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ABSTRACT

A Discourse Analysis of 1 Tim: Does it support an egalitarian view of 1 Tim 2:11-12?

Thomas E. Barker

McMaster Divinity College

Hamilton, Ontario

Master or Arts, 2009-03-29

Most current research into 1 Tim 2:11-12 relates to the study of cultural context and to
word and phrase studies. This work attempts to use a discourse analysis model to
evaluate the epistle as a whole using a bottom-up interpretation of the epistle to determine
the meaning of 1 Tim 2:11-12 and how it relates to an egalitarian understanding of the
text. My linguistic model will be based on Halliday’s systemic-functional linguistic
model of language. Adapted slightly to evaluate a dead language, this model will use the
tripartite field-tenor-mode register method. The final sections will address the state of

current research and how the discourse analysis model used in this thesis enlightens that

research.
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Introduction
The issue of female leaders in the church continues to be one of the most controversial
and contentious issues facing the church in the twenty-first-century. In many churches,
women have been relegated to support roles working with children and other women,
being kept from positions where they are in leadership over men. There are a number of
passages used to support this decision, but Grenz and Kjesbo are correct in their
assessment: “For the foundational Pauline statement relegating women to subordinate
roles in the church most complementarians do not turn to 1 Corinthians 11:13-16 or 1
Corinthians 14:34-36, but to 1 Tim 2:11-15.”" This is the key foundational passage used
to relegate women to subordinate roles and must be addressed when determining whether
complementarian” interpretations should continue to dominate some churches’ practice.
Webb’s egalitarian ultimate ethic’ rises or falls on this passage. His redemptive-
movement hermeneutic demonstrates that the role and treatment of women in the early
Christian community was generally superior to that of women in the surrounding nations,
but determining the ultimate ethic involves a subjective evaluation on Webb’s part. If the
traditional interpretation of 1 Tim 2 is correct, then this passage must be understood as a
limiting or a corrective element on the freedom being practiced by women in the first-

century church. Webb, himself, notes,

! Grenz and Kjesbo. Women in Ministry, 125.

* Complementarian refers to those who believe in the essential equality of women and men, but who believe there are
functional differences based on their interpretation of passages like 1 Tim 2:9-15.

3 Webb, Slaves. Women & Homosexuals, 31.



[ am prepared to ask this chapter’s reflective question about one aspect

of my findings, namely, my assessment of 1 Timothy 2:13. While I find a

cultural-component assessment of 1 Timothy 2:13 more compelling that

assessments finding it to be completely transcultural, I will be the first to

admit that I might be wrong.*

I believe the intent of these verses has implications for our present culture and should
significantly impact the twenty-first century church and its influence in this present
cultural context.

First, it must be acknowledged by all scholars that the interpretation of these verses
has been and continues to be divisive in the church. The church is divided over the role of
women, even among those denominations which theoretically endorse leadership roles
for women, such as senior pastor5 and deacon. In reality, there are few women actively
filling these roles in comparison with men. There appears to be a deep-seated conviction
that the Scriptures do not really allow women equal opportunity in the church. Much of
the controversy and the hesitancy results from the traditional exegesis and application of
1 Tim 2:11-12. T hope to develop a new environment of research, where this particularly
difficult text can be re-visited. It is the goal of this thesis to demonstrate that this text
actually provides guidelines for a married woman who is earnestly seeking to use her

gifts in leadership and/or teaching ministries. For too long, gifted women (both single and

married) have suffered oppression because of the patriarchal® or complementarian

* Webb. Slaves, Women & Homosexuals, 236.

3 This reflects a rather subjective interpretation and application of the text since this position is not mentioned in 1 Tim
2 or anywhere in the NT for that matter.

° I reserve this word for those who maintain the position that women are not essentially equal to men.



interpretation of this passage of Scripture. I have seen the grief and frustration that many
women experience when they are not allowed to perform their God-given tasks using
their God-given abilities. The purpose of this thesis is to raise awareness of an egalitarian
interpretation of 1 Tim 2:11-12 so that all God’s gifted children may be empowered and
permitted to serve in the areas of ministry God intended for them, male or female.
Although this passage refers to married women, it should not prevent unmarried woman
from serving since few would argue that 1 Tim 3:2-9, relating to husbands, excludes
single men from serving in the church.’

Second, the re-visiting of 1 Tim 2:11-12 is essential for evangelistic purposes. Not
only have women been hurt within the church, but the cause of Christ has been hindered
in the world. Today, our culture mocks Christianity, sometimes unjustly, but sometimes
with justification. When it comes to the area of equality in the workplace, particularly in
the Christian environment, the church has rightly been accused of unjust hiring practices.
The gospel of Jesus Christ is a gospel of love, acceptance and equality (Gal 3:28), yet the
world hears this message and sees the antithesis in its daily practice. In our attempts to
correctly interpret the Word of God regarding the role of women in the church, we have
accused the secular world of persecuting the church when the real problem may be our

poor interpretation of 1 Tim 2:11-12. This impasse separates the Church from society and

7 There were probably few single women in the NT period since women married at a relatively young age. Young
widows are addressed in 1 Tim 5 and the judgment that she should marry and not be supported by the church
probably stems from the issue of women . and in this case widows, being less educated and teachers of false doctrine
(See argument below).



people remain on the outside looking at the church with disdain. If the traditional view of
this passage is correct, then so be it (easy for me to say being a male), but if the
interpretation of the passage in its historic context presented in this thesis is correct, then
people are remaining outside the kingdom of God because of our erroneous interpretation
and possibly our complementarian prejudice. I contend that if scholars will handle this
passage with respect—Ileaving biases at the proverbial door—they will begin to see that
this passage does not hinder women from holding leadership and teaching roles.

Third, churches are suffering because of our traditional interpretation of this and
other passages referring to women’s issues. The needs of people and society are being
left unmet because of this shortage of help. The church constantly searches for qualified,
gifted leaders. In most congregations, there are more women than men, but men continue
to hold all, or at least the vast majority, of the dominant leadership positions. We must
determine whether the most qualified people are holding these leadership positions and
whether more ministries could be provided in the community if more people were
utilized in leadership roles. I suspect that in most churches there are many people (men)
filling leadership roles simply because no one else is “qualified” and that there are many
ministries a church would like to provide if the leadership personnel were available. The
reality is that the church has been hindered in the past and is being hindered in the present
because leadership is being mobilized from less than half the available adults in the

church.



Fourth, the division that this controversial topic has created within the church
continues to shift the focus away from the essentials of the faith. It is my hope that this
thesis will draw the two sides of the debate together in dialogue. I believe it can provide a
bridge between the complementarian and egalitarian members of the church, allowing
them to revisit the passage with a new lens to look through. The complementarian will be
confronted with the possibility that this particularly contentious text actually supports the
involvement of women in ministry and the egalitarian will have a stronger, objective
argument for their egalitarian position.

Context continues to be one of the major divisive issues separtating the
complementarian and egalitarian proponents and, if the impasse is to be bridged, both
sides must accept that “His advice concerning women was not triggered by questions
arising in our day, but by the conduct in worship assemblies of the first-century church.
For this reason, before we can draw conclusions from this passage for the role of women
in the church today, we must try to understand Paul’s message for his readers.”® This is
fundamental to the text of the NT as a whole. Having accepted this basic presupposition,
[ will use a discourse analysis model to determine whether this passage supports my
thesis that women may lead in the church as long as they are in a correct relationship with

their husbands in the home.

8 Grenz and Kjesbo. Women in Ministry, 125-6.



I will begin by describing, in detail, the discourse analysis model that will be used
to evaluate the epistle of 1 Tim. This will be followed by the actual application of this
discourse analysis model, focusing on the issues that relate to the specific topic of this
thesis. Following this detailed section, I will discuss the current state of research related
to 1 Tim 2:11-12 and the support material in vv. 13-15. I will then seek to synthesize all
that has been discovered in these previous sections to come to some tentative, if not firm,
conclusions concerning the most probable meaning of the text. Finally, I will draw some

conclusions and implications for our present culture related to the findings of this thesis.



CHAPTER ONE
A Discourse Analysis Model

1. Introduction

Discourse analysis is a recent addition to the field of NT study. Scholars have only
recently begun developing various models and methods of discourse analysis. These
methods offer a potential way forward in NT research, as they make available new tools
for advancing our understanding of how the Greek language functions from the
microstructures such as morphemes, to the word level and through the stages of phrase,
clause and clause complex up to and including the macrostructures of paragraphs, units,
sections and discourse at the most comprehensive level. This interdisciplinary approach
opens exciting new avenues of research which may provide answers to some of the
questions that have plagued NT study. When combined with other interpretive methods it
offers a more holistic approach to studying the NT.” Discourse Analysis seeks to create a
model that considers not only the semantics, syntax, and pragmatics of the text, but also
what it means within the specific co-text or context of the text.'®

The model used within this work is an adaptation of the systemic-functional

linguistic model developed by Halliday.'' This paper will focus on applying the systemic-

% See Adams, A Fresh Look. He combines the use of discourse analysis with epistolary theory to gain insight into |
Thessalonians.

