; in the study of the Classics in such a way thst

instead of being directed; in the

(03]

the instincts were represse
absence of subjects such g@s Iigature 3tudy-and History to appeal

-

to the pupil's daily life end experience through his naturslly

inquisitive disposition; in these, ofteun with no thought fox
the pupil's ohysical well-being, consisted the nlcasures of educa-

tion. The 0ld Education wes based upon a false conception of the

~ H - -~ , £ LY . g | 1 "3 3 Mm% 3 - -2 P
vsychologicael processes of the child's mind. This "faculty"

vere ror the most pert independent of each other. For the train-

<

ing of each of these, there ere some particular exercises which
were best adspted to suit the differeant needs. Ilathenatics
rained the Resson, fsets in history, science and language, utn-

-

relsted though they might be end wholly uncomprehended by the

oy

knowledge exercised in any ocne faculty of the mind was cepable
of developing power which could be t

raunsferred without loss

to any other department. The discussion of this large subject
is not within the scope of this thesis. 3uifice it o say thet
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Zerbert, Hinsdale, Dr. Horne, Ziller, Thorndike, Bagley,
Tuediger, (#) end others, while they concede thet there is a

certain trznsfer of power yet reject the Doctrine of Formel

Discipline because it is based upon & false psychology and be-
csuse the trzusier is slight except in exercises that are sim-

8]

ditional Torms of thought, action snd of emotional reection.

Zeligion cleimed that the nature of man was depraved and nence
, instincts, and natural interests were to be
chunned and eradicated. The child's will was to be broken.

The sensgses vere not trustworthy and hence were not to be used

in the scyuisition of Xnowledge. 7The disciplinary value of a
t2sk concisted in its intellectual difficulty and in the fact

cnev it was distasteful to the perZormer. This formed ifts

educevional velue. It is 1ittle wonder that the 0ld Zducstion
7ss¢ termed the educetion of "effort" end the school a vlece
R Thorndike "Principles of Tezching" Chsp. XV.
(7)

2uediger:; "The Princinles of Lducation" Chep. V1.
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of "pain".
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Such were the conditions against which ousseau waged

O

~bitter war. Helthought of the chiid as a child and not as an

edult in ministure. His scheme of educstion "according to naiture"
is set forth in his Emile. Ilature is used in a three-fold sense:
--(1) lien governed by the lsws of his own nsture. (2) The instinc-
, the notursl impulses and emotioms. (IZ) The

znimel =nd vegetable life of the outside world. This greast educa-~

tional trestise setting forth Rousseau's ideal scheme of educetion

hes hed a great influence over subsequent educators. In spite

4
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0f the contradictions, the conili

Q

ting paradoxes, snd the entirely

nnpractical neture of the system 2s = vhole, yet it con

mnuch thoev hes since been embodied in our educstional practice.
-

Joet concerns us most in this discussion is the f=e

cecused the natural interests of the child to serve as guides to

his educstion. He reslized tThat educstion wes 2 nsbtural develon-
keom
ment of the child within, that the child's netural instinets

finally,thet educetion wes Life to the child and not a prepsre-
vion for living later on, zu: the 0ld conception held. Thus

forth wes & direct negation of the education

2f the lensissance.

L TR - /O - e - S5, SYSATREEA ARadE &y T L9 T2
Interest firsv Zound a vernmenent nlace in the Imile,
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Zetore this time en interesting vrocess of educaition was
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inconceivable. This is evidenced by Rousseau's contrasting

totement in svpesking of Lmile now 12 years old:- "Emile hes

ness. On the coatrary, They have lent esch other mutuzl aid.
hile sceguiring all the resson sulted to his age, he has been

s hepny end 25 free ag his constitution permitted him To be"
he nsychological tendency in education in

€0 Far a2s he considered educstion as vhe development of the
incts, tendencies snd cspacities. The CHILD

re of the Iew Zducation, In Roussesu's writings

nay be found the germs of the Xindergarten and lianual Preining.
He elgo emphesized the importance of Physical Lducation. XHe
cays egain in pert:- " O men, be humane, it is your Toremost
duty L Tove childhood, euncourage its sports,»its pleasures,

A plea is made for 2 heppy chi 1dnood. Enile would

o - 5 o e 7% - 4 o4 b 1 a2 ¥ - -
wrocessen 2re not exntered ugzgon until 2ftcr the ¢hild -is twelve
e - T ~ e a = L e e D Eo  eps £
7ezrs o0ld. e should loern things by first-hend contect with
= L I TN s g o 1 s R, 4= 5 = " 2 T PO
chem. very DOy should lesrn g trede. He would suit his
153
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f0ld) is to be studied 2nd followved. (2)
tinual process extending from birth onmwvard.

