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Introduction. 

There are a number of points that must be clarified 

in any research program before actual study is undertaken. 

We must fi rst de 1 i neate what i s to be stud i e d . 1 ln our case, 

the initial problem was to study the assimilation of immi-

grant school children in Canada. This took place within a 

certain framework. We feel that it is important that we 

first discuss some of the problems of immigrant assimi lation 

in genera 1 for i t i s fe 1 t that much of what' has been wr i tten 

1 

in thearea of immigrant assimilation is applicable to immi-

grant children. Initially, we wi Il concern ourselves with 

social mechanisms and categories that are significant for 

assimilation. This includes concepts derived from group, 

role, reference group theory, and symbolic interactionism. 

We wi Il then proceed to, discùss how these concepts affect 

immigrant assimilation within the framework of the cultures 

and social structures that the immigrant is moving between 

in the course of assimilation. The final aim is t,o explain 

the forces that affect the integration of Ital ian, and other 

children, into the Canadian's social and cultural system 

using the cultural concepts already detailed. Particular 

con c e r n w i lib e 'g ive n t 0 the a s sim i 1 a t ion 0 f the 1 ta 1 i a ri 

school child bothin the Canadian school system and in 

Canadian society through the medium of the schools. 8y 
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Italian school children, we mean children of Italian heritage 

born in Canada and those who have recently arrived from 

Italy. 

ln speaking of assimilation in the Canadian school 

system, we wish to first convey the successful integratlon 

of Ital ian chi Idren into the formai organiza·tion and goal 

structure of the school. However, even more important for 

our purpose is the assimilation of the immigrant child into 

the informai group structure among chi Idren in the school. 

It is the latter tha,t, in particular, aids the assimilation 

of the immigrant child. It is hypothesized thal participa-

tion in these informai group structures and friendship 

patterns with Canadian children leads to Integration and 

normative convergence between the chi Idren involved. 2 ! Thus, {} 

in this paper we wiÎ 1 concern ourselves with social and value 

change among Canadian chi Idren as weil as among Ital ian 

children as a result of mixed interactionl Assimilation, in 

the first case, at the formai level of school organization 

w i 1 1 often occu r on 1 y on the instrumenta 1 
. 3 

level, and the 

over-a Il effect in bei ng more distant from the person's i nner 

life will be less significant. 

From an external point of view, assimi lation at an' 

instrumental level will appear significant. If it continues, 

- if wi 1 1 pfobably lead to success in the Canadian social 

structure. The individual~taking on an important goal of 

the sc ho ols Y ste m, w i lib e co me u p wa rd 1 Y mol) i 1 e • He may do 



this while remaining,· in many respects, marginal and un

assimilated as Mol 4 points out. Assimilation at the in-

formai and primal-y group level may lead to success in the 

3 . 

Canadian status system but, more important, it wi 1.1 affect a 

movement in values and social patterns towards the Canadian 

model and participation with Canadians at a more intimate 

level than that permitted by purely instrumental contacts. 

The person or chi Id who has become assimi lated at the instru-

mental level may adop~ a guise of appearing to be everything 

Canadian to gain his instrumental goals but yet may remain 

largely unaffected by the part he plays. This ~ack of deep 

involvement is impossible for those who participate fully in 

primary group relationships. 

The Socialization of the Immigrant Child in the School System 

The si tuat i on of the ch il d of the fi rst a nd second 

tflTm i 9 rant gi:lne ratlo-n !log importonci:li n the soc ia H zoti on of 

immigrant groups as a whole. It has been said that the 

Integration pf immigrant groups would never have proceeded 

as rapidly as it often has without the effects of the 

5 
ed ucat i ona 1 system. 1 t i s the ed ucat i ona 1 system that 

transmits the norms, values, and ways of behavior of the 

. d • t 1 WI er socle y. The school is the agency thro~gh which 

individual personalities are trained to be motivationally 

.and te_chnically adequate to the performance of açlult roles. 

"The social ization function may be summed up as a develop-
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ment in individuals of commitments and capacities which are 

6 
the essential prerequisite of their future role performance." 

Parson's breaks down commitments into two compononts: valuos, 

and commitments to the performance of a specific typo of rolo 

within the structure of society. Capacities are broken down 

i nto competence to perform ro 1 es and the capac i ty to 1 ive up 

to o~her people's expectations of interpersonal behavior 

appropriate to these roi es. Through interaction in the 

primary group of the school class, the individual learns and 

is motivated to fulfill the goals of the social structure. 