19 Westfall, A4 Discourse Analysis, 22.

"' See Halliday. An Introduction to Functional Grammar. The adaptation is from a living language like English to the
Greek of the NT which is a dead language.



functional model to the epistle of 1 Tim as a whole with the belief that it may lead to a
more complete and defensible understanding of 1 Tim 2:11-12. It is my contention that
identifying the cohesive, thematic and prominence structures of the epistle will help
determine the meaning of the thesis text in relation to the surrounding co-text. The goal
of this thesis is to move the discussion of 1 Tim 2:11-12 beyond the debate over the
meaning of individual words and phrases to the greater ‘context of situation” and ‘context
of culture’ in this letter."

2. Language Structure and the Systemic-Functional Model
“For this purpose language is best regarded as a form of activity. Specifically, it is a form
of activity of human beings in societies; and it has the property of being patterned.”"
Discourse analysis, as a linguistic process, is concerned with language as it is used by
people in societies and therefore concerns itself with the patterns that govern how words
and texts are connected within a given social environment at a level larger than the
sentence.'* In essence, “discourse analysis emphasizes language as it is used.”"> Almost
all study of text prior to this new movement focused on text at the morpheme, word,
phrase, clause and clause complex level.'® (This will become evident as we look at the

current state of research in 1 Tim 2:11-12 below.) Reed’s work is an example of an early

12 See below for an explanation of these two terms.

" Halliday and MclIntosh, The Linguistic Sciences, 4.

" See Reed. Discourse Analysis, 27; Westfall, Discourse Analysis, 22-3; Adams; 4 Fresh Look, 39.

'S Westfall, Discourse Analysis, 23.

' See Lyons. Introduction to Theoretical Linguistics, 170; Adams, A Fresh Look, 39-40: Halliday and McIntosh.
Linguistic Sciences, 27.



attempt to break away from this entrenched methodology. Reed’s methodology was also
an adaptation of the systemic-functional linguistic methodology of Halliday.'” Halliday
describes his systemic-functional linguistic approach as a two part methodology.
Language is functional. “It is functional in the sense that it is designed to account for how
the language is used. ...A functional grammar is essentially a ‘natural’ grammar, in the
sense that everything in it can be explained, ultimately, by reference to how language is
used.”"® In essence, language is a means to an end and not an end in itself. It is functional
in that it serves the purpose of the author/speaker in communicating to a listener/reader."”
The hierarchy extends upward from morphemes, to words, phrases, clauses, clause
complexes (sentences), paragraphs, units, sections and discourses,”” all of which function
toward the purpose of communication and are not ends in themselves. Words have
meaning in interaction within the context of situation and context of culture in which they
are written or spoken. These together shape meaning. Halliday identified three functional
elements of meaning which he calls metafunctions: ideational, interpersonal and textual

: 21
meanings.

"7 Reed, Discourse Analysis, 24.

' Halliday, Functional Grammar, xiii.

' Reed, Discourse Analysis, 26.

20 See Westfall, Discourse Analysis, 28-30.: Adams, A Fresh Look, 41-50; Reed. Discourse Analysis, 27-29. Adams
and Reed do not speak of sections and units, but focus on paragraphs rather than Westfall’s emphasis on the former.
This study will follow Westfall’s pattern without ignoring the paragraph as it often introduces new units or subunits.

! Halliday. Functional Grammar, xiii. These metafunctions will be developed below under the section on field. tenor
and mode.
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The systemic linguistic theory recognizes that authors/speakers have choices in
communication and that these choices are controlled by past choices and control future
choices in communication. As Halliday describes it, “The theory behind the present
account is known as ‘systemic’ theory. Systemic theory is a theory of meaning as choice,
by which language, or any other semiotic system, is interpreted as networks of
interlocking options: ‘either this, or that, or the other’, ‘either more like the one or more
like the other’, and so on.”** This system of choices is particularly important in
understanding the Greek verbal system. Stanley Porter has been instrumental in
highlighting the aspectual nature of the Greek verbal system. And he rightly notes: “The
Greek language is not to be considered a series of discrete, disjoint forms but is to be
viewed as a coordinated network of verbal semantic choices arranged in coherent
systems.”23

The systemic-functional linguistic theory offers a method of discussing discourse
as a set of meaningful choices used with the function of communitcating to a specific
audience in a specific situational context in a specific culture. Thus, the analysis of this
thesis will be on the basis of the systemic-functional use of grammar (Halliday’s term).
Halliday correctly warns the scholar who is seeking to understand a given text that

A discourse analysis that is not based on grammar is not an analysis
at all, but simply a running commentary on a text: either an appeal

has to be made to some set of non-linguistic conventions, or to some
linguistic features that are trivial enough to be accessible without a

2 Halliday. Functional Grammar, xiv.
= Porter. Verbal Aspect, 97.
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grammar, like the number of words per sentence (and even the

objectivity of these is often illusory); or else the exercise remains a

private one in which one explanation is as good or as bad as

another.”*
This thesis will incorporate a bottom-up approach in the study of 1 Tim in order to arrive
at its interpretation of 1 Tim 2:11-12 within its co-text.”> The bottom-up approach will
evaluate the meaningful choices made at the microstructure level.”® However, before
proceeding with the methodological approach, it is necessary to look at other aspects of
communication.

3. Context

It is impossible to understand language (especially a dead language such as Koine Greek)
by the structure of the language on its own. The scholar must know something of the
context in which the discourse was written if s/he is to understand what the speaker/writer
intended the listener/reader to understand. Virtually all scholars and commentators
recognize the importance of context, but there are varied opinions as to what context
means.”’ Adams succinctly notes that it is essential that the scholar provides

“differentiation between co-text and context.””® In essence, co-text relates to internal

influences and context to external factors that influence why and what the speaker/writer

* Halliday. Functional Grammar, Xvi-xvii.

3 Reed. Discourse Analysis, 48.

2 Reed. Discourse Analysis, 48-9

*7 Adams, A Fresh Look, 50.

* Adams, 4 Fresh Look, 51. He cites Reed and his analysis in which the “context ‘refers to the extra-linguistic factors
that influence discourse production and processing.” and co-text ‘refers to linguistic units that are a part of a
discourse and. more specifically. linguistic units that surround a particular point in the discourse.”™ Adams. 51
quoting Reed. Discourse Analysis, 42.
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says, but it also influences how the listener/reader will understand the message being
communicated. Context, according to Halliday (citing Malinowski’s work), differentiates
between ‘context of culture’ and ‘context of situation.’*’ Halliday suggests that “The
context of situation, however, is only the intermediate environment. There is also a
broader background against which the text has to be interpreted: its CONTEXT OF
CULTURE.™ This distinction must be developed before proceeding.
A. Context of Culture
The context of culture refers to the broader aspects of society as a whole, which
influences, the way people understand each other. Communication never takes place in a
vacuum, but the cultural norms of any given society control how a text will be
understood, as well as how a speaker/writer will present their message. These cultural
influences are not always obvious to those who approach the text of the NT from the
outside, but the fields of sociology and anthropology have helped open our understanding
of the first-century Hellenistic world of the NT.*'

Adams notes that there are four sub-categories under the umbrella of context of
culture: “setting, behavioural environment, language as context, and extra-situational

context.”* Setting relates to social and historical setting within which the NT documents

* Halliday. Functional Grammar, xxxi: Halliday and Hasan, Language, Context, and Text, 44-47; Adams. A Fresh
Look, 51: Reed, Discourse Analysis, 51-7.

Y Halliday and Hasan. Language, Context, and Text, 46.

3! For a more detailed understanding of the models and methods used in developing our understanding of the context of
culture see the works of Malina and Elliott listed in the bibliography.

32 Adams develops these sub-categories from the works of Goodwin and Durante and adopted by Porter and O’ Donnell.
A Fresh Look, 51.
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were written. The works of sociologists and cultural anthropologists have attempted to
address many of these issues. They attempt to elucidate background information
concerning the general characteristics of society and how people communicate, as well as
define the social issues that influence choices made in the presentation of the message.
The problem facing the discourse analyst is determining which information is relevant.
This is a crucial element in the analysis of 1 Tim and the injunction against women in 1
Tim 2:11-12.

Although the setting is difficult to determine and is largely external to the text,
there are often deictic markers within a given text that narrow the search for relevant
material. These deictic markers may be personal, temporal, or discourse markers. >

The study of behavioural issues concerns itself with the nature of the
communicator. Obviously, the writer/speaker desires to be understood. A communicator
uses language in a method in which the listener/reader can be expected to understand
what is being said. This has to do with the concept of coherence. Communicators do not
randomly assembly a number of words, but, rather, construct a speech or text in an
organized manner suitable to their cultural context.

The previous discussion on behavioural issues leads to the next topic of language

as context. Dialect and geographical location as well as genre and register affect the

method used by a writer/speaker. Reed notes that “dialects are unique to various users of

3 See Adams. A Fresh Look, 52-54.



14

code.”* Code, here, refers to the language used by the larger cultural group. Dialect
influences the way messages are framed and worded and may include differences in
spelling, as well as pronunciation, vocabulary and gestures.> (Genre and register will be
discussed below under ‘context of situation.”)

Finally, Adams notes that the ‘extra-situational context’ refers to “frames of
discourse.”® These cultural scripts are the most elusive to the modern exegete and
Adams rightly notes that “it is dangerous for the exegete to assume that s/he has access to
ancient scripts and frames.™’ The removal of the current researcher from the first-century
culture makes it impossible to fully understand the cultural context of these texts, but this
does not mean that some access to the culture is impossible.