2oussesu had a penetrating vision of the educationsl

(")

nieeds of the time, but, as we heve seen, his plan showed grave
ts. His doctrine of interest was unrelated to other

gre=t phases in the life oX man. Lis education was not democra-
ive aspect that wes not in accord

ne theory of IZousseau

e

heve much to0 say, slthough Ze is an imsortant figure in educa-
ional life, for he exerted a great influence through his

cunils. Influenced largely by Rousgesu's Smile, he undertook

v
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to establish schools under the new spirit educationsl Ifreedom
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breathed forth in Rousseceu's writings. Credit i

not so much for what he sctuelly did as for whet he attempted

do. Hailure followed neny of his efforts because of the enotion-

(&3]

&l nature of the man incapable of practicel effort and devoid of

executive ability. Yet ke 72c & noble gnd lofty theorist. IHis

love For the common peonle lsd him (o undertoke much even unde
mertyr-likze conditvioans. is nost populer educational treavise,
reonsrd eand Gertrude', dezcribes his ideel gystem of educatio
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term of Dewey's

schnool

in the latter's“School and Societye The school was to develop

razther than to tecch. ILove was the keynote oF diccinline.

wag o be continued by the educator. He believed that all

ke 1 ;houiO shoulé start from the observetion of the crnilidren
thenselves. ©The Individual was to be gssisted through exercise

i his comntinuous and retural development by the love and feai

- P . B s G L 3} Yoo vy
of an efficient, gualified teachecr.

T 4 ~r ) oS o Avrmaot 3 A7 . v e .

rant to psychologize educetion™ sgid Pestslozzi.

b i A s ra
rat would tend to

the child in his netural effort of development. His

) = ¥ e M fj O o e, 31 A 3 -

e seys in part; - Phe knowledge to which 2 ¢hild is to be led
i e P N T — s A cte 53T 7 RS A a oL

by imstruction muet, vherelore, nccesssrily be subjected to 2

sAantad o tha Tivet unfoldin A f lig voTers. and = 2 ey
ZovTl L0 LT Lifou ULl dilg Yo 1S DQUWCigy &l viIie U180
Mg e 2l e = - s 4o ~ o e e 1 - -
2% exactly wvarallel to that of hics develovment". ie &re

osyerology plsces in the hande of educstors to-dey regerding

he "unfolding of the nowers™ of

ch
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the oracticsl work of The gschool-roon. The fz2ct that he

sttensted to vmess from the near to the remote from the councrete

to the abstract, from the particular to the general, and Irom
the known 0 the uninovn,shows that in his method he was blaz-

on
t
T

ing out a rational pethway that all subseguent educators have
followved. Through sense-percention by meens of object lessons,
ics end co-releted subjects, the

d
child 72 Tc have inherent powers harmoniously developeé for

et us conclude the discussion of Pestslozzi by a
< A A e gl " & e
guotation from one of his writings:- (#) "An interest in study

s e B e hidne = “acabr o I - 3 Ao n Ay Sy e P
igs the firsv Thing = tescher should endeavor to incite en

Leep elive. There are scarcely any circumstances in which s

est does not originate in the mode of teaching adopted by the

wnenever children gre ingttentive and spparently take no interes

§
cl

ion, XXX. P. 150.

1 -— - - Fe
() Letters on Zarly Iduca
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the soul was & unity possessing the power of receiving

J

tarough the nervous system those impressions which would bring
T into reletion with its eanvironment. Irom sense-perception
he 7rnole mental 1life is develoved. Yhe mind is built wp

T4 3 = .
e 1% 18 1nner-

d

ITrom its own experiencect

ently neither good or evil. ILducation then, which is to control
the inpressions received by the mind is thus an important factor

de .

g character. The ultimaste end of instruction is

he development of a many-

o

moreliitvy or virtue. The nesrer aim 1s

sic¢ed interest. "The word interest stands in gener=l Tfor thatb
inég of mental sctivity which it is the business of the instruc-~

Herbart and the Herbartisns are

e

2 em e A~ - ~ e A made
inverest here cet forth.