As has been mentioned before, this is essentialAy the 

problem of the immigrant, Some psychologists emphasize 

conditioning and early habit formation in the socialization 

process which leads to the view that our emotional responses 

and attitudes have been established at a non-voluntary lever 

1 • 1 . 7 ear y ln our Ives. 1 t wou 1 d be genera 1 1 Y adm i tted that 

the chi Id of firstgeneration immigrant parents prior to 

school attendance will have been largely socialized in the 

culture of the immigrant group at a non-voluntary level, 

Subsequently, this wi Il greatly affect his interact.ion in 

the school system; The task wi Il partly be that of resocial-

i z a t ion, but pre dom i na nt 1 Y a t a vol u n't a r y 1 ev el, It is true 

that this will be much easier for a child than for an adult 

because the chi Id's attitudes and habits are not firmly 

.organized. The life organization is still elastic; the 

socialization in the family is not complete, However, it 

," 
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would be wrong to think the school takes over completely at 

the age of five as a socializing agent. The family stil 

remains dominan.t in affecting the nature of the chi Idls 

total socialization, on what he accepts in the school and 

what he retains. 

The attitude of the parents to the patterns the 

child is being socialized.into by the schoo.l may be indi-

cated as a variable affecting the chi Idls ultimate integra-

tion. Another is the attitude of the school teachers and 

fellow pupi Is to the immigrant chi i"d. Both varJables affect 

the child's learning. 

The school helps to socialize children into the 

various roles that are functional in maintaining the social 

system. For the immigrant from a different culture, sociali-

zation frequently takes place in roles that assumed less 

importance in his country of emigration. The Ital ian 

peasant has to learn roles and values that support him which 

are functional to an industrial society. Social ization in 

the Ame r i ca n, Ca nad i a n ,0 r A u s t rai i ans c h 00 1 i sai me d a t 

emphasizing achievement and success in an urban environment 

which is dominated by money. Much of the socialization is 

directed to fostering motivation towards such goals. Moti~ 

vation in the school is partly generated by achievement 

training fhat teaches a child to do things weil, and partly 

by independent training that teaches him to do things on his 

own. Some chi Idren are more prepared for such demands·,than 
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others. Rosen
8 

points out that various ethnic groups place 

different emphases on such goals. Achievement motivation is 

more characteristic of Greeks than of Italians, for example. 

Greeks are more 1 ikely to come from an urban environment, 

Italian, from an agrarian society where the social structure 

seriously curtai Is -opportunities for achievement, and where 

habits of resignation and fatalism often prevail. 

The socialization of the immigrant child that takes 

place in the school system is usually not a complete process. 

The school does not complet,ely socialize the child, rather, 

it creates a direction of movement viewed from fhe prospective 

of the immigrant fami Iy. Often then, the process is not 

completed. Completion woul.d require full in'tegration into 

the informai groups of the whole ~ociety. The school class , 
can be considered a prima~y group, but ail to frequently the 

immigrant child is not effectively integrated into it. Even 

j n th 8 cl a S5 ft S 81 f, b-e cau 5 8 0 f th 8 5 t r 8 S 5 8 S 0 f th 8-j r 5 j tua -

tion, immigrant children form cliques. Such cl i ques cut 

down the vo 1 ume a nd qua 1 i.ty of i nteract i on w i th the nat i ve 

members of the class and the teacher. rAil too often this is 
./ 

just shrugged off as a hard but unavoidable fact of the 

s i tua t ion) But fui 1 i n ter a ct ion b et w e e n i mm i g r a n tan d n a t ive 

i ses sen t i a 1 for e f f e c t ive soc i air' Z a t ion and i n t e g rat ion . 

One of the causes of this sitBation is that the 

teacher and the schooL system put too much emphasis on the 

concept of assimi lation and not enough on that of integration, 
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wh i ch i mp 1 i es adj ust~ents ma'de by both si des and assumes 

that the immigrant child has something valuable to of fer 

from his own culture. Teachers often reflect the attitude 

that whatever is foreign is inferior.
9 

They attempt to 

Americanize or Canadianize the chi Id as rapidly as possible. 

Frequent 1 Y they pressure the ch il d to turn away from every-

thing resembling the culture of his parents. Influences by 

this attitude, the children begin to despise the customs and 

culture of their ance~tors. At the same tim~, they are sti 1 1 

being rejected by their classmates for their foreignness. 

The danger is that they wi Il lose their cultura) heritage 

, 10 
without the corresponding gain of the new culture. The 

result may be the prpduction of marginal men. 1 1 

Landes
l2 

stresses that teachers must be aware of the 

cultural background of the children they are dealing with to 

appreciate that successful performance from them cannot be 

achteved merely through the routine channels which are trased 

on'the assumption. that they are ail middle-class Americans. 

Teachers must be aware of the nature of the blocks that 

children of certain backgrounds have to the expectations of 

the American or Canadian school. A great deal of learning 

d e pen d s u p'o n w ha t F r e u d calle d t r ans fer e n cel 3 and w h a t 0 the r s 

h a ve calle d s u 9 9 est i b i 1 i t Y . A chi 1 d mus t b e a, b 1 e toi den tif Y 

in some way with a teacher and with other children. 