B. Context of Situation

According to Halliday, “The context of situation, ..., is the immediate environment in
which a text is actually functioning. We use this concept to explain why certain things
have been said or written on this particular occasion, and what else might have been said

or written that was not.”*®

What Halliday has observed is that in any given cultural
situation there are norms or conventions controlling what can take place and, indeed,

what must take place in that particular situation. The particular ‘context of situation” is

* Reed, Discourse Analysis, 51.

33 Reed, Discourse Analysis, 51.

3% Adams, A Fresh Look, 56.

37 Adams. A Fresh Look, 57.

3% Halliday and Hasan, Language, Context and Text, 46.
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determined by ‘register.” Register (here differentiated from genre) refers to the

experience which gives context to meaning. Halliday notes:

The situation in which linguistic interaction takes place gives the

participants a great deal of information about the meanings that are

being exchanged, and the meanings that are likely to be exchanged.

And the kind of description or interpretation of the context of situation

that is going to be most adequate for the linguist is one that

characterises it in those terms; that is, in terms that enable him or her

to make predictions about meanings, of a kind that will help to explain

how people interact.”
Reed notes that register is the set of rules or structures that govern the use of language.*’
Adams notes that context of situation is affected by “subject-matter, participants, events,
and relationships, etc.”*' Register is developed out of the context of situation. Register,
and hence context of situation, plays a major role in the systemic-functional linguistic
discourse model and it will be expanded in the description of the working model for this
discourse analysis. First, however, there must be a distinction made between genre and
register, as these terms are often used synonymously.** “Register refers to the specialized

language that is used in a certain situation.”* Variations in a specific context of situation

will alter the register used.*!

3% Halliday, Language, Context, and Culture, 10.

¥ Reed. Discourse Analysis, 54.

1 Adams, A Fresh Look, 57.

*2 See discussion in Porter, “Dialect and Register ", 202; Adams, 4 Fresh Look, 58; Westfall, Discourse Analysis, 29.
Contra Reed, Discourse Analysis, 53.

3 Westfall. Discourse Analysis, 84.

* See Halliday. Language as Social Semiotic, 31-32.
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Genre is a more general classification relating to a sort of umbrella term under
which there may be many registers, as is the case with letters. A business letter and a
letter to a friend both fall under the genre of a letter, but both are extremely different in
register. The vocabulary used in a business letter would be much more formal than that in
a friendly letter. Adams is correct in stating, “the writing style, the register, is what tailors

the discourse to the situation.”*

This explains why someone like the writer of Ps.Dem.
could list twenty-one different types (registers) of letters under the umbrella genre of
epistle.*® However, there are specific situational registers which function within the
discourse which are not strictly related to these larger registers, but must be identified if
we are to understand the text."’

Understanding register is essential and will help the exegete understand the
different nuances of specific types of letters. For example, in an advisory letter, one
would expect to find a large number of directives. In 1 Tim, the author employs a
mixture of the advisory and familial registers."®

Register provides the key to unlocking the model that has been used by systemic-

functional discourse analysts. Halliday develops a tripartite framework for understanding

43 Adams. 4 Fresh Look, 59.

4 Taken from Malherbe, Ancient Epistolary Theorists, 31. How many of these specific registers were evident at the
time of the writing of the NT is debatable, but it is believed that there were many different styles of letters, each with
its own register. The distinction that is relevant here is that the genre is the umbrella term epistle and there are many
registers within this genre, not many different genres.

7 See Westfall, Discourse Analysis, 84. She notes the scenario of an athletic competition used in Hebrews as an
example of register.

8 See below under the Discourse Analysis of 1 Tim (Introduction).
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the operation of specific registers. This framework provides the tools for understanding
what must and could appear within a specific register as well as what cannot appear. He
then intertwines the three metafunctions of systemic-functional linguistics (ideational,
interpersonal and textual) into this model. “The three features of the context of

situation”*’

are (1) Field, (2) Tenor and (3) Mode. Field explains the meaning in the
context of situation and involves the Ideational Metafunction.’® Tenor explains who is
involved in the context of situation and therefore involves the Interpersonal

Metafunction. Mode relates to the Textual Metafunction which looks at the textual

features. (See Figure 1 for outline of these three features.)

SITUATION: TEXT:

Feature of the context (realized by) functional component of
semantic system

Field of discourse Experiential meanings

(what is going on) (transitivity, naming, etc)

Tenor of discourse Interpersonal meanings

(who are taking part) (mood, modality, person,
etc.)

Mode of discourse LTextual meanings

(role assigned to language) (theme, information,
cohesive relations)

Figure 1 Relation of the text to context of situation.”’

J_‘) Halliday and Hasan. Language, Context, and Text, 12.
3% This metafunction is also called Experiential by Halliday. Halliday and Hasan. Language, Context, and Text, 25.
*! Halliday and Hasan. Language, Context, and Text, 26.
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4 Metafunction and Register: A Discourse Analysis Model’ .

A. Field

In Figure 1 above, it may be observed that field answers the question, “What is going
on?” Westfall suggests that field has to do with “considerations of topic and central
sentences” [emphasis hers].” Topic will involve looking at the level of paragraphs,
subunits, units, sections, or the entire discourse to determine what the text means.>*
Adams summarizes the elements related to the ideational metafunction: verbal aspect,
causality, polarity and Semantic Domains.”

The concept of verbal aspect must be explained at this point. The Greek verbal
system rather than being temporally based is aspectual in nature according to Porter. He
explains the function of the verbal tense-forms:

Aspect, therefore, grammaticalizes how a specific process (P) is viewed by
the speaker. Attitude grammaticalises the speaker’s perspective (S) on the
point of reference (R). And time is a non-grammaticalized category of
temporal reference established on the basis of deixis. ... the non-temporal

basis of Greek verbal aspect suggests introduction into the metalanguage
of two additional categories: omnitemporal and timeless reference. *°

32 This model has been adapted from Halliday and others such as Porter, Reed and Westfall; see above references.

33 Westfall, Discourse Analysis, 79. Westfall changes the order in her book, placing discussion of mode before the
discussion of field.

3 Westfall, Discourse Analysis, 82-83.

3% Adams, A Fresh Look, 61. Westfall includes verbal aspect as part of tenor under the concept of prominence in
discourse which deals with interpersonal roles of language. Since the Greek verb-tenses are non-temporal and
aspectual based (see Porter. Verbal Aspect. 198. 239: Porter. Idioms, 22-26). verbal aspect and the verbal tense-form
system would seem to play an active part under all three components. The verbal system certainly affects ideational
meaning and with the subject built into the verbal system it applies to the interpersonal metafunction as well. This
paper will thus engage the verbal tense-forms under field, tenor, and mode with the last focusing on markedness and
prominence features that relate to the points of departure and destination of units or sections.

3 Porter. Verbal Aspect, 99.
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Porter identifies an important aspect of the Greek verbal system. It is used by the author
to express his/her perspective. The verbal tense-forms grammaticalize this perspective.
The aorist tense-form (perfective aspect) is the default tense-form used to provide
background material or when the author sees no reason to highlight the material. It is the
default form in narrative and is often used in expository writing for support material. The
present and imperfect tense-forms (imperfective aspect) are used to present foreground
material with which an author typically presents an assertion, direction or projection. The
most heavily marked forms are the perfect and pluperfect tense-forms (stative aspect).
They are used to present marked frontground material and depict “the action as reflecting
a given (often complex) state of affairs” [emphasis his].”” Authors frequently employ the
stative aspect at the point of departure and destination in text, along with other marked
components, to create prominence. The contrast between the aspectual features of the
aorist and perfect-pluperfect tense-forms can be illustrated in Romans 11:3 which
rearranges the LXX version of 1 Kings 19:10, 14.

86T Romans 11:3 kipLe, Tolg TPodNTaG GOV GmékTeLvay, To AuoLaoTipLd oov Katéakaoy,

Koy Umehelddny wovog kal (ntodoly Ty Yuyny pov.

YT 1 Kings 19:10 kol elmev HAtov (mAdv &EMAwke T@ Kuplw Tavtokpdtopt OTL
éykatérLTor oe ol viol IopamA t& BuOLKOTNPLE 0OU KATEOKOOY Kl TOUC TPOPHTAS GOL
améktelvay év poudole kol UTOAéAeLppal éyw povdtatog kal (nroboL thy Yuyny pov
AaBely adtny

YT1 Kings 19:14 kol eimer Hitov {nAdv Elfiwka T¢) kKuplw Tavtokpdropt OtL
EykaTELLTOV THY SLadnkny cou ol viol Iopani té BuolaotnpLd oov kaBelday Kul TOUG
TPOPNTAC TOL AmékTeLvay €V podduie kel DTOAEAELUpaL €Yw povwtatog kal (ntodotl Ty
Yuxnv pou AoPely adtiy

ST porter, Idioms, 39.
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In 1 Kings, the speaker, Elijah, is speaking from his perspective. He is deeply distraught
and, as a result, he uses the heavily weighted stative (perfect tense-form) aspect to
describe his loneliness and despondency with regards to the present condition of his
people. In Romans, two things are important to note in Paul’s shift to the aorist tense-
form. First, this material is background support for the contention that God still has a
remnant among the Israelites and, second, Elijah’s state of feeling alone is not the
concern of this passage, and thus, there is the shift in tense-form from the perfect to the
aorist.”®

Chain interaction is a major component in determining the meaning of a text and it
will overlap with the mode analysis since chains also function to create cohesion within a
text. However, the lexemes which make up a chain influence how a text is to be
understood and are therefore relevant to the ideational metafunction. Particularly in the
repetition of Semantic Domains and chains, the meaning of specific lexical items, which
may fall under several domains, will often be influenced by its meaning within the
dominant domain in the text. For example, in 1 Tim the Semantic Domains 53 “Religious

Practices” and 88 “Moral and Ethical Behaviour™ are dominant and interconnected in

¥ It is also important to note the shift in the order in Romans compared to 1 Kings. Word order can highlight what the
author considers important. The shift in word order in the third clause seems to indicate that Paul wanted to
demonstrate the failure of Israel in killing the prophets and the Israelites in killing Jesus.