Closely associated with Herbart’s doctrine of interest
is the essenvislly importent idez of "apperception". Tie define
it =3 g process of mental sssimilastione It is the et of
rzleting new ideas to the ildegs already acquired. It is the
gssinmiletion of the nev w7ith fthe old. Lhis when ftaken ianto

5

vne field of vpeddgogy demands aun instructor who is femilisr

he interests of the ounil, who is aware of the pupil's



previocus knovledge, who can co-relate the vario parts of the
subject-natter so that it is most readily acquired and retained.

many things™, snd would also modify the expression by prefixing
the vorx pnroportionste. Interest then according to Herbart is
the mental condition accomuzuying e process of appercepiion.

rounded chsracter would result. In
object toward which the stvtention is directed and which calls

for. this mental state of curiosity, mental hunger oY intellec-

derbart divides Interest infto two clesses --

"Srfahrung” end "Umgang". The former might be called the

nterest of "experience" or the interest in "things"; the latter
the "sociegl" interest or the interest in people. Iach of these

experience is divided into (a2) empirical, (o) speculstive, ana
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child-the various sounds =2ad sightvs with which the child cones



f comes later when the child
begins to seé ceuse end effect, when he tries to explain his
environment, when he makes use of his ever-recurring "why?".
Finelly comes the sgesthetic interest which has to do with

peautiful in Hature, in art and in morality. Tais latter form

~

of interest received 2 large shere of Herbert's attention,

Q.
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three divisions of the "sociazl!" interes

&

Tthe sympathetic interest, (2) the social interest proper, and

(C) the religious interest. The sympathetic interest is man-
I those of the home

.

circle or school, in expression 0f Jjoy or of grief. The social

)]
w

grows out of the sympathetic inverest as the circle is

widened from the home to the school and to society in genersl.
t is the Zoundation for 211 social co-coperation =nd social

virtue. ¥“ne religious intverest which is the culminsftion of

these interests reveals to the child his reletion to his Crestor.
t

By carefully regarding one and all of these types of

cole xnowledge and guidence, the child is to be

fu
@
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'S
®

o}

into a broad-minded, neny-sided, wide-swake individual.
Of Herbart's methodology, and of certain of his

ionsl przctices, mention will be made in subsequent chapters.
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His great achievement was thet of placing education upoﬁ a
rational besis.. He advocated and pursued an exhaustive type

of child-study. He coupled theory with practice in his
pedagogical investigaticns. He established the practice school
in comnection with Cthe University of Xoanigsberg. He gave
death-dealing blows td the 0ld Aristotelian "faculty" psychologye.
Herbart's system of psychology, based upon & philosophy which
was imperfect was predestined to certein modifications and in
certain parts, complete esnnihilation; yet it gave rise to much
of the educatioconal advancement of the subsequent decades.
lionroe in speaking of Herbart's psychology says (#) :- “The
movement which Locke began in meking the child the centre of
educational endeavor end vpedogogical theory; which Rousseau

established in 1 form through his bprilliant critical znd

6q
o
=]
)
&
o

destructive work in the form of investigative literature; which
Pegtalozzi brought dosn to the school-room and made counereve in
the hands of every teacher; that movement Herbart masde permanent
by giving it an actuel scientific basis in place of the imagin-

ive one of Rousseau and the empirical one of Pestalozzi.®

Herbart would have all instruction carefully nresented

(#) "Text-book in the History of Education." Page 625-5.
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pedagogy. He believed that all instruction could be imparted
t0 the child at such times and in such ways that by means of
nis direct and. indirect interests, the process of assimilation

would be complete and the learning process pleassant. To Herbert

£

ne7 be traced the "Culture-Epoch Theory"™ in its eerly stsges.

