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Introduction.

There afe a number of points fThat must be clarified
in any research program before actual study is undertaken.
We must first delineate what is°+o be sTudied.I In our case,
the initial problem was to study the assimilation of immi-
grant school children in Canada. This took place within a
certain framework. We feel that it is important That we
first discuss some of tThe Qroblems of immigrant assimilation
in general for it is felt that much of what' has been written
in the area of immigrant ass{mila+ion is applicgble fo immi-
grant children. IniTially,.we will concern ourselves with
social mechanisms and categories that are significant for
assimilation. This ihcludes concepts derived from groupy
role, reference grguplfheory, and symbolic interactionism.
We will Then proceed To'dichss how these concepts affect
immigrant assimilation within the framework of the cultfures
and social structures that the immigrant s moving beTween
in the course of assimi]afion. The fina] aim is to explain
the forces that affect the inftegration of Italian, and other
children, into the Canadian's social and cufTuraI system
using the cultural concepts already detailed. Particular
concern will be given to the assimilation of the Italian
school child both 'in the Canadian school system and in

Canadfan society through the medium of the schools. By



Italian school children, we mean children of ltali{an heritage
born in Canada and those who have recently arrived from
italy.

In speaking of assimilation in the Canadian school
system, we wish to first convey the successful integration
of Italian children into the formal organization and goal
structure of the school. However, even more importfant for
our purpose is the assimilation of the immigrant child into
the informal group structure among children in the school,.
i+ is %he latter that, in particular, aids the assimilation
of the immigrant child. |t is hypothesized thait participa-
tTion in these informal group structures and friendship
patterns with Canadian children leads to integration and
normative convergence between The children involved.zf Thus, Z?
in This paper we will concern ourselves with social and value
change among Canadian children as well as among lItalian
children as a result of mixed TnTeracTionl Assimilation, in
the first case, at the formal level of school organization
will offten occur only on the instrumental Ievél,3 and the
over-all effect in being more distant from the person's innef
life will be less significant.

From an external poin+‘0$ view, assimilation at an:
instrumental level will appear sigﬁificanf. -If it continues,
it owill pfobably'lead to success in the Canadian social
sTrucTure. The individual, taking on an important goal of

the school system, will become upwardly'mobile. He may do



This white remaining,-ip many respects, marginal and un-
assimilated as MoI4 points out. Assimilation QT the in-
formal and primary group level may |ead Tb success in the
Canadian status system but, more important, it will affect a
movement in values and social patterns towards the Canadian
model| and participation with Canadians at a more intimate
level than that permitted by purely instrumental contacts.
The person or child who has become assimilated at the instru-
mental level may adopt a guise of appearing to be everything
Canadian To gain his instrumental goals but yet may remain
Iargefy unaffected by the partT he plays. This Fack of deep
involvement ig impossible for those who participate fully in

primary group relationships.

The Socialization of the Immigrant Child in the School System

The situation of the child of the first and second
tmmigrant generation has importance in the socialization of
immigraﬁT groups as a whole. It has been said That tThe
intfegration of immigran+.groups would never have proceeded
as rapidly as it offten has witThout the effects of tThe
educational sysTem.5 I+ is the educational system that
transmits the norms, values, and ways of behavior of The
wider socieTy.l The school is the agency through which
individual personalities are trained to be motivationally
and technically adequaTé to the performance of adult roles.

"The socialization function may be summed up as a develop-



ment in individuals of commiTmenTs and capacities which are
the essential prerequisite of their future rofe performance.”6
Parson's breaks down commifmenT§ into ftwo components: values,
and commitments to the performance of a specifié Type of role
wifhin the structure of society. Capacities are broken down
intfo competence to perform roles and the capacity to live up
to other people's exbécTaTions of interpersonal behavior
appropriate to tThese roles. Through inferaction in the
primary group of the school class, the individual learns and
is motivated to fulfill the goals of the social structure.

As has been méntioned before, this is éssenfiain The

problem of the immigrant. Some psychologists emphasize
conditioning and early habit formation in the socialization
process which leads to the view That our emotional responses
and attitudes have been established at a non-voluntary level
“early in our Iives.7 t+¥ would be generally admitted that

The child of first generation immigrant parents prior to
school attendance will have been largely socialized in The
culture of The immigrant group a} a non—QqunTary level.
Subsequently, this will greatly affect his interactTion in

the school system: The task will partly be that of resocial-
ization, but predominantly at a voluntary level. It is true
that this will be much easier for a child than for an adult
because the child's attitudes and habits are not firmly
-oréanized. The life o}ganizaTion is still elastic; The

socialization in the family is not complete. However, it



would be wrong to think the schoél takes over completely at
the age of five as a socializing agent. The family still
remains dominant in affecting the nature of the child's
total socialization, on what he accepts in ;he school and
what he retains.

The attitude of the parents to the patterns the
child is being socialized into by the school may be indi-
cated as a variable affecting the child's ultimate integra-
tion. Another is the attitude of the school teachers and
fellow pupils to the immigrant child. Both variables affect
the child's learn{ng; _ : P

The school helps fto socialize children into the
various roles that are functional in mainfaining the social
system. For the immigrant from a different culture, sociali-
zation frequently takes place in roles that assumed less
importance in his country of emigration. The Italian
peasant has to learn roles and values that support him which
are functional to an industrial society. Socialization in
the American, Canadian, or Australian school is aimed aT
emphasizing achievement and success in an urban environment
which is dominated by money. Much of the socialization is
directed to fostering motivation towards such goals. MotTi*
vation in The school is parT!y generated by‘aéhievemenT
Training fThat Teéches a child to do things well, and partly

by independent training that teaches him to do things on his

own. Some children are more prepared for such demands-than



others. Rosen8 points outT That various ethnic groups place
different emphases on such goals. Achievement motivation is
more characteristic of Greeks than of Italians, for example.
Greeks are more likely to come from an uéban environment,
Italian, from an agrarian society where the social structure
seriously curtails opportunities for achievement, and where
habits of resignaTioh and fatalism ogTen prevail.

The socialfzaTion of the immigrant child that Takes
place in the school system is usuaily not a complete process.
The school does not complefely socialize the child, rather,

it creates a direction of movement viewed from fthe prospective

of the immigrant family. Often then, the process is not
complefed: Completion would require full in%egrafion into
the informal groups of the vhole society. The schpol class
can.be considered a primary group, buT.alI To frequently tThe

immigrant child is noT'effecfiver intfegrated intfo iftf. Even
in the éﬂass itself, because of the stresses of thelir situa-
tion, immigrant children form cliques. Such cliques cuf
down the volume and quality of interaction with the native
membgrs of the class and the teacher. [kll too often Thié is
Just shrugéed off as a hard bu+ unavoidable fact of the
sifua+i0q7 But full interaction beftween immigrant and native
is essential for effective sociaTTfafion and integration.

One of %he causes of This situation is that tThe
Teacher and the school system put foo much emphasis on the

concept of assimilation and not enough on that of inTegraTion;



which implies adjustments made by both sides and assumes
that the immigrant chi{d has someThing valuable to offer
from his own culture. Teachers often reflect the attitude
That whatever is foreign is inferior.9 They aTTempT tTo
Americanize or Canadianize the child as rapidly as possible.
Frequentiy they pressure the child to tTurn away from every-
thing resembling the cultfure of his parents. [nfluences by
this atftitude, the children begin to despise the customs and
culture of their ancestors. AT the same time, They are still
being rejected by Their classmates for their foreignness.
The dénger is that they will lose THeir cultural heritage

witThout the corresponding gain of The new culTure.lO The

result may be the production of marginal men.l]

Landes|2 stresses that teachers must be aware of The
;uITuraI background of The childreﬁ They are dealing with to
appreciate Thaf successful performance from Them cannof be
achieved merely through the routine channels which are based
on the assumption. that they are all middle-class Americans.
Teachers must be awarelo% the nature of the blocks that
children of certain backgrounds have fto the expectations of
tThe American or Canadian school. A great deal of learning

I3 and what others

depends uﬁon whaT Freud called ftransference
have called suggestibility. A child must be able to identify
in some way with a teacher and with other children.

To gain an understanding of tThe processes of

assimilation and the variables which may affect it, we will
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study, in addition to The school; the family background and
culture of Italian children in Hamilton. We must study the
varieties of social relations and normative boundaries which
obtain in both school and family and the con%equences of
divergence between Them.> In addition, it is important that
we study peer group relationships befween children both in
ethnic cliques and in éroups shared with Canadian children
on the basis of the separate sécial and normative systems of
each, and the possibilities and consequences of conflict.

b+ isapparenf from the reséarch undertaken into
immigrant school children in this §+udy that wh;n immigrant
children afe in the process of adjusting to the Canadiahn
social system, particulariy to i+s.§oals of personal achieve-
ment, the sustaining activities fof interaction with their
peers in the neighborhood, who are not adjusted to The school
~goals come into conflict with sustaining activities +ha+.make
for successful interaction in the school, particularly wifth
other school-oriented childrenaand teachers. On +he one hand,
suéh sustaining activities would be identified with corner-

boy !4

activifies and on the other with school work and
participation in the activities of The school-oriented
children. The sustaining chiviTies of a social relation-,
ship particularly role behavior and its norms should be

. studied in any research projécT not only to discover the sus-

taining activities in general but the preconditions of the

particular social relationship. The necessity of any



particular social system depends upon whether the social
refations which it sustains are necessary. In terms of social
change in reference fto immigrants, it is plain that with
adjustment and.assimila+ion certain kinds of social relation-
ships become unnecessary, or are less necessary than new ones
which are in the process of surplanting them. Sustaining
activities are necessary when the interaction system which
produce Thgm is, i%self, still necessary. The sustaining
activities may become disruptive in terms of new social situa-
“tions. "In a social system those activities which sustain
one sort of interaction situation may well disrupt other social
si+ua+ions."15
One of the most important areas of sustaining
activities is that of culture a?d fanguage. Communication
through a common system of symbols is a precondition for
reciprocity and complimenftary expectations in interaction.
The symbol system which becomes embedded in a common culture
has normative significance for those who inferact. Once in
existence, observance of its conditions are a necessary part

6 ' L
I Moreover, the common normative patterns

of interaction.
themselves spriné from interaction and role playing. Through
role playing in‘social groups, norms are learned and the roles
of each actor become smooTth‘arTicu!a+ed.

In"the aﬁalysis of certain dominant features of
culture and social organization of immigrant groups, it is
17

advisable to proceed on.the basis of ideal types. Tt s



hoped that this procedure will aid explanation. The ideal
type must be distinguished from the average Type.18 The
ideal type of approach will apply to much of the analysis of

cultural patterns of the Iltalian ethnic group which forms
the center of our sTudy. When we discuss, for instance, the
family life of Italians in Hamilton or in ltaly, we will deal
with certain prominent features rather than with the average
case. |

Milton Gordon stresses the use of groups as a frame-
work for studying assimilation. "The study of immigrant
groups is bestT carried out by treating them as pnevphase of
the general study of_gr‘oups._”|9 The questions fto be answered
are, what conditions promote group cohesiveness and how do
Thesg groups shape perpepTion, motivation, and behavior. In
this area both reference group and role theory are closely
linked. In chapter two we will develop the group frame of
feferéhéé, along with role and reference group concepts in
some detail.

Perhaps the best focus for the study of immigrant
groups and groups dgenerally, is on the interactive processes
which occur'wifhin them in a system of roles. This focus
has the merit of uniting séciological and social psycho-
logical concepts. Many of the concepts lis%ed in tThe litera-
- fure of immigraT}on have psychological reference. The central
concept of assimilation that wé.use in tThis paper has such

implications. Our aim is for a sociological perspective on



tThe assimilation of the I[talian child in the Canadian school,
but at sémg points it will be necessary to discuss psycho-
logical processes. This will be true particularly in +The
area of socialization, a process which leads to assimilation.
Both in the area of socializaTjon and of assimilation tThe
values held by those involved';re of great importance. [n
addition, tThis calis for the study of cultural reference.
Rex has stated that one of the important problems for
sociology is "to find an appropriate place for values in the
conceptualization of interaction and social sstrems.”2

The most impbrTanT concepts used in sfugies of
immigrants are adjustment, assimilation, acculturation,
integration, and absorpTion-adap;é+ion. The referents of
these concepts are on three levels: individual, social, and
cultural. All three levels are very important to any study
in This area.

The immigrant child, or the child of immigrants is
involved in two areas of socialization, that of the ethnic
group including his family, and that of the receiving
society, including the schooi. Socialization may be referred
to as the internalization of the values, beliefs and norms
of a group or society by interaction with The members. The
individual's awafeness of his personal as well as his social
identity emerges-from this social experience. |In terms of

assimilation, as it relates to the area of socialization,

convergence in values and behavior with the receiving society



develops by interaction with its cuITLre Through The medium
of its begrers. The child adapts through interaction with
Canadian teachers and peers in school, but is at the same
time developing in the context of the influences of his
family and peers of his own ethnic group. Chinoy has said
That the ?socializaTion>process is one of fransforming the
raw human material info a person capable of éarTicipanon in
the life of socieTy."2| The question we must ask in The
fight of these possibly confiicting areas of participation
is whether -or not the child will be able fo successfully
participate in the Social Iffe-of two conTradicjory groups.
Investigating the modes of adaptation to such a situation is
the control point of our study. Eisenstadt points to one
possible'adapTaTioh. He states that the sifuation of the
immigranT,.and we may take Thié as referring to child or
adult, will involve "a shrinkage and transformation of his
whole status image and set of varueé.”zz There will;
initially, be a narrowing of the field of social parficipa-
Tion. The immigrant under such circumstances is faced w]Th

the need to transform into a person '"capable of parTicipaTion‘

in the life of the (new) society." In Mead's terms This
would call for a modification or reformulation of the individ-
ual's "generalized o'Ther.”23 To bring the inner world of

- meaning into conformity with the outer world of meaning
represenfed by The structure and values of the receiving

society.



All This; however, presupposes that the child or
adult immigrant is plunged info the receiving society with
no rational alternative but to adapt and assimilate. This
one common form of adaptation results in a return, or a
refusal {fo leave, the social world of the ethnic ghetto.
Even in the case of school children, compelled to attend a
Canadian school (separate or public) the possibilities for
retreat are significant especially if there is a large per-
centage of children of their own ethnic group in the school.
One of our prime Tésks is To‘sTudy the factors which affecT
The cohesiveness of e#hhic groups, in other wohgs, the

variables which affect Their persistence or dissquTion.24

Child25 has detailed some of The responses which are

common among'[+a]ians To the preégurés of The socfal situa-
tion of a-minoriTy ethnic group. There is the possibility
of a single response, adoption of the goals and social partic-
tpation in +he'receiviﬂg society or in the ltalian group,
each being exclusive. Another Is a double reaction which is
sptit between differeéT occasions, adopting %he goals of
both groups at different times. Others just aim to escape
from the conflict situation wHich often may be represented
when different ethnic groups come Together.

In +he‘5iTua}ion of conflict some may compromise,
usually leaving fhe conflict unsolved and with no goals

ef?ecfively'aTTained. This situation is distinguished by

Child from the double reaction. The most irrational and



ineffective response or adaptation is that of blocking or a
sheer failure to respond. This is similar to Merton's cate-
gory of reTreaTism.26 ,Parallels may be drawn with Merton's
forms of aéapTaTion To some of The other responses we have :
detailed here.

A rebel reaction is to be noted in the individual who
turns against his ethnic group goals and institutionalized
means in looking for success and acceptance in The receiving
society. Conformity is to be noted in the "in-group reaction”,27
where the conflict éf The WTaIian‘immigranT groups position
is resolved by energetically pursuing the goal of affiliation
with The Italian group in The community. At the same time in
The 1ight of the forceslof acculturation the "in-group
reaction" must involve some disposition to the contrary
tendencies. Goals of affiliation with Canadian groups and
values must be adjusted to in some way That is consistent
with membership in the Italian group and not too painful To
the individual. This approaches for some an adaptation of
innovation. |

Many of the cuffural values and goals are retained
but innovation in insTiTuTionaiized means occurs to make
success in Canadian, as well as ltalian society, more likely.
The blocking or apathetic reaction frequentiy indicaTed by
escapism, as we Have previously noted, is parallel to Merton's
concept of retreatism. The aim of The individual who resorts

to this is to diminish the strength and distinctiveness of



the contrary tendencies that are in conflict. Another
irrational adaptation, noted particularly with New Canadian
children in a state of culture shock, was a ritualistic,
stereotyped recital of their repetoire of cultural patterns
in the classroon.

Much of the literature on tThe effects of primary
group involvement and role playing, emphasizes that it is
this area that the individual gains and secures a sense of
social meaning and realiTy.28 One of our central hypothesis
is that assimilation can effectively develop only Tﬁrough
intferaction and role playing in primary groups shared with
members of the receiving society. The successful integration
of the Italian child into the Canadian school in large part
depends on interaction across eThnfc barriers within The
school. In chapter two we will investigate further the
functions of role playing in primary groups for social
assimitation and-infegraTion, In chapter five we will study
the factors influencing the possibility of primary‘group
inferaction spaning ethnic differences and the effects of
such interaction when it occhrs on ltalian children. The
effects of this kind of cross-ethnic inTeracTion will also
be determined in the case of Canadian children, The assump~
tion being Thaf both sides will assimilate or converge in
these circumsfaﬁces.

However, such hypotheses or assumptions only become

real when it is remembered that the inftferaction between



Canadian and ltalian school children occurs, initially,
within a framework formed by the meeting of Twé cultures
tThrough the medium of their respective interacting represen-
Tatives. In theory interaction will lead to the development

. . 29
of common expectations and a convergence in norms, but The

degree of such convergence will be influenced by the pre-
existing cultural values of each group. The extent of con-
vergence over all kinds of social relationships will also

depend on the degree to which the relationship of conver-
gence is kept specific or oTher.Than diffuse. Thus, the
Italian child may adjust his patterns of behavtpr in the érea
of a peer group relationship with Canadian children, buf¥
returns to his old pattern in non-Carfdadian company. The
Italian child's values and behavior may onily "bend" in
cerTéin areas while remaining essentially the same. [+ might
be suggested that This js broadiy an adaptation of accommoda-
tion rather than assimilation. However, we will be at pains
To explain why we feél This is not, in fact, True.

I'n chapters Two ana four particularly, we will
examine the effect of socié-cuITunal patterns and organiza-
tions on the possibility of‘assimilafibn. It is hypothesized
that both Italian and Canédian socio-cultural patterns permit
assimilation but only up to.a point, which'is, tThat assimil-~-
ation occurs within a context of % pluralistic structure.

This does not imply that assimilation is not genuine.

Particularly within Tthe schoolroom and play yard the assimil-



ation which follows from close inferaction with Canadian
peers and with Teachers is significant. Children in such
relationships often change permanently in The direction of
"Canadian norms. But justT as frequently they manage to
maintain many of The values of their parents.

The concept of accommodation does not at all describe
The situation accurately. We feél tThat fhe adaptation of
accommodation is more common with respect to the Italian
child who is either rejected or held aloof from close contact
with Canédian children, but who pursués Canadian values and
goals on an instrumental level. Accommodation yould also
refer accurately to the cliques of |talian children who just
bend to the school system, fto teachers, and to The other
children in situations where the latter have greater power.
Accommodation implies changes which reduce a situation of
conflict 6r estrangement. QfTen the implication is that it
‘is @ compromisg, or giving in, To makes for gréafer sociat
harmony. Thus it does not ;mply close or intimate inter-
action or any of Tﬁe normal inTegfaTive products of such
intferaction.

IT will be our task to show how the factors and cate-
~gories that we have hypoTheficalIy decided are significant
affect social behavior; tn Durkheim's Terms,So we musT -show
how certain sociél facTs which'wé consider relevant affect
social infteraction. Of course, the assertion that These are

indeed social facts will only be proved by undertaking such



1 6.

a procedure. Until then, it is only a hypothesis that these

are, indeed, social facts which in Turn exercisé "a power of
-y

coertion by reason of which they control. We will choose
to regard culture in this light, in so far as it defines
appropriate béhavior and relationships beTween.people in the
course of interaction. For example, the dominant form of
family structure and organization in a particular culture
will be regarded as a social fact hav,ing cohesive power. I
is plain, however, that in the area of immigrant assimilation
iT is not tThe only relevant social fact. The dominant family
pattern in systems of relationships of tThe host culture will
also become a social fact in the course of interaction in the
new society. Thus, for some ind}viduals; the determination
of what is a social fact will be a very complicaTed_procesgi
However, if any sense is to be made out of the study of
assimilation it must be determined. Simply, the immigrant's
problem may be phrased in terms of conflicting, constraining;
and external forces or social facts. However, for social

and psychological sTabijiTy, he must, in some way, resolve
This conflict period. In some sense, he will be concerned
with *The crysfallizafion of social facts from continued
interaction in primary groﬁps with members of The whole
society. "lIndeed, certain éf these social manners of acting
and thinking acqﬁire by reagon df their repetition, a kind

of rigidity which on ifts o@n account crystallizes them, so

To speak, and isolates them from parTicular'evenTS which



reflitect Jrhem.”?)2

They, tThus, acquire a body, a tangible form,
and constiftute a reality in Their own right quite distinct

from the individual facts which produce Them.

Our concern is with social interaction and role
playing in primary groups which for the individual in if
produces such social reality. The reverse is surely true in

That alienafign from primary group association leads 1o a

lack of a senséiof reality. tn this respect, another
important concept of Durkheim's has relevance for this study,
That of The social milieu from whfch social facts crystallize.
The primary group creaTesé parTicuLar'sociaI miqieu. This
‘wiII be greatly influenced by the size, organiéafion, and
composition of the group. "The first origins of all social
processes of any importance should be sought in the internal
constifution of the social group--.”33

Durkheim's approach in the respects mentioned above

to social facts seems reasonable and useful for the writer's

purpose in this paper. However,'TheQe'are certain short-
comings. These occur with his statement on the need to treat
social facts as things external to the individual. For the

purpose of analysis much can be learned from taking this as
so. Buf in this particufar g*udy, further illumination of
certain sociological and social-psychological aspects of
immigrant assimilation which are internal is necessary.

This is the case in reference to certain aspects and stages

[
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of socialization in which The process itself, as well as what
affects it, is important. We must separate analytically the
points at which Durkheim's concept is useful from areas where
it might only obscure. Some of the areas of social process
and interaction deal with the period in which crystallization
of social facts is developing. The social world "consists of
social relations whose means might well be further analyzed

in tTerms of Thefgoals, aspirations, expectations, under-
standings, and ideals of related persons, and the real problen
is whether a world of this kind éan be Thought of as consist-

ing of discrete Things.”34 , ’

Research Techniques

In this study we have gathered data both from books
and articles, and from observations and questioning in the
school and in the families of school children. Questionn-
aires largely of the open-ended typelbave been administered
and a sociometric survey has been undertaken. Statistical
.analysis has been omitted principally because the data and
the information on which it was based was not available in
sufficient quantity or quality. We will explain this latter
point at greater length in a moment.

It emerged that our problem was to observe qnd study
To the bestT effeéT the factors wﬁich related to assimilation
in Canada, in particular, to Thaf of dtalian children in the

Canadian school system. The observation centered on several
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schools in The Hamilton area, with concentration on tTwo
elementary schools in particular, one in the public system
and the other in the separéfe system, iT is in.The school
system that the most significant problems of The immigrant!
child's assimilation center. Once one has gained entfrance
to a school, a problem in itself, the real problem of what
to study and how fo study it, emerges. This was particularly
true in regard tTo the techniques of observafion‘which were
central to our methodology. These questions had to be asked
and answered: What should be obéerved, how should observa-
tTion be recorded, what procedures should be used to Try to
assure the accuracy of observation, what refationship
should exist between The observer and the ébserved, and how,
in fact, should such a relationship be eS'I'ainshed?35
We will proceed to discuss each of fthese points in
relation to the present study and its main aims and concerns
which wili give subsTancé To These-quesfions. HoWever, one
general question which assumes priority is that concerning
correctness and accuracy of observation which can be only
answered in terms of the subject under study. We chose the
most accurate methods consistent with the subject under study.
The practical [imitations of.The'me+gods open to us and the
need for elucidation of an area which concerns many subject-
ive aspects of human behavior makes purely objective statist-
ical éTudy in tThe area of assimi]afion, though valuable, not,

sufficiently elucidating the important factors and variables.



IT is, however, our intention to make an essenTFaI!y socio-
logical study rather than one on an individual psychological
level as is the tendency of some writers who use the ferm
assimilaTion.?6
The problem, as in any study, is that one cannot
observe everything or indeed use every type of research
technique. 1T is essential that we construct a system of
priorities to judge what is relevant }or observation within
our framework. We have already outlined our afea of concern
and what remains is to arrive aTAdecisions as to the best way

to study the significant factors and decide upo% the measures

of The variables we have outlined.

The Unstructured Observation Technique

We have employed unstructured observation Techniques
in part in this study. They rest upon a foundation of care-
ful and serious consideration and .-some research of what
aspects of the situation will probably prove most relevant.
However, the interviews and conversations which cbmprise The
material for this unsftructured observation take, in part, the
place of exploratory research aimed at hammering out more
accuraTer the requirements of an effecfiye area of study.
This stage, once the main directions of investigation were
decided, was car}ied out wi%h a very open mind for material
which might modify The_ini}ial hypOThesis and maybe add new

ones where they seem to be called for. The aim was to refine



concepts and hypoTheseé and further develop relevant
Theoretical sfrugfures and orientations through unstructured
observation. It is hoped in this way that dead wood would
be eliminated and poTeHTiaIly healthy growth fostered.

My unstructured observation fortunately proQided me
with a check on validify and poihTera tTo significance result-
ing mainly from the variety of techniques of observation.
This largely sprang from the fact that through chance | was
able to observe while playing more than one role. | under-
took observation not only as a sociologist making open
observations but also covertly as a teacher in @ sense as a
parTic{panT observer whose role was not confused in The evyes
of the observed with That of The.sociologisf. In New York
| also had the opporTuniTylln the berformance of my duties
as a supervisor of student teachers to observe classes with
substantial numbers of‘PuerTo Rican children ftaugh+t by
students and regular teachers. The intferplay of these roles
and the observations They.gaVe rise to, lead to a more
definite check on my original hypotheses. My observational
study ofquerfo Rican children in New York was not in any
wayAmade part of my basic study, it merely provided a check

for it.