%% See Louw and Nida, Greek-English Lexicon of the NT Based on Semantic Domains, in Bible Works.
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such a way that many of Louw and Nida’s classifications of Domain 53 could clearly be

reflecting Domain 88.°” In 1 Tim 1:9, it says,

BI’

apaprwkmg, owocnou,
Figure 2 Semantic Domains 88, 53 Interaction in 1 T1m 1:9 (Solid line lmks domain 88 and dashed line

domain 53.)

The word 8ikaiog can belong to Domains, 88, 34, 66. With the addition of &€ and the
focus on moral and religious practices, the gloss for Sukaiw should be ‘righteous’
(Domain 88) rather than to be ‘put right with” or ‘proper” (the law is righteous).
However, the use of domains and chains also provides cohesion within texts and thus also
applies to the textual function of register under mode and will need to be discussed in that
section as well.

Functionally, causality is an ideational function and is expressed in the verbal
system through ‘voice.” Voice is also involved in the markedness function of the textual
metafunction, which is discussed in the mode section, but influences the meaning of text
by identifying the causality in the text. “Voice is a form-based semantic category used to
describe the role that the grammatical subject of the clause plays in relation to an
action” [emphasis his].®' In the active voice, the least marked, the subject is doing the
action. This is the default voice as it is the most frequent.®* The passive voice expresses

indirect causality, with a named or unnamed agent performing the action on the subject,

0 See below in discussion of these domains.
! Porter, Idioms, 62.
%2 See Adams. A Fresh Look, 63: Westfall, Discourse Analysis, 58-39: Porter, Idioms, 64-73.
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and is more marked than the active. The true middle voice is the most marked® and
introduces the idea of ergativity.* In the middle voice, causality is one of acting upon
itself or inherent within itself. Voice clarifies meaning by showing the relationship
between agency and the actors and roles, which situates it in the ideational metafunction.

Adams includes polarity in the ideational meaning.®® The author uses polarity to
express his/her ideational meaning in an assertion, direction or projection.’® The author
presents a negative or positive view of what is being stated or asked. Adams provides a
classic example of a string of negatives followed by a string of positive which create
cohesion within a text.®’

k) /

1 Cor 13:4-7 ‘H ayamn pokpoBuuel, ypnotedetar 1 aydmm, od {nAot, [f aydmm] od
TepmepevetatL, o puoLodrat,
® olk doymuovel, od {ntel t& €authc, od mapoflvetat, ob Aoyiletal TO Kakdv,
® o0 yalpel éml th &dikie, ovyyaipel &¢ TH dAnPelq:
" Tdwte otéyer, TavTe mLoTedel, Tavte EATilel, mavto Umopéver.®®

Although there is not always a complete separation between these individual
functions concerning ideational, interpersonal and textual metafunctions, those elucidated

here will be discussed under Field, as appropriate, recognizing that some overlap with the

% The so-called deponent forms do not have an active form and therefore are not marked even though there may be
some middle function related to these verbs. Porter, with some merit, argues the question of deponency and states,
“one might be justified in seeing some middle sense with virtually all verbs with middle-voice form. regardless of
whether they can be analyzed as deponent™ Porter, Idioms, 72. Because there may be no active form for a particular
verb, it is necessary to be cautious of determining whether this form is marked or not.

* Adams, A4 Fresh Look, 63.

 Adams, A Fresh Look, 65.

 For a discussion of assertion and projection in relation to the Greek verbal system see Porter, Verbal Aspect. 96.

7 Adams, 4 Fresh Look, 65.

% Adams, A4 Fresh Look, 65. He demonstrates the cohesion created by a string of negatives in 1 Cor 13:4-7. (Love is
patient; love is kind: love is not envious or boastful or arrogant * or rude. It does not insist on its own wayz it is not
irritable or resentful; © it does not rejoice in wrongdoing, but rejoices in the truth. ” It bears all things, believes all
things. hopes all things. endures all things.)
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other two metafunctions may cause some repetition at points. Particularly in relation to
prominence, there may be repeated references to items in the Field, Tenor and Mode
analysis of the text. However, some of these components may not be relevant within each
unit or subunit, or in 2:11-12, and will therefore not be analysed in these units or
subunits.

B.Tenor

Tenor relates to the interpersonal metafunction and is concerned with the interaction
between participants within the text. Participants are introduced through proper names,
pronouns and the use of the first, second and third person verbal endings. The
interpersonal metafunction answers the question “who is taking part‘?”69 [t addresses
these interactions relating to the hierarchal and role relationships between the
participants.

References to participants functions at all three metafunction levels. When it
describes relationship and roles it functions at the interpersonal level. When there is a
change of participants within a text, it often signals shifts between paragraphs, units,
subunits or even sections, which is a textual issue. The classic example of this can be

found in the “we” passages beginning in Acts 16:10.”° A participant shift introduces a

 See above.

7% The author to this point had not included himself directly in the text, but the shift to *we indicates a shift in this
pattern and the author now appears (o include himself in the narrative. This marked form may be a literary device
used by the author to draw attention to the events following in the narrative or he may have actually become a
companion of Paul.
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major shift in 1 Tim 4. In v. 6, the shift to the second person singular from the third
person singular referents is one of the indicators of this shift. It signals the shift to the
largely parenetic section which continues to the close of the epistle. This shift and
following pattern create cohesion within a particular paragraph, unit and section.
However, understanding the participants in a text also contributes to the meaning of the
text and will be discussed under the ideational metafunction.”"

There are marked forms within the person and number system, which the author
uses along with other textual elements to create prominence. The combination of a
number of marked features, along with marked features within the interpersonal

metafunction, often creates prominence within a text. Figure 3 illustrates markedness

within the person and number system.

MARKEDNESS AND PERSON AND NUMBER
3" person sg. unmarked general, remote
3" person pl. general, remote
2" person sg. present, other
2" person pl. ‘ present, others
1*" person sg. self
1* person pl. malied self and other(s) present

Figure 3 Markedness of Person and Number’?

In each case, the plural (verb or pronoun) is more marked than the singular. With the first

person singular, the author/speaker is focusing on her/his personal interest and it is

71 o . . . " . ~ . . a
See discussion on wives and husbands under the ideational metafunction on 1 Tim 2:8-15.
2 Westfall, Discourse Analysis, 62.
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therefore highly marked for the author/speaker, but the first person plural is more marked
as it involves both the author/speaker and reader/listener in the relational interaction. The
second singular is slightly less marked than the first person for the author, but is highly
marked for the recipient as it functions to provide directives in the hierarchal relationship,
or in projections. The third person is the least marked, as it is the most removed from the
author and recipient, although it often indicates the nature of the relationship between the
author and/or recipient and the third person participant(s). The third person is frequently
used to provide support material for an argument in the epistles (an ideational role), or in
reference to God, as in 1 Tim 1:12-17 where the author interacts with these references to
substantiate his call and ministry (an interpersonal role). Understanding these
interpersonal relationships created by the participants enables the discourse analyst to
understand the relational roles within the text.

Attitude is a major element in the interpersonal metafunction. In 1 Tim 4:6, as
noted above, the second person singular indicates a shift to a new section, but it also
introduces a shift in attitude to the imperative mood (directive attitude). This shift to the
more marked second person as well as the more marked imperative mood is typical of
parenetic text. Porter develops the attitude interpersonal function of the mood system in

his book, Verbal Aspect. Attitude is expressed directly by the mood form of the verb:
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assertive (indicative), directive (imperative), projection (subjunctive and optative) or
expectation (future).”

The indicative mood-form (assertive attitude) is the least marked and is the default
mood in discourse. The optative mood-form is the most heavily marked and is rare in the
NT. The imperative is more marked than the indicative, but less marked than the
subj unctive.” The combination of marked mood-forms, person and number can be a
strong indicator of prominence within a text and can create cohesion (both elements of
the textual metafunction), which is discussed under the mode section. This is clearly

demonstrated by the use of the imperative and subjunctive mood-form verbs in 1 Tim
4:6-5:2.