12 3 . L
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Trhis is appsrent in some of his educational practice. For
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oys ere living over again at
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me the counterpart of some previous prinitive period in
the 1life of the race. From this he would proceed to ofther

subjects and studies which werec so unified and orgenized that

-

they would be in perfect harmony with the changing interests

hey must develop the child

e S AL v o N S
ne nvunile AvG the same time

:
<

proportionately so that epperception might be complete snd so

thet the principle of a2 many-sided interest might not be

5

violsted., The sciences of nature asnd of humaniity properly

< 1

presented produces th

o)

neny-sided interest, and, through assin-

'.-l'

izstion, volition; and hence the formation of character is assur-

fan

m
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Ziller, S3toy and Dr. Rein although differing widely

5

ogether as far as the doctrine
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They Tfollow their naster
, an Herbartian, speaking of interest, says:-
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accompanies this identificstion of the self through sction
with some object or idea." Agaiﬂ, in speaking cf the teacher's
gualifications, De Germo says "He must know something of the
child's previous kncwledge and interests in order to ubtilize
them; he must select his materiasls of instruction with respect

to ultimate purnoses and the pupil's comprehending powers; he
must arrenge the subject-matter, not only 7ith respect to the
puoeil'e acquired experience, but 2lso with respeet to that

which he is going to acguire i.e., the studies must be brought

into the best codrdinste relstion to one aunother, and he must
4. 2 a = e £ i 5 Y
adept Lis teaching process so 28 o secure the guckest appre-

this hes to do with the acquisition of new experience upon the
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that a
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besis 0
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mental state due to the relation beitwesen The inherent snd sc-
guired mental content and the outside world of objects &nd

idess . This mey be o natural relationship or a prevared one.

Certain thirngs of themselves nroduce this feeling of interest,
due to the child's inborn tendencies. Ovher situations must

(#)  "History of Lducstion" p. 82C...
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Tnus we see that ianterest has

But on second thought

emotiong

en hate, love,

are by foct inter-

school-roomn, however, The 1ii

stimuli,

= o 2 o L | R S am W) i = iy . . TN = coep )
iesrt oL the pupll mesuns efficient work, vhich could never be
hEatrnad 1Trnado a L % B wnes en
gDvalreq unaer a regime 0L V31l
" A NN S el e
i€ heve said vhat interest nsy be viewed Ifrom a sub-
fentive or From an obiective standvnoint £CCOI & a8 e on
4E0L1LVE oY LILOL1 all JECULL oS Laiaw v, & X Q_L..L &l ] COl=-
. - R TP * = ) R i = iR RO g URL.[[esy e e an s aeils e,
cider the feeling of inverest or the objsct of interest. One
5 & % <~ Y Pt Tl o T Tarad | = 4 o 1 N A * 2 by e
sunnlements the other. Certain objects are interesting to tre
5, 8 . MiGaes  Fand ¢ - g onices ok . ksl 5
child st 211 times. The brigl olor, the rattle and the rapi
4 - 5o o et B i T T P
(7) orne: Psychological Prineciples of Iducation, p. 110.
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novion s2re interesting to the young child not yet & year o0ld.
3uch 21 interest is termed native as opposed o0 zcguired inter-
est which ney be developed in 2 child --- an interest in

A

erithmetic mey be created by introducing arithne

tiones in zames in which he hss & nstural interest.

~

Je hrave attemnted to trsce briefly the rise of the
Ier Dduertion =nd its all-pervading spirit --- "Ingterest." It
is not without & sense of its grest importance nor & Teeling

thet it is a Theme reguiring volumes rather then chastersg

wn andssTory o ahowr The Fgpetd sraeveas af Tnitereat im edlos
Wwe €ende \IOAI COo Sh0oW vne Iurvhnery TTrogress 00X InvaresSt 1n equca-

tion, and some of the points of comnection between it and other

vitel educationsl forces.

® &6 © 0 0 608 ® 60 0 e 5500C 00066 0 0
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INTEREST and TLITATION.

In the young child there is a tendency to give ex-

oo

pregsion to sensory impulses. The surplus nerve energy seems

-

to aid in this work by removing 211 opposing tendencies that

would prevexnt or hinder motor expression. Child - 3tudy reveels

1

3 B e et I 2 . 4= 3 @ -
sociel instinet in & cnild in

e i T e ol Qg s 3 k) e & an v Ty T e A £
CL1O0NE IT1TSTUe oucn L1v2V10nE &8 yaunliang, Slulllﬂg, and crying

7hich occur within the Ffirst six months of the child's life are

spontaneous. He sees The copy end imitates 1% unconsciously
Symbolic imitation is reached through imsgination. The child

inagines he is an adult and imitates his parent or teacher or
other acquainvance. Froeusl makes use oX this type in the work
of the kindergarten. Illany 'moke-believe' procecges may give

thig case there is a certein end in views The child nust
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Although voluntary imitetion begins in early childhood

it is not an important educational factvor for a nuaber of years.
The child imitates and esch time tries to meke the imitation
conform more and more closely to the original. The child who
desires 0 accomplish & certein task is willing to try verious
neans and make use of various devices in order to complete the

m

f the educator in this work is to show the

b-l
(@)

e duty

child the importence of Iinishing vtne work which he has started.