QuesTtTionnaires

i The frequent problem with questionnaires and inter-

views is basically whether they succeed in measuring what



what they set out To measure. |In The case of formally
sTrucTuredAquesTionnaires The broblem is that the wording
may have many meanings for the different people answering and
may be incomprehensible fo some.joﬁis is particularly frue
in The case of immigrant children. AT the elementary school
level, Those in the lower grades may be poor readers and_This
is compounded in the case of new Canadians whose English is
not very well developed. |+ was also found, in a preliminary
administration of the sampTe structured questionnaires to
teachers, that There was a wide variation in whatT they under-
stood by The questions even after an attemptT haa been made to
improve them. -

Finally, | decided fto administer a short questionnaire
to teachers and fto children each with a different content.
But | relied primarily on asking standardized open-ended |
questions in inftferviews. This cuts down tThe number of
respondents particularly in The laffer case but also in the
first case since instead of Eeing mailed +Hey were given out
and completed in the presence of the researcher. This was
done because i1t was felt that many of The mailed questions
migHT either be completed incorrectiy or not at all and
secondly, so that the respondent could receive fuller
insfrucTions and-would also have the opportunity to clarify
cerfain misunderstandings.

( In regard to observations of an unstructured nature,

The problem of when the observer should make notes and how
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offten they should be kept arises. "Constant note taking may
inferfere with the quality of observation; The observer
easily loses relevant aspects of the situation between

observing and wriTing."37

In addiftion, note taking may
disturb those people or persons being observed. Where
possible, we tried to keep notes though we would have pre-
ferred a tape recorder to keep a record. If note keeping
seemed fTo stand in the way of effective observation we wrote
up our impressions in notes after the period of observation.
Before going into The sitfuation to obéerve we al-
ways had some idea of what we were looking for,/ofTen
selecting pafficular observations to watch for a |imited
number of things or, in the classroom to observe particular
children closely. However, as Jahoda and Deutch point ouft,
the "observer must always be prepared to take his cues from

unanticipated evenTs."38
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CHAPTER |

FACTORS AFFECTING IMMIGRANT ASSIMILATION

I+ is essential that we sfudy the variables in the
assimilation of ethnic groups To a receiving social system.
We must examine the conditions under which ethnic groupé
persist as distinct entities within the structure of society
and The conditions associated with their dissolution.
WarnerI suégesfé a number of variable factors, one of which

7

is the extent of cul+ural and racial differencé between the

immigrant and receiving culture. When great differences
exist in both, the incoming group is likely to be subord-
inated greatly and assimitation will be very slow. Other

factors affecting assfmiléTion are the ratio of the incoming
group to the resident population, fthe rapidity of the influx,
and the degree of concentration. if all of these are high,
assimilation is likely To be slow and difficult. Education
and occupafional level are other important factors. More
rapid assimilation is aided if these afe high. I f tThere Is

a rapid influx in Iarge.numbers of immigrénTs with a low
educational level frombé markedly different culture, the
reaction to them is likely to be unfavourable. The receiv-
ing spéiefy finds the new arrivals indigestible. Lines may

be drawn to keep them out of the societies activities and
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concerns. |f tThe immigrants are of low social status, they
will not only find opposition from the middle and upper
classes, but ofTen,.and more frequently, from the working
classes of the receiving society. The initial stages of the
building up and outward spread of a ghetto or ethnic enclave
will probably affect the long-term working class residents of
such areas. As more Immigrants flow in, the lower class will
see streets gradually taken over by immigrants in their
search for accommodation near their fellows. Another factor
frequently enters in, in The form of economic competition.

The middle class is often given to exhorting the working

class, in such situations, to be liberal in their attitudes
to immigrants. And‘*hey can well afford to until immigrants
who have risen in the social scale come to live next door.

We must Then add two other factors affecting assimilation.
The predisposition of the receiving culTure.To allow for
differences and.fhe degree of economicrcompeTiTion whichAmay
be présenT between immigrants and natives.

The factors which make it less likely that the
receiving society will be favourably disposed o assimila-
tion are factors which contribute fo ethnic ghettos. "A
large group population, by facilitating the institutional
refenfion_of ethnic patterns, similarly impedes a group's
immersion within the larger socieer."‘2 In a situation
where.immjgranfs of a particular culture are rapidly

arriving in large numbers, it is not long before they become
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concentrated jn particular areas of the cities tThey firstT
move into. These people concentrate together because of
common inTeresT; and common status. Many of them can speak
little or none of The language of the receiving society and
do not know the required and expecTed'social patterns. As
Zubryzcki says, "It is the most natural thing fn the world
for the immigrant to settle in the compact colony of his
fellow countrymen where he may be sure of companionship and
encouragement. Indeed, it is not unusual for domiciled
foreigners to double up and sublet parT‘of their homes to .
the new arrivals thus easing the struggle for &xistence for
The more recent immigrants and proviQIng a monetary return
for their benefacTors.”3

The language of The receiving sociefy is much less
essential in the city gheftto than in the country because tThe
presence of others who speak The.same tongue renders it
possible for the immigrant to make a living without knowing
much of the language. fn The cities The immigrant, as a
result of concentration, frequently has his gwn institutions,
churches, qlubs and places of amugemenf clustered around him.
The stores sell the food he }s used fo in a language he is
used to. There emerges from this another variable, the pre-
disposition of The immigranf group to change.4 This is often
affected By the extent of ghetto development and the internal

and external forces that pressure toward a ghetto situation.
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Language as an Index of Assimilation

Common language is The most durable feature of a
national group. This is emphasized in a Welsh national song,
"If the enemy has ravished the land of Wales the language of
Wales is living as ever." The old people of an immigrant
~group often maintain their identification with their country
of birth through language and may Try to impose iT on Their
children and grandchildren. The common language functions
as a symbol of nationality as well as a carrier of it. In
~ghettos there is a marked tendency for language groups to
congregate together into pockets. The common l'anguage is a
symbo | ofiTheir.group identity and'sTabiIiTy, It is, for
them, a comforting and unifying factor and it gives status
in Their own minds. It brings Tﬂem info relation with the
long-standing and familiar social cultural bulwarks. b+ is
a means whereby tThey expfess their hopes and fears in their
social isolation and strangeness. T is their means of
communication and communion with others "in the same boat"
and especially a means of making their helplessness and their
lack of adjustment seem less Threatening.

rLanguage is tThe most crucial and universally used
feature of a given cultural heritage. |t is directly
significant as a factor of assimilation. The real assimila-
Ti&n of férejgn elements cannot be secured simply by inducing
them into a new political and social order. They need to

become part of the whole social process which rests basically
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on free and adequate communication, upon the ability and the
incentive to communicate over a wide range of subjects. The
common dominant or indigenous language is the basic communi-=-
caTién equipmenf.which.gfeale assists assimilation but does
not, however, guarantee it. "With the acquisition of a
common language, its lexicon, syntax, idioms, the conception
of reality, and the "Weltanschauung'", encompassed by its
peculiar structure, There comes the learning of the subfler
aspects of the surrounding social and cultural world."5

The underlying values and attitudes, the elements of
spirff and style behind the ways of the larger %ew social
life and tThe unlearning of the old forms are a link To language.
Assimilation becomes easier and more rapid the greater the
similarity and compatibility of the mental and social equip-
ment of persons in both the dominant and foreign groups.6
Much of this ié linked to common language. [t is often a key
expediting agenéy. In general, acculturation is only possible
as people learn to speak and understand the language of tThe
new cultural community. |

Often it is Thought, however, that the adoption of
the language of the new society indicates that the person is
assimilated. Unfortunately this is usually not the case.
Adoption of The indigenous language proves that some
assimilation has ftaken place, offen in social riftuals and
values, but it proves neither Théf the newcomers have

relinquished all their former distinctive traits, nor that
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they have been fully accepted by the larger population.

Primary and Secondary Groups

The hypothesis in this paper is That assimilation is
greatly aided, if not caused, by a growing pattern of intfer-
action in the social groups of the receiving sdcieTy: In
the case of secondary‘groups Th}; process will only occur up
to a point but where there is a possibility of involvement
in primary groups This process will, in ftime, proceed in The
direction of full assimilation. °

Simply living in a socieTi which has a differentT
culture and language will 'in itself have some effect,
especially if the immjgranT has to depend on that society
for a job and other basic eésenTials. The4rewards obtained
on this purely instrumental.level will cause him fto become
involved with the sociefty. He will in all probability start
To Iearn.The new fanguage and'some of The expected behaviour
of his new country, if only to make life easier. However,
this is involvement at a rather impersonal level. He can if
he wishes puf himself at a distance from it and shut his
door upon i1t when he comes home. The world of the market
place and of economic aﬁd social relationships of an
institutional level is not, In essence, a close and intfimate

world. It is a world of secondary groups.
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The Distinction Between Behavioural and Structural Assimilation

As we have pointed out, learning a new language may
be a significant step waard assfmilafion but does not insure
it. Milton Gordon7 makes a relevant analytical distinction
between behavioural and structural assimilation. These fwo
concepts serve tTo distinguish different stages and kinds of
assimilation. The firs+ concerns knowledge and use of the
patterns of behaQiouf of the receiving society and includes
fanguage.. Structural assimilation refers to the entrance of
immigrants and their descendants into the social cliques,
organizations, and institufional activities and/general
civic life of the receiving society. Gordon points out that
The ultimate in this kind of assimilation is evidenced of a
high degree of frequency of inftermarriage. Most importantly,
This entails admittance and acceptance into the primgry groups
and informal relafionships of The receiving society.

The second generation, 1In pafTicufar, may have
difficulty in the area of structural assimilation. They
frequently are assimilated on a behavioural level using
English fluently and without accent and are imbued with the
goals and values of the recéiving society. This they feel
will ensure their assimilation on a structural level. Buft
the situation is not so simple. They will on many occasions

experience rebuff when they Try to enter The primary group
organizations and associations of their adopted country.

This will occur not only when they leave school but much
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sooner. They may feel that they are Canadians but there
will still be some people who see them as Italians or Poles.
A surname, complexion, or anything the observer feels might
be indicative of.foreignness will be used as the basis of
rejection. Visibility is a very impo;fanT variable in
‘assimilafion. |

"Many believe that they heard the call of welcome to
social cliques, clubs and institutions of whifte Protestant
America. It is simply a matter of learning the ways. The
invitation, however, was notT really there in the first place.
So the rebuffed individuals return to the homelfier buT
dependable comforts of.The communa | institutions of their
ancestral group. All could now Joinvin building social
institutions and organizations within the ethnic enclave.”8
I'n Canéda there is reason to believe the process is not quite
so extreme, but iT is'a common process. While behavioural
assimilation has faken place structural assimilation, with
some important exceptions, has not been extensive. One also
has To distinguish between The activities ofEThe community,
earning a living, and exercising ohe's'righ+s as a citizen
from personal patterns and'frequenf home visiting. Thus, one
must distinguish secondary and primary group relationships
when talking about assimi!afion. The first is relatively
impersonal and segmented; the latter warm, intimate and

personal .
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Personalities as an Index of Adaptation

EisensfadTg emphasizes The importance of primary group
ties for assimilation. A person may interact in secondary
groups and only adaptT on a l|imited and superficial level.
Primary group tTies involve The whole éerson and are the basis
of their rewards and also of their demands. If a person holds
back a significant proportion of himself, particularly tThat
part which influences his most imporTaﬁT opinions and values,
he either will never become very.accepted in any primary group
or if accepted he will be quickly estranged. However, a
primary group in which an immigrant participates with members
of the whole society will not just influence the immigrant.
In order for Thé group to be rewarding to all members and for
interaction fto occur, members of the whole society in the
group must also adapt. People do not participate in any
meaningful sense unless they recéive rewards from The
association. However, i+>is true that the perception of
rewards may vary. A strong desire for acCepTance on The
part of the immigrant on any terms may resul{ in participa-
Tioq with litTle adaptation on The‘par+ of the members of
fhe'hosT society who conTribQTe to its composition. Such a
person will probably not conTribuTeAmuch to the primary group
under such conditions. OuTward.adapTafion for acceptance may
Také place: But is the marginal person who “tags along and
will do anything to remain a member, really a member in any-

Thing beybnd a physical and statistical sense? Real accept-
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ance is unlikely in such siTﬁaTions.IO Probably few people
would accept such minimal rewards of primary group life.
This would be particularly frue if there was The opportunity
to participate in primary groups in +he.immjgranfs own
culture. But some people remain completely marginal, re-
jecting and rejected by their primary group of nativity and
not really accepted by other primary groupé.

In the course of my research | came across one éhild
who continually followed Canadian children ahd tried o
participate in anything they were doing. He was not complete-
Iy rejecTed in fhe sense that his presence was Yolerated.

In fact, he had a role in one particular group - that of
clown and butt of every situation. His pattern of adapta-
Tion To social inTerégfion was such That he could not escape
from this role.  In almost any situation he related fo
everyone on this basis. This included teachers and class-
mates of his own nationality. 'Only in his home with his
parents did a different character and form of adaptation to
social inTeracTidn emerge.

Primary groups form fo give inftimate and close
social contact. By giving ourselves in such relationships
we can, in associaTién with others as intimately involved as
we, see ourselveé as they see us. There also emerges a

common view of group interests through interaction in The

A | o
roup. As Cooley says, he result of intimate

primary g

association is a certain fusion of individualities in a
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common whole so that the self, for many purposes at least, is

The common life and purpose of the group. It involves The
sort of sympathy and mutual identification for which "we" is
the natural expression."II Cooley's definition of the

primary group implies three conditions: physical proximity
of the members, smallness of The group and the enduring
character of the relationship. Interactions are more likely

to be informal and affective than they would be in the case

of larger organizations. In larger organizations our
relationships are segmented. Intferactions are likely tfo
involve little other than the functions associa%ted with our
specific roles in Them. The imporTan+ factor with primary

~groups is the high degree of member involvement in a non-
segmented sense which occurs in Them.

This involvement is maintained by a variety of
forces. |In the case of many primary groups the fraditions
of the institutions of which they are a part may be very
important. The primary groups in school often have their
own Traditions. These are often passed down from the older
to the younger children, each cfassroom group having its own
traditions, some of which pave been inherited from children
who were in The class The year before. ‘The class;oom
tradition, in many important respects, is a part of and a
reflecTioé of the Traditions among the children in the
school as a whole. Certain privileges and obligations

atfach to certain grades. As They grow older, children
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succeed To the power and symbo[siwhich'fhe .upper‘gradesi
hold. Strict codes of morality exist and punishment may be
dealt out by older children; Telling tales and hitting some
children who are weak may be taboo. Often the feacher comes
intfo substantial trouble when trying to stop what the
children regard as a jusf punishment for a wrong or when
flouting informally esfabiished practice or tradition.

The primary group, because of its cohesiveness and
intimate sTrucTure,'is-able To exert a substantial degree of
social control upon its members. This is used to enforcé
The norms of the group. These norms are sets of behaviours
which are expected by The group to be observed by the
members. The mosT extreme penalty for failure to abide by
the norms is expulsion from fthe group and its activities.

I+ is usually supposed That these activities, often
represented by The social cohTaefs within the group, give
substantial rewards to the members. Thus, expulsion is a
very éfrong sancTioﬁ.lZ

IT must be remembered that in The‘case of a primary
group a cutting off or slowing down in the frequency of
rewarding social contacts within that group affects the most
important area of a person's.|life. He has become a part of
That group and it is parT of him. A significant proportion
of ﬁis life's concerns may be bound up with that group.
such as

Expulsion from the most intimate of primary groups,

the family in some cultures, may cause a kind of social
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death. This is not to be risked |ightiy.

It is plain to sce why few Turn their backs on the
rewards of life offered by the immigrant cultural enclave.
Some, however, in the first generation move out with the
chance that they will pay the price of social isolation.

The second generation more frequently makes the move, a step
toward the rejection of what the first generation stands for.
The risk and dangers of marginality are incurred in éuch a

move. The Third generation some4imes is even more disrupted

and disoriented than the preceding -generation in the opinion

of Handlin.'~ ’

What we wish to explore now is the effect of dis-
association from primary groups. We must examine the re-
action to marginality and the modes of response and adapta-
tion both unrealistic and realistic to such a situation.

Homans would suggest they are often unrealistic in a situa-

tion where an individual is isolated from priméry group
conTaéT.

Membership in a primary group sustains a man,
enables him to maintain his equilibrium under
the ordinary shocks of |ife and helps him to
bring up children who will in turn be happy
and resilient. |f the group is shattered
around him; if he leaves a group in which he
is a valued member and if above all he finds
no new group Tto which he can relate himself

he will under stress develop disorders of
-thought and feeling and behaviour. His Think-
ing will be obsessive, and elaborafted without
sufficient reference to realifty.. He will be
anxious or angry, distfructive of himself or to
others. His behaviour will be compulsive, not
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confrolled, and if The process of education
that makes a man easily able to relate him-

self to others is itself social he will, as

a lonely man, bring up children who will have
a lowered social capacity. The circle is
vicious. Lack of group membership in one
~generation may make men less capable of a
group membership in the next. The civiliza-
tion That by its very process of growth
shatters small group life will leave men and

women lonely and unhappy.!4
The individual's experience of social reality is
mediated in large part Through primary groups. If he is cuft
off from the primary group contact, his grip on social
real ity becomes increasingly tenuous as Homans in his quota-

tion has pointed out. The primary group mediates much of

The symbolic life which Mead holds to be so important ‘for
human rationality. The symbols which are often mediated by
primary group life help create meaning in social relations.

lrrational and Soéially Maladap+ivé Behaviour

| One of Mead's concerns was the irrafionalny which
appears when the environment does not respond to the
individual's inner Iife.l5 This is illuminating when
developed with respect to the immigrant in the process of
sociatization in a new society. This is true botTh in respect
to the environment rebresenTed by the immigfanf group and its
culture and attitude, and in respect to The environment
represented by The new society. In This rfmbo world neither

environment responds nor corresponds to his inner life at

that moment. In veﬁy simple language the immigrant doesn't
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understand what is Happeniﬁg to him or what has happened.

Or in Mead's more formal language, The immigrant does not
understand the covert aspects of his own act. [t is in his
JundersTanding of these aspects that Mead sees the foundation
of rationality or, as he often calls i+, refleéTive Thought
in man. The consequences of access to these acts make for
man's effective relationship to his environment. It is very
important that the immigrant in process of socialization
accuraTelY perceives what has and what is happening to him.
One miQhT almost say that it is part of The immigrant's
tragedy That he does not always perceive accufa?ely. It is
important for us now To investigate Tthe dynamics of why This
might be the case. The immigrant in this insTaﬁce is in a
position where he has difficulty in understanding his

former culture and its social patterns in relation fto the
new one. The two are contradictory. This does not even
have to involve a very apparent contradiction to the out-
sidér. Differences in shade where a thing seems tThe same
pattern or similar but is not so because of minute varia-
tions can also be very disturbing. Something which initially
seems very familiar, a relationship with a school teacher
for example, may, because of slight differences in behaviour
and demands create ripples which may .fan out to disturb the
whole paT%ern of the relationship. It is possible that tThe
individual might be as disconcerted as if he had gone into

"the relationship expecting it to be different and finds it so.
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The situation of the immigrant is often one in which

the individual's symbolic life no longer conforms to reality,
in this case the reality of a new society. Small falk is
different. People depend on this small detail so much in

social relations, reflecting ia it feelings and emotions

that encapsulate a common experience. The common symbolic
life it represents is denied to the outsider who does not
know the right small talk. It is in such situations that a
phenomenon known as culture shock may occur. In such situa-
tions it becomes difficult to think and to,act rationally,

in other words to adapt to The circumstances efficiently.

The tendency is to follow rifualistically old simple patterns
which one undersfands.. Such behaviour will appear inappro-
priate fo the insider and will remain so while the outsider

is in a state of culture shock.

Status CrysTalIizaTioni'

Lenskil6 in his references to status crystallization
says much which can be applied to primary groups. This is
particularly ftrue when it is remembered that the fndividual
giVes réaIiTy o his status through interaction with others
in his primary group. They may accept or reject a status 'he
has been awarded outside that group. They also create
status, the position accorded in his own group. One's
status is aIWays depegdenf upon the others in The group of
community, and is partly a matter of how others directly

perceive The individual. Thus, the relevance to
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primary group involvement is apparent, it is the primary
group which often crystallizes status.

| the individual has a very low level of social
participation, particularly in primary groups, he enters a
vicious circle for it becomes less likely that others will
accept him in the course of interaction. The point which is
significant in regard fto primary groups is not so much that
everyone likes each other as Homan's asser+5l7 but that they
can participate freely in social action without embarrassment,
that they are capable of giving themselves in a social
relationship. The person with low status crysfallization
~gets and gives few rewards in social interaction on This
level; frequently he causes embarrassment -and unease fo him-
self and fo his fellows. The individual makes the relation-
ship more rewarding by submitting to the social controls
and norms of the group. However, tThe important thing is
that they feel accepted, that they have a place and purpose
even if they do something wrong. In other words, they do
‘not have to watch everything that they do or say. The
established mémber of the primary group just simply behaves
without thinking about it. Just as with swimming or cycling
you do it. If you thought ftoo much about riding a bicycle
or about how to behave in a 'group you would probably become
a éroppeg; Socially gauche behaviour is often apparent in

those who fear rejection and continually attempt to please.

"Persons with a low degree of status crystallization are



46.

more |ikely fto be subjected fto disturbing experiences in

The interaction process and to have greater dif%icul+ies in
establishing rewarding patterns of social interaction with
oThers.”l8 Lenski asserts tThat the individual. who has poor
status crysTa]lizaTion will obtain few rewards from social
intferaction and will withdraw from social intercourse. Tﬁis
is Tfrue of the completely marginal man but not of The
immigrant who still has many of his old social contacts and
is frying To engage in new sociél reIaTionéhipS with members
of the receiving socieTy.’ Crystallization on The basis of
his old status will increase; crystallization on the basis
of his new status will decline if he is rejected. Complete
lack of status crystallization in any sphere typifies only
the completely marginal immigrant. "Total withdrawal from
the realm of voluntary relationships will easily occur only
when all alternative responsés have éeen exhausted. I+ is a
pattern of behaviour to be expected only in a IimiTed'number
of cases, even in a category of persons whose social position

19 In The

may lead ultimately fo this Typé of response."”
majority of cases of immigrants in the process of assimila-

tion, the situation is of partial withdrawal from The un-

rewarding relationships, both among their fellow immigrants

and among the individuals of the whole society, all of whom
. i ' . .

are likely to be suspicious of this particular individual.

Social interaction with both groups occurs, but not at the

highest level of participation and efficiency in social ferms.
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In this situation what offen occurs, noticed by
Lenski and several other writers, is that the reasons for
parTicjpaTJon in groups becomes object oriented. Many such
people participate in social groups mainly to attain instru-
mental ends, the work group being one of the most important
examples. The individual just desires to maximize economic
and status advantage.

There is a minimal kind of interaction which is
purely instrumental and is engaéed in to get specific things
done; it is sustained only forfthese purposes. In reference
To face to face inferaction, Goffmanzo sugges+s/+haT There
is a kind of interaction midway between minimal, purely‘
instrumental interaction, and fthe complefe social involvement
of a primary éroup: this equals The encounter. |1t is a step
away from the social group in which fthe individual members
perceive themselves as part of a distinct collective unit o
which they belong and identify with.

Goffman states that "Social groups, whether big or
little, possess some general organizational properties
including regulations of entry and departure, capacity for
collective action and division of labor, including leader-
ship roles.”2| Some of these facTors ma& be present in
focused interaction in encounters, but without the sﬁs+ai&ed
inc]usiveﬁess present in social groups. An encounter may be
represented by a group of strangers in conversation on a

frain who have come together for specific social rewards,
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but only for The duration of the journey. Encounters exist
only for the period That the participants are together taking
part in such focused intferaction. This is unlike the social
group which exists apart from The occasions when The members
are physically together. A coming TogeTheE can be merely a
phase of group life. "A fajling away; on the other hand, is
The end of a parTicu]ar enéounfer even when the same pattern
of interaction and the same participants appear at a future
mee+ing.”22 The participant in‘The encounter ftries to ensure
a continuance, but in a manner different from that in which
social groups are maintained. In the encounter’, the concern
is to keep the interaction focused; fp have ground rules for
mainTaining‘communicaTion once iT has begun. Aftention in

an encounter is tThreatened by distraction of various kinds
and the participants, as Goffman puts it, manage the situa-
Tion Throuéh tactful acts.

In This paper, one of our hypotheses is that the
assimilation of the immigrant child is greatly facilitated
by participation in primary grons with Canadian children.
We will now add another hypothesis: that focused face To
face interaction in encounters with Canadian children also
facilitates assiﬁilaTion, though at a lower level. IT is
probable that only by interacting in an encounter can the
immigranT-chi!d-evenTuaIIy come to interact as a member
in primary groups. Indeed, encounters can easily Transform

in Time into social groups with much the same personnel.
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The child begins to interact in the school yard, for example,
by joining in other children's games and in Time is accepted
as a member of The:grbup of particular children. I+ is when
an in@ividual is a member of a pr}mary group that identifica-
Tion takes place; such identification is not a characteristic
of éncounTers. The .view Taken here is thal encounters smootTh
the way for The immfgranT child to participate witTh Canadian
children and thus move toward assimilation.

For our purposes the importance of social groups
‘l'ies, in large measure, in the identification which takes
place in Them and the rewards of such identification. Such
identification is frequently articulated by role playing in
the group. .MerTon defines a social group as "a number of
people who interact with one another in accord with

23 A second characteristic is that

established patterns.”
"the ihTeEacTing persons define themselves as members, i.e.,
They have patterned expec+a+}ons of forms of interaction
which are morally binding on them and on other members, butT
not on those regarded as outside the group.”24 Another
characteristic is that ouftsiders will ftend To define tThe
person in interaction as belonging to a distinct group. The
definition of a social group would be incomplete without
mentioning the rewards of identification in more detail.