 Tadta UTOTLOEuEVOC TOLG GdeAdolc kadog ¢on Sidkovog XpLotod Tnood, évtpedduerog
Tol¢ Abyolg Thg Tlotewe kol thg kaAfic Sideokailog f TapnoiotBnkac: T Tolg e
BePrilovg kal ypawdelg wiBoug mapoartod. Iipvale Se oeavtor mpog eboeetar: ® 1 yap
OWWLOTLKT) YUUVOOLK TPOG OALYOV €0TLV WdEALUog, T 8¢ edoéBela mPOC TVt WHEALLOC
€oTLy émayyerioar éxovon (wig the viv kal thc peirolone. ° motoc 6 Adyog kol maomg
&modoxfic &Eroc' ™ elg Tobto yip Kom@uer kol dywyvi{buede, 6tL MATIKapey EML Be}
{@vtt, 6¢ €0t owTNp TavTwy alpWdtwy uaitote motdv. ' Iapdyyedde todta kol
didaoke. ' Mnbelc oov tfic vedtnroc katappoveltw, GAAL tl'mog yivou TGV TLOTGY v
AOYW, €v avaotpodi, év dyam, év miotel, év &yveia € EpXOlJ.OLL ﬂpooexe ™
aroyvaoeL, T mxpocK}\ﬁoa ™ Sidaokaiie. ' pn duérer Tod év ool yapiopatog, O e6oen
oot Oui ﬁpod)m:euxg p,eroc emeeoewg TV xupwv T0D npeoBUtepLou " tadto peréta, &v
TOUTOLC tobu, va oov 1 Trpov(onn d)(xvepa f maoww. '° enexe OEOUTR Kol ‘ET] dLdaokaAly,
émipeve adtolc' ToDTO Yip TOLAY Kal CequTOV 0WoeLC kol Tobg dkolovtde cov. °T1 Tim
5:1 § IIpeofutépy un GAAL TOPOKAAEL WG TATEPN, VeEWTEPOUC WC adeAdoilc, °
TPEOPUTEPUG WG UNTEPUC, VEWTEPUC WG ASEADAC €V Tdon Qyvelq.

Figure 4 Imperative and Subjunctives (Imperatives in bold and one subjunctive boxed.)”

3 Porter. Verbal Aspect, 163-181. See also Adams, A Fresh Look, 67.
7f See chart in Westfall. Discourse Analysis, 58.
7* There is also one additional second imperative in v. 3 before a shift to the third person largely indicative string.
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The string of second singular imperatives and one subjunctive create strong cohesion
within the subunit of the discourse (textual metafunction). However, the string of second
person imperatives also indicates that there is a hierarchal relationship between the author
and the recipient (interpersonal metafunction). It also suggests that the recipient is in a
hierarchal relationship over the third person referents he is being called to address.

Adams notes one further interpersonal component. Social deixis in speech is
achieved through the use of the vocative or nominative of address and indicates that a
relationship exists between the author/speaker and the reader/listener.”® The author of 1
Tim refers to the recipient as Timothy in 1:2, 18; 6:20 and the final reference combined
with & clearly demonstrates interpersonal social deixis as noted above. There is not only
a hierarchal relationship, but a friendship relationship indicated in these references.
C.Mode
The textual metafunction is a major emphasis of this Discourse Analysis model. It seeks
to determine the role of language in discourse. What is the author attempting to do with
language in a specific situation (register)? Prominence, cohesion, both textual and
componential, deictic markers, word order, theme and Semantic Domains, are the
predominant features in mode analysis.

Textual cohesion involves the formal and logico-semantic ties in the text,

while componential cohesion involves ties between linguistic items.
Textual cohesion involves sequencing, staging, formal links

© Adams, A Fresh Look, 69.
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(conjunctions and hypotaxis), the focus of the sentence and formal
patterns above the sentence level that create spans.’’

At the textual level, cohesion is created by the use of conjunctions or adverbs linking text
together at the upper levels of discourse through to the clause level where they are often
used for expansion through elaboration, extension or enhancement.” Cohesion is also
produced through hypotactic clause constructions and the use of relative or demonstrative
pronouns. These are the types of formal links Westfall mentions above, but there are also
methods of staging and sequencing that create cohesion. The author arranges material
with the expectation that it will be coherent. Coherence in discourse is created through
sentence structure and word order. Shifts in word order are often used in developing the
point of departure and destination (as well as being indicators of shifts in the discourse).
These shifts at both the point of departure and destination junctures of text indicate
prominence and will often include several other textual features.”” Marked verbal tense-
forms (ideational metafunction) and marked features from the interpersonal metafunction
are frequently used, along with a number of other textual features,™ to create prominence

and/or disjunction within the text.

" Westfall, Discourse Analysis, 80.
8 Halliday. Introduction to Functional Grammar, 323-30: Westfall. Discourse Analysis, 70.
7% Westfall, Discourse Analysis, 80-1.
80 .
See above.
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Along with textual cohesion, componential ties are used to create cohesion. The
most common forms are “repetition, synonymy, antonymy, hyponymy and meronymy, as
well as instantial ties which the author employs, such as equivalence and naming.”®'

Deictic markers are frequently used to create cohesion within a text. They may be
spatial or temporal markers or person deixis (distinctions between first, second, and third
person) or discourse deixis® (through the use of words like the inferential conjunctions
obv, 60ev and others deictic markers like the “near and remote™ demonstratives). These
deictic markers tie the text together and are often used to specify the location and relative
time of the text. These temporal markers place the text in past, present, or future.
Functionally, temporal markers control the flow of the text.

The importance of word order continues to be the subject of discussion in Greek
studies. Greek is an inflected language and allows for more freedom, than English, in the
word order of the clause. Further, in Greek, the clause frequently excludes a specified
subject as the subject is built into the Greek verbal system. Greek also does not require a
specified predicate (it can be implied by what precedes it).*> However, the most common
clause structure appears to be Predicator (P) followed by Complement (C). Within this
structure there can be explicit subject (S) and adjunct (A). The unmarked word order in

the NT appears to be PC (if an expressed subject is included, it will come either before or

8! Westfall. Discourse Analysis, 82: Halliday. Introduction to Functional Grammar, 330-4.
82 Porter. Verbal Aspect, 99-102; Adams, A Fresh Look, 72-4: Westfall, Discourse Analysis, 67-8.
83 Porter. Idioms, 286-7: Adams, A Fresh Look, 74-5.
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after the predicator). Adams notes that when the complement precedes the subject it is a
more marked construction.® (OpenText.org provides a tool for quickly analyzing the
word order in the Greek NT.)

Thematic elements generally front clauses or clause complexes and, in Greek,
with flexible word order, this becomes important for the previous analysis.®
Linearization, therefore, provides insight to the interpreter. Word order may be used to
indicate thematic prominence and may also create cohesion within the text.

Semantic Domains are the final area of emphasis addressed under the textual
metafunction. Words that are within the same Semantic Domains demonstrate cohesion
within paragraphs or units and, when common across sections or an entire discourse,
indicate cohesion of the entire text. These Semantic Domains tie the text together and can
indicate thematic focus.

In conclusion, mode analysis ties the text together creating cohesion, texture and
coherence in text. It focuses on what makes a text a text. Cohesive ties are essential in
this process and an attempt will be made to show how these ties work within the text of 1

Tim as related to the thesis text.*

$%Adams, 4 Fresh Look, 75.

85 Halliday. Introduction to Functional Grammar, 37-9.

% For a more complete discussion on cohesion and cohesive ties see Halliday, Iniroduction to Functional Grammar,
308-39: Halliday and Hasan, Language, Context, and Text, 70-96; Westfall. Discourse Analysis, chapter 2; Reed.
Discourse Analysis, 88-101.
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D. Review of current state of research.

The next chapter of the thesis moves from the Discourse Analysis to a reflection on the
current state of scholarly research into 1 Tim 2:11-12 and its surrounding co-text. I will
use the insights gained from the Discourse Analysis to interact with the views currently
expressed by both egalitarian and complementarian scholars. There are numerous views
expressed by various complementarian scholars as well as by their egalitarian proponents.
The majority of previous research has been focused at the word or clause level, with little
analysis of the greater discourse. My Discourse Analysis method will provide a new lens
for evaluating the current research and will be used to narrow the list of possible
meanings represented in the current research. Thus, this thesis will analyze some of the
views based on the above discourse method before moving to the abductive synthesis.

E. Abductive Synthesis.

Once the field of reasonable interpretations has been narrowed, the thesis will discern the
most probable meaning of the text based on the use of abductive reasoning. This
abductive approach has been used throughout the analysis, but it will be become targeted
in this section. Abductive reasoning suits the systemic-functional linguistic model well,
as it understands language to be a system of choices. Abductive reasoning seeks to
develop a hypothesis based on the currently acknowledged choices of the author/speaker,
before narrowing it down to the most probable meaning. As Ejsing notes concerning

Pierce’s Abduction theory, “it is only abductive propositions that have the ability to break



32

new ground.”® With the knowledge gained through my analysis of 1 Tim, it will be
possible to evaluate the various hypotheses to seek the one which best fits the context.
Finally, the conclusions will be compared to Webb’s conclusions based on the use of his
redemptive-movement hermeneutic. If supported, my analysis provides the necessary

objective affirmation of his conclusions, and if not, it provides a needed corrective.

87 Ejsing. Theology of Anticipation, 91.
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CHAPTER TWO
Application of Discourse Analysis Model to 1 Timothy
1 Tim is a combination of both the familial and advisory registers.*® It is written in the
manner of a friendly or familial letter with the author addressing the recipient personally
and in familial terms.* But is also an advisory or exhortation letter with a large parenetic
section.” The letter opens with the “A—to B—yalpewv.” “A” stands for the writer or

addressant, “B” stands for the addressee.”"