0

Perseverance and industry may thus be inculcated as habits

into the life of the pupnil. ©The child should be actuated in
this volurtfl; imitation by the desire to kmow how to =ccom-
clish the task in order 1o attain unto & remoter end or Lenelit
to which it will eventually lead.

Usually at the beginning of The teen-age the appear-

2.

. - " . B o . ; = . 3
ideglistic' imitation () is noted. It is the work

~ L2 = - - - = o g - -~ e - 123 3
of the educztor to assist in every w7ay so that the n»upil's

- o v o - —— oL e T -~ ) ~d- 44 O O A &
end involuntery Lfrom bhirth until the f£ifth, sixth or even
"4 it mon % “acnhed alth sust Doy O | cases 01 cefi-
nidael mMorftieviz 15 X caeq, ivaiugn JIeFTL CliLloils C2EE i ged
tine imitation ogcurring =s esrly 2s the fourth month. From
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bringing the child
objects.
hecones conscious of tue
torerd them. ‘hen the age
begins to wWane.

liiss Ceroline Fresr
regerding the child's

XX11.

until the child
DIocess goes
mes's statement
onwerd the same

into a close

rels

tionshin

ee yesars of age this
is verification
ousuess is motor" ().
pontaneous imitstioun is
with innumersbls

He not only responds to tThe stimuli presented but he

feeling
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even

end slso the child of seven years.
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'3 years!7 years!
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i What the child imitates : : i

1- .mimals.o-o--o- 54) 10/;
2- Childreno.-.--..0...00-0--00-.'.‘00.0.0 101:(5 ' ]_O:(;
86% = 807

.
°
L]
L)
.
L)
L]
L)
o
*
.
L]
g
°
*
°
°
°
°
®
°
°
L]
°

50 .“Ldults..o...lo..o;aQ.Q‘OQ.O.QO...OQ..QO.;

Zind of imitation: ] :
T BleeeBusuinpsuns sunpsthnsrsund snhennndns BOE 2 155
B PlOFisesrarsrsbosnsssnsesninsisnoasissne, D00 807
Be TAdBBeasvusnnnssnsnansstssnassinssssssn: BOD 757
The characteristics imitated: ,
1+ SP8ECHesssssvonnsnsesssnnnnssssssensans 355 | 104
O ACEIONesssnssssssssserssnicnnssinsanens TO%H . B0
3. Action, svweech and SOUNdeeccececsessses 75%  60%

From the above vwe notice the large part that the adult nlays

in the imitativs nrocesses of the young child. Play en

(5 o

ers
largely into these motor responsss to the stimuli of his envir-

orm

(¢

nt esnecially when vwe consider the element of nlay that
is implied in "idea™ of liss Frear's classification. MNor cen
we but bs impressed with the large nart that is given over

to action. The childi is mnre~eminently active and social.

b

The shove but emnhasizes our nrevious statement that the

child does not imitate indiscriminately, but only as his
i

interest direscts. It is the work of the school to direct

and utilize these interests

7y

s they are manifested by the
processes of imitation.
"It is not necessary that the act in itself should

be interastirng; in & most immortant class of cases fthe

interest centres, not directly



ch

in the externel =2¢

so intimately

end mnodes 0%

£A{1V.

initeted, but in something else wi

cF

connected a8 virtually to form & part of

tendency not only to imitate ianteresting

<¢ts 01 interesting persons. Dogs often
« llen are apt vo imivete the gestures

speech of those who excite their sdmirstion or

e
&
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Tthe ,J.U.flo 2Lle

oy od

w1
¢
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w

[0}
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2 S
% (\14 3

rer personal interest. Children imitste

3 % F o 4 - Pl o 5
CTr1CcES O a gregv nan &are oxven wconscioug-
L
ey~ A - T =
¢ 110 cHse Ll dile as8 & nero (,,/o