"A group is a collection of organisms in which The existence

f all their given relations is necessary for the satisfac-

tTion certain 'individuals need."25 In the last analysis This



is the variable which immediately effects a group’s continued
existence: |f the group fulfills no need, gives no reward,
or does so less often than other available groups with
simitar functions, the group will become exfincT.26
"Organizations, persist only if the individuals who compose
Them depend on their bresence.”27

The situation of the immigrant moving toward.
assimilation with the ssocial group of The.receiving society
is often one in which there [s a parallel decline in social
contact with social‘groups'of his own ethnicity. |f such
assimilation takes place on a Iérge enough scare, such
changes will resuiT in a modification in the structure of
‘the immigrant group as a whole. Though the end result of
individuals moving out of the ethnic group will be a decline
in social contact with, them, The'proéess itTself will effect
those who rémain. In the period while the break is still
incomplete, remaining individuals will be carriers of
external and disruptive influences. This is very apparent
in The‘cage of school children who are still embedded in the
family and its ethnic background, but who areAsTrongly
effected by the outlook and values of their school. The
adult who has adopted new value; and has becomezparTiaIIy
assimilated is likely to move out of the ethnic community.
The child with similar adaptations will remain as a carrier
of the culture of the receiving society during his school

vears at least.
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For the individual who is becoming assimilated, new
social groups will be created to fulfill new needs if tThe
old ones do not change. However: where such new groups are
created Tthey often represent a reordering to cope with the
forces from within and without the ethnic community on a new
basis. What occurs is a convergence of old and new forces
which is the most efficient and rationatl adaptation To the
situation. Later the individual may, after consolidating
his position at such a midway point, move on To complete
identification in all areas of his social life with the
values of the receiving society. For many, th%ver, The

midpoint is the most common form of adaptation. The ethnic

" group represented in all the many small group relations

which make [+ up is concerned with maintaining cohesion and
will be prepared to make some changes and concessions To do
so. The same goes for the many individualé who wantT contact
and acceptance from members of the receiving society. They
will moderate this desire in the presence of members of
their own ethnic group. Individuals always wish to maintain
conTaéT wiTh as wide a number of groups which give social
rewards as possible. They will fry fo This end o play down
factors which would cause friction in each group. |+ became
apparent in this study that scﬁool children frequently
compartmentalize the social world of home and school,

aTTempTing to please in both often under contradictory

circumstances. fn the case of immigrant children, one must
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remember “That idenTiFioaTion.and cohesion on the basis of
the family is of a peculiar kind and strength.

Research findings and theoretical analysis point
towards a number of variables related, in general, to the
cohesiveness of groups. The members may be attracted to
each other as individual personalities, by cuITuraf elements
which they have in common, by activities sﬁpporfed by The
~group, or all of these. The social variables, when they
reside in different patterns of variables, and behaviours,
produce different patterns of communication and inter-
persogal interaction. in addinon, the kind of cohesiveness
which is a function of the infrinsic needs of the members
results in different group processes than a cohesiveness
based on social forces exerted by external authorities. An
example would be the differences between the classroom and
‘informally organized gang relationships. However, cohesive-
ness in both is added to by an element of external tThreat

to the group's existence. and by effective cooperation wiThin

The group. "I+ is diminished by interpersonal conflicts and
frustrations within the group. "The cohesiveness of a group,
thus, is a resulftant of all The forces acting on all the

members to remain in the group.”28

The pressures of the group help it to .accomplish its
purposes and help maintain iTs existence. Pressure witThin
the group comes from clear organization and strong identifi-

cation of the members. This includes the group structure,
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the patterning of social relations within it, and the social

bonds between members.

THE SOCIAL GROUP AND THE CLASSROOM

The classroom comprises a group with face fto face
intferaction directed toward the goal of educational develop-
ment. It is organized to This end on the basis of rules of
behaviour, task completion, and entry and exit. The latter
is usually formed on the basis of age and educational
attainment in a graded system. Formally it has a leader in
The teacher and often lieutenants in The form of monitors to
which power is delegated. In The minds of the participants
and in the eyes of others, the classroom group has existence
even when i1 is not in session. In some cases this feeling
of belonging may contTinue even affter The student has
graduated to another grade.

‘"The classroom group haé rules and norms of behaviour.
The class as a body may ostracize certain individuals and
become hostile toward them. Sometimes the class has its own
initiation ceremonies for newcomers in mid-term. Apart from
fhe formal organization, with the fteacher as leader, more
informal organizations within the classroom may be formed on
the basis of opppsiTion Tfo the feacher, in which certain
leaders figure most prominently. This kind of structure is

the compliete reverse of the formal system. Leaders chosen

by the teachers, i.e., monitors, will often immediately



qualify for exclusion from this informal opposition group.

Frequently, crystallization into a group structure
comprising the whole class does not take place. The pattern
more usually consists of several points of crystallization
which would be revealed in a sociometfric study. The personnel
of each would, in some cases, not be exclusive in that one
could participate in many groups simultaneously.

Thus, the boundaries of the primary group of
children are not usually coterminous with the social group
formally represenfed.by the class. Yet, certain permanent
patterns. of relationship appear in this formalvbrganizafion.
The classroom as a unit, as a social group, may have
significant effect on the immigrant child, but probably not
To the same extent as an intimate friendship group would.
The more formal training of the classroom led by the teacher,
however nicely adapted and efficient, can never take the
place of the friends%ip group. As Waller states, "American-
ization studies have shown tThaT assimilation of the immigrant
proceeds mosT rapidly when he is received intfo the group ’
life of the American-born, for he then absorbs the defini-
Tions of situations indigenous to the American culture and
works out his personal problems by adopting a set of social
roles and attitudes not incongruous with the current defini-
tions of %he situations."??
However, it is nofT only acceptance of children into

the group life of Canadian children which effects assimilation,
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there is also the circumstance in which a child would
identify with such a group,norms and values without being a
member. This introduces The concept of .reference groups.
Indeed, in Tthe case of the immigrant child's membership in a
gfoup in which Canadian children are also members,-fhe
important element with respect %o assimilation is not just
membership, but identification with that group. In other

words, the membership group is also a reference group.

REFERENCE GROUPS

Our study would be limited in scope if we only con-
cerned ourselves with groups to which people belong. '"That
men act }n a social framework of reference Vyielded by the
group of which they are a part is  a notion undoubtedly
cufrenT and probably souqdr However, the further fact is
That men frequently orient Themsélves To groups other than
tTheir own in shaping their behaviour and e?aluafions. I+ is

The problems centred about this fact of orientation to non-

membership groups that constitutes The disftinctive concern

of reference group Theory."BO

In the process of social change reference groups
are of great importance. A group once taken as a reference
will lead to anticipatory socialization which may, even at

this stage, change The relations of a person 1o The group To
which he is already a member. It is not only interaction

and role playing which can change or modify behaviour, buf
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the expectancy of future involvement. The individual comes
to see himself as a'member of Tthe group which is his
reference. Even at a disfance he begins to. identify with

iT and its expectations, éoals, and purposes. This is often
Thé process by which an individual becomes weaned away from
his old primary_group.allégiances. IT is a fTransitional
stage. But, as Gordon points ouT,B’ a behavioural approxi-

mation to the group's expectation of its members may noft

necessarily result in structural assimilation intfo that

group. An individualfs.reference_group does not always
become his membership group. - The socialization is not
completced without full participation and interaction with-

in The group as a member. The individualimay assimilate
the values of the group and try to behave as tThey do, but
may be rejected.

Merton makes a distinction between reference groups
which set ahd maintain sTandardé for the individual and
comparison reference groups which provide a frame of
comparison relaTive.To which the individual evaluateshim-
self and oThers.32 The latter may have purely instrumental
concerns. Thus, an immigrant may make a comparison with *The
cars and household devices owned by members of the receiving
society. Often cases are met among immigrants where it is
tThought fhaT the ownership of a late model car and colored
television is a kind of open seseme to the groups of tThe

receiving society. |t may be asserted that the Canadian
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culture is materialistic, but not in these simple terms.
Conspicuous consumpfion is not enough.

Merton asks the qusTion, "If multiple groups or
statuses with their possisle divergent or even confradictory
norms and standards are taken as a frame of reference by the'
individual, how are Thesé discrepanciesvresolved?”BB He
suggests That this is only. partly clarified by referring to
role conflicts. "For as we have seen, frames of referénces
are yielded not only by one's membership group, or one's own
status, but by non—membérship.groups and other statuses as
well.n% . ~ ’

The difference between The fterms reference group and
role as far as MerTon fs concerned may be Typified by saying
That role refers To playing a part, as in a play, while
maintaining an important distinction between role and the
individual ptaying it. Reference behaviour refers to
idenTificaTion wiTh the chéracTér. But since the role
effects the person playing it, the line befween the Two
concepts becomes difficuIT to draw. Role concepts, we feel,
deal better with the mechanisms which explain identification
and cohesion in groups. They have the merit of referring
directiy to the social sTrucTQre while giving the bonus of
providing articulation between personal, social, and
culTuraI_Ievels. The concept éf reference groups is, for
our purposes, very useful but on a more descriptive level.

To understand fthe meaning of a particular role we
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must understand the social organization of which it is a
part. We must Then concern ourselves with the specific
tfacts of social organization and structure as they apply to
particular social situations. This way the term 'role' will
have meaning and it will be possible to study the social
change of immigrant groups by studying a changing social
situation and the particular social organizations which
cause The existence of that situation. |1 is essential to
study the role complexes of social groups to understand a
particular individual's role. Thié is one of the prime
factors that will make this study, we hope, coﬁéisfenfly

sociological.

Assimilation and Social Role

In EisensTad+'535 formulation of the process of
immigrant assimilation, his dependent variable, absorption
and adaptation, is measured by the individual's level of
success in social participation and role incumbencies in
social organizations of the receiving community. As we have
already stated role playing in social groups, particularly
intimate social groups, is the stuff of which a person's
perception of social reality is made. It is The vantage
point from which he sees and interpretfs the worlid. With
role incuﬁbency in The groups of The receiving society, The
individual comes to see the world as they do, fo apply the

same standards and select the same goals as signfficanf.
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But in turn, The reéeiving society's goals and standards may
adjust Yoo, particularly in situations where members of
immigrant groups are entering the social groups of the
receiving societfy in large numbers. IT is Then, not just a
situation of isolated individual immigrants molded by the
pressures of the social organizations of the receiving
society. Ideally, it is a situation in which new groups are
formed which include both immigrants and members of the
receiving society interacting on equal terms. Conditions of
entry and exit, norms and_gdals, and leaders become not justT
The result of a preconstituted charter but of T{e immediate
siTuafion in which the interaction i+self has led To group
formation. Convergence has taken place, and it is no longer
meaningful to speak of immigrants as an out-group, some of
whose number have been graciously received into a group
already in operation.
“This is seen To take place in school and in the

world of work. It takes place where people come together

in situations in which they are strangers, but no longer
feel +he need to form into cliques on The basis of over-
riding ethnic allegiancies. That is, in order to interact
effectively They do 'not selecT.eThniciTy as the common
denominafpr. This last situation would reveal a conver-
 gence had occurred and assimilation had taken place to a

.substantial degree.
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ROLE THEORY

Role theory may be said to deal with the patterns of
behaviour and the variety of cognitions held toward These
patterns by the social participants. Basically, the
propositions of role theory are concerned with the effects of
one upon the other. The concepts of role theory center
around a descripfion of the patterns and cbgnitions relating
to particular roles. .IT is hoped that role theory will
enable us-to gather and interpret a significant part of our .
data. |IT will a[so pérmiT us to draw for illumination on
certain points; on the disciplines of psycholpéy and
bulfurology}36 in addition to sociology for role concepts
have reference in quh of These areas.

To date, much role theory has been stated in such a
way as it applies To both individuals and‘groups, to values
and to reality evaluation. The area of application is wide;
the research and its ramifications is vﬁluminous.37 It is
surprising that with all the work that has been done in role
theory there is very little integration ih the field. The
infegration wevaTTempT is for the specific purpose of
studying assjmilafion and normative convergence amongst
immigran+5.38- The concepf.has to be dynamic39 and allow
for the study of role change. This will entail an effective

scheme for dealing with the dynamics of role conflict.
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SOCIAL ROLES AND SOCIAL GROUPS

In a primary group the differentiation of roles is
not too complicated but is sometimes very subtle. Nonethe-
less in order to participate effectively the newcomer must
learn'his role, he must in fact become it. Briefly a role
could be termed The function played by an individual in
a group and his contribution to the group in that form.
Attached to a role is behaviour that is characteristic and
expected of the occupant. Behaviour must be appropriate to
the role and %o the group which forms a complex of constit-
uent roles. In primary groups, among children/;nd between
particular friends, There are certain social ritfuals.
Particular words or foods or ways of doing Things may be
important symbols of the relationship and its unique
features. This represents a mighty force of opinion in
children's play groups. However, different groups have
different norms and a child may be a member of several of
such groups or at least interact ijh them. What is
humiliation in one groUp'is honouriin another. The child
"becomes used to changing his behaviour according to the
group he is in. The pattern of playing The‘parT required py
each group is learned by all children who participate in
various play and friendship groups. in many respects we should
néT.expeCT the immigrant child fo be any less capable of

such éhanges in role playing than any other child. The

L]
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versatility of children is often surprising given encourage-
ment and acceptance when They do conform to the patterns of
various groups. The well adjusted immigrant child often
becomes even more adept at varying his behaviour to conform
with numerous groups than the average Canadian child.

Social roles only have significance in the system of
interaction of which they form a vital part. Roles articulate
both social and cultural systems in the society. At the
individual, cultural and social levels the imporftant thing
is that the behaviour exhibited conforms To.The expectations

I
which constitute the norm in that social setting.

THE ACTION SYSTEM AND CONCEPT OF ROLE

In Parson's system the important factors relating to
the framework of action are that it is goal oriented,
normatively regulated, and involves the expendifture of energy,
effort or motivation. This all takes place in a social
situation. The frame of reference involves actors, situations
of actors, and the orientation of the actor to the situation.
in the action system, role is a very important concept,

"They are internal fo and inseparable from the acTion."40
Rules cannot exist apart from the action system; they are
structural features of a concrete system of action. An
acT{on system can be defined as the entire set of interacting

personnel and social structures involved in accomplishing

certain goals. The system must refer to the individual
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actor or collectivity of actors for explanation of social
events. This often entails reference to roles. In turn,
foles mustT refer to the system.

Parsons alludes to the need for normative converg-
ence in a system of interaction whén,he states that,
"Interaction is always'dbubly contingent; that is to say
that the interaction is not completely determined by the
motivation of one of the parties but by all involved in it.
It depends,upon the action of alTer fiTTing‘in with The

expectations of ego."4| Parsons says that the problem of

order and tThus of The integration of stable sys;ems of
social interaction "focuses on the integration of the
moTivaTion.of acT]ons wiTh the normative culfural standards
which intfegrate the action sysTem.42 This integration will
depend on what Parsons calls a ftwo-fold process of binding
in of the expectations of the sifuation. In a word,
nofmaTive convergence. The force which binds iﬁ is That of
the mutual need for a rewarding social relationship of the
parties participating. What Parsons is discussing is The
insTifuTionalfzaTion of a setT of role expectations and tTheir
corresponding sanctions, the creation of common norms and
expecTaTioné in a social system.

"The orientation of one actor’'to the contingent action
of another inherently involves evaluative orientation
‘because the element of contingency implies tThe relevance of

system of alternatives. Stability of interaction, in tTurn,
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depends on the condition that the particular act of evalua-
tion on both sides should be orienftfed toward common standards
since only in terms of such standards is order in either the
communication or the motivational context possible.”43

The individual must have a set of role expectations
which will facilitate his interaction with others. "Out of
the concensus of role expectation arise group norms.”44
Behaviour not conforming fTo such norms will be unacceptable.
This requires, in turn, a general familiarity with the
system of roles within a society. "In order for a person
validly to enact a role, he must know what rolé‘To enact or
in o%her words he must locate himself in the role system.
Such locating or positioning occurs as a result of an
assessmentT by|The others in the situation in relation tfo
oneself.”45

Expectations are a key point in soéial réIaTions,
Thus stereotypes of certain dgroups of-people which are un-
flattering may prevent the inceptions of social relations.
The same result is likely, if, once a social relationship
is in existence the other person or persons do not act as
expected. This requires certain norms in regard to how a
person in a given situation is expected }o act.

"The term social relationship will be used to denote
the behaviour of a plurality of actors insofar as in its
meaningful conTen+ The action of each takes account of that

of tThe others and is oriented in these terms. The relation-
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ship thus consists entirely and exclusively in The existence

of the probability that there will be in some meaningful

n46

sense a course of social action. [+ is apparent That

people do not engage in social relations where the

probability of a course of social action is low, i.e., where
social interaction is difficult because of language or
different expectations., Excépfions to this will occur in

cases where there is some over-riding reason for reward for
social infteractTion under such difficult ckrcumsTances.

Thus, immigrants and members of The host society often only
interact on an instrumental leval to achieve cogcrefe goals
réTher Than for pleasure of interaction itself. These two
groups of people can engage in social relafions where The
rules of behaviour are clear and this is often more likely

to occur in structured, formal secondary group relationships
than in informal primary group relafionshipé. Once in
exisTénce; however, a social relationship Qill, if it
continues, lead to a common frame of reference for evaluatTion
which will diminish misunderstanding. As has already been
pointed out in reference to social groups generally, The
relaTionship.musT have rewards for the participants. In this
sense social relationships are purposeful; common interestTs
Throw people together or The lack of them blocks possible
social interaction. When interests converge in a social

framework and a common system of expectations, common norms

will be valid, or in other words, social roles will emerge.

e ee e o e,
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The immigrant has experienced a withering away of his old
role and must, as Eisenstadt puts iT,47'now learn new ones
to become assimilated.

A role comprises sets of shared meaning. The study
of particular roles and the variations in their meaning in
different societies will give us a useful tool for the study
of immigrant adjustment. We will have to study the
mechanisms or symbols which support particular meanings of
which mechanisms, values are an important part. The set of
shared meanings comprising particular roles in certain cultures
are the basis for social communication and interaction. "A
role from this point of view is a constellation of shared
learned meaniﬁgs through which an individual is able o enter
info persistent.and consistent recognized forms of inter-
actions with oThers."48 However, it is important to
recognize another fact: that these shared meanings are created
Through the medium of interaction in the course of role
playing in social groups. For the immigrant learning the
meaning, learning the role expectation requires interaction
with others who already interact on the basis of such shared
common meaning. "A role is Thus a complex coding activity
controlling the creation and organization of specific
meanings and the conditions for their Transmission and
recepTion;”49

Role learning and subsequent role playing is at the

heart of socialization which treats of the development of
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personality in relation to social systems. In mahy con-
ceptions of role theory, particularly That of Mead and other
symbolic inTeracTionisTs,BO iT is postulated that roles have
a tendency To create and modify conceptions of self. Thus,
they are more Than just orienting processes in interactive
behaviour. This is pérTicularly true of role learning in
the social groups of the receiving societfy by an immigrant

child.

MEAD AND SYMBOLIC INTERACTIONISM
"Meaning" is a very important word for Mead, and in

This paper we will be concerned with it also in the sense

Fhat the way an immigrant understands what is happening To

him will give a particular meaning fto the reality of his
social situation. Soc?o]ogically, this is important

because The way individuals and groups interpret the meaning
of social reality affects what they will do, how they will
behave in situations of social iﬁTeracTion. I+ enough
people believe in a Thfﬁg and act on it, that thing will
have social reality because it is effective, The effects are
real in action. I+ is in this sense that we believe
symbolic inferactTionism is impoffanf to this study. Symbols,
when believed in, affect actions. "Man lives in a symbolic
environment as well as a physical environment and can be
stimulated fto act by symbols as wéll as by physical stTimuli.

A symbol is defined as a stimulus that has a learned meaning
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and value for people”5

For Mead, symbois do not only stand for something
else; they give meaning 1o events and objects; they give
existence and reality fto them. Most important is that man
learn symbols and language through interaction and communi-
cation wiTh others. I+ emerges that the existence of Things

and ideas in that reality depends upon shared symbols or

shared meanings and values. This is‘a statemenT To The
effect That social l|life creates social reaiify. The
meanings which spring from such reality are like money, they
are only acceptable if They are generally agrééd upon. We,

at the moment, are concerned with the effects of the shared
meanings which comprise particular roles upon the social .
real ity as perceived by the immigrant.

In tThe area of immigrant sTQdy one of The most
important examples of symbols and their power is that of
language. Mead saw in the standardized symbols of language
a medium for the rela+ionship beTwéen the individual and
his environment, social and phy;ical. Language at The
level of small talk; as we have already pointed out, is
oftfen very important, indicating whether or not social
experience and interaction are shared beTwéen tThe people
engaging_in that interactipn.

Members of the receiving society and of the

immigrant group have certain symbols which enhance or dog
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them in social life. For the immigrant to become socialized
into the new culture, he must learn the symbols and their
meanings and follow their dictates in interaction with
others. "Through communication of symbols man can learn
huge numbers of meanings and-values and hence ways of acting
from other men, Thus sharing a symbolic life that makes
interaction predictable and reassuring.”52 People know what
to expect. The clusters of meanings and values center upon
roles which have fto be learned. The individual assumes sets
of attitudes through interaction with others and by role
playing. In Mead's terms the "I" responds ‘o the attitudes
of others and a generalized other enéompassing these
influencég and the responses to- tThem is built up.53 However,
man is not-completely a prey to influences from outside; not
all of them are responded fto and not all the responses are
positive. New meahings cannot just betacked on To existing
ones. lnTegrafion of newly acquired meanings and values for
the existing ones is necessary. There is a continual
restructuring and modificaTion.54 In this inftfegrated sense,
man's behaviour is a product of his |ife history and of all
his experience, both socigl and individual. The individual
cannot unlearn, only drastically modify and relearn. For
Mead and other symbolic interactionists self is a vital
coﬁcepf ih coming to understand man's behaviour. "A con-
ception of self, once learned, affects the individual's

behaviour throughout his life.”55
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Mead does not say much about social organizaTion
specifically, but he does have a great deal to say about
the impact of social organizafion on individuals. Social
organization structures the life experience. The
individual finds his meaning as part of Thé social system
by rofe playing within it. In this paper we are concerned
with how immigrants, particularly immigrant children,

discover a new meaning through participation in a new social

structure. This will involve a restructuring of roles to
fit intfo The social structure of the whole society. Mecad,
Pike othoer p;ychologis1u, was deeply concornod”with Tho
malleability of human behaviour, why one course is taken

rather than another. Here our concern is with how social
organizations pressure or compel individuals in certain

directions without too close a study of individual

psychoiogicai mechanisms which affect the perception of
such pressure. ButT we are concerned with The part social

roles play in the reception of’These influences.

Cructial To The uﬁdersfanding of'The méaning which
the participant gains as part of the social system is an‘
understanding of the system of value orientations which

define The appropriaTe behaviour in a particular social

system. This js particularly frue in reference to The role
structure of such systems. The individual finds meaning in
the symbols which arise during'fhe life of the group of

which he is a member; common meaning for the group members



is found in such symbols. Values form a variety of such
symbols which are particultarly potent in regulating social
interaction of the group which holds them, and their inter-
pretation or meaning, in common.

The patterns of values which affect interaction and
orienftation to it are very important to our study. They
bring into the situation the factors of personality. "The
value orientation patterns are so crucial becauge they are
in fact the principle common denominator between personality
as a system and the role sTruc+uré of the social sysTem.”56
To understand role structure fully, we must understand the
basic value orientations of the actors. These may have
purely personal aspects but we are more infterested in tThe
general aspects they receive through .the influence of
patterns of values which are imbedded in particular cultfures
and social organizations. |t is possible that these will
"give rise to certain modal personatities. "The basic
personal ity orientation patterns are indeed a function of
the social systems in which The'individuéls are socialized.”57
The shared meanings which are so important for‘inferacfioé

and role playing have Their source in These value

orienftations and The cultural SySTemé which maintain Them.

CULTURE AND ASSIMILATION

One feature of culture we are particularly

interested in is its selective aspects. "By culture we mean
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those historically created selgcTive processes that channel
men's reactions both to intfernal and external sTimuIi."58
The proposition of many'culturologists is that there are
fairly definite limits within which cultural variation is
constrained. "Culture contains at a basic level channelled
or selected forms and values in the sTréam of related ideas
and expressive paTTerns."Sg' These forms have a dynamic
power of Their own. |

Through interactions cu(Ture becomes transmissible
from one action system to another, from personality fto

w60 1y fact culture is constituted by ways of

personalifty.
orienting and acting, it is created in inferacfion as well
as passed on by it. CuITufal objects, however, are noT |ike
roles, internal to the action sysTem;IThey can be abstracted
from the interaction system preserving, in fact, these ways
of acting and the norms defining them. For our purposes
They onIy_gaih sociological meaning in the inTeraéTion
system, though we will discuss in this paper such abstracts
before relating them to concrete interaction. In this sense
we will éonsider.+he ethos of a particular ethnic groups'
culture. We will outline their set of beliefs about man's
relation to time, other human beings and the empirical

world in general. Thus, in l|talian culture it is often more
imﬁorTanT'whaT a man is rather than what he does. This area
has been formulated by Parsons {n terms 6f his pattern

. 6l
variables.
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INTERACTION AND SOCIALIZATION

An important feature of social interaction is that
it socializes. Through interaction and role incumbency in
a system of interaction the individual learns to behave in

ways which obtain social satisfaction through the converg-
ence of the expectations of the actors involved. Inter-
action is then poss{ble on.a prolonged or permanent basis,
in other words interaction in social groups is possible.
"Socialization is a product of spontaneous human inter-
‘action and occurs without deliberate intent to Train.”62
Interaction is particularly significant for sodialization

in a situation like The'primaryAgroub which permits free
play of emo}ions. In tThis category the most important group
is that formed by The family‘iTself. Enftfrance into The
family and other intimate primary groups of both immigrants
and members of the receiving society will greatly further
socialization and lead To a convergence of values and goals.
Enfrance into such mixed groups_implies That the individual
is psychologically accessible, ready for tThe di%ferenf
infiuences which will play on him. Just as The child at a
particular developmental stage is ready for certain
influences which enable him To proceed to the next stage,
the same is True of the immigrant in the course of
assimilation. Reference group theory which freats of anti-
cipatory socialization is particularly useful in this area,

as we have already pointed ouf. When a new membership group
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is a reference group the individual{s attitudes shift so
that they are consistent with action demanded by other group
members. Such consistency and the self-involvement it en-
tails result particularly in.public seTtings where the
individual is continually under the eye of his fellow
members.63 The acting out of new roles énd Their

accompanying behaviours may well affectT attitude change.