(Adaptations to this formula will be
addressed below in the discussion of the first two verses.)

The structure of 1 Tim is an adaptation of the typical five section pattern of an
epistle, missing only the thanksgiving section. This adaptation may be the result the
author’s urgent concern and assessment about the present situation in Ephesus. There is
nothing to be thankful about. The author’s concern about false teaching takes precedence

over keeping writing conventions.” However, there are the typical opening, body,

parenetic and closing sections. This structure is not uncommon in the familial letter.”

88 Malherbe. Ancient Epistolary Theorists, 33, 37. Guthrie notes the design of the letter as “semi-official as well as
personal.” Guthrie, The Pastoral Epistles, 65.

5 See below.

% See below.

*VExler, The Form of the Ancient Greek Letter, 23.

2 See below on the actual issues facing this church.

% Adams, A Fresh Look, 3-37. Adams compares the three. four and five part theories. In this paper the five part
division of ancient letters is assumed even though the thanksgiving section is missing in this letter.
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Opening (1:1-2)
The author alters the standard letter opening,”* with the insertion of peace (eipfn)—
common to the Pauline epistles—and the addition of mercy (éXeoc). There has been
considerable discussion about the addition of peace to the traditional opening and there is
general consensus that it is a combination of the Hellenistic and Jewish forms of greeting.
The addition of mercy appears to be further adaptation to the norm. The reason for this
alteration is uncertain although it may reflect the author’s concern for the church. He may
have been reflecting the hope that God would grant the recipient and the church mercy in
the midst of its crisis.

The actual author and recipient of this epistle is highly contested and, due to the
depth of the controversy and the focus of this thesis, the issue must be left for future
discussion. As above, I will refer to the writer as the author and the receiver as the
recipient.”

Due to the verbless structure of the opening, only a few comments are warranted
based on the information given. The author attempts to establish the familial connection
with the recipient by calling him yvnotlw tékvw év miotel (my true child in the faith).
Further, he establishes his claim to be amdotoroc Xprotod 'Incod (an apostle of Jesus

Christ). The author also draws attention to the person of God and Christ through the

9 See Exler. The Form of the Ancient Greek Letter,
%3 This will present exegetical difficulties when evaluating sections and statements concerning the author’s claim to be
Paul as in the initial statement dméotorog Xptotod ‘Tnood kat’ émtayny Beod owtfipoc. The claim to
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repetition of their names in vv. 1 and 2. The saving work of God in v. 1 (6eod owtfipog
nuadv) will continue to be a focus in the body of the letter, being mentioned at various
points.”® The author appears to be establishing not only the familial hierarchal (my true
child) relationship, but also the hierarchal relationship of his position as an apostle and
finally the ultimate authority of God in salvation, possibly as a means of encouraging the
recipient to respond to the exhortation in the epistle. As noted, the author then omits the
thanksgiving section and moves directly to the body, which is divided into several units
and subunits.
1. Body (1:3-4:5)

The body of the letter (1:3-4:5) can be established with some certainty based on the
absence of the imperative (with the exception of one third person imperative in 2:11, two
in 3:10 and one in 3:12). There is then a dramatic shift to the parenesis (4:6-6:19) as will
be seen below.

The first unit addresses the author’s concern about what is happening in Ephesus
and his defense of his message and ministry (1 Tim 1:3-20). The second unit in this body
section (1 Tim 2:1-3:16) deals with Christian conduct (both in the society and the home)

and qualifications for leadership in the church. The second unit is of particular

apostleship presents the authority for what is being said and if the author is not Paul that raises concerns about the
right to authority and the commands.

% See below. This may be suggestive of the nature of the false teaching. They may have been teaching false ideas about
salvation.
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significance to this thesis. The short third unit addresses the issue of coming apostasy (1
Tim 4:1-5).
Analysis of 1 Tim 1:3-20
[. Field
Within the first unit, there are three subunits that will be analyzed together in the field
and tenor sections but separately in the mode section. The first subunit introduces the
problem and nature of false doctrine within this congregation. The second subunit
introduces the nature of true doctrine and the author who is a true teacher from God. The
final subunit functions as the destination of the unit with its focus on the call for the
recipient to take up the sword and stand against false teaching and teachers in Ephesus.
Verbal aspect plays a crucial role in the ideational metafunction. This unit, and the
next, begins with a form of the common opening verb mapakaiéw (to urge, beseech). The
perfective aspect of this verb is combined with the perfective (aorist tense-form) aspect
infinitive mpoopeivet (to remain) and provides background spatial information about
where the author wants the recipient to minister while he is ministering elsewhere. The
aorist subjunctive fand sg.) mapayyeling (to command) continues background information
regarding his purpose for staying in Ephesus. The shift to the imperfective (present tense-
form) aspect foregrounds the author’s concern about those teaching other doctrine
(¢TepodLdaokaieiv). False teaching had infiltrated the church and this problem required
correction. The imperfective aspect is dominant through to v. 7 with only two perfective

aspects used to provide additional background information about the nature of those who
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were teaching error. This foreground focus on correct doctrine and behaviour continues
throughout the epistle.

In vv. 8 and 9, there is the notable shift to two stative (perfect tense-form) aspect
verbs, which frontgrounds the correct understanding of the law. Although both of the
statives are forms of oidw, This was a conscious (systemic) choice on the part of the
author to frontground this material.”” This frontground material is followed by the return
to the imperfective (present tense-form) aspect, explaining the purpose of the Law and the
author’s call to preach the truth. The perfective aspect is then re-employed (four first
person references interacting with third person references to God) as the author relates
background information about his past condition and call by God (which are used to
establish his authority as the true, called teacher of God).

The destination of the unit is foregrounded using the imperfective aspect, which
issues a call to the recipient to take the author’s instructions and fight as a good soldier
against the false teaching. (The register of warfare will be repeated at later points in the
letter.) The unit ends with the return to the perfective aspect to address specific
individuals who have not followed the author’s instructions.

Verbal aspect has been used by the author to highlight thematic issues relevant

throughout the epistle. He is concerned about false teachers and their teaching. Their

7 See Porter. Verbal Aspect, 281-87. Here in his conclusion, he argues that during the Hellenistic period, oide “enters
into a hyponymous lexical semantic relationship as a hyponym of yuwokw™ 287. See also Adams. A Fresh Look,
104-5.
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teaching was leading to ungodly, unethical or immoral behaviour and these teachers’
words are the antithesis of those presented by the author, the true apostle and called one.”

Causality in this unit is mainly the unmarked active; however, there are some
exceptions. There is a marked passive used in v. 9. The present passive keitol is used to
refer to the purpose of the law. The law was laid down by God (the unannounced but
assumed agent), not for the righteous but for those in the list that follows. This appears to
indicate that the false teachers were teaching some perversion related to the Law.” In v.
11, the author uses the passive to state that he had been entrusted (by God, the unnamed
but assumed agent) with preaching the gospel. The author appears to be establishing his
position as the true teacher. There is a significant shift in causality in the destination of
the unit. Prominence is indicated by the two middle verbs in v. 18. The author uses the
first person middle verb mapatifepot to focus on the fact that he is entrusting this
instruction to the recipient. In response, the recipient is to fight (otpatein, 2" sg.) a good
fight himself. The markedness and prominence of the destination will be more fully
developed under interpersonal and textual metafunctions of this unit.

There are several dominant Semantic Domains in this unit and some are

100

predominant throughout the letter. Domain 93 (Names and Places) ~ and Domain 12

(Supernatural beings) are dominant in this unit; however, these are not dominant in every

% See below.
% This may be the emphasis on the nature of salvation.
19 Based on the categories of Louw and Nida. Greek-English Lexicon of the NT Based on Semantic Domains.
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unit and are not relevant in the thesis text (1 Tim 2:11, 12), other than establishing the
author’s credentials and authority. The focus in the central section of the unit highlights
both God’s work in salvation and the author’s call to ministry. Within the same section,
there is a concentration of Semantic Domains 31 (hold a view, belief, trust). The idea of
entrusting or trustworthiness is evident in vv. 4, 5, 11, 12, 13, 14, 18 and 19.
Significantly, the first and last units (1:3-20; 4:1-5), which bookend this section, contrast
these false teachers and their false doctrine and behaviour with the trustworthy teaching
and behaviour expected by the author. Faith (rilotic) occurs 19 times in the epistle and is
closely linked with the next domain.'" Faith interacts with words related to sound
doctrine and teaching.'*

Semantic Domain 33 (communication) is dominant throughout this section and is
a major theme in the letter, especially in the subsections of this domain related to
teaching and sound doctrine.'” The recipient is charged with the job of commanding
others not to teach different doctrine (etepodidaokareiv) (v. 3). The goal or purpose of
sound instruction (Tapayyeiieg) is elucidated in v. 5. The false teachers were erroneously

attempting to be teachers of the law (vopodidaokaror) (v. 7). These false teachers were

%" See below.

192 Gee in particular 1:2, 3, 5, 19 (2x): 2:7, 15: 3:9, 13: 4:1. 6: 5:8: 6:10. 12, 21. In each of these cases, faith is clearly
tied to the idea of believing right or to the body of right doctrine a believer is to stand on.