To gain an understanding of the processas of 

assimi lation and the variables which may affect it, we wi Il 
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study, in addition to the school, the fami Iy background and 

culture of Italian children in Hamilton. We must study the 

varieties of social relations and normative boundaries which 
~ 

obtain in both school and family and the consequences of 

divergence between them. ln addition, it is important that 

we study peer group relationships between children both in 

ethnie cl iques and in groups shared with Canadian chi Idren 

on the basis of the separate social and normative systems of 

each, and the possibilities,and consequences of conflict. 

1 t i s apparent frqm the rese'arch undertaken i nto 

immigrant school children in this study that when immigrant 
r 

ch il dren are in the process of adjusti ng to the Canad i ah 

social system, particularly to its goals of personal achieve-

ment, the sustaining activities for interaction with their 

peers in the neighborhood, who are not adjusted to the school 

goals come into conflict with sustaining activities that make 

f Gr S UGG@ssf 1.11 in t@iàGti Gni n th-@ SGhGGI, pàitiG-yl ai 1 y wi th 

'" 
other school-oriented chi Idren and teachers. On the one hand, 

such sustaining activities would be identified with corner-

b 14 t·· t· d th th . th h 1 k d oy ac IVI les an on e 0 er WI sc 00 wor an 

participation in th'e activities of the school-oriented 

children. The sustaining activities of a social relation-, 

ship particularly role behavior and its norms should be 

studied in any research project not only to discover the sus-

taining activities in general but the preconditions of the 

particular social relationship. The necessity of any 
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particular social system depends upon whether the social 

relations which it sustains are necessary. ln terms of social 

change in reference to immigrants, it is plain that with 

adjustment and assimilation certain kinds of social relation-

ships become unnecessary, or are less necessary than new ones 

which are in the process of .surplanting them. Sustaining 

activities are necessary w~en the i~teraction system which 

produce them is, itself, still necessary. The sustaining 

activities may become disruptive in terms of' new social situa-

tions. "In a social system those activities which sustain 

one sort of i nteract i on si tuat i on may we Il di sry_pt other soc i al 

situations.,,15 

One of the most important areas of sustaining 

activities is that of culture and language. Communication 

through a common system of symbols is a precondition for 

reciprocity and complimentary expectations in interaction. 

The symbol, system which becomes embedded in a common culture 

has normative significance for those who intsract. Once in 

existence, observance of its conditions are a necessary part 

f "t t" 16 o ln erac Ion. Moreover, the common normative patterns 

themselves spring from interaction and role playing. Through 

role playing in social groups, norms are learned and the ro'les 

of each actor become smoothly articulated. 

ln-the analysis of certain dominant features of 

cultur.e and social organization of immigrant groups, it is 

advisabl'e ta praceed on.the basis of ideal types. 17 'It is 
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hoped that this procedure wi 1 1 9id explanation. The ideal 

type mu~t be distinguished from the average type. 18 The 

ideal type of approach wi Il apply to much of the analysis of 

cultural patterns of the Italian ethnie group which forms 

the center of our study. When we di scuss, for instance, the 

family life of Italians in Hamilton or in Italy, we will deal 

with certain prominent features rather than with the average 

case. 

Mi Iton Gordon stresses the use of groups as a frame-

work for studying assimilation. "The study of immigrant 

groups is best carried out by treating them as pne phase of 

19 
the general study of groups." The questions to be answered 

are, what conditions promote group cohesiveness and how do 

these groups shape perception, motivation, and behavior. In 

this area both reference group and role theory are closely 

linked. 1 n chapter two we will. deve 1 op the group frame of 

ref~rence, a10ng wlT~ tole and reference. ~roup concepts ln 

some deta il. 

Perhaps the best focus for the study of immigrant 

groups and groups generally~ is on the interactive processes 

which occur within them in a system of rbles. This focus 

has the merit of uniting sociological and social psycho-

log i ca 1 concepts. Ma ny of the concepts 1 i sted in the 1 i tera-

tu r e 0 f i mm i g rat ion h a ve p sye ho log i cal r e fer en ce. The central 

concept of assimilation that we use in this paper has such 

implications. Our aim is for a sociological perspective on 
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the assimilation of the l'talian child in the Canadian school, 

but at som~ points it wi 1 1 be necessary to discuss psycho-

logical processes. This will be true particularly in the 

area of socialization, a process which leads to assimilation. 

Both in the area of socialization and of assimilation the 
1 

values held by those involvedare of great importance. In 

addition, this calls for the study of cultural reference.' 