NORMAT I VE CONVERGENCE THROUGH INTERACTION

One of the central hypotheses of fhis paper is That
assimilation is a process in which differing frames of
reference approach convergence through interaction. The
Term convérgence stresses That This is not just a one-sided
procegs on the part of the imMjgranT. "Whén people wiTh
differiné cultural systems come into contact cultural
change>is [ikely +o‘foilow.”64 This change will occur in
both participating groups. Elements from each culture will
diffuse from one group to another, The cultural contact is,
-thus, more commonly reciprocal. Cultural fTraifts are likely
to be borrowed and mixed. Acculturation is not merely a
culture receiving process, it is in addition a culture
producing process. "Acculturation may confribute to a
creative synthesis between new and old elements and fo the

evolution of new cultural fraits and configurations.

Culture is an organic whole and thus the process of taking
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over cultural TraiTS'fnequeHle involves the redefinition
and remoulding of a vasT'array of patterns in terms of a
total social sysTem.”65 This will involve the creation of
the common expectations and frames of reference wé have
already discussed. This view of assimilaTion or accultur-
ation is not necessarily a common one in the wider society.
"Only when the individuals of eThnic_groupg are emotionally
dead to all Their varied past and are all'responsible solely
To The conditions of the presénT are they assimitated people.”66
This view of assimilation is one officially denied by The '
‘Canad}an Government and educational aufhorifieéz but among

some officials and Teachefs iT is plainly a common view.

In respect to Canada, however, there is some cause to
argue That the emotional impact of ethnic cultures can be
effectively neutralized by freedom and lack of direct
pressure to abandon the cultural hérifage instead of
opposition. In this way iT may wiTHer intfo meaningless
ritual, quaint ways, and.coLourfuI'ekTernaliTies. This
consummation is perhaps less readily achieved by frontal
attack and the demands for conformity and Canadianization.
Fratricide, in Gorer's Terms,67 may not be committed against
the old culture, as in the U.S.A. Instead it might die a
natural death with its power gone and only its memory
Iingeringion with annual visits %o the grave. Perhaps a
tarantella at a football game, aao!escenfs marchﬁng in a

Ukranian boys' brigade wiTth drums and bugles, and such
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representations of the heritage mean something to the

younger generation, but probably not the same thing it meant
to their parents. Cultural convergence will give a different
meaning to the representations of the old culture and its

formalities.

THE CHANGING CULTURE OF THE GHETTO

Even without structural assimilation in%o the
receiving society the culture which exists in the ghetto is
not strictly pure. This may occur even in the.situation
where severe éonflicT between the eThnic‘group’énd the
receiving society has caused comple%e isolation. More
normally, however, the situation is of accommodation, a point
standing between conflict and a state of integration which

is represented by assimilation. Widespread prejudice in the

" situation of accommodation may still exist and barriers may
still be in place; however, a substantial amount of contact
is still Iikely.To take place; contact which changes both

tThe ethnic groUp and receiving society.

What is likely to merge is a new culture or sub-
culture which is a result of the effects of contact upon the
old culture. It is a culture which ié, in many wayé,
different both To that of eThﬁic traditions and the traditions
of the reéeiving society. Something new has been created.

Zubryzcki68 comments of a great number of Polish agencies and

sdcieTies in America that:
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"a striking characteristic of these
associations is That they have been acting
since Tthe beginning of mass immigration

from Poland and have resulted in a new
Polish~American society. It is continually
acquiring more American attitudes, but this
assimifation is not an individual but a

group phenomenon and tThe striking feature

is the formation of a group that in structurec
and prevalentT attitudes is neither Polish nor
American, but constituwies a new productT whose
elements have partly drawn from Polish
traditions, partly from fthe new conditions in
which the immigrants live and partly from
American social values."69

It must be remembered that if a thirty to forty-year period
is taken, both tThe immjgranf‘grpup and the country of origin
will have changed and probably in divergenf dirgctions. The
outcome may be that Though time . has {ed to some convergence
with The culture of the receiving sociefty Time may also have
preserved some of the a}chai¢ fo}ms of the old culture. I'n
many senses immigrant communities in Canada may bear the
relation to their original culture of a backwaTer,vunTouched

by momentous changes in their native countries.

GROUP VALUES AND CULTURAL PLURALISM

A culture or ethnic group may be said to have

specific group values.

"A group value is distinctive of some
plurality of individuals whether tThis be
a family clique, association, tribe or
-nation or civilization. Group values can
exist in socially sanctioned ends and
socially approved modes and means. They
are values which define the common elements
in the sifuation in which the actors
repeatedly find themselves and they mustT
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make some kind of functional sense in terms

of a groups special history, present social
structure and environmental situations.

The term group value is selected rather than
cultfural value for *two reasons. First, the

group may at most have only a subculture or

be distinguished from a larger entity by only

a few cultural properties. Second, universal
values are also cultural values in the sense

that They are socially learned and Transmitted."/0

This pinpoints some of the basic problems which must
be taken into account in making generalizations about The
social organization and culture of The immigrant groups. As
PorTer7I points out, immigrants of any one country of origin
vary a-great deal in The host society; sub-groups occur where
variations in basic cultural themes are apparent. The sub-
group or group will vary in culture or group values. This
will depend in large degree on the social structure of which
they are a part and also on tTheir general environmental
situation.

In part, the situation is The result of the clustering .
of certain changing personal values which are personal forms
of group or universal values. The case with some immigrant
individuals is of divergence from group values represented by
the core value of the old culture. However, this isolation or
alienation is usually the abnormal case. AT the same time as
divergence from the old values is occurring convergence on
_new group values, represented by the members of the host

society, will be Taking placé. Even more important, however,

is that the individual will find social reward by association
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wiTtTh Those in similar situations; there is a likelihood that

group values will emerge among peers in such a stage of
transition. This does not imply that in all cases the
individual will in time,go béyond this stage. [T might

represent-a satisfactory compromise or adaptation to the
environmental situation for a person origfnally socialized in
another culture. It is plainly possible to remain-identified
in many areas in social |ife as an ltalian, or a Ukranian,
for example, and still make a very successful adaptation to
life in a new country on all significant Iévels. I+ is in
this {ight that the concept of cultural pluraliéh can most
fruthfully be conceived. In This situation the two cultures
interact and through such interaction move closer together,

but at the same tTime remain distincT.

THE CHARTER AND GROUR VALUES

In tThe context of group valdes i+ is useful To Fake
Malinowski's72 concept of charter, which is also used by
P_orTer.73 The concept also has many similarities to Lipset's
ideas of a central value system. Malinowski defines charter
"as the system of values for the pursuit of which human
beings organize or enTeF érganizafiohs already exisﬂ_ng.”74
He also links Thg concept charter closely fto that of drive;
the charter sets up an apparatus of values which has

instrumental affect upon social organization. Thus, drive

is determined by culture, the charter has an inner dynamic



of its own once setT in motion. However, the conditions and
events which conTribu+ed.+o the orjgi%al molding of the
~charter can change or be modified. The affecfé of The
original charter are, in fact, continually modified by new
events. The dynamics of the drive, however, will provide a
special framework for the reception of The subsequent eventTs,
Thus their affects on the charter will be a peculiar
combination of the original charter and the events Themselves.

The most.-significant variables in such situations will

probably be tThe power of a parTicuiar event and its likeness
or compatability with the original charter structure. This
is very like Lipset'!s concept of a dynamic equilibrium75 in

the central value structure of The nation.

The charter is the reason for original organization
and enshrines The basic values; iT also often expresses
cultural myths as To The characteristics of ;he people and
the occasion of their coming Togefher., These myths often
are, in part frue, but they are a selection and embellishment
of the facts. However, in no way should the term 'myths'
imply that the effects of THese-beliefs are not real.

The personnel of an.institution are organized on tThe
basis of definite principles of auTHori+y and division of
l[abor and privilegé. These principles refer back fo the

charter; "It is clear already perhaps that both the organiza-

tion of the personnel and the nature of the rules followed

are definitely related to the charter. in a way both the
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personnel and the rules are derived and are contingent upon

| 76 oo
the charter." The principles concern the rules, norms,
ethical command and values "which are accepted by the members

of the institution and imposed upon Jrhem.”77

CENTRAL VALUE SYSTEMS

Lipset, in The First New Na+i0n78 is concerned witTh

how the nature of the original charter of The United States
and its implications has deTermiped a great deal of American
history and social relationships. It miéhT be useful +to
briefly analyze LipseT in terms of Malinowski. ,

The conditions of colonial America and: the needs of
the situation molded the charter, TheacharTe} itself then
carried in its structure and dynamic certain drives which
have influenced The unfoldfng of American history and culture.
The same may be argued for Canada or any other nation, buft
perhaps with greater clarity in FespeeT'To new nations. The
idea is that a nation's key values stem from its origin, in
The case gf America its-revolutionary origins, in the case of
Canada its non-revolutionary origins. These origins are, in

. !
large measure, the soﬁrce of some of the most important
values which underpin The.social structure and culfure of
each naTioh. Thus, we can agree with Parsons, "that the
systems of value orientations held in common by the members
of tThe social system can serve as The main point of reference

for analyzing social structure and process in the social



system itself, and may be regarded as a major tenant of
modern sociological Theory.”79' The charter and central value
system of the receiving culture is of particular importance
when discussing problems of‘immigranf assimilaTioh. Values
are important in that Tthey shape people's actions aﬁd responses
in social situations. Thus we can hypothesize that if the
variable of immigration is injected fnTo a social system, the
society's response to this and the resuiting place of This new
factor in the situation will be greatly affected by the
dominant value system of that society. The values act |ike
Weber's switch men of‘hisTory,BO affecting the’course of
social change and indeed whether social change wfll or will
not tTake place. ’

In tThis study we concenfra}e principally on the

integration and assimilation of |falians in Canadian society.

In Terms of what we have jusT said, it is important to

-

analyze the culfure and social sTructure of theée +wo groups
to gather some understanding of the direction of change in
both systems. We say both systems because such integration
will havé effects on Canadian society as well as upon the

immigrant group. An idea of The predisposition must be

gleaned from the central value system and social structure

of these groups. On The basis of This we can hypothesize
certain directions or avenues of change. t¥ is likely tThat
where possible, change will remain consistent with the

original value system. Though elements in tThe central value
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system of each will make some kinds of change more likely
than others, channels for directing the pressures of inter-
action beftween the Two groups must exist. I f they do not
exist the likelihood .is that they will be forced. Thus
resulting in more general cultural change, moving The system
out of equilibrium. ,
Our data, however, suggest that in our area of study
such severe disequilibrium and far-reaching results are not
common. The case with Italians gnd other ethnic groups
within Canadian society is one of gradual change and change
which is often consistent, in many respects, with the orfginal
structure of values and social relations. In the areas of
marked incensistency change takes place by slow erosion
rather than by flood. In r@specT\To the pressures of the
school system for change i'n |talian children, fthe common
pattern, as we have pofnTed ouf already, is.of compartmental-
ization of experience. Where the home is inconsistent with
the school the two are kept-apart. In the elementary school
there is often a.change toward adopting The values of fThe
receiving society but in high school, pressure often lessens
before the division beftween home and school can be.breached,

and adolescents are inclined to swing back to the values of

their fathers.

THE CANADIAN CHARTER

In many respects, Canada's culture and social system
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must be viewed in the |ight of fthe ethnic groups that have
peopled the country. "British political wisdom, Jewish
cosmopolitanism and realism, French lucidity of mind and

expression, German emotional depth and capacity for work,

Slavonic spohTaneiTy and verve - all These are in The riches
of Canadian life and each set of qualities can be learned and
assimilated by all.”8I Porter says that whether any Canadian

fits this model of perfection is difficult+ to say, "but it
does represent the offten-expressed value of the Canadian
mosaic.”82 The concept put forward by many Canadians fo
describe their social system which is peopled b; large numbers
of immigrants of diverse origin is that of the salad bowl, or
ethnic mosaic rather than that of the melting pot. "This
difference in ideas is one of The principle distinguishing
features of The United States and CanadianisocieTy at the
level of social psyéhology as well as Tthat of social
sfruc+ure.”8%, The Theme in American |life of what Geoffrey
Gorer84 has célied’”Europe and the rejected father" or
patricide, the rejection of the immigrant's former homeland,
Typifies the difference between melting pot and salad bowl.
This theme has no counterpart in Canadian society, although
The word 'Caﬁadianizafion' was used in earlier immigration
periods. In Canada, ethnic segregation and inTenée ethnic
loyalties have their origin in French, Scottish and Irish

separateness from the English. |In time They became The
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pattern for all cultural groups.

This ethnic mosaic does not result necessarily in
integration and assimilation. A fendency toward separate-
ness appears to be parT.of the original charter and a part
of the central value system. Within such a sfrﬁcfure it is
more tikely that tThe elements of social experience will be
compartmentalized; work and school experience in Canadian
society will affen be cut off from the home life and personal
relations of the ethnic group. Change will be more |ikely to
be consistent with the original value sysTem.<jWhaT emerges
are groups of Canadian ltalians, Canadian Poles; or Canadian
Germans who are Canadians but retain substantial elements of
the national culTures;z PorTér quotes an interesting exchange
in The Canadian Senate. Mr. Victor Pederovsky, former Polish
minister in Canada stated The Canadian Poles have two
loyalties which | think can easily be reeonciled. Canadian pguﬁ
Poles have a natural affection for their country of origin
or of the origin of their forefathers, they also have full
loyalty and affection for %he counTry.of their adoption. |
think the Canadian Poles have a dual loyalty to Poland and
To Canada and Tthe two can be merged in a happy combinafion.85
Other speakers who followed pointed out that this was equally
true of the British and, by implication, of any other cultfural
group in Canada. 'As has been pointed out the separation of
eThnic_grgups is partly founded on the separateness of the

two original charter groups of Canada. Particularly in The
: | ,
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case of the English %he separateness was enforced to main-
tain assumed and actual superiority. Canada was founded on
the division between the French and the English,and, soon
after, on English aristocratic repugnance for the American
Revolution which rédically broké down old forms of stratifi-
cation and privilege. Canada never had a revolution, indeed,
The only wayriT can at that Time be associated with the word
is through counter-revolution. The preservation of a
traditional conservative Canadian way of [ife in the face of

the American Revolution was maintained.

THE DOMINANT POSITION OF THE BRITISH CHARTER GROUP

The English Canadian group still has a substantial
amount of power and control. Certainly it still predominates
in high and inflﬁenfial positions. One can hypothesize that
the English Canadian elite charter members feel very secure.
Untroubled by diversity and variety at the lower levels they
stand in contrast to the United States where the greater
emphasis on democracy and mobility makes the upper classes
feel more threatened by diversity. This idea cénforms o
one expressed by Bro+286 which suggests that secure elitism
leads to a toleration of differences. He, in this case, was
comparing Britain and the United States. Lipse+87 includes

a +éble in The First New Nation which measures Britain,

"France, the United States, Canada and Australia on Parson's
pattern variables. Canada came out high on elitism compared

to tThe United States, Australia and New Zealand, other
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important countries of immigration.

Clark makes the point that "strong attachment to
Britain on the part of those of British origin and to their
former national cultures on the part of those of European
origin were essential if Canada were to remain separate from

88

the United States. "The melting pot with the radical

breakdown of national ties and old forms of sTrafificaTion
would endanger the conservative tradition of Canadian life.”89
This Qould particularly threaten the British who received
ideological support from tradition.

The possibility emerges that it may have been in the
interest of the British charter group fo devide and rule, an
approach common for an elite na+ionali+y_gove}ning other
peoples., Thus, it would be in their interest to emphasize

differences in part to keep new immigrant groups for as long

as possible in the status of new enftrants To The club. The

British themselves very strongly emphasized their culfural
origins, while simuftaneously not thinking tThemselves as in

any way foreign. That was reserved for fellow immigrants who
were, for example, either German or I|talian in origin. The
Canadian born -of several generations emphasize ties with
Britain, unless They happen to be French. The implication

was That they were the %rue Canadians, members of the

original ehar+er_group. The charter group is in principle,

and usually in practice, an elite group to which new immigrants

from other culfures cannot aspire fTo belong.
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Porter points out tThat the mosaic structure or multi-
culturalism leads to the concept of ;egregaTion in social
structure. l”The mosaic idea is an important aspect and
supporT of The social control exercised by the charter group.”90
I+ has taken a long time for members of immigrant groups nof
of the charter group to rise hjgh in positions of government.
Not until Mr. Diefenbaker's administration was the first
Treaty Indian appointed to The Senate, the firéf person of
Ukranian origin appointed to The Cabinet and the first of
lia]ian origin mgdeAa parliamentary secretary. V”Specu—
latively it might be said that The idea of an ethnic mosaic

as opposed To a melTing.ppT impedes the process of social
91

mobility." Continued ethnic pluralism is incompatable with
structural assimilation. Thereis, in Canada, a strong
association between ethnic affiliation and social class and

this may have to break down before an equalitarian democratic
society can réally be created in The image Tthat is common to
most Canadians that of a socie%y without distinctions.

In particular, "Ethnic differences have been
important in building up the bottom layer of the sfraTifica—
tion system, in both agricultural and industrial settings.
"Depending on the immigration period, some groups have assumed
a defin}fe entrance sTaTus.”92~ This is particularly true of
The ITaliéns. "Where cultural groups tend to be occupation-
ally specific with successive_gehéraTioné taking on the same

occupations as earlier generations, we can say that ethnic



9t.

affiliation i; at least a correlative factor in the assign-
ment of occupational roles and, Thus, in social class.”gj
Yet, one of the most persistent images Canadians have of
their society is that of one with no classes. Generally it
is believed That all are equal in poséessions and in The
amounts that they can earn and the opporTuniTiés that They
have for their children to get on in the world. Porter
mentions that the Canadian image insists that there is a
common equalitarian anti-aristocratic value pattern both in
Canada and in the United States. '"Canada, it is thought,
shares not only a continent with The United Stafes but also
a democratic ideology which rejects Tpe historical class and
power structures of Europe.”94 This, in part, can be
explained by the mass media and popular culfure which, in
truth, Canada does share with the United States. However,it
does not seem to conform with Caﬁédian Traditions and social
sTructure.

As in The United States, the ideology which insists
that There are no barriers to opportunity sT;Tes That social
success is merely a measure of peréonal ambition. It is
stated that education is free and that even at the university
level it is available to all, only requiring some work and
thrift. It is widely felt that universify graduates have
worked Theﬁr way Through college and that anyone can do the

same.
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CANADIAN IDENTITY

Canada s a country which is insecure in its national
identity "a country of a mosaic of ethnic groups and dis-
ruptive divisions between French and English Canadians.g5
Canada has been called a demographic railway station.
Immigrants coming to Canada often pass into the United States.
All this has implications for Canadian social solidarity.
Durkheim96 argued Tthat some kind of collective consciousness
kepT'a sense of solidarity and identity alive in a society.
The collective conscience he argued, was embodied in the
values of tThe societfy and in iTs collective sentiments. I'n
tTurn, This was effected by population density and mobifity.
PorTer97 points out that Reissman puts forward a similar idea
in linking national character to The process of population
growth. Canada's development has been marked by periods of

population stagnation and rapid growth, but refative to its

physical size Canada's population has remained small. Most

significant is that Canada's small population is over-
shadowed by the giant of the United States and all its
success and prominence. This has Taken away some of the most

promising of Canada's people.

Canada has had a brief hisftory and the traditions
and loyalties of. Canadians are ill-defined. This lack of
clarity dées not help encourage cohesion or fFhe resistance

to the pull of tThe United States. Porter comments that

"the ebb and flow of migrations make a kind of flotsam of
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tThose collective sentiments which should accumutatively

d
”98‘”’\”Canad ian

produce a consensus about what Canada Is.
history has no meaning for the ElUropean immigranT.f)The same
is not nearly so true of the immigrant fo the United States

in reference to American history and fraditions.

THE MONOPOLIZATION OF THE VALUES BY MEMBERS OF THE RECEIVING

SOCIETY

One of EisensTadT's99 independent variables is tThe
socio-culfural features of The receiving society in
distinction to that of'an incoming immigrant group. An
important factor here is the '""degree of monopolization of the

values by the old inhabiTanTs.”lOO

|¥f the original charter
group maintains the charter and the social structure with

its peculiar normative organization in the face of an influx
of immigrants with different patterns and -has power to do so,

convergence is not likely to be complete. Malanowski defines

the charter as '"the tfraditionally established values, programs,

and principles of organized behaviour.”loI The charter group |
will demand that fthe incoming group only be accepted on its
own terms by adopting its values and goals. However, in

practice the very cqnsTiTuTion of such charters is thatT they
protect the advqnfages for the charter group and Thus they
entail the barring of people who were not concerned in the
original formutation of Tthe charter even if they have

absorbed those values and behaviours. Full admittance will
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be a gracious favouir or tThe result of the superior power of

a particular individual or group outside the charter. Members
of immigrant groups may find slféhf consolation in The fact
that the working class of the receiving society is not

included in the charter either. A similar culfure fto that of

the charter group will, however, greatly aid assimilation.
It is then less likely that the unfavourable stereotypes will
be formed which will give a whole group low social standing
impeding social mobility.

Social mobility is essential for significant numbers

of an ethnic immigrant group before they becomé fully
assimilated. Otherwise if they arrived at the bottom and
stay There, they will always be associated with unfavourable
characteristics as a group in societies which put high value

on achievement and mobility.

ACHIEVEMENT AND VALUE PATTERNS

Some groups are more oriented To ééhievemenf Than
others. In them,the desire for social mobility is a primary
value over other things. Others while not uninterested in
achievement put it lower in Their scales of values, often
emphasizing The importance of being accepted and [iked by
”yourvown people." Rosenl02 has shown that achievement
moTivaTioBAis more characteristic of Jewish and Greek

.immigrants than of ltalians. The former are more likely to

come from an urban environment where opportunities are
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fostered rather than stifled as often happens in an agrarian
society as is common for many Italians. Thus, the ltalians
who are low on achievement motivation will have more problems

in fitting successfully info a society which'emphasizes

achievement as an important value. Fatalism is often expressed
by people from agrarian societies. Subjects in a study by
Banfield in an Itfalian village using Thematic Apperception

Tests showed, in responses, that success came not as a resulft
of thrift or enterprise but as a gift of fortune. A woman
when asked how success occurred and why some people are rich
and o%hers poor said, "Who knows about Thiﬁgs which have to

do with The creation of the world.”l03

Other respondents in
Banfield's study, however, implied that wealth and success
was a resulT of ancestors who had cheated and stolen to
achieve their position.

InVThe culture of the ftalian immigrant group and
also in the working ciasé of the receiving society, it is
important what a man is in a generalbrela+fonal sense rather
than what kind of job he holds. North Americans tend to
ﬂThink that a man is what he does. However, members of many
cultures of a traditionalistic pattern which is particular-
istically diffuse need not do anything in particular in Their
[ife and may still enjoy the respect of their neighbours.

They will in fact demand that respect. The cultfural hero in

tThis pattern is someone who is manly and engages in heroic

exploits rather than that of the figure such as the scientistT
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who represents the power of man over nature. The latter is
the common valued image of man in the North American
universalistic specific culture panern..

North Americans tend to be oprmis+ic, feeling that
man is basically good and that he can triumph over nature
and shape his ends himself. They feel, accordingly, that
activities are important, That one's goodnéss is measured by
one's achievement and that the future will be superior to
the present and, therefore, more important. " As a resulf of
tThe importance of Iindividual achievemenT,'The American sees
himseif as an individual first and foremosf and” does not
wish To become encumbered and tied down with a large number
of Kinship responsibilities which might limit his future
achievemenTs.IO4 "All cultures have their categorical values,
their musts and must nots, violations of which are attended
by severe éancTions but there is also The important variable
area of preferential vatues. Achievement is a preferential
value (Though a sTronglone) in American culture. Those who

achieve are rewarded materially and in terms of presﬁge.”lo5

FAMILY AND CULTURAL VALUES

It is plain that it is essential to study the social
and cultural backgrounds of the ethnic groups ‘involved in
assimilaf{on and normative gonvefgence. The family is one
of the central points in undersfénding culture and social-

ization. This is particularly true of ethnic groups from
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agrarian backgrounds where the family assumes much greater
importance than in an industrialized society. The family
and its expression of cultural forces and environmental
pressures’ is central To any study of the assimilation of
immigrant groups. It is the family that berpeTuaTes iTs
culture or responds to The changes in the new environment
wiTtTh modifications in its cultural and social organization.
We will now study in some detail The traditional family
organization of Italians, particularly that which obtains in
southern ltaly. This will,'iT is hoped, form a basis for
understanding the problems of changing to Cana&ﬁan family
patterns. It will also trace how the fahily affects socio-
cultural |ife and outlook.

[+ is in the family that individuals gain the common
values and orientations which we spoke of earlier. In tThe
close relationships of the family the individual first
develops understanding of social realifty and the meaning of
the symbol systems of, which language is a part. The family
is an important source of man's understanding of his
relationship to the world and to others. '"We assume here
that a sociological definition of ethnicity like a socio-
logical definition of social status should stress the element
of kinship. Thus, we can say that the ethnicity of a group
refers To-descenT from ancestors who shared a common culture
based on national origin, language, religion or race, or a

combination of these. Ethnicity will be considered here as
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an ascribed atfribute jike sex or age defining status and
role in certain siTuaTions.”'O6 |

Ci, Some of The immjgranf_groups in Canada, namely the
Poles, Ukranians, Hungarians and l|talians, have roots in
agrarian culture and social organization which is primarily
reflected in Tthe family structure. The family traditionally,
in many instances even in the Canadian setfting, is STI||'
closely knitT and patriarchal. The families are adult centered
rather than child centered. This is also true in general of
the German family but less so, particularly, in fThe éerman
urban family. |1+ is our belief that a family organization
which tends to be Traditfionalistic and agrarian in its roots
experiences particular difficulTies in assimilation in a
modern industrial society. In Canadian society The family
is perceived in a quite different lightT; relationships between
its members are more democratic. Co-operation rather Than
strict role definition is eviaenf. Indeed the roles of the
members are not sirictly defined. Some assert That The
modern family of high}y industrialized nations and Their
urban centres is child Een+ereq;>

In a modern society there are many relationships out-

side the family which offen conflict with its interests and
claimé. ldentification with The family is less stTrong
preciselyEbecause it is only one among many influences. This

is in no way to say that family life in modern industrial

societies is insignificant. But i1t remains significant only
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in a wider system of concerns to whiqh, in some ways, iT has
to adapt or shut ifself off from the mainstream of social
[ife. For many agrarian families the wider social life had
no significance; it was jusT not available in many cases.
The social organizations which concern people from agrarian
backgrounds were small and were modelled on the family
structure and forms of relationships. Wider idenTificaTidn
only occurred with people whb were in a similar social and
economic position; on this basi§ a 'we! feeling was formed
resting on feilowship in a simitar life situation. Such a
basis of cohesion is not uncommon in any socie%&, but this
'wei feeling is particularly strong in peasantT societies.