193 SLdaokaiio 1:10; 4:1, 6, 13, 16: 5:17; 6:1. 3 as well as the verbal forms as in 2:12; 3:11: vopodidaokaiot 1:7;
TaLdevd@doLy 1:20; SLddokaiog 2:7; SidaktLkdy 3:2: Pevdordywy, 4:2; LTOTLOELEVOC, EVTpedoperoc 4:6:
Mopvade 4:7: Tlapdyyeire 4:11: 5:7: tf) dvayvdoct,tf mepaciioet, T StdaokeAi. 4:13: emmining,
Tapakdier 5:1; 6:2; pavBavétwony 2:11; 5:4, 13. see also Tapayyeling 1:3 mepayyerleg 1:5 where the sense of
commanding through instruction is the focus. Adams notes a necessary caution related to this domain but with the
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opposed to sound doctrine (dt6aokaiie) (v. 10). The author was entrusting this
instruction (mepayyeilav) to the recipient (v. 18). The recipient was to instruct others so
that they might be taught (meLéevb@oir) not to blaspheme (v. 20). Two other interrelated
Semantic Domains function across the entire discourse: Domain 88 ‘moral and ethical
behaviour® and the related Domain 53 ‘religious practices.” These contrast (v. 5) the
proper conduct of the trustworthy with the conduct of those teaching other doctrine.'"
Domain 88 also interacts with a clean or good conscience (cuveldnoewc). (This interaction

provides cohesion at the discourse level to several other units.)'*

These qualities contrast
with the behaviour of those who were teaching false doctrine and leading people into

moral and religious error.'®® These semantic chains create a high level of cohesion within

focus on the subsections related here, it clearly does create cohesion and thematic prominence as will be seen. See
Adams, A Fresh Look, 127.

1% The Semantic Domain of ‘moral and ethical behaviour® 88 which follow with this chain highlighted by the word
Gyedfc 1:5; kaddg 1:8, 18:2:3; 3:1, 7. 13: 4:4; 6x2: 5:10, 25; 6:12x2, 13, 18, 19. See also dikaiw dvéporg 1:9:
moproLg dpacvokoitatg Pelotale emdpkoic 1:10; UPprotiv, 1:13; fialyLov 2:2; oeprdtntl 2:2; émaipovtag
2:8 ooloug 2:8; dpyfic 2:8: widolg 2:9; koopiw 2:9: cwdpooivng 2:9. 15: &yad@v 2:10 (good in the sense of
Moral in fitting with the domain usage) see also 1:5. 19: 5:10: ovyie 2:11. 12 (quiet living [not silence], as in a
gentle spirit in domain 88 which is prevalent in Tim): vidaiiov oddpove koopLov 3:2: avemiAnumtor 3:2: 5:7:
6:14: pun mapolvov un TANKTNY, GAAL EmLelkd 3:3: kaAdg 3:4, 12, 13; oeuvdtntog 3:4; oepvoic 3:8. 11.
SLAdyoug 3:8: avéykAntor 3:10 oeuvdc, SuePdrouve, vndaiiovg 3:11; bmokpioer 4:1: dyradetar 4:5:
Bepridoug, 1:9: 4:6; 6:20; yipvale 4:7: katadpoveltw avaotpodd 4:12: ayvely 4:12: 5:2; eboePeiv 5:4:
omataAdow 5:6; aylwy 5:10; 22: dpyat 5:13: pAlapor kal meplepyor 5:13: dpaptdvovteg 5:20: 22: dyvov
5:22: ebepyeotag 6:2: eboéPerar 6:3; Tetidwtar GOOvoc movnpael 6:4; StedBuppuévwr 6:5: Sikatoolvny,
mpabmabier 6:11: domiov 6:14: DmAiodpovely 6:17; dyaBoepyely kadolc 6:18. Semantic chain in the domain
53 see 2:2: 3:16: 47, 8: 6:3, 5. 6. 11. See also 1:9 doePéor avooiorg; 2:10 BecooéBerar; 2:15 dyLaoww. It must be
noted that some of these references are not included in the domain by Louw and Nida but within the context of this
epistle share semantic similarities. Some that are in Domain 53, I have included here because of these similarities.
See also Mounce, Pastoral Epistles, 1xxviii-Ixxx.
See 1:19: 3:9: 4:2. It is also found in the two other Pastoral Epistles, 2 Tim 1:3; Tit 1:15.

1% Brown rightly notes that in this opening unit the author “returns to the purpose of Tim’s mission. emphasizing once

more the inseparable connexion of faith and morals (vv. 18-20). This last point is a recurring point of the epistle.”

Brown, Pastoral Epistles, 2-3.

105
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the entire epistle as well as within this individual unit. They function as the thematic foci
of the epistle and are the major foci in the passage of concern for this thesis. The first
example explains that the goal of instruction is love out of a clean heart and good
conscience (kabupac kapdlac kol oweldfioewe dyadic) (v. 5, domain 53 and 88).'"” The
law is not made for the righteous (dtkaiw) (v. 8 domain 88). In contrast, the law is made
for the lawless (&vopoic) (v. 9, domain 88), the ungodly (doeBéorv) (v. 9, domain 53),
sinners (paptwioic) (v. 9 domain 88), the impious (avootoig) (v. 9, domain 53), the
profane (Befriroic) (v. 9, domain 88), the sexually immoral and homosexuals (mopvotc,
apoevokottatg) (v. 10, domain 88) and liars and perjurers (etotaig, émdpkor) (v. 10,
Louw and Nida include these in domain 33 under communication, but they are directly
related to choices made on an ethical or moral level). The purpose of Jesus coming into
the world was to save sinners (¢uaptwiong) (v. 15, domain 88). The destination explains
that the recipient should have a good conscience (ayadny ouvvetdnoiy) in his faithful fight
as a good soldier (kaAnw otpateiar) (w. 18-9, domain 88).

The concentration of Domains 33, 53, and 88 suggests an interaction is transpiring
between teaching and doctrine, moral behaviour and religious practice. Whatever the
precipitating circumstance may have been, it is clear that these false teachers were

instructing people in a manner that led to poor moral and religious choices. Further, the

197 See Dibelius and Conzelmann ., Pastoral Epistles, 18-21. They conclude, after following the course of development
of this concept in Greek and NT thought, that in the Pastorals this term “belongs among the qualities which
characterize “Christian good citizenship.™ 21. It thus ties closely into the concepts of religious and moral and ethical
behaviour as categorized above.



42

author’s emphases on God and true teaching about salvation stands in stark contrast to the
teaching of those opposing him. The author establishes his integrity and his position as
God’s chosen and faithful teacher using Domain 31. He was entrusted by God and he is
entrusting this true teaching to his co-hort.

The ideational metafunction has demonstrated that there were false teachers living
ungodly, immoral lives and that the author was called out of this same state to teach and
instruct the recipient of the letter. The author is enabling the recipient to fight a good fight
and teach the ungodly not to teach wrong doctrine. There was a problem in the church
and the recipient is being prepared to recognize and address it. This will be developed as
we look at the tenor, mode and summary sections of this unit.

II. Tenor
The interpersonal metafunction produces a number of shifts and provide emphases within
this particular unit. It clearly indicates shifts and points of prominence which will relate
here and in the discussion of textual issues below. The author is establishing the
recipient’s location and purpose for being left in Ephesus and he further supports his
hierarchal position and right to call the recipient to respond to his assertions and later
directives.

The interspersing of the marked first and/or second person references, with the third
person, is used with other ideational and textual features to create prominence. Further, as
is indicative of the person and number system, they indicate shifts, either minor shifts

within subunits or major shifts between subunits. The body and first unit open with the
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marked first person singular and second person singular, which is typical at the point of
departure for a unit. Having established his authority in the opening, the author directly
enters into conversation with the recipient, directing him to remain in Ephesus
Topecdreon'® (the first person singular of mapakaiéw). The recipient is given authority by
the author to command others {va Tapayyeiine (aorist subj. 2™ sg.). Tolv p
etepodLdaokaielv not to teach other doctrine. The third person references which follow
develop an adversarial relationship between the recipient and the instigators of false
teaching. The author then sets himself in contrast to these false teachers with the shift to
the marked first person in v. 11 and the references to Jesus and his gospel. The author has
been entrusted (émiotelfnr €yw) by God (the agency can be determined by what follows
in v. 12). The author makes his claim emphatic by using the first person pronoun. He
establishes his authority over the false teachers by arguing that his message and authority
come from God, the ultimate authority. The preponderance of references to Jesus, Lord,
God, King in this unit interact with the references to the author and function to explain

and support his experience before his call and present call to authority.

108 See above.
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NYyNowto %pevng—erg%mmwau 1o Trporepov ovta mococbnuov Kol OLTKSQY Kol

UBpLornv AL nXeﬁan on'&weuw £TOlNow &V & Oev oc 1) Xo’cptg
t0D KUpLOU NHLEV oL oyamng the evlpmm—lﬁoou_ TLoTOG O AGYOG Kol
TRONG GTOOOYTG oc InooDc. ARew @ug—rev-mcpov '&ﬂ?xptwi?)uq oBo0L,
v mp@TéC elpl #ysT a)Ioc 51t ToDTO NAENIMY, tha &V éuol TpWtw évdeléntar XpLotog
‘Inooig Tty dneoay pakpobupicy HWW e’ alt®
elc Comy aldviov. V" T¢ &¢ PuoLie—=6 oV, adOupTw GopUtw LOVw e, TLUT Kol
80k elc Toug aldvag TOV aldvwy, Guny.
Figure 5. Participant chain interaction (author lines in dashes and references to God in solid lines).