Rex has stated that one of the important problems for 

sociology is "to find an appropriate place for values in the 

conceptuali.zation of interaction and social 

The most important concepts used in 

20 
systems." 

studies of 
l' 

immigrants are adjustment, assimi lation, acculturation, 

integration, and absorption-adaptation. The referents of 

these concepts are on three levels: individual, social, and 

cultural. Ail three levels are very important to any study 

in this area. 

ThB immigraRt ehild,e-F theohHEI Df ~mmfgr-aftts is 

involved in two areas of socialization, that of the ethnic 

group including his family, and that of the receiving 

society, including the 6chool. Soc i a 1 i z a t ion ma y ber e fer r e d 

to as the internai ization of the values, bel iefs and norms 

of a group or society by interaction with the members. The 

individual's awareness of his personal as weil as hÎs social 

identity emerges from this social experience. In terms of 

assimilation, as it relates to the area of socialization, 

convergence in values and behavior with the receiving society 
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develops by interaction with its culture through the medium 

of its bearers. The chi Id adapts through interaction with 

Canadian teachers and peers in school, but is at the same 

time developing in the context of the influences of his 

family and peers of his own ethnic group. Chinoy has said 

t h a t the "s 0 c i a 1 i z a t ion p roc e s sis 0 n e 0 f t ra n s for min 9 the 

raw human material into a person capable of participation in 

the life of society.,,21 The que s t'i 0 n we mus tas k i n the 
\ . 

1 ight of these possibly confl icting areas of participation 

i s w h eth e r '0 r no t the chi 1 d w i lib e a b 1 e t 0 suc ces s fui 1 Y 

participate in the social 1 ife of two contradictory groups. 
/ 

Investigating the modes of ~daptation to such a situation is 

the con t roi p 0 i n t 0 fou r ,s t u d y . Eisenstadt points to one 

possible adaptation. He states that the situation of the 

immigrant, and we may take this as referring to chi Id or 

adult, will involve "a shrinkage and transformation of his 

whe-I€ statu5 image anD set of va lues. ,,22 H'lere will, 

initially, be a narrowing of the field of social participa-

tion. The immigrant under such circumstances is faced with 

the need to transform into a person "capable of participation 

in the life of the (new) society.1I ln Mead's terms this 

would cali for a modification or reformulation of the individ

ual's "generalized other.,,23 To bring the inner world of 

- meaning into conformity with the outer world of meaning 

represented by the structure and-values of the receiving 

society. 
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Ail this, however, presupposes that the chi Id or 

adult immigrant is plunged into the receiving society with 

no ,-ational alternative but to a~apt and assimi late. This 

one common form of adaptation results in a return, or a 

refusai Jo leave, the social world of the ethnic ghetto. 

Even in the case of school chi Idren, compelled to attend a 

Canadian school (sep"arate or public) the possibilities for 

retreat are significant especially if there is a large per-

centage of ch il dren of the i r own ethn i c group in the schoo 1. 

One of our prime tasks is to study the factors which affect 

the cohesiveness of eth'nic groups, in other words, the 
/ 

variables which affect their persistenceor dissolution.
24 

Chi Id 25 has detai led some of the responses which are 
,,,--------- ----- - - ------

common among Italians to the pressures of the social situa-

tion of a minority ethnic group. There is the possibility 

of a single response, adoption of the goals and social partic-

ipa-tion in the receivifl:3~ociety ori-n the Italion group, 

each being exclusive. Another is a double reaction which is 

split between different occasions, adopting the goals of 

both groups at different times. Others just aim to escape 

from the confl ict situation which often may be represented 

when different ethnic groups come together. 

ln the situation of conflict some may compromise, 

usually leaving the conflict unsolved and with no goals 

" " 

effec!ively attained. This situation is distinguished by 

Child from the double reaction. The most irrational and 
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ineffective response or adaptation is that 6f blocking or a 

sheer failure to respond. This is similar to Merton's cate-

gory of retreat i sm. 26, Pa ra Ile 1 s may be d rawn. w i th Merton' s 

forms of adaptation to some of the other responses we have 

detailed here. 

A rebel reaction is to be noted in the individual who 

tu r n s a gai n st h i set h,n i c' gr 0 u p go ais and i n st i tut ion a 1 i z e d 

means in looking for success and acceptance in the receiving 

society. Conformity is to be noted in the "in-group reaction",27 

where the conflict of theltalian immigrant groups position 

is resolved by energetically pursuing the goal of affiliation 
. /' 

with the Italian group in. the community. At the sa me time in 

the 1 ight of'the forces of acculturation the "in-group 

reaction" must involve some disposition to the contrary 

tendencies. Goals of affi 1 iation with Canadian groups and 

values must be adjusted to in some way that is consistent 

w i t h me m ber shi pin the 1 ta 1 i a il g r 0 u pan d no t t 6 0 p a in f ul t {) 

the individual. This approaches for some an adaptation of 

innovation. 