I+ is primarily an emotion rather than an organization as in
The structure of identification in the middie class through
societies and clubs which lie outside the family.

Oscar Lewis insists that much of what we have
described is common to what'he calls a culture of poverty.
Such cultures are common to members of The lower class or
lower-lower class in any societfy. Lewis claims That the
culture of poverty cuts across rural, urban and even national
boundaries, "that family structure, the nature of kinship Ties
and the quality of husband and wife and parent/child refations,
values sustems and sense of communiTy,”|O7 is the same.

Banfield's study of the southern I[ftalian town of
Montenegro reveals a culture in which villages are unable to

act together for their common good or indeed for any end
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transcending the immediate material interest of the nuclear
family. He distinguishes the capacity for organization as a
crucial variable in modern industrial society. "We are apt

to take it for granted that economic and political associa-
tions will quickly arise wherever technical conditions and
natural resources permit. |f The state of technical arts is

such that large gains are possible by concerting the activity

of many people capital and organizing skill will appear from
somewhere and organizations will spring up and grow."IO8
Banfield disputes this comfortable assumption. He insists

that this capacity for organization only exists”in varying
degrees in different cultures. In many cultures fthere must
be a change in eThos to make corporate organization possible
and efficient. "Most people in the world live and die with-
out ever achieving membership in a community larger than the
family or the tribe; lack of such association is a very
important limiting factor in the way of economic development

in most of the w0r|d."|09

"The most democratic country on
the face of the earth is that in which men in our time have
carried to the highest perfection the art of pursuing in

common the object of their common desires and have applied

This new science to the greatesT number of purposes."IIO
The term amoral familism is applied by Banfield to

soc}eTEes-wiTh a low degree of public spiritedness and

involvement. Some societies even lack a degFee of enlight-

" ened self-interest. He contrasts The public spirit

McMASTER UNIVERSITY LIBRARY,
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in a Utah ftown with the lack of such in an Italian town he
studied in terms of the participation in voiuntary organiza-
tions in each. [talian officials in the region's adminis-
trative centre are disTan%, and would regard villagers'
suggestions as to how things should be done as intrusidéns
intfo the administration's business, or would if they were
made in the first place. In this context the attitudes of
many Italians to the school, institutions of the community
and to welfare can be seen. In Hamilton they have clubs but
these are purely social for .the most part, they do not get
things done or changedib But indeed that they have éuch
clubs is a contrast +To the southern Italian town Banfield
discusses. For many Italians in Canada their new country

is the first experience of any bonds which are above the
level of the family. T is in this sense, for some, a
movement towards the Canadian pattern.

I point about the culture of

Returning to Lewis?
poverty, the point mu;T be made- That in modern urban
societies The~very poor are few in number compared with
agrarian societies. Even among the urban poor, much of The
ethic of achievement and upward mobility is-apparent when
one uses poor agrarign communities as a unit of comparison’
In the case of Canadian lower class poor in Hamilton there
are some distinct similarities in social structure and out-

look to that of ltalians from peasant backgrounds. But it

is not so to the extent that Lewis would assert. Family
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structure is in many respects different even though there is
a greater tendency to male dominance in the lower class than

in Canadian society as a whole.

A WORD OF CAUTION

A word of caution, however, must be added; we have to
be very careful with generalizations in regard fto a given
counTFy and culture. In the case of ltalians it can be
argued that There are dominant themes in their culture but
the effects of these may vary, most importantly between the
agrarian southern and industrial and industrializing north of
the country. Generalizations about an agrarian sociefy do
not apply fo all of Italy or fo all |talians. Moreover, even
when the majority of immigrants may come from southern ltaly
or peasant stock The significant minorities from urban areas,
skilied workers, and middle class must not be left out of
the equation.

Our approach in this paper will often be to make
~generalizations abou+ national groups and culfures holding
certain dominant features constant, isolaTing’fhém from The
outside world. But after This procedure has performed its

function in giving clear analysis of certain salient poinfs,

we will descend into the complicated worid of social reality
where we will attempt to apply the preceding analysis to the
multiplicity of social variations and contradictions. It is

hoped that then we will be able Yo demonstrate the relevance
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of the preceding analysis in The context of these variations.

Finally, we hope To account for and explain the variation.
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CHAPTER 2.

THE ITALIAN FAMILY

The Italian has significant difficulty assimilating

in the U.S.A., Canada, and Australia, and thus has been the

subjectT of a number of 'studies. This difficulty is most
apparent in The case of southern lIltalians. Insofar as The
difficulty of adjustment fTo American life is concerned, the

southern Ifalian contadino, or peasant class, who contributes
The‘gréaTesT share of immigrants has the greatest problem.
The peasant from southern [taly, has jQéT focal and
particularty family loyalities; The idea of "ltaly", a
country whose economic and social norms are ThaT‘of a modern
society, is not an object of his identificatjon. With a
cultural background that deviates sharply from the norms
applicable to Italy as a whole, The southern ltalian peasant
was neither adjusted to his own country nor, therefore,
| ikely to be equipped for adjustment in a foreign land. The
family was the central focus of social relations in a society

where wider IdyaiTies were poorly developed.

in Iittle l+alies in Canada, AﬁsTralia, and the
U.S.A., the old world milieu was recreated. It was inescapable
That the family became the central instTitution around which
all commuﬁiTy fife was built. The retention of this cultural

"base is the essential source of the Italians retarded adjust-

ment. For I|falians, more than for other ethnic groups,

M’“’*‘P‘\
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‘assimilation to Canadian society involves modification and
-reorganization in their family structure. These are changes
which do not come quickly or easily.
The ftraditional structure of the Iltalian family is
of a closely knit organization dominated by the father.
This is common to alt'patTS of ftaly. The father is regarded
as +h§ source of(gu+ﬁb;};; even Though the mother may often '
be The actual agent of authority. In tThis structure, the
father's authority over The child is TradiTionalfy regarded
as absolute until he or she marries, but even afterwards iT
may be maintained to a high degree. The familf is a closely
bound economic unit, particularly in southern Iftaly where a
‘peasant economy predominates. "Most children are required to
Turn over Their wages To the parent and in return children
expect not only an allowance and a!I‘The comforts of home
but mainTenénce when out of a job. ln_mosT cases, extreme
parental domination and supervision are regarded by both
parents and child as practical and for the child's good.”|
I% is essential however to distinguish between The
Ifalian family of the north and south and between the middle
and lower class. The lower class families of southern Iltaly,
which provide a substantial proportion of ltalian immigration
to Canada, are still cast in the ftraditional patftern. In the
North, ana especially in the middle class, there is more

,change and flexibility. The family in all areas is still

strong and the relationships between the members are similar
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in kind, if not in degree, to the traditional pattern.

THE ITALIAN FAMILY [N HAMILTON

The ltalian family in Hamilton is, in many ways,
very similar to the l|talian families studied by Gans2 in
"Boston's West End." It is not generally an economic unit
as it often is in southern Italy; however, it does retain
many significant aspects of the extended family. Married
daughters often retain strong links with their mothers,
relations are taken inh, and those who live in the area
maintain conTacT,3 This was indicated in our &arlier dis-
cussion on kinship involvement.

THe facts of Italian assimilation must refer to their
cultural background and in significant measure this is
represented by the family. The culture resides in the family
~group, The lItalian milieu, springing from the family, pro-
duces a specific influence on habits, attitudes, and
behaviour of Canadian born Italian children. This influence
is in evidence when the child approaches other groups, or
when he comes into conTacT_wiTh The broad milieu of Canada,
defined in its peoples, way.of I'ife, and institutions. The
ITafio—Canadian family {eaveé a strong imprint on the child's
social orienftation. It aISO'p%ovides him with a definite set
of éogia[_and moral values that will, to a great extent,
~govern the.child's future life.

Usually the ltalian family in Hamilton, and in lItaly
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-is as Child describes The,TypiéaI Italian family is "a
;sTroneg cohesive group of individuals who recognize tight
bonds of mutual responsibility among the members.”4 Any

. strain such a tight organization is likely to céuse is
lprevenfed from expression by very severe taboos on the
expression of anger and hostility except in permitted
situations, such as when parents need to punish Their
chiltdren. However, such punishment may often be accompanied
by tears on the parents! part; love still remains predominant
even in The enaciment of sTfong punishmenJr.5 The family
plafn[y offers its members a great deal of social satis-
faction. This was immediately appérenf in many of my inter-
views, and those of my assistant, with Italians in Hami | ton.
This was so even among members of The second generation. As
we will show iater, The rewards of The traditional family
cause many ambivalent feelings among Canadian-born Italians
"moving foward assimilation.

y The aspirations of many ltalians' parents in the
areas of great ltalian population in Hamilton are often
fimited. They are more'cogcerned with the fear of downward
mobility Than with tThe hopf of upward mobiliTy.6§iThey want
their sons to be good workers who bring home a regular wage,
and their daughters to be successful in tThe home and
evénTualIQ.good wives and moThers:z Their outlook is generally
that of Kahls7 common man, their ;;ns are frequently common

man boys', and a credit to their parents. '"WesTenders do



recognize that education is needed To obtain employment and

urge the children to get as much schooling as required for a

secure skilled blue collar or white collar job. On the ofher
hand, parents are suspicious that education will estrange the
children from them or from the peer sociefy as well.”8

y The ltalian family in Hamilton is centered on adults.
Children are expected To please adults. At an early agé, in
many cases at seven or eight, children are expected to act
like little adults in The home, particularly the girls who
assist the mother in all her household fasks. Ilf_often
happens that the home and its requirements are more important
than the school. In such situa®tions of conflict, the home
usually takes precedence. This offten leads tTo harrassment
from fteachers and school officials particularly in The case
of truancy or absenteeism, as iT is perhaps more accurately
defined in This case. The frequent attitude on the part of
parents is That these are my children and | will do what |
want with tThem and what | see as besT for Them. Parents may
fear education which might ftake their children beyond success
in terms of Their worla, beyond manual jobs, and lead to
their alienation from their parenTs.%

N

Another reason for Tthe immigrant's aversion 7o
prolonged school education is The fear of family dissolution
and disorganization which would follow school attendance.

School it is felt will lead to the absorption by children of

modern ideas, incompatible with The desire To preserve the
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 good old family traditions. Such attitudes inevitably find
Tﬁemselves in conflict with those of the Canadian school.
School education in Canada, has for some |talians not only
.no appeal to them but may be viewed as an institution

demoralizing youth and disorganizing their fraditional

patterns of family life. I+ is also viewed as disrupting
economic |ife, in ftaking away children who were formerly
economic assets in lfaly., "In our family (in Italy) every

member of the family worked for .the family. Even the
children did their share."  "We really worked. There was
no playing." In Canada it is all play and | see young men
who should be contributing to their families, still going to
school and playing ball fn the streets -- And the shameful
thing is tThey expect their parents to support them. +

The Canadian system takes away children as an
economic asse1‘.° There are sometimes bitter reactions from

fathers on Thé subject of theeconomic uselessness of Their

sons:
"l was disgusted with the situation. Joe was of no
use to me. And | did not want him to go to school. The

only consolation | had was that he could not be keptT in
" school after 16." |

“JQe liked the idea of being supported by me, if at
times he éarned some money, he spent it on himself and never
'

contributed to the burden.!

Teachers and principals remark that the complaint that
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school is a waste, particularly for older children, is often
made by parents. As one principal said, "lIn almost every
interview that we Eave had with ltalian parents when they
are called in to discuss either fthe school work, school
attendance, or the behaviour of their children, there is a
recurring theme which crops up: that the father when he was
nine, ten, or eleven years old was practically doing a man's
work and assuming adult responsibility." The parent, in
interviews, often expressed ambivalent feelings about ftThe
school and then came down to their real concern. Women often
proceed their comments with the comment that if is nice to
have a learned man in our family, but he should be helping
his father, too. |

1+ is felt that the school does not support the
Values of family ije and T+s~requiremenfs; it is, in fact,
viewed as working against the famiiy. School mores and
attendance requiremenfs-were often fegarded as "La legge e

falta contra la famiglia."™ The law is made against the family."

The school took our children" is an often repeated phrase.
It is not merely an economic matter, for the family lives
well in Canada compared to the lower class in Italy, even

without its sons in their early teens working. The impor+an+
pofnT is tThat the old economic functions were such an
intfegral part of the whole family organization ,its rules and
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'Most |talian families, however, do not return home because
of their fears about what Canada is doing to their family
structure. They are aWare of the economic benefits and pay
the price of it grudgingly. ¥

In staying in Canada, thereby open to the forces of
':change, the ltalian family, nonetheless, puts up a hard
fight.! Despite their complaints that Canada and its
economic and social influences has turned their world upside
down, and estranged their children, real evidence that this
is the case is difficult to find. The Italians give up to
the letter of the law and new order in fact, bdt not in
spirit. He frequently merely accommodates but does not
undergo change in the sense of assimilation. All his
attitudes Towar&s education in Canadé are nurtured by The
very same familial mores which_govérned his educational
concepts in ITaIy?

The Italian peaéanfs' view of school and education
is that it should make The cHiId obedient and give him the
basic three "R's". This is.seen as sufficient., This was
expressed in a teacher's comment, about one of his pupils,
"The father does not approve of'reading in general, saying
that too much reading causes confusion in one's head."
There are plenty of wise men among the relatives of The
family wHo can advise better than any books or newspaper,"”
the father told me. " I+ is thought that the school can never

compete for usefulness with learning a trade or manual skill;
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anything beyond the elements of education in the school is a
waste of time.; One of my respondents, a high school student,
said that his uncle had'JusT offered -him a job, "He bet that
within six months | would know more about sign painting than
the school could teach me in six years."”

' It is thought by some parents that their children just .
play in school. This view is particularly frue of the public
school where There is a freer atmosphere than in separate school,
and where sport and physical education are important.y Parents
and older people in the Italian community are continually
~grumbling that all the children want to do is ﬁ]ay ball, They
never think of working; by this they do not mean school work,
but earning money or helping in the home. ""Nick no wants
work, He is a man, fourteen and wanta play ball all day. The

father work hard. Have heart trouble. Nick ought to help.

His father work hard when he was only eleven years old." A
ball game .is felt to be incongruous with the duties and
responsibilities of a young man of fourteen or for a girl of
The same age. In the éyes of some it is almost criminal

that adolescents are kept in school, it is felt to reflect on
a boy's manhood, and to takea girl.away from her 'proper'
functions.

t As a consequence of lapguage difficulties. italian

children are kept back in lower grades and this only aggra-

B T TP FUpiy [y am N i "
tes the whole problem. One child, Leo, was reported to be

va

very obnoxious in his class, refusing to obey the teacher,
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and being openly hostile and rebellious. His mother, who
came to the school to speak about him, said, "I am against
Leo being tortured. The teachers have no sympathy for him;

They don't realize that it is hard for Leo fto sit in a class

witTh babies around hfm -~ Leo is coming of age, he is almosT
fifteen, The teachers should know that. If_ it pleases tThe
school, | shall tell my husband fto beat Leo up. | think he

is'a very dutiful son, very considerate to us."

t Truancy is usqally high among ltalian children.* One
Teacher said ”The average ltal.ian parent knows perfectly well
about the boy's Truancy and is extremely indifferent to
whether he goes to school or not." yThe parent will often send
notfes excusing the child's absence, principally because tThe
child is wanted to help in the home and to help his father.
The possibility of justifying absence from school by taking
recourse to the parenTaﬂ Tradition is probably the main
soufce of italian tfruancy.,

This reaction in respect of girls is even sfronger.
To send girls to school right into their teens seemed absurd .
to parents. The separation of The girl from her customary
functions within The home was, from the |talian peasants
point of view, disasterous economically. i+ broke down tThe
old family equilibrium into which the adolescent girl fitted,
both usefully and well,. Often this occurred in a context
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from school fTo mind The house, particularly if their mothers
are at work. One teacher reported that "the girl had not
reported to school This Term because she was being kept at
home to keep house.'" iThe separate school gets |ittle respite
or exbepfion from Thé problems we have discussed. I+ must be
kept in mind that the separate school is a Canadian institu-
Tion[ and that from fthe ITélian point of view, IT is merely
a concession of the Catholic¢ Church to Canadian patterns. [T
is a sort of accommodaTioH which is remote from the customary
affiliations of the ltalian peasant with his church. A
consequence of this kind of view is a lack of a sense of
~guilt among ltalian school children and their parents when-
ever tThey deviate from behavioral norms established for, and
expected of, The Canadian school child. This attitude and
otThers we have discussed along with it constitute one of the
crucial problems in deafing wiTh ITalian school children.4:
For parents, the school personnel represents a high
social class of powerful authorifties. Parents often have
- many fears about visiting the school; invitations to visift
the school may be a source of embarrassment or discomfort to
parents. They either expect that the teacher is going to
complain abouf their child, or think they haven't The right
clothes for the occasion, or are ashamed of their poor English.
Under pressure some parents say jhey will come to The school
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That the parents are uninfterested in their children.



Parents from a lower class background generally, and
from immigrant background of the lower class in particular,
often regaﬁd the schod!l as a completely foreign world in
which They have no place. Certainly many Teacﬁers, il
adapfed in interaction with lower cliass people, foster this
impression. Teachers often know lifttle of home conditions
of many of Their new Canadian charges and what they do know
is often The bizarre and strange; They know liTTle of the
real quality of family life. Even what tThey sée on home
visits or through discussion at school with parents is a
matter of externals which They fit into a highly colored
framework of shocking stories and garbled rumors.

Teachers have been known to enter homes and then
proceed to tell parents how they should manage'The affairs
of their family. This can only insult a parent who may
immediately react and turn the Canadian out of the house.
Often the teacher pauses on the door step after the door has
been slammed trying to puzzle out why tThese strange people
have no concern for Their families. The poinT is that tThey
have a greatf concern, hence the angry reaction.

It is unfortunate, but feachers commonly find it
difficult To interact with other people in a manner other
than that of a pedagogue. The role and its demands influences
percepfién and interaction a great deal. They consider them-

selves to be experts in the area of children generally, and

in a child's education, in particular. in many obvious ways
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this is True but it does not give them a right fo ride
rough shod over otfthers who also have a stake and expertise
in this area. My experience is that teachers find it very
difficult not to be patronizing fo parents anq children.'

What has been said would. suggest that the cultural

pattern of lTalian families is anti-school. Th?s is nol tThe
case. The school and tThe teachers in Italy are revered and
looked up to (not thatl This is necessarily the way things
should bel). The word of the teacher on matters concerning

the school performance of a child are often held as very
important by parents. However, the school has ‘its business
To do and the family its business; The two do not tradition-
ally interfere wiTh each oTherr The parent does not expectT
the school To.Tell him how to run his family, simflarly, he
does notT expect that the school will want him to participate
in The functioning of The school or to come to the school

unless there is something really seriously amiss with his

children, such as gross indiscipline. If a child is not
fearning it is because he is not being taught well or because
the discipline is not strong enough. Frequently teachers are

afraid to send notes to the parents asking them to come to
the school to talk about The child's progress or To express
displeasure at indiscipline, because The parents reaction

is often That the child has done something gravely wrong and

.
must be severely punished to prevent him becoming "bad," and

disgracing his family. The concept of "Bad" behaviour is



very strong. Fears that one's child will become bad, or will
mix with "bad" company are often expressed. The fear is of
eventual trouble with the police. The besT solution To such

dangers is a strapping and other form of physical punishment
done for the good of the child.
"{ beat the hell out of him. | had to do it for his

own good, he was going around with 'bad' Kkids."
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CHAPTER 3

HAMILTON - THE CITY

Hamilton has claimed The Title of The ambitious city;
iTs development and growth since it became a city in 1846
belies tThe name. I+ stands in a strategic position on Lake
Ontario which has aided its great industrial growth, which
in furn has atftracted a quickly expanding population. |1 is
a population swelled by immigrants from overseas, who were
and are attracted by'The jogs.ifs industry can provide. This
is particularly true of steel, the city's mosT:imporTanT
industry which attracts large numbers of newly arrived
immigrants. A look at the company role of one of The big
steel companies confirms this. The names are largely
[falian, German, and Russian (Ukrainian), with I+talian names
gaining ground. On the labour gangs of the steelworks where
many of the new workers are placed, The names are principally
lfalian.

Hamilfon's past is clearly marked by successive
waves of immigration, beginning-wiTh The Loyalists affter tThe
American Revolution. Overseas immigrants, mosTly English,
Irish, and Scotch followed in the early nineteenth century.
The English became Hamilton's largest single national group
‘and the Anglican church is still the city's largest

"Protestant denomination. The great waves of European
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immigration, Germans, lItalians, Poles, and the Ukrainians
did not hit Hamilton in large.numbers until after 1850.
Hamilton's Germania Club, one of Hamilton's older
institutions predates the founding of the German National
STaTel.

Most of the newcomers suUpplied unskilled manpower for
the city's constantly expanding industry. After the First
World War, British, Irish, and Europeans kept coming even
during the depression years. Affer the Second World War,

came the displaced persons, mostly from eastern Europe, made

refugees by the Germans and Then by tThe communist states.

THE DISTRIBUTION OF IMMIGRANT POPULATION IN HAMILTON:

ETHNIC ORIGIN

The largest ethnic group in The Hamilfon metropolitan
area, is that from The British Isles, numbering 245,504 out
of 395,560 in the 1961 census. This is followed by ltalians
and Germans with 25,560 (6 1/2%), and 21,594 (5 1/2%) of the
total respectively. Other important ethnic groups are the
Dutch, Polish, and Ukrainians. However, it must be made
clear That this in no, significant way bears.on the numbers of
New Canadians. Of the total population in the metropolitan
area, |10, 511 out of the total of 395,560 were born outside
Canada; 6},585 immigrated To Canada in the years 1946-1961;
5,919 according to the 1961 census spoke neither English nor

French.2



The figures of-eThnic_group distribution give a good
idea of the framework and composition of the city New
Canadians are moving into. This is a composition which
weighs heavily in favor of the English Canadian with his
traditions and social expectations. Hamilton is a city of
the founding English charter group of Canada's past. This
pastT influeﬁces to an important extent, what The growing
numbers of other ethnic groups will face in the process of

assimilation.

ETHN{IC GROUPS AND CENSUS TRACTS IN HAMILTON

On the basis of iTs census tracts Hamilton can be
described and analyzed to give an understanding of itTs
variations in wealth and education, factors which are closely
linked to ethnicity, which is also revealed by the census

statistics.

PREDOMINENTLY ENGLISH TRACTS

Genrally The'richer.more highly educated population
is located on the moun%ain area in The southern part of the
city (see table), tracts 60,59, 56, 40, 47, 41, and 61, and
in the Westdale (west) area in ftracis | and 2. These are
generally high in populations of English ethnic o}jgin

generally in the 65% range according fo census data.
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NON ENGLISH ETHNIC TRACTS

Those tracts with populations described as non-
English are located in the north central area of Hamilton.
The area with one exception is all north of Cannon and York
streets and west of Ottawa street (see city map). I+ {s an
area of industry and old and generally run-down housing.
Some of it comprises the North End area which is currently
being re-developed. The Iargesf companies in Hamilfon have
Their factories in this area, which in some cases adds To-
the run-down appearance. |t is here Thaf the ftwo huge steel
plants, Stelco and Dofasco, are situated. TheSe two to-
~gether wifh Infernational Harvester, Hoover, and Proctor and

Gamble provide the main employment in the area. The steel

works particularly provide heavy industry calling for large
amounts of manual fabour, skilled, semi-skilled, and un-
skilled. ‘

The tracts with the highest non-English population
are tracts 6, 15, 16, 23, 28, and 29. Tracts 28 and 29 have
a 75% noh—Eninsh population. These lie north and south of
the C.N.R. fracks in the area contained by Oftawa and
Sherman streets. In Fract 239-67% of the population is non-
English with the Italian group predominating as is the case
in 28 and 29. Tracts 15, 16, and in the run-down portion of
Thé down%own commercial area there is a high density of

Italians extending into tract 6 in the York Street area. In

sum it may be said that The non-English area of Hamilton, as



determined by Chandler,3 is predominately Italian in terms
of coﬁcenfrafion with some smaller Polish concentrations in
the eastern areas (tracts 28 and 29). Chandler argues that
if the ltalian groups were removed from the analysis of This
nérTh central area of the city this area would be indistin-
guishable from the rest of the city in terms of ethnicity.
"In short the area is an Italian area rather than a non-
English area."” |

We haQe reproduced one of Chéndler's tables to
demonstrate this effecf,4 but i+'only appears really

significant in tract 6. Nonetheless Chandler concludes that

it is legitimate to discuss these tracts as Italian.

¥
IS

OCCUPATION AND INCOME IN NON-ENGLISH CENSUS TRACTS

Chand[er did a very interesting analysis of
occupation and income for the nthEninsh ethnic TracTs.7
This shows that ltalians are grouped heavify in areas of
low income and manual occupations. . Germans, however, Tended
To.live in areas witTh Engligh Canadians.

Chandler TndicéTes in the énalysié of the data in
his study, that the extraction of- Italians from the popula-
tion of these non-English tracts does reduce considerably |
the populaTionfdlassified'as non-Eﬁglish, to the extent
~+that it can no fonger be called a non-English area. How-

ever, -he points out that only in tract 6 does the reduction

of 19% subpor? the argument that the tracts would be
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completely indisTinguishablé'from his hypothetical normal
tract which has 33% non~English population of average or
above average occupational status. Germéns and ltalians
are arriving in Hamilton from their native countries in
large numbers. These facts might suggest something about
the education and skills of each group and the rate of
assimilation. These factors are very proEably I-inked
closely.