9l gocielizing element in humsn conscious

"

nerely mention the fact which King (i=55F)

imitation
emmhasizes,

uch in reality =

hat what svypears to the zdult as imitation
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rnenvel discinline. Without effort w7e could have no acguired

terects. OJur instinctive tendencies and our needs shape our
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interests.  “he renmote end and voluutary cttention; in other
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ary) attention to the plateau of
gsecondery vessive attention. These 'steep places' are fow.d

he rood to lesraning. Dliese two forces hsve been compar-

they should not be considered as anbtagonistic. - They arc mutually
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leborious journey. But he peers through the gloom sbout him snd

ag his eyescccustom themselves to the new coudivions, he discov-
gers thst he is in the midst of wonderiful surroundiags. He finds

sround nim o Thing Intersting In Itvself. Yhe stony patoway is
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geems ©0o delight in przctlising movenents thet are rather dif-
ficult for him. Ee mskes use of rhythm and nounsense rnymes. On
the mentel side, he imagines end inventis, he counts end nessures

..,

the beginning of the gecond svage of childhood, ac-
begin t. goppear. Interest in details is possible,

ion is considared before the sction take

4.1

erests. Undoubtedly, from ten to twelve there

¥

+

+

)
1
W

-

rong interest in physical activity due to L&U id . shysiecal growth.

v

The ganes a2re streauous and full of restless activity. ©The child

begins to have an interest outside of his owm circle, alithough-
this interest is ususlly in persons. Thus there is o fuxther
sogizl development. There is aun interest in details in rork-
nmoashic ond in more snd ore intricate ganes, shovwiag thot the
il




~r <y K

of it. He hzss severzl vocations which he thinks he may
pursue, 2s an adult. There seems to still be a keen delight

in the exercise of the senses, and the love of movement is
greatly increased. (i)

In the period that precedes adolescence we find that
the Individuelistic ianterests are giving way to those in which
there is 2 sociel side. _The Ygang" or "group" interest appears,
with its opportunity for team pleay. The child is sdjusting
himself to this new social world. From ten to thirteen seenms
to be the golden sge for Torming clubs and secret orgunizationse.
The need of co-opersvion is felb. There is é"e % interest in
physical sctivity and sdventure. The collecting interest is et
its greatest height. The child trades with othere 2nd makes
ttemnt to clessify the objects of nis collection. The
puzzle interest culminostes at twelve. The counstructive interest
burns its energy to making things thet sre useful. The nlay

interest is centred upon the out-of-door activities of savage

(#) Imch of the metter for this cha
"The Psychology of Child Development", by King P. 167ff.
Tanner: “The Child" Chen. X11; Kirkpstrick; Op. cit: Tracy:
Op. cit; Sully: "Children's Vays etc". Ior the interests of
adolescence the excelilent volume by G. S, Hall; "Youth its

Zducation, ete™, is freely used.
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atter is coﬁpared with the former and its characteristic
features noted. This comprises Association (Comparison).
From the abstractions of the last step, generclizations arve
reached, denoted by System (Generalizatiou). Finally the

generalizetion is applied, giving us the step of llethod

(Application). ()

ities, 2 miniature socisty. Through instruction the

child was helped from his natural interests and impulses to
certain apnroved ends. Dle2y was given its proper permenens
nloace in the life of the young. Through this natural sctivity,

habits of thought

oy
(@]
16}
4}
(o]
D
147}
w
X
(5]
o
=
(@]

ies, virtues gnd ideals are
developed in the kindergerten through pley. CThe coustructive
interest is recognized in the large »ls ce given to handwarke.
but he also expresses inkoutwerd forn, the

— ¥

(#) See licliurry: "The liethod of the
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zture is to shov the development of the

industrisl srts.; quoting Penelope as an example. 3Surely

deternirzes the value of the verious subjects for the pesrtic-
wler educstor. OQur purpose is not to discuss Iunterest in its

relaetion to The various aims of education, nor yet with reifer-

content' of the curriculum in detail; but rather
g which w7e should use =8
ends. OCerbtein others fawer) should be used only es mesnsg to
B

other ends. ©Oertain native intverests, when congidered ac ends,

hzve no vnlsce in the school activities; indeed, they should be

m

u.l

ilescour~ged in sone cases. ere are meny 4 razble acquired

nverests to create and to develop. The netive interests are
the foundstions upon which the superstructure mucst be built.