Many of the cultural values and goals are retained 

but innovation in institutionalized means occurs to make 

success in Canadian, as weil as Italian society, more likely. 

The blocking or apathetic reaction frequently indicated by 

escapism, as we have previously noted, is parallel to Merton's 

concept of retreatism. The aim of the individual who resorts 

to this i5 to diminish the strength and distinctiveness of 
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the contrary tendencies that are in confl ict. Another 

irrational. adaptation, noted particularly with New Canadian 

children in à state of culture shock, was a ritualistic, 

stereotyped recital of their repetoire of cultural patterns 

in the ·classroom. 

Much of the 1 iterature on the effects of primary 

group involvement and role playing, emphasizes that it is 

this area that the individual ~ains and secures a sense of 

. 1 . d lOt 28 soc 1 a mea ni ng an rea 1 y. One of ou r centra 1 hypothes i s 

is that assimilation can effectively develop only through 

interaction and· role playing in primary groups Jhared with 

members of the receiving society. The successful Integration 

of the Italian child into the Canadian school in large part 

depends on interaction acros? ethnie barriers within the 

school. ln chapter two we wi 1 1 investigate further the 

functions of role playing in primary groups for social 

asslmita~lon and tntegration. 1 n chapter fi vewe will study 

the factors influencing the possibi 1 ity of primary group 

interaction spaning ethnie differences and the effects of 

such interaction when· i,t occurs on Ital ian chi Idren. The 

effects of this kind of cross-ethnie interaction wi 1 1 also 

be determined in the case of Canadian chi Idren, the assump.-

tion being that both sides wi Il assimi late or converge in 

- these circumstances. 

However, such hypotheses or assumptions only become 

real when it is remembered that the interaction between 
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Canadian and Ital ian school chi Idren occurs, initially, 

within a framework formed by the meeting of two cultures 

through the medium of their respective interacting represen-

tatives. ln theory interaction wi 1 1 lead to the development 

of common expectations and a convergance in norms,29 but the 

degree of such convergence wi Il be influenced by the pre-

existing cultural values of each group. The extent of con-

vergence over ail kinds of social relationships wi Il also 

depend on the degree to which the relationship of conver

gence is kept specifie or other than diffuse. Thus, the 

1 ta 1 i a n chi 1 d m a y adj u s t h i spa t ter n s 0 f b e h a v i 0 r i.n the are a 
{' 

of a peer group relationship with Canadian children, but 

returns to his old pattern in non-Canadian company. The 

Italian child's values and behavior may only "bend" in 

certain areas while remaining essentially the same. It might 

be suggested that this is broadly an adaptation of accommoda-

tian rather than assJmj la_tian. Hawe~er, 'Ile wi LI be atpains 

to explain why we feel this is not, in fact, true. 

i'n chapters two and four particularl·y, WB wi Il 

examine the effect of socio-cultu~al patterns and organiza-
, 

t i o'n son the po s s i b i 1 i t Y 0 f as sim i 1 a t ion. It is hypothesized 

that both Italian and Canadian socio-cultural patterns permit 

a s sim i 1 a t ion but 0 n 1 y u P t 0 ,a p 0 i nt, w hic h i s, t h a tas s ,i mil -

ation occurs within a context of a pluralistic structure. 

This does not imply that assimilation is not genuine. 

Particularly withi·n the schoolroom and play yard the assimi 1-
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ation which follows from close interaction with Canadian 

peers and with teachers is significant. Children in such 

relationships often change permanently in the direction of 

Canadian norms. But just as frequently they manage to 

maintain many of the values of their parents. 

The concept of accommodation does not at a Il descri be 

the situation accuratel.y. We feel that the adaptation of 

accommodation is more common with respect to the Ital ian 

child who is either rejected or held aloof from close contact 

. 
with Canadian chi Idren, but who pursues Canadian values and 

goals on an instrumental level. Accommodation would also 
l' 

refer accurately to the cl iques of Ital ian chi Idren who just 

bend to the school system, to teàchers, and to the other 

chi Idren in situations where the latter have greater power. 

Accommodation implies changes which reduce a situation of 

confl ict or estrangement. Often the impl ication is that it 

is ô compromise, or givingin, TO lITâ~e Tor greôter social 

harmony. Thus it does not imply close or intimate inter-

action or any of the normal integrative products of such 

interaction. 