In general the residentially concenfrated Italians
are bunched into occupationally low positions. In other
words; there is»occupaTionaI and residential sééregafion of
Italians. [T must also be added that in the eight tracts of
high non-English populations previously mentioned, the
Italians had a lower occupational mean than the English in
the same area. A similar though not so extreme pattern is
noted from census material, for areas of Polish and Ukrainian
concentration. These groups and the ltalians share fracts
with English of.lower than average oécupafional status Tracts
but they are occupationally lower than the English in The
tTract. The Ukrainians tend fo be more concentrated in the
area than the Polish and have a lower level of occupation

but apart from This their pa%Terns are very similar.,

KINSHIP INVOLVEMENT

ETHNICITY INVOLVEMENT WITH VOLUNTARY ASSOCIATION

Chandler represents data to show that 50% of
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each ethnic group, French Canadian; I[talian and "other", do
not attend any associations or clubs even once a week, there-
fore they have no affiliations with voluntary groups. In the
below $4,000 income category the ltalian group has the highest
non-affiliation-percentage, with 93.3% which seems o support
some of our earlier points about Italian culture and soéial
organization. The group from the British Isles -has the lowest
non—affiliafed.percenfage at 64%. In the above $4,000
category, the lItalians still have the highest non-affiliation
percentage with 78.6%, a drop of 15%. In this category the
Canadians have the lowest with 49.1%, the British [sles group
63.9%. Thus in both categories the Canadians and British have
the most diversified affiliations with other groups. The
Italians have few such connections. Where group affiliations
do exist for ltalians they are spread mainly befween church

and ethnic associations.
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CHAPTER 1V

The Canadian Educational System

Canadian educatfional development has been influenced
by the systems of other nations to a signifkcanf degree.
The influences of‘American,‘Bri+ish, and German education
are the most prominent. The grade pattern of organization
and subject divisions owes much to American education. The
changes in America in This panern have also strongly
influenced Caﬁada. The German influence mediated by the
Canadian educator Ryersonlis most eVidenf in the words of
one author in; "the still widely existing lock gfep grade
pattern and the carefully detailed subject matter divisions,
together with the lesson learning and reciting methodology
is typical of the German educa%%onal system." |t can be
argued that such a situation does not really assist tThe
assimilation of immigrant school children, even German immi-
grant school children. The first area of influence came from
Britain, particularly Through the medium of teachers which
were and still are recruiTéd directly or indirectly in the
British Isles.

Change has come into the Canadian system mainly from
American example, through the influence of Dewey and other
_ American educators and their Canadian admirers. But much

remains of the old approach. "The old bookwork subjects



continue as staple materials of instruction and classrooms
are built for lecturing and listening. The invarijiably fixed
desks are tTypical of the system. They presdppose passive
pupils busy absorbing what the fteacher has prepared for them.
There.is little chance to learn by doing Because it is
difficult for children at desks to do anything but IisTen.”2

This remains the case, more at the high school level
and in The upper grades of elementary school rather than in
the early grades, where many changes have occurred making for
‘greater flexibility. Canadian schools |ike the average
American school have not adopted progressiveism with a
capital "P", but have filtered cerfafn aspects of it into
The exisTiné structure. The success of such compromises
however is open To debate.

In Ontario a number.of steps have been made to make
educaTTon.more progressive. At the elementary level the
graded system has lost some of the rigidity through modifi-
ga*ion. An important featTure ofHThe Ontario system at
elementary level is the splift o% the schools into public and
separate school systems. The latter is denominational,
usually being Catholic. Both systems are run side by side
with public support. In each city or town there is a public
or separate school administrative board. AT the high school

level Therseparafe school boards in Catholic public high

schools adminisTer'grades nine Through ten.
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THE HAMILTON EDUCATION PUBLIC SYSTEM

The number of public elementary schools in Hamilton

is 76 with an enrollment of 36,000 pupils, providing education

from kindergarten through grade eight. Promotion is based on
the Hamilton unit system rather Than grades which permits each
pupil to proceed continuously at his own rate of achicvement

without repeating or missing a grade.

There are, in addition, 1| seéondary schools with an
enroltment of approximately 16,000 (1966). These provide a
wide range of academic and vocational education coevering
~grades nine through thirteen, under one roof in"the Hamil+ton
"composite'" high schools. Options are offered which permif
graduation at grade ten in occupations with a Certificate of

Training, or at grade twelve with a secondary school diploma.

HAMILTON UNIT PLAN:

The Hamilton Uni+ Plan enables the quicker, more

mature children to be chosen fo cover four years' work in

Three years. Slow learners willlenTer grade one To do the
work of two grades in three years. The Hamilton plan is

based on jhe division of school work intfo fthree units. The
average child completes three a year. The b}ighT child can

complete three units and the first unit of the next grade in
a year. The slow child only completes two units in a year.
This movement when maintained for three years may Thus

separate The bright child from The siow child in units



covered by Two years work-or six units.

The structure has bwilf—ié.guards To protect the
chitd from sirain. The child is assessed for [.0Q. (120 is
The minimum for acceleration) and physical -and mental health.
The parents are also invoLQed in The assessment of advisa-
bility of entrance info the accelerated program, and once
the child is put in it, his progress is maintained through
assisTanée‘from the home. A parallel series of readers are

used in The home, and free reading is encouraged.

THE SEPARATE SCHOOL SYSTEM Py

AT present There are 28 schools, providing education
from kindergarten to grade eight, under the direction of tThe
Hamilton Separate School Board, with three in course of
construction. Also adminisftered by the Separate Board are
grades nine and ten of The city's Catholic High Schools.
There are more +han‘640 teachers in tThe system and 17,344
children (in-eiementary school, 1,284 in grades nine and ten
of the Catholic high schools). )

Many of the newly arrived immigrant children attend
these schools. This becomes significant when it is realized
that the largest group of immigrants arriving in Canada now
are |talians. A sizeable number of The Teachers in the
system are also.immigranfs, particularly from the British

Isles and other parts of the Commonwealth. One of the schools

studied for this paper.was contacted through teachers quite
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recently arrived from Europe.

GENERAL DISCUSSION OF THE ELEMENTARY SCHOOL SYSTEMS IN

HAMILTON

In Hamilton elementary schools there is considerable
variation from school fo school and from classroom fo class-
room. Much of the variation depends upon the outlook and
educational philosophy of the personnel involved. In general
however, the most significant variaTionlis between the public
and separate school systems. The separate schools generally
tend to follow more traditional educational philosophies and
practices. The atmosphere is plainly more strict with less
room for experimentation. In the public system Traditional
and progressive ideas and practice are often mixed.

Schools are very much influenced by tTheir physical
plant. The older schools with {mmovable desks and teachers
platform reflected certain approach fTo education, in which
the teacher was a somewhat fearsome authority and The
children were there to listen and reﬁain imﬁobile in Their
unmovable desks. Education proceéded by drill and rote.
Though generally these days are gone the arrangement of The
classroom which was a part of them remains in many Hamilton
schools and still has an effect on the relationship between
teacher énd student. |

In newer schools and some of the old ones The teachers

planorm is eliminated; students and teachers learn together



‘on the same level. School furniture is movable so group and
commiTtee work is possible, instead of being pressured by

the physical circumstances to lecture the children.4 To an
increasing extent the schools of Hamilton are being filled by

young freshly trained teachers, many with new and striking

ideas. Many are products of fThe teachers college and
university of the area. This is especially True at the
elementary school level. The investigator was particularly

impressed by the work of many of the young teachers observed
during the course of this study. A premium was put on
contact and interaction with the children which® bore fruit
often in the special case of New Canadian children.

Older children often performed very well with the
invaluable combination of experience and fresh ideas, but it
must be admitted that many of them struck the investigator as
inflexible particulariy in relation to The problems of new
Canadians. However, it is ftrue to say that some of the
younger Teachers who gaQe initial impressions of flexibility
and responsiveness to The problems of New Canadians in
discussion later, in observed lessons, proved less success-

ful.

ITALIAN PARENTS AND CHILDREN AND THE SEPARATE AND PUBLIC

SCHOOL SYSTEMS

In Hamilton as in the ltalian area studied by Herbert

Gans in Boston, ltalian parents often preferred The parochical



school which was seen by them to be more concerned with
discipline and good behaviour. ®Gans calls this "person
oriented education, (it) teaches children rules of behaviour
appropriate to the adult and peer group society, and sfresses
discipline.”5

In the separate system the children may often be un-
ruly, particularly in the case of boys but this, while
expected, is never permitted in The presence of.an adult.
The common pattern is that all hell breaks loose when The
teacher is not there to exercise his authority. It is
interesting Tg watch children from The separate school
leaving and going into The sfreets of Hamilton or New York
lettTing off steam after being kept under sirict confrol in
tThe school. In the public system théy often seem to be
wilder inside Than outside the school.

In either system however, a weak Teacher without
authority is quickly ftaken advantage of by ltalian children
in parfticular. They are not infrinsically more vindicative
Than oTher-children, but a situation in @hich an adult di§—
plays obvious uncertainiy and lack of confidence is so
foreign To the concept of the adult world which They get at

home that such a person is no longer an adult. He has failed

fo live up fto what an adult is supposed fto be and thus becomes
fair game. The problem for such teachers Is that they claim

the respect due to an adult without being worthy of such

respect. Children in such a situation become confused over
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role definitions and act-out trying fto discover the limits
they are used To. Itatian children put great importance on
power and its evidence; what people say is of less import-
ance than what they do. "The child's pragmatic outlook
impresses him with the need To obey authority that can |

implement power and to ignore that which cannoT.”6

7
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CHAPTER 5.

THE CHILDREN IN THE HAMILTON SCHOOL SYSTEM

INTRODUCT I ON

IT is necessary To study the nature of the existing
social relations To discover Thé facToré-which affecT The
status and role of individuals in various groups and To
begin To differentiate between factors originating in
personal ity and those created by‘The.group climate of
atmosphere. I+ is the latter which is our main concern.
The former is importanT ohly insofar as we have to firsT
disentangle personal from social factors.

The nature of The controls within a group and the
characteristic values whi;h dominate these controls
de+erminé whether The group atmosphere encourages intolerance
or permissiveness of differences.. We will examine what
factors determine the sTaT&s of individuals in the groups
with which we will be concerned and how these factors are
related to personality, intelligence, sex,.group climate,

social economic status, and, most important, to ethnic back-

ground. If culture varies between one ethnic group and
another, so will +the characteristics essential To achieving
status in them vary. There are marked differences in The

status-giving characteristics even within ethnic groups.

| f persons are desirous of achieving status within a
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_group, they are open to its molding influences. In this
respect, a peer:group among children and adolescents is
particularly pertinent. We are interested to see how such
~groups extend a child's experience beyond the limited and
ethnocentric influences of the family. The response to
human relations situations are shaped by the internaliza-
tion of values, goals, and'behaQioural roles from the
environment in the process of social learﬂing; In Thé
process, tThe experience in the primary group, such as tThe
family, playé a dominant role. They set the direction and
content of social learning including the shapifg of
attitudes Towards'differenCes. We hope to demonsirate how
participation in primary groups ofifhe school effects the
development of social learning in the context of the
pressures and influences from the family.

The effect of the family on the assim{jafion of The
Italian child in the Canadian school system will be studied.
The process of movement away from the family and its values
and the consequences of this movement wifl be detailed. -
Conclusions will be made as +o;how, and in what ways, This
movement may occur, and what significance for assimilation

in balance it may have at the end of the child's school career.

CONFLICT-BETWEEN SCHOOL 'AND HOME

The fact of having been born in Canada or coming o

it at an early age, makes it difficult for the child to adopt
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the adaptation of his parents and to retreat completely into
the |falian community as some do when Threatened. Their
indoctrination at school with tHe inferiority of the parcental
culture, their lesser loyality to the old Italian customs and
traditions, their greater contact wi%h things Canadian, all
make it more difficult for them to repeat their parents'
adaptation.

At school, at play, on The street, in the films, or
through reading newspapers, comics, and magaz{nes, The
immigrant child is forced to wiTtness and experience a way of
life which is different from that of Their parénTs.
Oscilating between the parental demands for loyalty to the
old world traditions and his own desirelTo enter more fully
intfo the associations and practices of the larger Canadian
community, the child of ltalian parents and, particularly,
tThe elementary school child is without doubt adversely
affected in his culfural orientation, in his social develop-
ment and, therefore, .in his personality. <bne of The out-
sTanding traits of the Italian-Canadian child is the feeling
of iﬁferiorify which he often experiences in his dealings
and contacts which the Canadian world have caused. The

school may not be the source of The inception of tThese

feelings, but it does sTimulate their growth. "I remember
my embarrassment at the need to admit that | was Italian.
All non-ltalian boys appeared fto me as superior creatures.

And, though | was born here and speak fluent English, | was
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~greatly thrilled when a non-l+alian boy would in?iTe me To
play."

The conflict in which the {(talian child finds himself
demands an adjustment, an accommodation which, because of fThe
subordinate social position of the school child within The

parental home, must be essentially a vicarious process;

that is, to live in a make~believe world. Sensing the low
prestige identification with his group, the Italian child
will suppress all overt manifestations of his identification

with the ltalian community, the cultural background of his
parents and friends of Italian origin. He professes not to
understand Italian although he speaks it at home. In his
play groups he conceals all the disciplinary patterns of his
home. He may conceal his name, his home address, and almost
anything THaf may be associated with his Ilftalian origin. In
one particular case, a child practised "avoiding taking
ltalian sandwiches to gchool, Throwing them away because he
couldn't tell his parents." The inability of fthe parents to
keep the child within the ftraditions of the home may lead fo
a decline of parental control.

In general, however, The rebellious attitudes of the
children do not seem }o be observable. The inclusive nature
of the family permits litTle opportunity for actual conflicts
Torbecomé known to outsiders. But my information is That
there is not, in fact, a significant amount of conflict

within the family anyway. The rejection of the parental
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culture becomes operative wherever the child's identifica-
tion with his group causes him discomfort and stigmatizes his
assemblance of prestige within the Canadian milieu. This
occurs primarily within The school since this is Thé child's
main area of §onT§cT with The Canadian worlid. This rejection
of the traditional culfure is cafried to The Threshold of the
home. "We want our own l|ife," said one adolescent.
Although a greater degree of rejection is followed by
a greater probability of conflict within the home, it does not
foliow that this conflict impairs The child's attitudes towards
The school. Rather the contrary, for The schodf appeals to
him as an escape medium from the conflichaT home. For
example, The school has great appeal because of ifs recreation-
al opportunities. Such "foolishness" is not offten permitted
at home. Release is given from the sfrict atmosphere of the
|talian parental home. Also, the schoof pfovides the girl
with her only- chance to indulge in play fTo run aboutT and .jump
and exercise herself physically in a way which is denied in
her home. .
Though the appeal of the school does not necessarily
ihply the child!'s [iking for schooling, it makes it possible
for him to undergo a;greafef degree of acculturation than
would be The case with The child whose environment and school
milieu induce little rejection of the parental background.
The effeéf of the former situation on the child is tThat he

has opportunity fo observe how non-Canadian adults and children
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talk and act, whereas he may not have had the opportunity
except at a distance if he remained in- firm contact with his
home. The effect of the school is to "induce him to take
part in many social situations where the reward and punish-
ment are administered by persons who are American in background
and whose behaviour frequently is determined by a deliberate
policy of encouraging him to be American."I

But as the child grows older and ftruancy grows, tThe
school recedes. The I|talian adolescent is characterized by
a strong concept of écTualizing his social values which is

Id
more extreme tThan is general among the working class of any

national origin. Basically, he wants a job. But, also, he
is likely to see through to the reality of life. "l saw |
was not born fo be President." He gains a fairly accurate

idea of his chances of surmounting social barriers to gain

social mobility. His outlook is that of Kah!"s2 Common Man

Boy. Znaniecki sums this all up by saying, "Do not let the
Americans disillusion themselves that because the second or
third generation of Polish or German immigrants talk American
slang and know how to vote that they are assimilated
psychologically and have acquired the American ways of
feeling and Thinking. More is needed to attain such a result

than most people are inclined to im_agine."3
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ASSIMILATION, COMMUNICATION AND INTERACTION

Assimilation will be studied as it occurs in inter~
action in the classroom, the schoolyard, and play and friend-
ship groups in and out of the school. We will study such
inferaction from the point of view what social learning or
socialization occurs in it. The roles which emerge in infer-
action and greatiy affect such learning, in The course of
playing roles in conformity with expectations of other actors,
are of great concern fto us. In discussing interaction, it is
important to study the practices and patterns of communica-

tion which are the medium of interaction and make it possible.4

COMMUNICATION IN THE SCHOOL

| Studies show that the patterns of behaviour that
develop in class groups are affected by communicaTion-
practices. These studies reveal that the nature of the
informal structures that characterize a class group is
determined, to a large degree, by The groups communication
processes. Newcomb5 suggests that interaction is a form of
communication and possesses many of the phenomena of social
behaviour that have béen assembled under the label of inter-
action, and might more accurately be studied as communicative
acts. We do not go as far as this but, certainly as Parsons6
imp]ies, communication based on understanding of the situation

is essential for interaction. Indeed, through communication

the actors gain an understanding of each other and of the



situation.

Failure of communication may create all types of
problems 'for interaction. ‘This is most often a result of
poor understanding of the éiTuaTiqn by the teacher and con-
fusion on the part of the children as to what is demanded of
Them. Frequently in Thé élassroom it is apparent that fthe
expectations of alter and ego do noft maTch[7 This is noT,
however, a simple matter of Tthe teacher wishing to teach and
the children not wishing to learn. T is, rather, That in

£

particular classroom situations the social conditions for
teaching and learning and communication jusT do” not exist.
The social situation of common expectations and normative
orientations are not iﬁlexisfence.' This is, of course,
particularly True when There are large numbers of new
Canadian children and children of immigrant parents in the
classroom.

tn the classroom, failuré of communication may cause
Tension and frustration while good communication may relieve
it. The interaction panern in which the communication
pattern is in evidence not only determines The frequency,
duration, and direction of membership communications but, in
many instances, may restrict the content. What is said, how
it is said, and To whom iT is said are determined by The
patterns of iﬁTeracTion. Often we can reduce tThe Term

patterns of interaction To The groups and cliques which form

the structure of the pattern.
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THE SCHOOL, INTERACTION, AND ROLE LEARNING

The behaviour of a group is determined fo a significant
extent by the patterns of interaction that develop and by the
nature of the structure that forms as a result of inTeracTion.8
Wecwill study how communication in an interactive system leads
to normative convergence between different cultural groups.

In this case, it is between l|talian and Canadian. As Tafft
says, "A genuine attempt to assimilate a minority must open
up channels of communication between the majority and tThe
minority groups in which the majority and minority cultures
influence each oJrher.”9 Assimilation is the process by means
of which persons originally possessing heterogeneous frames
of reference, converge toward a common frame as a result of
inTerac+ion.lO By interaction, the children from diverse
backgrounds come to share a common social experience. But,
in addition, as much as it is a '"process of inferpenitration
and fusion invaich persons and groups acquire memories,
sentiments, éhd attitudes about the persons or groups."ll it
results in‘The incorporation of experience ‘and history into a
common cultural tife. Our study is concerned with the degree
to which this takes place, how it varies in particular schools
and classrooms,. and  the processes which effect its emergence.
Assimilation or normative convergence is a final and perfectT
end of inTéracTion.

We must also study the social climate of the school

or classroom to bring to light how it stimulates or blocks



learning. An understanding of the development of The child's
social learning will occur by studying first The social
learning he carries To the classroom from his home environ-

me.nT,l2 and, secondly, The climate of interpersonal relations
in the school or classroom, and how it inhibits or encourages
certain channels of development. |+ comes down to a question
of whether the parTicujar combination of home, school, and
peer relationships encourage normative Converggnce and
assimilation between Canadian children and those of other
ethnic groups, in particular, The ltalian group.

e

NORMATIVE CONVERGENCE

In our examination of normative convergence, it
became imperative to distinguish types of interaction, for

any identifiable incident of class group behaviour involves

intferaction. The behavioural incidents are examples of
intferactive behaviour. This is opposed to Parsonsi3 who has
stated that interaction is doubly contingent. |T depends on
the expectations of.both alter and ego meshing. What is

more, alter and ego in interacting affect each other with
continued interaction és we have already hypothesized in
Chapter 2. Normative convergence takes place; they come to
have a common expectation of the situation in which they
inTeracT.‘ However, we must not omit the important case in
which interaction takes place in a situation of conflictT

where the interaction often occurs precisely because There



is a divergence of norms. |+ must be remembered that in &
school situation such conflict interaction is not always
verbal but may be physical. An example would be of a quarrel
between two factions in which fighting resulted. In time,

it might come about That expectations of situations in which

both groups were placed together would be that of conflict

and both would have fto live up to such norms fo prevent loss
of face. Here, HomansI4 conceptual distinction between
external and internal systems is important. He proposes that

intferaction is a group's behaviour that arises from ifs
internal system. We will still call the coaniET situation
interaction but not interaction which leads To normative

convergence in an internally siructured sense.

RESPONSES TO QUESTIONNAIRES

In»The-area of responses which dealt with .a@ number
of good friends in fhe classroom as against Those oufside
the school, the response of the immigrant children varied in
distfribution between the school and ouftside with the number
of immigrants in particular school classrooms. However, tThe
general conclusion can be made that there was a Tendency for
great numbers of responses referring to neighborhood than to
classroom. This was especially so in the case of lfalian
children. In another question, The children were asked
names of the children who were their best friends in the

classroom. In this way we were able, Together with our
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knowledge of classrooms and school records, to determine
whether the friends were Canadian or New Canadian and, in the
New Canadian section, of what ethnic group they were. In
other questions concerning fathers' and mothers' nationality,
we were able to discover what proportion of the children
chosen as friends who were of a particular ethnic group.

A general fendency toward clique formation among the children
of ethnic groups was particularly prevalent among New Canadians
but was less significant among children who were born in
Canada of foreign parents. However, there was a substantial
vaéiafion which extended to New anadians on the basis of the
proportion of the class which was composed of a particular
ethnic group.. Even distribuftion and small numbers o% non-
English Canadians seem to work against group formation on the
basis of ethnicity.

Taking one classroom as an example, it was easily
perceived that “there was a split into groups and cliques
mainly on the basis of ethnicity. The children interviewed
made it plain that they primarily had dealings with those of
their own ethnic group. The main ethnic groups were Canadian,
ltalian, and German. There was a certain amount of mixing,
but this was mainly between the Germans and the Canadian
~group. What mixing occurred, with one exception,was between
childrengbf German and ltalian stock who had been born in
Canada, and Canadians, . The New Canadians in the classroom

kept fto their own ethnic groups with the exception of



Frederick, who had arrived from Germany a year before, but
who was accepted by the Canadian group. There was a
sizeable group of Canadians and a sub-group formed by three

Canadians. The latter were very aloof from everybody.

TEACHERS OPINIONS AND EXPERIENCE

ON THE IMMIGRANT CHILD'S ASSIMILATION
When questioned on variaTion; in ability and

achievement between eThnicvgrbups, many princfpals and
teachers ranked Italians then Poles on a scale. Germans,
Scandinavians and DﬁTch were placed highest ne;T To those
from the British Isles. The results of .reading and math
scores, and general grade §cores seem to bear This out. 1t
was also a quite widespread opinion tThat !Talians.fend To
learn English at a Sléwer rate than other groups. I+ is
probable That general achievgmenfrandrsucce§§ in a new
Ianguagé is often |inked to an experience of success, and
its stimulation in one area will affect another.

Certainly, many ltalian children seemed To experience

difficulty in learning English, and a small butf significant
number of them still had poor English after three or more
years in the Canadian school system. One child | came

across had poor and éTumblipg English even affer six years
in tThe Canadian school system. The consensus among teachers

is that it takes, on an average, Two years .for a New Canadian

child To learn English to a standard where he is generally



on a level with Canadian children.
It is difficult to Tell how far |.Q., is a factor in

The cases where Tthe children are very poor in English because

the |.Q. Tests in the schools are generally so closely [inked
to verbal ability. Some children had taken non-verbal block
manipulation |.Q. Tests but these tests were rarely given.

This is rather disturbing as many teachers put poor perform-
ance in the school, in general, and in English, in particular,
down to low 1.Q. Such teachers think that if the child has

The brains then he will learn.

THE TEACHERS INFLUENCE ON ASSIMILATION

[+ is important to study how the influence of tThe ’
teachér bears on The formation of classroom groups, wh{ch
may lead To interaction between ethnic groups and progress
Towards HormaTive‘convergence. Teachers may have a sub-
santial influence in tThis respect; an influence they are often
unaware of.

Some teachers took the view That a variation in ethnic
groups in the classroom added to the richness of The material
which a teacher could use in his fteaching. They emphasized
communication at all-lévé!s, verbal and non-verbal betTween
ethnic groups in. the classroom. In part, they structured their
lessons around what each group had to offer. This was
particulariy ftrue in The case of a number of geography lessons

I observed. One teacher in particular, structured his lessons
? P b



To promote the maximum amount of interaction between Canadian
children and those of other ethnic groups without, however,
forcing the issue too much so that his aim became obvious.

T was apparent that communication beftween the
particular ethnic groups in a classroom was fostered by
arranging a lesson structure which increased communication
in The first place rather than using a rigid lecture method.
It was plain that experiencéd Teachers could so structure
things that the children just had to cooperate and interact
to get the learning Thé teacher initiated, completed. This
is particulariy true of the "committee work”| method of
teaching, a method, that is not easy 1o ope(aTe successfully.
In classrooms where less interaction occurs, normative con-
vergence is less likely. I'n Such‘cases, and perhaps in tThe
others, to a lesser extent, interaction in the school vyard is
more important for,normafive convergence. "Many of them pick
“up English very fast, but they are helped most with English
in The school yard, playing with other éhildren who speak it
fluently or well.f We will examine Tﬁe interaction of The
schoo | yérd in a later section.

The teachers who were most successful in dealing witTh
The problems of New Canadians emphasized That They expected
the children fTo succeed and gave them every encouragement to
do éo, buflding up Their confidence. Some recognized that
tThey had to work strenuously to communicate in any kind of

meaningful way with non-English speaking children, using
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pictures and sign languadge, not only to indicate insfructions
but to communicate The meahing of Engligh words. One child
commented on how his teacher had helped during his first
months in a Canadian school, "My problem with speaking
English was helped by a teacher who drew pictures of houses
and other things and made me understand THings this way."