o - . & o~

Lnsture nes nade provision for e noble edifice, but the Tound-

2tion must be utilized betimes, or crumble snd decay will set
; NEVER
in. 2ugnscity is one of the interests which must,be consider-

Yot it nust not be suppressed, as is commonly

ecvs 7hich are truly worthy of our hatred. The child
who iz tsught to hete and despise underhandedness and grad

7ill leter become & strong force in the soecisl
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uplift of his community. This is the work of the teacher

to build higher and ever higher interests upon the ones already
possecsed. Tne interest in 'collecting' ney be used as a ncans

in 'elementary science. The interest
MM'?L-JA‘% /)77—4/% ’K{/ M xzr./zlo" a

seed——og—a-means—datelemsnssas Valuable
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literature,

« It 1s essentiel that the teascher have an accuratbe

o

¥nowledge of the child. Ee nust know the characteristics of
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mind sndé body, @s the child passes through the differen

of hies development. =o nust find 2 strong nstive or acquired
interest to sexrve 2gs the 'stock'. Then begins a process of

A

7ere. The sublect-matter should be

presented in accordence with his natural development. The pupil

]

musgt be mnde to feel the need and the value of the moteria
"studied. He should never be left to grope his way in the dark.
Interest should be the imnediste aim of 811 work. Interest
creates interest. The teacher who is not suffused with interest

in the work need not exmect the vupils to be. Avpeal to the

s

- . -w

child's native interests whenever they are prominent and will
be of assistance in resching the end in view.
M e . sy & A : - P L L v
There is 2 strong desire for activity. Tineneverx

circumstances permit exercise this impulse. IExperiments heve
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fegovernment! (i) has many decided advan-

]
teacher should know the borders of mental fatigue;

(#) See Cronmson: "Pupil Self-Government™; also swift

"Learning by Doing".
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but this too may be detected by the interest that is shown

ty the pupil, according to Tanner(7F)

Baldwin (##) says: . "The Doctrine of Interest is 4 4 Lo ok

thev the inverest naturally etiaching to the en
them. And, conversely, that permanent interest in Tthe end

-

should be fostered through the means". II there is 2
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zenuine interest in the neans we need not Iear Lfor the
interest i the end. The ad ustnent of the new to the old
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i3 & process requiring skil: on

szsinilstion accomplishes this if it reccives viie necessary
co-operation of the teacher. The nev must be preseanted in

e

Serms of ths old. Yet, the new must not be without its
ilficulties. .The c¢hild must feel that he has an

cenortunity to reszct towards and to ascquire something else

The cover of voluntary sttention should be develoved
t7 a strong intercst in the end to be at ined. This will

ete an interect in the means. 1In spesking of atteuntion,

. . .. T i o 3 M- AT Vel N A g e |
Cuzhes (:357) mekes these remsrks:- "The young child should
I . - e 4 " & " i =
n3% be expected to cttend to subjects to waich

i - - o s " . z o oy s e
(#). "The C 1ld p. 40 (i) "Dictionsry of Philosophy

2 § 3 R tun A 0 ds oot B o
zné 2eychology." (#r/f) "Attention”
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e tiis as it may, we stvill contead that iv 13 zchool

ceoncr” Jor the crhild ©o Dem-*CJ on the trar

etained lonzest and most

interest., 1In the metrod
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As Horne says:- "Interest is effortle
occupation, a joyous attainment, attr

wrork, discovering the line
ovher hend, the practice of intere
child'es~-play. <The subject-matter

then re-organized

from the child's point of

is not an educational
chosen by the adult,
£ view. In so far

as it con be mede to give desirable activity to the ianterests
of the pupil, or be mode S0 develop higher interests, it is
filling its plece in educatiomal prectice.

It remains for the 3tate; Lor us, to seel: outb
those high ideals and lofty sims +hich perf@rce belong to the
eim of education. ile nmust remember the child es an individuel,
sndrwe nust not forget the Society of which he must he a2 unit,.
There are many voices hesrd, some =2re scarcely audible in the
‘istence. Others are unnesard of, n the fusion of the
10blest ideals liss the solution.