It wi 1 1 be our task to show how the factors and cate-

gories that we have hypothetically decided are significant 

affect social behavior. ln Durkheim's terms,30 we must'show 

how certai-ri social facts which'we consider relevant affect 

social interaction. Of course, the assertion that these are 

indeed social facts wi LI only be pr6ved by undertaking such 
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a procedure. Unt il then, i t i s on 1 y a hypothes i s that these 

are, indeed, social facts which in turn exercisè lia power of 

31 coertion by reason of which they control." We wi Il choose 

to regard culture in this light, in so far as it defines 

appropriate bèhavior and relationships between people in the 

course of interaction. For example, the dominant form of 

family structure and organization in a particular culture 

wi Il be regarded as a social fact havJng cohesive power. It 

is plain, however, that in the area of immigrant assimilation 

it is not the only relevant social facto The dominant fami Iy 

pattern in systems of relationships of the host culture wi Il 
1 

also become a social fact in the course of interaction in the 

new society. Thus, for some individuals~ the determination 

of what is a social fact will be a very complicated.process. 

However, if any sense is to be made out of the study of 

assimi lation it must be determined. 'Simply, the immigrant's 

probJem may be phr.ased in terms .of confliGting, GQn~tr-Ëlin~-Rgj 

and externa 1 forces or soc i al facts. However, for social 

and psychological stability, he must, in some way, resolve 

this conflict period. 1 n some sense, he w il 1 be concerned 

with the crystall ization of social facts from continued 

interaction in primary groups with members of the whole 

society. "Indeed, certain of thes,e social manners of acting 

1 

and'think~ng acquire by reason of thei~ repetition, a kind 

of rigidity which on its own account crystal 1 izes them, sa 

to speak, and isolates them from particular events which 
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32 
reflect them." They, thus, acquire a body, a tangible form, 

and constitute a real ity in their own right quite distinct 

from the individual facts which produce them. 

Our concern is with social interaction and role 

playing in primary groups which for the individual in it 

produces such social real ity. The reverse is surely true in 

that alienation from primary group association'Ieads to a 

1 a c k 0 f a sen seo f r e a 1 i ty . ln this respect, another 

important concept of Durkheim's has relevance for this studY, 

that of the social mi 1 ieu from which social facts crystall ize. 
,/ 

The primary group createsa particular social mi 1 ieu. This 

wi 1 1 be greatly influenced by the size, organization, and 

composition of the group. "The firs.t origins of ail social 

processes of any importance should be sought in the internai 

33 
constitution of the social group"" 

Dur k h e i m 's a pp r 0 a chi n the r e s p e c t s men t ion e d ab 0 v,e 

to social facts seems reasonable and useful for the writers 

purpose 1n this paper. However, the~e 'are certain short-

comings. These occur with his statement on the need to treat 

social facts as things external to the individual. For the 

purpose of analysis much can be learned from taking this as 

so. But in this particular s~udy, further illumination of 

certain sociological and social-psychological aspects of 

immigrant, assimi lation which are internai is necessary. 

This is the case in reference to certain aspects and stages 
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of socialization in which the process itself, as weil as what 

affects it, is important. We must separate analytically the 

points at .which Durkheim's concept is useful from areas where 

it might only obscure. Someof the areas of s.oc i a 1 process 

and interaction deal with the period in which crystall ization 

of social facts is developing. The social world "consists of 

social relations whose means might wei 1 be further analyzed 

in terms of the goals, aspirations, expectations, under

standings, and ideals of related persons, and the real problem 

is whether a world of this kind can be thought of as consist-

ing of discrete things. 1134 ;" 

Research Techniques 

1 n th i,s study we have gathered data both from books 

and articles, and from observations and questioning in the 

school and in the fami 1 ies of school chi Idren. Questionn-

a ires l.arge] '1 of the open-ende..d type bave. beel'l admi nlst-ere.d 

and a sociometrie survey has been undertaken. Statistical 

,analysis has been omitted principally because the data and 

the information on which it was based was not available in 

sufficient quantity or quality. We will explain this latter 

point at greater length in a mom~nt. 

It emerged that our problem was to observe and study 

t 0 the b e st e f f e c t the f a c t 0 r s w hic h rel a te d t 0 a s sim i 1 a t ion 

in Canada, in particular, to that of Jtalian children in the 

Canadian school system. The observation centered on several 
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schools in the Hamilton area', with concentratlon on two 

elementary schools in particular', one in the public system 

and the other in the separate system. It is in,the school 

system that the most significant problems of the immigrant! 

child's assimilation center. Once one has gained entrance 

to a school, a problem in itself, the real problem of what 

to study and how to study it, emerges. This was particularly 

true in regard to the techniques of observation which were 

central to our methodology. These questions had to be asked 

and answered: What should be observed, how should observa-
/' 

tion be recorded, what procedures should be used to try to 

assure the accuracy of observation, what relationship 

should exist between the observer and the observed, and how, 

i n f a ct, s hou 1 d suc h are 1 a t ion shi P b' e est a b 1 i s he d ? 35 

We will proceed to discuss each of these points in 

relation to the present study and its main aims and concerns 

which wi 1 1 give substance to these questions. However, one 

general question which assumes Rriority is that concerning 

correctness and accuracy of observation which can be only . 

answered in terms of the subject under study. We chose the 

most accurate methods consistent with the subject under study. 