At a later stage, many teachers emphasize creative
writing instead of formal grammar; this helps %he New
Canadians a great deal; although, this fs noT.usuaIIy The
primary reason fér using this method. Howeveﬁ, in order for
them to obtain results from new Canadians, TheQ‘need to give
them a certain basic English vocabulary +o enable them to
write. If the words are at least used, they gain meaning.
Some of the éhildren | interviewed mehfjoned grammar as the
subject they disliked most and complained aT'fhe manner in
which it was taught. A German child, Ferdinand, said it was
a subjecT he hated and he'was frustrated by iTt. in Germany,
he was taught better; the class was givgn a whofe passage and
asked to correct it. In Canada, eiTher.They learned by rote
or took single sentences; consequently, it was less interest-
ing, and rather mystifying for Ferdinand. Ferdinand was, it
should be mentioned, highly moTivaTéd to succeed in the
school and get -a good job when he!left even though he was
only eleyen years old. 'In such circumstances, it was plain

that the problems. for children }ni+ially less motivated to

success at the school would be much greater.
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Many children who find the going too difficult just
withdraw from the whole classroom situation; they are there
in.body but not in spirit. When.questioned by the teacher,
or instructed to do something, some just stare blankly and,
on occasion, are submitted to a frial from the teacher who
is trying to get a response, and who, in not gaining any, has
become unbearably frus+ra+éd. On such occasions, the

children withdraw even furTher.|5

It is a form of protection
from a situation in which they feel unsure and inadequate.
Many children, when questioned, have developed a |itTTle smile
of withdrawal to shut the teacher off! They feel they can't
perform as the teacher desires; They canwflgef tTheir tongues
round words that are véry difficulf, to explain something in
sentences as teachers often demand. A teacher frustrated in
this kind of situation may give up Tryihg with New Canadians
and just let them wiTthaw into silence at the back, to be
dealt with only when they cause trouble and disruption.

Many teachers in classrooms where there is a large number of

New Canadians are at a loss as what to do.

A DISCUSSION AND OBSERVATION

An example of much of what | have said is provided
by @ discussion with and later observations of, a third
~grade teacher. My interview with Miss X proceeded on the

basis of a lecture on the cultural advantages to Canada of

New Canadians; however, as the discussion progressed it
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became apparent that this was a concept she was not Too
happy with, but rather a veneer fo please the interviewer
but more expliéiTIy To support her concept of herself as
being a good teacher in the problems presehfedvby a large
number of New Canadians in ger classroom. This is not to say
she was insincere, just that it became apparent that she
experienced considerable difficulty in her teaching in
integrating the stated advantages of New Canadians into the
learning which was going on in the class?oom. Basically, tThe
impression left with- The interviewer was of a well-meaning
teacher who was somewhat at a loss as to how 16 cope with tThe
situation.

The observation of her classroom in action confirmed
and supported this view. An‘air of confusion in fteacher and
those beihg taught seemed to be the dominant Theme. Language
problems seemed - to be one definite séurce'of this confusion;
they were aléo; in part, an indirect cause of +he discipline
problems. No words or terms were defined or explained; no
attempt To get successful feedback to measure the children's
compfehension occurred. -The lesson was taught despite the
children it was supposed to be directed at; it was as though
a glass wall had descended between the teacher and her class.
The class consisted of a majority of New Canadians and those
of‘non—English ethnic origin, with four'English—Canadian
. children.

The children were alternatively sullen and disruptive.



The distance that existed between teacher and children was
apparent for Miss X spoke of them, and to them, as if they
really were not¥ There!|6 "This 'is a zoo-class" she said in
exasperation at one point. ™"She has no idea of the behaviour
which is expected in The school," pointing to a girk called
Maria. The lack of contactT andAwiThdrawaI in classrooms |ike
This causes The children to be viewed as stupid. Other class~
rooms composed of children from similar backgrounds, where
students are involved in what is going on, appear bright and
intelligent. Some teachers, at a loss in a classroom with

New Canadians and lower class Canadians, just try to establish

the bare-'bones of classrocom rules and routine but never move

beyond that point. The substance of classroom organization
may be present but the spirit is not. . The children may go
through tasks in the schoo!l day like automation without

understanding, just giving fthe bare minimum of what the
teacher seems to be demanding with occasional outbreaks of
disruption.

In such a context, the children exhibit 5+upidi+yl7

or, perhaps more fruly, Through stupidity a satire of what

is going on. "Why did you raise your hand if you did not
know; you have no sense." In this particular classroom, the
children are continually raising hands and apparently, Iike

the boy who was reprimanded, do not have an inkling of what
is required. It just seems that there is a vague idea thaft

in a school you have to raise your hand. One problem is tThat
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many children submit to school routines and rituals without
really knowing their meaning. Their confusion is often added

to by frustrated teachers who yell at their stupidity.

ADAPTATION TO SOCIAL CHANGE

The child in the course of his normal development
'successively and simulftaneously is a member of many groups.
"The child participates in The'life of many groups on his
way to maturity. His personality mugf adap+ L%self, often
by radical éhanges, to the demands of the new groups and the

. . . | 8
new roles which he assumes in it"!

Such radical changes
also affect The immigrant child entering the Canadian school
system for the first time. However, even though change may
often be radiéal it is seldom comp!eTer-abrup+. The

replacement of one set of group connections by another, even

for the immigrant child is not always complete, save where

he has entered school directly on arrival in Canada. Usually,
he will already have some friends in the neighbourhood of
his own nationality who will go fto the same school. Transi-

tion, which may eventually rgsulT in radicallchanges from one
group to another, is gradual. However, the changed social
siTﬁaTion continually pressures for adaptive change, for a
realjgnmenT_oT relationships and interaction péTTerns.

IH this sense, The'immjgranT child's situation
is not unéommon, children certainly in elementary school are

very flexible. The danger is not change itself but of
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pressure for massive change in a wide range of areas where
the immigrant child may be unable to adapt gradually fo such
situations. "|If there is an attempt made to force a wide

fange of changes at once, it is possible that the child's

ability to deal with group changes will be permanently affected.
Change may be arrested in one particular stage; most likely
in allegiance to the home, the family will become a crutch.

Or children may retire to the ethnic peer group for support

which they become totally dependent on. In both situations,
it is unlikely that the school will have much real effect;
there will be a low level of assimilation to Canadian value

patterns.

If there is no peer group of common culture for the-
"threatened" child fo retire fo he may become isolated or
strike up friendship with a much younger child. In the class~
room, the grading by age will usually make'This impossible.
The child will not enter the peer groups . associated with his
age; his status with other children of his own age will be
undermined making it less likely that he will be accepted.

The pattern of ‘association with younger children was noticed
among a few ltalian children in the school yard; this was true
of a school which had few I|talians. |1 must be remembered
that Ifalkan chfléren are often kept back because of language
difficulties.
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Culture Shock

The experience for some New Canadians of being thrust
into an alien environment, represented by the Canadian school,
was too much. A few experienced more than the normal diffi-
culties of adjustment to judge from the reports of teachers
and my observation of a few children. The first contact with
the Canadian school on the part of the New Canadian child,
often not newly arrived to Canada, is very disturbing at the
best of times. An experience of "culture shock" occurs in
which 1t becomes difficult for the child to operate
efficiently or often rationally in the first mohth or two.
Many children just want fo retreat from what is for them a
strange situation. Some, however, remain fn tThis state of
shock for a muéh longer time.

This is partly indicated by language difficulties
which may recur even after several years in the English-
speak}ng environment of the Canadian school.. Such children
demonstrated incorrect grammar and pronounciation which may
frustrate and exasperate their teachers. This exasperation
is particularly evident when The child continually makes the
same mfs+akes once the right way has been explained, and he
has agreed with it and repeated iT.lg In some respects, it
can be asSerTed TBa+ this is evidence of the kind of situa-
Tioﬁ whicé is apparent with culture Shock.20 Certainly tThe
anger of the teacher seems to threaten this kind of child so

much that he regresses. |t was also tentatively concluded



on the basis of a few examples that these problems were
parTicuIafly prominent with socially isolated children;

children not only isolated from contacts with Canadian
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children, but often aiso from chifdren of their own ethnic

group. It is significant that language gains its main
significance in group interactTion.

Many feachers insist that the New Canadian child

should

be prevented from using his own language in the classroom.

Indeed, some teachers who may know the particular child

's

language often feel. that to use iT is Taboo. The attitfude

commonly expressed is that if the child is thrown into the

classroom situation and allowed-only To speak English, he
will learn it quickly and not need his native language as a
crutch. Often personal experience abroad is given, where,

i.e., the teacher learned French by being forced to speak iT

To French friends-and others in order To get the basic

necessities of |ife, such as food and lodging.

In such instances, it is forgotten that it is easier

To tearn a language when you have the help of friends and,

secondly, that a language always appears more significant

when it refers to concrete necessities. In the classroom,

children who experience difficulty with English often may be

completely isolated or have few contacts with Canadian
children. In addition, the teacher emphasizes The use
abstract words such as prepositions and pronouns often

HR
1

context of a lesson which is, in itseif, abstract, for

of
in The
exampile,
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a history lesson. [|IT was'plain from my observations that
few teachers use concrete methods and aids fo teach the
abstract bodies of knowledge in each subject area. This is
most apparent in fTeaching lénguage, where The direct method
is seldom used. |

fn one classroom observation | noticed an Italian

child sitting right at the back corner clutching a radiator
pipe moving a bit of cléfh up and down it slowly and
deliberately in a kind of daze. | asked the teacher abouT

This child afterwards and was told That the child was very

difficult To deal with because she spoke no English and did

not seem To respond to anything,even to pictures. This child
had been in the school for four months. The teacher had aL—
most resigned herself To The impossibility of ever getting
through to the child. YeT, | have known of cases where

suddenly such children have opened up, fevealing That they
know more English than they iﬁdicaTe in the classroom situa-
tTion. This occurred in the case of an ltalian teacher |
know; the child brightened up immédiaTely when her name was
pronounced with an ltalian accent. The child subsequently
opened up not only in Iftalian but in English when tThe
teacher swiftched from I|falian 1o English in tTalking to tThe
child.

The Tragedy is that such children who are shocked and
not aTTuﬁed to The school environment often appear stupid.
The school exﬁerience becomes so unpleasant and unrewarding

that they just shut off the greater part of their inferest



and vitality; within the school environment they just become
"cabbages." Situations of humiliation inflicted by frustrated
and exasperated teachers only confirm Tthis irrational
adaptation. To be involved in a situation in which one

I

expects failure is Too dangerous for the ego as Sherif2

indicated in his book, The Psychology of Egé Involvement.

Ego Involvement and the Immigrant Child

The immigrant child's ego and his self-concept may
be greatly affected by his school experience even at the age
of nine or ten. ’

"The ego cannot be regarded as a fixed rigid or
permanent entity.

|t -can be, and sometimes is, considerably altered by
stresses and strains and upheavals of one sort or anoTher.”22

Sufficient pressure of one kind or another can break
down an ego To varying degrees. Much literafture on sudden
and forced sociallization in Threatening circumstances supporTs
This.z3

In general iT may be said that though there is a
tTendency toward clique formation in the school,24 it was less
pronounced in every school in the study than in relationships
outside. School choices Tended to be more democratic and
wider, exTendingiacross ethnic groups. This, in part, is a

result of choices already made on the part of The school and

its grade organization in putting children fogether in a
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classroom on a basis of age and abilify. This provides a
pool from which choices of friends can be drawn which is
limited and cuts across ethnicity. |In the neighbourhood the
pool of possible choices is very great; it is easy to select
on the basis of ethnicity alone. The play situation during
recess periods provides a situation midway between the class
and the neighbourhood. IT.was significant that in this
situation clique formation was often more apparent on the

basis of ethnicity in the classroom.

ITALIAN PEER GROUP SIZE AND ASSIMILATION

It becomes apparenT'ThaT The'size of the ltalian
community and its boncénfrafion, is an important variable of
acculturation. Where the size of an Italian group in a
classroom is such that most of one's friends will be Iltalian
on a purely sTaTisTicaI.basis, Italian cultural values are
likely to be more resistent to change. However, To say that
the opposite is true in a classroom where there are few
Italians does not necessarily follow. It will depend Iafgely
on the interaction and the context of interaction between
Italian and other children. A large range of variables will
affect this. |+ will depend on the proficiency in English of
the ltalian children entering the cléssroom, the attitudes
~and acTiong of the Canadian children to their ltalian class~-
mates, and vice versa, and the context of the action provided

by the teacher. On the basis of these and other variables,



170.

fThe small Italian group 'in the class, or parts of it, may be
pressuredvor eased into binding +Qgg+her for security, or
spreading out for full participation with Canadian children.
The latter is, in the light of experience, more likely if,
as happens in most schools, there is a proportion of immi-
~grants of mixed nationality with no one group completely
predominating. Much of the reason for failure in the
education of Italians may be found in the infiuence of peer
~group society and the ambivalent feelings of parents to
education. But the same is true for working-class children
of most nationalities. It is, however, valid 4o argue that
these problems of the lower and working classes are in the
case of immjgfan+s compounded by culfura! differences,
particularly when one remembers the class-bound outlook of
European countries. It can be argued that class loyalties
are much more significant among people from traditionally-
oriented societies.

The Italian child is mainly appraised from tThe poiﬁT
of view of Canadian standards. This is true where it concerns
tThe pupils irregularifies and breaches of school roufine.
Wherever the l|talian problem children in the school become
too numerous.To remain unnoticed the Italian student looms
up suddenly as an outstanding Truant. Such conspicuousness
Ts—The ébJeCT of observers! comments attributing the
situation to such causes as broken homeé, and lack of

parental control, in other words, causes applicable Tb any
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sociaj_groyp‘wifhouf regard to The possible cultural basis
of the problem.

The tendency to reject the parental traditions and
the urge to idenTifQ with the Canadian world is stronger in
situations where there are few I|talian immigrants in the
school of neighbourhood. This undoubtedly gives impetus to
‘more normal school aTTendance,_andvgreaTer desire to

participate in various extracurricular activities.

LEARNING THEORY AND THE ASSIMILATION OF IMMIGRANT CHILDREN

Child's25 employs a variety of Iearniné‘fheories to
analyze the process of assimilation among Italian children
in New Haven. He applies the ferms reinforcement, extinction,
and avoidance learning to the situation of an'immigran+ in
the process of acculturation and adjustment to the receiving
society. The principle of reinforcement states that the
attainment of a goal has reinforcing effects upon the
behaviouf'performed in the recent past. Having attained a
goal and its rewards, the behaviour willlbe likely to be
repeated. In the case of the immigrant, if he learns the
ways, values, and norms of the receiving society and adjusts
behaviourally, he wifl expect to be received into The_grodps
which compose the structure of the society. If this does
no+ take place, if he is rejected, it is likely that the
prindiple of extinction will take effect depending upon how

strong his' identification is with the behaviours and with the
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reference group he hopes fto gain membership in. The
individual in question may then avoid these behaviours;
distinguishing much of his learning in this area. He will

be likely to return to the bonds and behaviours of the ethnic
enclave. |In addition, it is likely that if he were rejected
under unpleasant circumsfaﬁces he would tend to avoid contact
with members of The rebe}ving society in similar situations.
Thus, he will avoid membership in groups with members of the
receiving society. MerTon26 points out that some people may
maintain a reference.gr§up which rejects and regards them as
ineligible. Where reference is maintained with a group of

the receiving society which has different norms and

behavioural patterns this will entail a break with the old
cultural group.,6 The result for the individual will be a
marginal position. |In the course of time, avoidance of

situations involving both groups might resulT in total
isolation. HoWever, this is not a common occurrence.

Merton explains that non-membership groups are more
likely to be adopted as reference groups in social systems
having high rates of social mobility than in those which are
relatively closed,26 Therefore, some may feel tThat marginality
is worth the lack of warm and intimate social life. But in
ethnic groups where either social mobility is very difficulft,
of_where-if is not an important value, the rewards of the
ethnic group will. have their effect in making reference to

27

the receiVing society hhlikely, In the case of the



individual who has been accepted into a membership group of

a receiving society with his new form of behaviour conse-
guently reinforced, he may very strongly reject the behaviours
and values of his former group. It is likely that he will
over-react to counter tThe fact that his old allegiances will
still have some pull over him.28 He will also have to prove
to his fellows in The new group that he has turned his back

on his old associations. That this pattern of over-reaction
in a situation can often resul+® -in doubt and confusion was

apparent in a number of my respondents.

REASONS FOR LACK OF GROUP AFFILIATION

The reasons for the lack of desire for affifiation
and companionship are not always clear. Sociometric Studies
have shown that individuals tend fo prefer persons in The
~group whom they perceive To 'be similar to themselves,
particularly in the aréa of social values.29 It is possible
That ineligible persons do not perceivelfhe members of another
group as similar fto themselves and, therefore, they have no
desire to be accepted. Or there may, in reality, be no
percepTible similarity. It has been foundlfhaf when members
are made tTo feel that they are not highly valued They place
a lower value on group membership and conform less to The

norms.BO This is the fypical defense of the immigrant

discussed in Chapter Two who acts on the "principle of .

1

[$)]

voicance,

rejecting his rejectors and returning, if possible,
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to closer identification with members of his own ethnic group
inside or outside school.
Numerous studies reveal That the amount of interaction
and the frequency of verbal communications are directly
. . 31
related to the degree of group cohesiveness. When

communication between children is very restricted, unity is

decreased. Coherence is affected by The structure of The
~group. Clique formation, or the presence of sub-group
rivalry, will decrease The cohesiveness of the total group =

Though cohesiveness may be high in each pafTicular sub-group

. 32 .
or clique. '

RESPONSES OF ITALIAN CHILDREN

-

fnformation elicited from The quesfion "What kind of

person do you think is good friend,!" in open-ended discussions
revealed a number of:factors. We will now summarize some of
the most significant responses which fall into three cate-
gories, "somebody who |ikes the same things | do," with

detailed statements about the kind of Things on which friends
converge, "kids who like me," and "kids who are |ike me."

Some responses were persued fto as much of a conclusion as was

possible, as were the others which did not fall into tThese
general categories. Examples of other responses were someone
who would-”sTick by me," or "up for me," "the kids on my
block," and"someone who will share and swop with me fairiy."

In some cases, the presence of such responses as,



"kKids who Iike me,"

revealed. in open-ended discussion
children who felt rejected, one of whom had a very weak self-
concept, and felt it was rather .utopian to have a friend aft
all, because whoever would like him? In fact, he had
alienated most of his classmates, and worked very hard to
alienate me. However, often "kids who |ike me" merged into
"kids who are |ike me," which is a common product of involve-
ment in a primary group with other children who; in part,
through inferaction perceive themselves as alike and of ’
liking and being |iked by one another. Why they come to-
getTher in The.firéT place is usually a result of such
sentiments. The response "kids who are like me" also
revealed a small, number‘of children who were isolated in The
classroom group, the implication being that friends are kids
|'ike me but There is ﬁo one around here |ike mé, so | don't

" have much to do with them and they with me. We must
emphasize however, Thaf the number of isoclated children who
had few friends is small. Discussion with Them revealed
significant factors bearing on immigranTxadjusTmenTS and
assimilations.

The level of group interactiion of hany respondents
could possibly be, in part, indicaTed'by whether they
responded with The plural ”kids” or the singular '"someone'.
There was a correlation between children who were deeply in-
volved in a poor group and the use of the plural, as in the

example "kids." Several of the most isolated children
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responded with ”someQne like me," of "someone who [ikes me."
This was also é response of many of those who were involved

in peer groups but not in the very center. Often when children
responded with more abstract terms of Justice rather than
liking or identification, such as stating that a friend or

friends should be fair, the singular "someone" was used.

SOCIAL STATUS AND GROUP INVOLVEMENT

The social status of a child will rise following
group involvement, but membership is often denied because
The immigrant child fs'felf to deviate from Thg group. A
vicious cycle may set up whereby a child is drawn further
and further -away from involvement. |t is only through
group interaction that a new peréepfion‘of the deviant as
being similar can develop. Reaction againéf him and its
effects makes the deviant appear increasingly dissimilar as
involvement becomes less likely.

Onhe characteristic frequently attributed fto a person
who is liked, is ThaT'he likes others., - It fs unlikely fThat
The.rgjec+ed child will like his rejectors. Even as he has
been assiduously seeking acceptance, he must defend his ego
in a situation of rejection; often this will take the form
of disliking his rejec+ors and indicating it fo Them in no
uncerTain~Terms; The burden of being disliked by someone
yod want to associate with is intolerable. A series of

‘experiences of actual rejection or supposed rejection will
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lead to refreat from that situation, a point we have alrcady
discussed in reference to Child's "avoidance theory" of
social learning,

Some children, however, may so strongly desire social

contact that they continually try for acceptance even in the
face of repeated rejection. A cCase in QoinT was That of

Aiberto. Alberto was in a class which had a large number of
.ltalian children. What social contacts he had were predom-
inantly with the Italian group. Moreover, it was apparentT

that he had a strong desire To be accepted by the "Canadian
clique”34 in the classroom. The fact of being Italian
labelled Alberto as a member of an out group, even Though his
relationship with the }Talian children in the class was nofT
well developed. He was progressively alienating himself from
the ltalian group, while not being accepted by the "Canadian
group.”" His English was broken and stumbling and he was
confused on some'aspecfs of socié! behaviour in siTuations
with Canadians. Affempts to please and gain entrance tTo the

social world of the Canadian group of children only caused

further aiienation and confusion for Alberto. Alberto was
rejecied because he was not one of Them and.showed litfle
prospect of engaging in smooth and successful inferaction.

His attempts to please were often embarrassing to the
children, yet, the prospect of socialization which would |ead

to more acceptable hehaviour was denied.



THE CLASSROOM GROUP STRUCTURE

When children meet together in the class group for

the first fTime, some degree of uncertainty pervades the

situatTion. There is'a,cerTéin amount of jockeying for
position. During this Time, the members explore the |imits
of behaviour. Some Test the authority and methods of The

Teacher while, at the same tTime, assessing one another as
well as The teacher. |In the early stages of group formation
in the classroom, the relationships change Eapidly before
settling down fto a more stable and permanénT paTTern.35
According To Sherif, The éppearance of group structure is
evidenced by, "the appearance of relatively independent roles
for the individual members in a mechanical order at relative
disTénces from a leader.”36 A group needs organization and
leadership To survive and To'carry out its goals. The
process of finding a leader runs parallel fto a working out of
~goals. In the eariy stages both are often unclear.

However, the emergence of a classroom group is also
-The sign for The emergencé of cliques and sub-groups with
different leaders, memberships,norms, and goals. in some
circumstances of confLiQT the classroom may be split into
entirely separate groups rather than factions of one main
group. This latter development was apparent in some class-
rooms with a large member of New Canadians; they would not or
could noT:develop any constructive forms of interaction with

other children in the class. Usually, where The New



Canadian and second generation immigrant groups formed into
cliques it was within The structure of a classroom group
which, on a number of‘occasions, promoted iHTeracTion across
sub—group lines. Such inferaction, however, is usually

purely instrumental. The purpose is to gain definite goals

or is a result of some external threat, such as that
represented by The feacher. The cliques encompass The more
intimate kinds of interaction which are more and more likely
to lead to normative convergence between groups or sub-groups.

£

Above this we must not forgeT that the first and mosT
permanent sub-group division to emerge in any classroom in
elementary school is that based on séx. The inevitable
division ThéT takes place gives perspective to what we dis-
cussed about cleaverages between ethnic groups. Boys and
girls of the same ethnic group in elementary school are less

likely to interact freely Than boys or girls of different

ethnic groups.

CLIQUE FORMATION

| However, even during the comparatively short periods
of my observation of some clas;rooms, it became apparent That
in certain circumstances the sub-groups, or cliques entered
info a short lived and sometimes uneasy unifty. 'The occasions
when Thisroccurred can roughly be spliT into situations in
which the task assignment and lesson organization set by the

teacher called for cooperation of children, and situations



of conflict in which the teacher was The target. The cliques
were separated mainly because they had different interests

and values and difficulty over language, bgT tThey werc not

so mutually hostile that they couldn't interact if the situa-
tion required it. Hostility between Tthe sub-groups apart from
occasional ouTbursTS,!seemed mainly "to serve the function of
adding cohesion tTo the sub-group in question. The examples

of open conflict seemed mainly fto be associated with "scape-

' and occurred on occasions where the whole class was

~goating,'’
frustrated with tThe demandé of the school or tThe Teacher.
When the class was Just plain bored, They would’play off

against each other. In this they offen picked on certain

individuals of another efhnic group.

INTERACTION IN THE SCHOOL YARD

The sub-groups and groups which formed in the class-
room received much of Their stimulation for continued exist-
ence from the activities of the school yard.37 Though many
children might have friends in other grades and classrooms,
the centre of identification was usually in the classroom
group, when it came To recess. While it is true that in The
school yard cliques on The bases of ethnicity persisted, it
was always likely that some realignment would occur To mix
Canadians and ltalians or Germans or_ Poles, etc. The mosT
apparent division in The classroom was not on The basis of

eihnicity but on that of sex. For interaction 'in the school
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yard between ethnic groups, as in the classroom, one of the
most significant variables was That of size of the particular
ethnic grbup within the school. Schools which had large
numbers of Ifalians evidenced a schoo! yard interaction
pattern oi greater cleavage along ethnic group lines. The
same was frue if there ' were large numbers of Poles or Germans.
However, the tendency To clique formation among ltalians

was noticeably higher even when they formed a smaller group

in the school or classroom than another ethnic group.

NORMATIVE CONVERGENCE IN THE SCHOOL YARD

Though it was very difficult to observe:direcfly, it
was apparent That normative convergence occurred mosT
frequently in play groups in The school yard and outside
school. The convergence that occurred within the classroom
was significant but all involved teachers and students alike,
admitted That it did not compete with The childfen's own
groups in influence upon assimilation, In the school yard, it
was apparent that despite clique formation along ethnic group
lines there was substantial interaction betfween ethnic groups.
Intferviews with children and discussions with teachers
supported this observaTiﬁn. |T was plain That it was here
and in the streets that non-English speaking children made
the greatest advances in learning English. Centres of group

“identification formed around interest in particular games

and activities. Often inside tThe schoo! and out in the



streets The key To interaction with Canadian children was in
fooTbéI!, ice hockey, and games revolving round television
characters. In This respect, television as a medium for
assimilation cannot be underestimated.