God is using the author’s life as a true example of God’s patience and salvation (v. 16).

The author uses the interaction between the first and second more marked forms in
the destination of the unit. Further, the author uses the marked vocative of address calling
the recipient by name. The author having established his authority from God now
reinforces the recipient’s authority. The author entrusts the instructions he has received to
the recipient, his child (mapoyyeiiar mapatiBepal cor, tékvov Tiudbee) (v. 18). The
recipient is receiving authority from the author to do the work that needs to be done and
the recipient is further affirmed and reminded of the prophecy concerning his call. With
this authority established, the recipient can go on to otpately TV KaAny oTpateluy
“fight a good fight™ against false teachers and doctrine. This destination to the unit is
highly marked with the interpersonal elements contributing to prominence and it
functions to prepare recipient for what will follow in the remainder of the epistle.

The attitude of this unit is largely assertive. The author makes assertions about the
condition of the false teachers and himself in relation to God. The assertive attitude is
also used to declare the relationship between the author and recipient and to establish the

lines of authority. However, there are several projections (subjunctive forms). In the point
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of departure for the unit, the author projects his reason for wanting the recipient to stay in
Ephesus. There are two further projections within the destination of the unit (vv. 18, 20).
The author used the marked subjunctives to contrast the expected behaviour of the
recipient, he is to fight as a good soldier, with the desired outcome among those who are
their adversaries. They are to be taught not to blaspheme. The marked attitudes are used
at the point of departure, subunit or units and focus on the thematic issues stated above
and are used to clarify the relational roles and positions in the church of Ephesus.

[I1. Mode

a. Mode Analysis of 1 Tim 1:3-11

After the epistolary opening in vv. 1, 2, the author begins the first unit. 1 Tim 1:3-11
forms the first subunit within the first unit of the body of the epistle. As noted above, new
units or subunits frequently begin with the first person singular or plural and a verb form
of mapakaiéw. This verb produces disjunction between units or subunits. However,
because of the repetition of forms of this verb occurs at several points in 1 Tim, it also
demonstrates discourse cohesion.'” The first person reference with the perfective aspect
is used to provide background information concerning the author’s urging the recipient to
remain in Ephesus for a specific purpose. The foregrounded imperfective (present tense-
form) aspect infinitive étepodidaokaieiv (to teach other doctrine) introduces the theme of

the letter. The discussion of Semantic Domains under the ideational metafunction

1991 Tim 1:3: 2:1; 5:1 and 6:2.
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demonstrates the extensive concern for correct doctrine and teaching in this unit and
throughout the discourse, supporting the contention that this use of these domains along
with the second singular and subjunctive mood adds prominence to what the author is
writing here.

At the textual level, discourse cohesion is produced in 1 Tim through the pairing (or
tripling) of infinitives, this pattern occurs at various junctures of the epistle (negated
infinitive groupings 1:3; 2:12; 4:3; 6:17; positive infinitive groupings 2:4; 5:4; 6:18).
(Understanding his use of these infinitive combinations is important as one of these

groupings occur in 1 Tim 2:12.)'"

The body begins and the parenetic section closes with
this pairing of infinitives (demonstrating that the author uses this as a staging technique).
Repetitious componential ties are used by the author in this epistle. At the discourse
level, repetition occurs between this first subunit in the body of the letter and the
parenetic closing section. The infinitive étepodidaokaieiv occurs in finite verbal form
€tepodidaokaAel in 6:3. This word occurs in no other NT passage and uncovers one of the
major thematic focuses of the letter. The false teaching that the author is writing against
must have infiltrated this church. Mounce notes many such influences in the references

to “unholy chatter (1 Tim 6:20; 2 Tim 2:16), endless genealogies (1 Tim 1:4), foolish

controversies (1 Tim 6:2; Tit 3:9), senseless babble (1 Tim 1:6), sickly craving for

10 See below.
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speculations and empty words ( 1 Tim 6:4), ...”""! These indicate that their was at least
one faction within this church that was actively teaching error and this accounts for the
author’s insistence, in the next unit, that leaders be qualified to teach (see 1 Tim 2-3; 5
below). The subunit introduces the “teaching and doctrine™ domain to clarify the nature
of the error and to identify the group responsible for the false teaching within the church
at Ephesus. There appears to be a number of believers who were either Jewish, or had
been influenced by Judaizers. They were attempting to be vopodiddokaior (law teachers)
(1:7)."" These teachers apparently did not understand the ramifications of what they
draPefarodvtar (were confidently asserting). Svvetdnolc is also repeated and provides a
focal point in 4:2, but it also occurs in the genitive form in 1:5, the accusative form in
1:19, and the dative form in 3:9. In the first three occurrences, it is linked with adjectives
of “moral or ethical behaviour.”'"? The final occurrence takes on a pejorative
understanding. The ‘religious practice’ domain is signaled by eboefelq (godliness)—
which is closely connected to ‘moral and ethical behaviour’ in the context of 1 Tim.'"

Religious practice and moral behaviour provide a thematic focus within this epistle. The

""" Mounce. Pastoral Epistles, IXxv.

"2 For a discussion on the various views concerning the Ephesian heresy see above Introduction. See also Mounce,
Pastoral Epistles, lIxix-1xxv; Guthrie, The Pastoral Epistles, 67. He argues that it is referring to “a sect attracted by
the more speculative aspects of Judaism.” Hanson argues that a certain Jewish element there must be.” The Pastoral
Epistles, 58. He believes that they were “Gnostic Jewish Christians.”

'3 Guthrie notes the word “came to be used of the facility to distinguish between right and wrong.™ The Pastoral

Epistles, 69.
4 cVoéBeta functions within the norm of daily life and as such appears to be closely related to moral and cthical
behaviour. See 1 Tim 3:16. In 1 Tim 6:6. 11 it is again linked with words relating to domain 88 (contentment. love.
gentleness).

11
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use of eboefela also demonstrates a strong cohesive structure within the sections, units
and subunits in this epistle.'"’

The author’s use of ¢ functions to create a minor shift within the discourse at v. 8.
This along with the prominence created by the 1% person plural stative aspect (ol8cyer)
shifts the discourse toward the destination of the subunit (3:14-16), as indicated by this
marked tense-form, person and number, the use of a marked imperfective aspect, middle,
subjunctive ypfitat (to use) and the stative aspect participle ei6dc in v. 9."'® The author
corrects the erroneous teaching and clarifies the purpose of the law in vv. 8b-11a. Verse
11b, with the use of the first person singular, creates a cohesive tie to the next subunit.
The use of lists (3:2-7; 8-13) is one method of creating cohesion. This list of negative
qualities elaborates on the purpose of the law is the first use of a list in 1 Tim.""” There
are a large number of references in this list to Semantic Domains 53 and 88 as well as one
further reference to sound doctrine (domain 33).""® The repetitive use of lists and similar
Semantic Domains functions to create cohesion between the units and sections of the
epistle.

At the sentence and clause level, there are a number of cohesive ties which hold the

subunit together. The author uses particles, demonstratives, relative pronouns and other

"% See 3:16: 4:7. 8: 6:3. 5. 6. 11. Hanson notes this is a “favourite word™ of the author. Hanson. Pastoral Epistles, 90.
The negative counterparts relating to “the ungodly™ also create cohesion with this word and within the epistle. See
1:9: 4:7: 6:20.

1 See above.

"7 Westfall, Discourse Analysis, 50. The use of these thematically focused lists create prominence in chapters 2. 3
where domains 33, 53, 88 are prevalent.

"8 See Above.
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features throughout the epistle. They will only be highlighted as they relate to this thesis.
For example, there is s summative phrase kal €l t1 €tepov (glossed as “and whatever
else is contrary”) which functions as a concluding remark for the destination of this
subunit and is related to false teaching that is opposed to the truth. This summative phrase
at the end of the list of negative qualities implies that the list is suggestive, not
exhaustive. The godly, moral and ethical behaviour of people in Ephesus appears to have
been extremely poor and this will be reflected throughout the epistle, including 1 Tim
2:11-12.

b. Mode Analysis of 1 Tim 1:12-20

Verse 11b functions both as the completion, or destination of the previous subunit, and

the point of departure for this subunit.'"’

The shift to the first person singular contributes
to the disjunction in this verse and signals the shift to a new subunit. This particular shift
introduces a large section of perfective aspect background information about the author’s
experience with God, his call by Jesus Christ, and his authority. The use of the first and
third person references in vv.11b-17 have already been discussed and are evidence of
strong cohesion in these verses.

The shift to the destination of this subunit is marked by the reintroduction of the

recipient “Timothy” and the second person singular pronoun, but cohesion is maintained

"9 Brown rightly notes that after the digression or background information, the author “returns to what he has to say of
the purpose for which he has left Timothy at Ephesus. They are in sense. though not in grammar. the conclu