The practical 1 imitations of the methods open to us and the 

need for elucidation of an area which concerns many subject-

ive aspects of human behavior makes purely objective statist-

ical study in the area of assimilation, though valuable, not, 

sufficiently elucidating the important factors and variables. 
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It is, however, our intention to make an essentially socio-

logical study rather than one onan individual psychological 

level as is the tendency of some writers who use the term 

assimi lation. 36 

The prob 1 em, as in any study, i s that one cannot 

observe everything or indeed use every type of research 

technique. It is essential that we construct a system of 

priorities to judge what is relevant for observation within 

our framework. We have al ready out 1 i ned our area of concern 

and what remains is to arrive at decisions as to the best way 

to study the significant factors and decide upo'n the measures 

of the var i a b 1 es we h a ve 0 u t 1 i n e.cl . 

The Unstructured Observati6n Technique 

We have employed unstructured observation techniques 

in part in this study. They rest upo~ a foundation of care-

fui and serlous considerGltion €lnQ ,&Offi€ re&8€lrch Dt what 

aspects of the situation wi Il probably prove most relevant. 

However, the interviews and' conversations which comprise the 

material for this unstructured observation take, in part, the 

place of exploratory research aimed at hammering out more 

accurately the requirements of an effective area of study. 

This stage, on~e the main directio~s of investigation were 
1 

decÎded, was carried out with a very open mind for material 

which_might modify the initial hypothesis and maybe add new 

ones where they seem to be ca lied for. The aim was to refine 
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concepts and hypotheses and further develop relevant 

theoretical structures and orientations through unstructured 

observation. 1 t i s hop e d i n t h i's wa y t h a t d e a d w 0 0 d wou 1 d 

be eliminated and potentially healthy growth fostered. 

My unstructured observation fortunately provided me 

w i th a che c k 0 n val i dit yan d po i nt ers. t 0 sig nif i ca n c e r es u 1 t

ing mainly from the variety of techniques of observation. 

This largely sprang from t~e fa ct that through chance 1 was 

able to observe whi le playing more than one role. 1 under-

took observation not only as a sociologist making open 

observations but also covertly as a teacher in ~ sense as a 

participant observer whoserole was not confused in the eyes 

of the observed with that df the.sociologist. ln New York 

1 also had the opportunity in the performance of my duties 

as a supervisor of student' teachers to observe classes with 

substantial numbers of Puerto Rican chi Idren taught by 

students and regular teachers. The interplay of these roles 

and the observations they gave rise to, lead to a more 

d e fin i te che c k 0 n m y 0 r i g' i n a 1 h Y pot h e ses. My 0 b s e r vat ion a 1 

study of Puerto Rican chi Idren in New York was not in any 

way made part of my basic study, it merely provided a check 

for i t. 

Questionnaires 

C The frequent problem with questionnaires and inter

views is basically whether they succeed in measuring what 
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what they set out +0 measure. 1 n the case of forma 1 1 Y 

structured questionnaires the problem is that the wording 

may have many meanings for the different people answering and 
"). 

may be incomprehensible to some'_1 This is particularly true 

in the case of immigrant children. At the elementary school 

1 eve 1, those in the lower grades may be poor readers and th i s 

is compounded in the case of new Canadians whose English is 

not very weil developed. It was also found, in a preliminary 

administration of the sample structured questionnaires to 

teachers, that there· was a wide variation in what they under-

stood by the questions even after an attempt had been made to 

improve them. 

Finally, decided to administer a short questionnaire 

to teachers and to chi Idren each with a different content. 

But 1 relied primarily on asking standardized open-ended 

questions in interviews; This cuts down the number of 

respondents particularly in the latter case but also in the 

fi rst case si nce i nstead of be i ng ma il ed they were 9 i ven out 

and completed in the presence of the researcher. This was 

done because it was felt that many of the mai led questions 

might either be completed incorrectly or not at ail and 

second 1 y, so that the respondent cou 1 d rece i ve fu 11er 

instructions and·would also ·havethe opportunity to clarify 

certain misunderstandings . 

. ( 1 n regard to observations of an unstructured nature, 
1 
i... .. -

the problem of when the observer should make notes and how 
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often they should be kept arises. "Constant note taking may 

i nterfere w i th the qua 1 i ty of observat i on; the observer 

easi Iy loses relevant aspects of the situation between 

b . d' t· 1,3 7 o servlng an Wrl Ing. ln addition, note taking may 

disturb those people or persons being observed. Where 

possible, we tried to keep notes though we would hav~ pre-

ferred a tape recorder to keep a record. If note keeping 

seemed to stand in the way of effective observation we wrote 

up our impressions in notes after the period of observation. 