The pattern of interaction based on interest in
SporTSBS-was true of one of my respondents in parficular.
Communication with Guido was difficult as his English was
limited but, combined with YinformaTion from his Teacher who
spoke Italian, | was able fo learn a lot about him. He had
been in Canada for only one year but his English seemed fo be
progressing well for so short a time. Guido had a number of
Canadian friends and also other immigrant children who were
fluent in English. He was well accepted by them and partici-
pated at a. high level in fthein interests and games. Canadian
football and ice hockey were areas of intense and passionate
intferest for him. I+ was these interests which seemed to
facilitate and develop his relationships with Canadian

children.

NORMAT [VE CONVERGENCE AND PATTERNS OF HOME VISITING

I+ was apparent that home visiting between cthnic
groups was more |ikely if the non-Canadian child was already
quite far on the road to assimilation. Another factor was

the size of various non~-Canadian groups in The particular

locality. Not only was home visiting more |likely in The

areas of low immigrant concentration but was such that The



children were more likely To be substantially assimilated to
Canadian values. These factors Interacted To reinforce each
other. The occurrence of close friendships and home visiting,

of which The latter may be an indicator, reinforced the
motivations to adopt Canadian patterns and encouraged their
future development. -

Visits fTo the houses of Canadian friends are but one
indication of normative convergence and assimilation.
Another is visits in the opposite direction, of Canadian
children to the houses of their non-Canadian friends. The
impression gained from respondents was tThat the move toward
assimilation was ﬁore towards the Canadian pole. Convergence
was in process, but there were more pressures to force tThe
centre of convergence to The Canadian side of the interacting
value patterns in relationships between Canadian and non-
Canadian. The Canadian child in such relationships, however,
made an adjustment to make friendly interaction possibie.

Such children were in some cases highly in favor of differ-

ence. "I like hearing from Paul about his family and what he
did in Italy, the games they had. Sometimes we change a game
of ours so it's l|ike fthe way they play it in. Italy."

Entrance into the home of Canadians is usually
instrictive for the Itatian visitor, and This is probably
parTiculafIy so in the case of children. They gain a picture
of the kind of social relationships which obftain among the

members of the family and an idea of what is valued and
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imporfant in that setting. Children see how others are rewarded
or disciplined and, particularly in the case of non-Canadians,
This may have a profound effecT. In most cases, fthey see a
more democratic sTrucTuré in which childrens! desires are
more important. They quickly note the amount of pocket money
their Canadian friends are'given. They remember the things
their Canadian friends éan_gef away with. In due course,they
often made similar demands on their own parents. A process

in the opposite direction is less common, Canadian children
being less likely to be influenced by what The* see in.nén-
Canadian friends' homes. '"I| have three best friends, two of
them Canadians; they were born here so were their dads. |
went fto a hockey game once with my friend, Jim, and his
father. His father was nice to us and bought us hamburgers
and cakes." In answer to the question, "Has John's father
been fto your house or your father to his," Jhe response was:
"No they just work ftogether. Sometimes my dad has a ride
though with John's faTher to work." They live next door fto
each other, both men work at the nearby steel works. When
questioned, Paul's father said he thought John's was a bift

stuck up not really his kind of people.™

DIFFICULTIES WITH THE FAMILY'
o The participation in a social group of mixed ethnic
background in which Cénadian, and largely assimilated New

Canadian children form a substantial part, influences the
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Italian child in a direction away from his family. This
often causes a compartmentalisation between Thé two areas of
social experiences. This separation, is often permitted as
a solution, so long as it enables the family to remain
dominant in its area of special concern.

One child interviewed, Mario, is a case in point. He
talked about his home |ife saying that his grandmother lived
. with the family and spoke only ltalian; his parents spoke
little English. His grandmother strenuously resisted the use
of any English in the house, though both his parents were not
really opposed to learning English. Their att{tude was that
English was not+ worth the price of disturbing family peace
and harmony; it could be learned outside the home in order to
~get along, but Italian was the language of the home and the
family. Mario was'well aware of the position and cooperated
while, at the same time, immeréing himself in social relation-
ships with a number of Canadian children which’were highly
rewarding to him. However, it was apparent that many of the
old group norms of the family were losing their hold. His
identification with them had greatly diminished and he merely
went along to keep the peace.

|+ was-apparent from my studies that this accommoda-

tion was a general pattern. There were some exceptions,

particularly with adolescents when, for example, in cases of
family conflict words |ike traitor and deserter might be

used. But such conflicts were usually infrequent mainly
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because of tThe high value put by ltalians on family sTabi{iTy
and harmony. Even Canadian-oriented children and adolescents
recognized The great importance of The family.

Some, however, came into conflict with fheir families
when they begin adopting the Canadian ways and make demands

to be Treated Ilike their Canadian friends. A MerTon39 points

6]

out, There is a point when the rewards of belonging to a group
deteriorafte, and thus there becomes |ittle point in belonging.
This, however, usually needs the extra factor of rejection
from, or conflict with, Thé familx or Italian peer group To

' But, once-initiated, this pro-

become a completed process.
cess seems to move towards a cumulative detachment from the
group, in fTerms of aTTiTudes and values as well as in terms
of social relations. The degree To which he orients himself
toward the out group values, perhaps affirming them verbally
and expressing Them in action, he only widens the gap and
reinforces the hostility between himself and his in-group

associated. Thus, MerTon4O describes the effects on social

relationships of taking a new reference group.

In the case of two high school students | interviewed
a choice had been made for a different kind of |ife tTo that
of their Italian families. They fully realized The consequences

of carrying Tthis through to its logical conclusions and were
prepared to face Them. Many of high school age who have
drifted away from tThe values emphasized by the family in due

course of their elementary schooling are not prepared To face



a break and in some senses return to the fold. Some find"
Themselves marginal, between Canadian and lTalian‘gfoups.
This position was True of Two réspondenfs in grade eight of
elementary school where there appeared to be some danger of
alienation from both groups. They felt estfrangement from
Their family and l|+talian friendsz an estrangement They
blamed completely on them. They also experienced severe
conflicts in their social relations in the school and
relationships with teachers and Canadian children were un-
satisfactory. It was significant that both had declined in
4|

Their academic performance iin school.

Such a pattern was also apparent in the case of

Roberto who was in the fifth grade. This was a very diffi-
cult case of a boy whose growing facilifty in English seemed
o threaten his father's ego. The boy was placed in the

painful siTQaTion.where he became Torn between his family
and his English speaking friends. From discussion with him,
his teacher and his parents (by interpreter) it became
apparent that his whole range of social relationships was
suffering.

Roberto it seemed had become progressively morose and
uncommunicative. He was loosing The friendship of many of
the children in his class, and also seemed To employ
techniques of dumb insolence at home. A)I'Those involved
seemed to agree that Roberto had undergone a substantial

change to reach this position. His school work was also
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suffering, progress had not been maintained and performance -

had in many ways slumped. A comment made seemed to sum up

his conflict, "I can't do anything right, | can't please
anyone."

ESTRANGEMENTS

"What the individual expefiences as’ estrangement from
a group of which he is a memoer tends to be experienced by
his associate as repudiation of the group; this ordinarily
evokes a hostile response,ﬁ42

This was a pafTern found among several adolescent
ltalian boys.who had become involved in fthe object orienTed43
aspiraTioné of The Canaoian high school. OrienTaTion o
future occupational success and desire for the material
advantages they could bring entailed {n the minds of their
families and many of their neighbourhood friends a rejection
of social values and a rejection of the relationships of the
Italian communiTy. The respondents were tThus often rejected
on these grounds while expressing the feeling that they
would like to belong but felt rejected. Most of fthem were

well aware, when questioned, of the value of. the family and

the price of separation.

AMBIVALENT FEELINGS IN RESPECT TO FAMILY AMONG NEW-CANADIAN

ITALIANS AND CANADIAN-BORN ITALIANS

The interviews and discussions with |talians in
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Hamilton both directly and through inTerpreTer44 revealed
that to the young, both of school age and among those who
were wofking, the family still meant a great deal despite
conflicts with parents. One said simply, "My family is me,
my life, whatever | do, however successful | become." Many
still maintain an extended family link with their parents'
family and Théir peers. But even for those who do not main-
tain actual contacts, a-cerfain identification and loyalty
remain on an emotional level. For some children, it was
apparent Tthat the struggle forvsuccess in the school and the
possible success in the outside world it might Sring, was too
much for them fto take on. Often they identified quite sftrongly
with their national group when pressed. 'This expressed it-
self through a deéire to follow in their father's footsteps.
"] want fto be like my father, | don}T want to study alone all
the time. | want to be like the pebple in our street."
Success was often seen by the respondenfs'as having the con-
sequence of rupture from family and friends. Further
questioning in a numper:of cases revealed that this fear of
rupture was accompanied by fear of tThe world outside the
family and friends of the same nationality. A break from the
family in tThese cases clearly entailed isolation in %he miﬁds
of many of the .children responding in this ﬁanner.

As Child2 points out, the cultural group formed by a
parTiéular immigrant nationality has many rewards. IT is

particularly so in the case of Italians with their strong
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family and social bonds. '"Membership in the Italian group
permits enjoyment of.parficipaTion in social function with

people who may accept one more completfely as_an equal tThan

. f . _ 45
will any other group of mixed nationalities." Some of the
3 .
rewards are "acceptance as a perfect equal in status, freedom
from attack in social intfercourse as a member of a national

group of low status and the security of feeling one's self
tTo be a part of a national and cultural group which has dis-

46 For the child of

played a great power and achievement."
elementary school age fhese factors are not clearly
defineated; but there is, for a person of any age, a distinct
difference between a feéling of warmth and belonging in a
~group and a feeling, iflnoT always of rejection, of being
misplaced and marginal on many occasions. I+ mugT also not

be forgotten that The home and family may punish nonconformity

by cutting off These rewarding relationships.

THE PERSISTENCE OF ITALIAN CULTURE DESPITE THE INFLUENCE OF

SCHOOL.

An important aspect of The cultural orientation of tThe
child of Italian.parentage in Caiada is The power of his
tTraditional culture to survive in the Canadian environment.
This results in a situation where the child reacts To botTh
cultures éven where substantial assimilation has Taken place.
During the pre-school years in a culturally-isotated ItTalian

community the parental culture naturally has almost exclusive
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priority over Canadian culture. When the child enters
elementary school a conflict between the Two cutlfures,
Canadian and Italian, arises. The child's school performunce
is evaluated according to Canadian norms without regard for
his cultural background. His conspicuous behaviour fraits
are attributed by the school to causes valid for gny social
group as bad behavioﬁf rather than as behaviour conforming

to ltatian norms.

In The school the child meets customs and ideas that
are new and often incomprehensible to him. He finds that
what is considered a proper procedure at home is looked upon
as improper by his teachers. Thus, the child finds himself
in Two cultural worlds. His family opposes his adoption of
the suggestions of the school. In his new found desire fo
be .a Canadian, To gain prestige atftached to being one, he
faces the conflict which must be solved by him alone since
neither home nor schoo{ will give way to the other. The
child is adversely affecfed by such conflicts. In his
culfural orientation, in his social development, and,vThereQ
fore, in his personaliTy.47

[n hisAearIy relations with school, the ltalian-
Canadian child offen experiences a sense of inferiority in
his dealings and contactTs with others which evolve inTo
shame of His parenTaI'background. This may eventually lead

to a rejection of his family patterns in favour of Canadian

3

patterns. He develops a negative attitude fowards his parent's



culture and, in the school situation is removed from his
immediate environment, ceasing to identify himself with ift.

But, it is a fact of significance that The adjustment
andg movementT on the part of The child Towards assimilalion
causes less conflict Than would be expected because the
stability of a family is important to alf its members. The
child has The values of allegiance To the family .inculcated
with great strength over many years. The child may reject the
parental culture without impairing his relationship with his
parenfs; Parents also fight back againsT.The invading
culture of the school, belittling many of ifts ideas and
values. "She (mother) began ridiculing all my feachers for
Their ideas, and This made me very sad for she ruined my
dreaﬁs of becoming a real American.”48

There is a great deal of evidence that a child may
loathe |talian customs while at the same Time preserving his
allegiance to the family pattern and thus remaining under
tThe control of his parénTs.

Another element which permits a réJeCTion of parental
background without defiance of the parent and the family
tfradition is the parTﬂcular area of culfural values within
which this rejection of Italian and the acceptance of
Canadian patterns occurs.. The impact of Canadian cultfure
complexeé upon The ltalian child in the elementary school and
also in films, radio, and TV involves oniy iTs most overtT

manifestations. This is what some would call public culfure
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which includes architecture, housing, business, sports,

compyisery oducation, Canadian food, political systems, slang,
and so on, all of which are within the comprehension of a
chitd. This remains distinct from private culture which

embraces the sentiment of Canadian tradition. The children
compare the lItalian culture to the Canadian public culture,
in dress, food, language, and behaviour, but this does not
involve moral aspects of the ltalian tradition. I+ is only
when there is a frequent pattern of home visiting in
association with Canadian friends that this moral aspect is
more likely to affect the Italian child. ’
The influence of the school, particularly in the

homogeneous envfronmenf of the ltalian-Canadian community,

begins to rééé&guas the child approaches ma+uri+y and gainful

[

employment. As-+he cHild Qrows older, the rigid family
traditions which he has rejected in their overT cultural
aspects begin'again to have a stronger hold on him. As he
gravitates toward the parental patfern the child's behaviour
tfowards school gradually become identified with the parental
concept and social values. The apparenszhifT from The
initial cultural rejection at elementary school level to an
“acceptance of parental pattfterns at the high school age Ievél
would seem to be based upon the complexities of acculturation,
A varieTyfof factors enter into this gravitation to the
Italian family pattern, physical'proximi+y, interaction, and

attitudes of the dominant culture. As he grows older, ftThe
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Italian immigrant youth increasingly contacts and interacts
with Canadian children. He begins fto evaluate his own back-
ground against that of other groups, immigrant and Canadian.
He finds, perhaps, less To emulate and admire than he did at
an earlier age and more To value and retain in his own back-
ground.

This view was expressed by a number of respondents
who discussed their family life. ”My,grandfafher came from
Calabria. | know quite well wha% is good and what is not
good in-my family. There is no need - -for me To resent any-
thing tThat is good and dignified. in our family, There are
many things that could well be learned by other people. For
instance, | find the old custom of all relatives meeting
together a very beautiful custom. But there are others which
| feel are old fashioned. Those | d?n'T follow, especially
if They make mé ridiculous in other people's eyes." Thus,
while the child adopts various modes of |ife, The power of
the family retains its hold. The Canadian-born child seldom
loses sightT of the solidarity oflThe family and The necessity
of being obedient To its patterns. Even when There is a
desire to defy parental tradition, a compromise invariably
takes place without, however, any undue vio{afion of the
basic pattern. -In many wayg'despffe its apparent rigidity,
the ltalian family is very resilient.

I+ is plain, even with young people, That many expect

to live near their relatives upon marriage. Among those not



so desirous of close proximity To relatives

it was nonethe-

fess expressed by many that This, in no way, entailed rejcection
of their relatives "If | see my relatives less often they
won'T irritate me and | will have more respect and appreciation
for them." Continually, the comments of those who were moving

or had moved returned To the
away family contacts and the

very important.

point that though they had moved

values of the family were stTill

"Betfter be away for otherwise you get tired

of Them and that's nol good at all.m .Thus, tThere is no

apparent desire to break away from the family.

contrary,

Trait.

On The

~

respect and appreciation of relatives is a desirable
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CHAPTER ©

Summary

In Chapter one we set out to detail the relevant
| iterature and concepts in the area of immigrant assimitation.
Discussion and analysis of previous relevant work gave a
firm base from which to generalize in interpreting our data
ga;hered in Hamilton schools and in The famifies of [(talian
children. This data is presented and analyzed in Chapter
five.

The first chapter developed the group frame of
reference using such concepts as role, reference group, and
primary group. It was suggested that these concepfs and the
kind of social action which they denote provides a good
framework for discussion and analysis of the process of
assimilation. .t was hypothesized that through role [earning
and role playing in primary groups with members of The host
society, assimilation takes place.

In my research it was observed that in situations of
primary‘groub involvement between Canadian and |falian
children, assimilation began to occur at a significant level.
However, what took place iﬁ such relationships was not a one-
sided_movemenT on the part of Italians alone, but a process’
of normative convergence which caused change in Canad}an

children also. Such convergence made possible the smooth



201

and articulate kind of inferaction which encouraged
assimilation,

The concept of role was particularly useful in
providing articulation between individual, socfal.and
cultural levels, on which convergence occurred. It was
particularly useful in enabling us fto deal with socializa-
Tion in aAmeaningfuI way. Role theory enabled us to talk
about status and acceptance within group structure, which
encouraged adaptive learning to become reinforced, and the
new behaviours it resulted in, repeated.

The examination of assimilation was felt To be in-
complete without an exéminaTion of The broader social setting
in which interaction at the primary group level tTakes place.
Thus we examined the social and cultural factors of both
Canadian and Italian immigrant society. In This area we
hypothesized variables which affect interaction and subse-
quentT assimilation. |1 was suggested that Canadian society
contained certain factors which encouraged ethnic differen-
tiation, and in part allowed the dominant British Canadian
elite to divide and rule. In respect of Iltalian immigrant
society it was hypoThesizgd that the Italian cultural and
social values would be preserved by the family. It is felt
that the research findings represented in the last chapter
léupporT the hypothesis and indicate that the Italian family
}n Canada maintains iTséIf beyond the firsflgeneraTiOA as a

locus of loyalty to the main social and cultural values and
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relationships it enshrines. I+ was shown that the Iltalian
family is neither rigid nor inflexibie in the new surround-
ings, beiqg prepared in some respects to change and accommo-
date To Canadian pressures. This capaciTy.To accommodate
was the reason for its resiliency and power to survive in
the new environment, remaining true to its main values.;&

In large part the power of the Italian family ‘o
survive was due fto the common adaptation méde by Italian
school children fto the conflicting pressures of their situa-
tion. The most significant finding, in our research we feel
is that most ltalian children studied accommodated rather
than assimilated fully to Canadian pressures and jnfluences.
Most managed to '"compartmentalize" the influences of home
and school to prevent conflict and to conform to the demands
of each. CerTaihfy'ih elementary school a significant degree
of assfmilaTion took place, though this too, depended on tThe
size of fthe italian immigrant group in the classroom, it was
not however complete in tThe majority of cases. For most
children it did not take place to The degree that would
bring about substantial conflict in the home. it was notable
that among the several high school students which were
studied in addition to the main sample from elementary school,
That aiprocess of return to the values of the home often
became evident as the end of compulsory schooling approached.

The total school experience can be described in tThis

way for the majority of children studied: first a period of
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shock and disorientation, followed by growing assimilation
to the values of the school and their Canadian classmates,
while keeping The peace at home, and finally a tendency to
return positively to the values of the ltalian family and to
take on its expected roles for young men and women. Even
Those children in The sample who seemed destined to move
further and further away from their families indicated That
strong loyalties still remained as sentiments if not as

realities.
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APPENDIX |

Methodological Note

(ﬁln This study we gathered material from books,
articles, observations and questioning in The school and in
the families of school_children;7 This note on methodology
will address itftself To the empif‘cal research Techniques‘
used by the author and the reasons for their use. The

population from which samples were drawn consisted princi-

pally of children of I[talian birth or ancestry and their

families. In addition a number of Canadian children and
their families were also studies, to provide a unit for
comparison. The schools were in the elementary public and

separate systems of The Hamilton educational structure.

Whife fnformal contactT occurred witTh a number of schools, The
~greatest proportion of research was conducted in two schools,
one separate, the other public.

Zﬂ The research techniques employed were Those of un-
structured observation and the open-ended questionnaire
administered in an interview situation. These techniques
were decided upon on the basis of Their appropria}eness To
the situation and iTs limitations, and the likelihood that
Théy woula yield significant results in a study of immigrant

children.i Since it was often difficult to gain entrance to

-’

schools and, having done so to ftake time away from formal
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school activities for my.research the sample we were able to
study closely was |imited. In the light of these limitations

iT was decided that statistical analysis would be inappropriate,
and would yield few significant findings.

In all forty-five elementary school children were
studied and questioned intensively though many others were
questioned briefly, including a number of Ifalian-Canadian
high school students. Eight teachers were interviewed,
observed and questioned in depth, and ftwelve families were
closely studied. Approximately ten classes were observed
in process but prolonged observation only occurred in the
case of Three classes, at third, fourth and fifth grade
levéls. The fourth grade class was in a separate school.
Most of the sample of forty-five children were drawn from
+Eese classes, but a small proportion came from groups out-
side the school seTTiﬁg and were contacted Through their
families. Of the forty-five children, thirty were either
born in ltaly or were born of italian immigrant parents, ten
were Canadian, and the remaining five were German, Polish
and British. In interviewing and questioning New Canadian-
[talian children, | was assisted by an interpretor. The
children ranged in age from eight to ftwelve years old, The
upper age group here was comprised of a number of children
who had been kept back. The situation and the nature of our
study in many ways dictated that we use unsTrucTufed observa-

tion and open-ended questionnaire techniques. Preliminary
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research indicated the problems of wording and the interpre-
Tations of meaning by the respondent. Indeed in some cases
even basic understanding of a written questionnaire was a
probtem. To elicit sufficient information from the children,
the open-ended questionnaire was a necessity. Both clarity
and understanding were thereby enhanced especially with
respect to the immigrant child. AT The elementary school
IeQel there is a significant proportion of poor readers and
+h;s is compounded in the case of New Canadians whose English
is not very well developed.

The administration of open—ended questionnaires
requires that either tThe researcherior an assistant be presentT
when each questionnaire is administered. This interview Type
of situation enabled us not only io clarify difficulties buft
also fto encourage the respondents to talk at some length.
This added to the richness and depth of material obtained.

We feel that Tthis is of great importance in a descriptive
study of this type which atfempts to understand how people
are affected by social situations and processes represented
in this study by *the social situation of "marginality" and
the social processes of assimilation and accommodation.

The difficulties that were mentioned above with
respect to children also apply in large part to the study of
their families. Apart from the difficulties encounfgred in
gaining admission to the family circlie for observaTiohs and

questioning it was practical only to study a few families in
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depth. This comprised Twelve families of which nine were
Italian and tThree Canadian. My study of these families was
greatly assisted by a teacher who acted as an interpretor.
Unstructured observation in the settings of the
classroom, playgroup, and family, another source of our data
also entailed certain practical problems. One of the main
ones, concerns the position of the observer and his influence
upon the situation he is attempting to observe accurately.
Thé.researcher was able to obtain a certain degree of control
over this situation in tThe classroom by comparing findings
in a similar situation where as a subsTitute teacher the
researcher was in the position of a participant observer.
Prolonged observation in the school, play situation, and in
the family, we feel, gave the same kind of depth and under-
standing of social situations and processes afforded by The
open-ended questionnaire technique, though not to the same
degree. The data gained from observation also served the
function of providing a framework for interpreting

questionnaire responses.
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APPENDI X

Questionnaire for Teachers and Principals

What are the teachers main problems in teaching New
Canadian children?

What kind of fteachers can cope best with New‘Canadians?
WhaT'is The ideal educational structure for teaching New
Canadians mostT effectively?

Under what conditions do New Canadians become most
effectively integrated into the Canadian school?

What are the reasons for slow progress in English among
New Canadians?

What do you feel to be the source of the difference in
performance between a New Canadian child who is
successful/unsuccessful, in the school?

Do New Canadians adjust themselves quickly and easily

to The goals and values of the school?

How does the family background of New Canadian children
influence their performance in your opinion?

How do Iltalian children perform in the school, success-
fully or unsuccessfully?

Do ltalian childreﬁ have problems with language and the
general curriculum to a greater degree than other groups?

. .
Are ltalian children g

H Wik il A 2
cod mixers with other children?

o
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{2, Are Polish children good mixers with other children?

{3, Are German children good mixers with other children?

l4., What do you think are the factors operative in social
mixing between children of different ethnic groups?

[5, WhatT do you consider to be the place of New Canadians
in Canada? What contributions do they make?

6. What do you consider fto be the place of ethnic groups

in Canada? What contribuftions do they make?

Children's Questionnaire

l. What kind of person do you think is a good friend?

2. How many good friends do you have in The school? How
close are they to you? What are their names?

3., Are they Canadians, ltalians, or other?

4, Who sits next to you?

5. Are they firm friends of yours? (If so) Why?
(If not) Why not? What are their names?

6. Are your friends outside the school the same as those
in the school?

7. Which do you like best, those in school or outside?
Why? ,

8. Do you have different friends in the classroom to those
you have in the school yard? (If so) Why?

9, WhaT-chiIdren does the teacher get most angry at? Why
‘do you think this is so? Do you like them? (If not)

Why not?
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What children slow the class down most? What do you feel
about them? (Principally direclted at Canadians).

Do you think is important to speak correctly?

Does the teacher feel that speaking correctly is good?
How does The teacher fteach children to speak properly?

Do you learn about the ways of people of other lands?
What places?

Have you been into tThe homes and spoken with the mother
and father of your friends? What are their names?

What country do they come from?

Specifically for Canadians

Have you many friends who come from other countries or
who mommy and daddy did?
What strikes you most about your classmates from other

countries?

Specifically for Non-Canadians

What do you think of Canada? How does it compare with
home?
What do you hope tTo be when You grow up?

Do you get any money for your parents? |s it a fegular

allowance? How much is it a week?

Do yéu offtfen do bad things you get punished for at home?

What happens at home when you have done something bad?



6, Do you think your Canadian friends get off more lightly?
7. What do you feel about This?:
8. Which comes the closest to your feeling about yourself:
I don't like myself the way | am?
I'd like To change completely?
| would only |ike fto change a bit?
| would just want to stay the way | am?
9., What would you most Ilike to be remembered for in school?
As a brilliant student?
An athletic star?
As the mosT .popular?
iI0. Which of these things would be hardest for you To take?
Your parents disapproval?

Teacher disapproval?
Breaking wiTth a friend?

The interview form'uTilized was:

What's your name?

How old are you?

Where do you |ive?

What kinds of people {ive around your house?

What are you?

What is a "Daddy", "Mummy™?

When Daddy goes to work what is he?

I's he still your Daddy wHen he is a ?

When he comes home and plays with you etc,, what is he?
s he still a when he's your Daddy at night?
Are you |talian?

What does it mean to be Italian?



Are you Catholic?

What does it mean to be Catholic?
Are you Canadian?

What does it mean 1o be Canadian?
Can you be I|talian and Canadian?
Can you be Catholic and Canadian?

Can you be l|ltalian, Catholic,and Canadian?
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