Before go i ng i nto the s i·tuat i on to observe we a 1-

r ways had some idea of what we were looking for, often 

selecting particular observations to watch for a limited 

number of things or, in the classroom to observe particular 

children closely. However, as Jahoda and Deutch point out, 

the "observer must always be prepared to take his cues from 

38 unanticipated events." 
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CHAPTER 1 

FACTORS AFFECTING IMMIGRANT ASSIMILATION 

It is essential that we study the variables in .the 

assimilation of ethnic groups to a rE!Jceiving social system. 

We must examine the conditions under which ethnic groups 

persist as distinct entities within the structure of society 

and the conditions associated wi.th their dissolution". 

1 
Warner suggests a number of variable factors, one of which 

/ 

is the extent of cultural and racial difference between the 

immigrant and receiving culture. When great differences 

exist in both, the incoming group is likely to be subord-

i na t e d 9 r e a t 1 yan d a s sim i 1 aIt ion w i lib e ver y s 1 0 w . 0 the r 

factors affecting assimilation are the ratio of the incoming 

group to the resident populatinn, the rapidity of the influx, 

and the degree of concentration. If ail of these are high, 

assimilation is likely to be slow and difficult. Education 

and occupational .Ievel are other important factors. More 

ra p i d a s s i" mil a t ion i sai d e d _ i f the s e are h i 9 h . If there is 

a rapid influx in large numbers of immigrants with a low 

educational level from a markedly different culture, the 

reaction ta them is likely to be unfavourable. The receiv-

ing s~ciety finds the new arrivais indigestible. Lines may 

be drawn to keep them out of the socletie~ activities and 
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concerns. If the immigrants are of low social status, they 

wi 1 1 not only find opposition trom the middle and upper 

classes, but often, and more frequently, from the working 

classes of the receiving society. The initial stages of the 

bui Iding up and outward spread of a ghetto or ethnic enclave 

wi 1 1 probably affect the long-term working class residents of 

such areas. As more immigrants flow in, the lower class wi Il 

see streets gradually taken over by immigrants in their 

search for accommodation near thei r fellows. Another factor 

frequently enters in, io the form of economic competition. 

/' 
The middle class is often given to exhorting the working 

class, in such situations, to be 1 iberal in their attitudes 

to immigrants. And they can weil afford to unti 1 immigrants 

who have risen in the social scale come to live next door. 

We must then add two other factors affecting assimi lation. 

The predisposition of the receiving culture to allow for 
. 

differences and the degree of economic competition which may 

be present between imm,igrants and natives. 

The factors wh i ch ma ke i t 1 ess 1 i ke 1 y that the 

receiving society will be favourably disposed to assimila-

tion are factors which contribute to ethnic ghettos. "A 

large group population, by facilitating the institutional 

retention of ethnie patterns, similarly impedes a group's 

,2 
immersion within the larger society." ln a situation 

where imm,igrants of a particular culture are rapidly 

arriving in large numbers, it is not long before they become 
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concentrated in pa rt i cu 1 a r a reas of the ci t i es' they fi rst 

move into. These people concentratc together because of 

common interests and common status. Many of them can speak 

1 ittle or none of the language of th~ receiving society and 

do not know the required and expected social patterns. As 

Zubryzcki says, "It is the most natural thi'ng in the world 

for the immigrant to settle in the compact colony of his 

fe Il ow countrymen where he may be sure of compan ionsh i p and 

encouragement. Indeed, it is no.t unusual for domici led 

foreigners 'to double up and sublet part of their homes to 

the n e w arr i val s t h use a sin g the s t r u g g 1 e f à r é'x i s t ~ n c e for 

the more recent immigrants and providing a monetary return .. 
for their benefactors.,,3 

The language of the receivIng society is mu ch less 

essential in the city ghetto than in the country because the 

presence of others who speak the same tongue renders it 

possible for the immigrant to make a living without knowing 

much of ~he language. ln the cities the immigrant, as a 

result of concentration, frequently has his own institutions, 
, 

churches, clubs and places çf amusement clustered around him. 

The stores se Il the food h·e i s used to in a 1 anguage he i s 

used to. There emerges from this another variable, the pre-

4 disposition of the immigrant group to change. This is often 

affected by the extent of ghetto development and the internai 

and external forces that .pressure toward a ghetto situation. 
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Language as an Index .of Assimilatian 

Camman language is the mast durable feature .of a 

natianal graup. This is emphasized in a Welsh natianal sang, 

Illf the enemy has ravished the land .of Wales the language .of 

Wales is living as ever. 1l The ald peaple .of an immigrant 

graup aften maintain their identificatian with their cauntry 

.of birth thraugh language and may try ta impase it an their 

children and grandchildren. The c.omman language functians 

as a s y m bal a f n a t i a n a 1 it Y as wei 1 as a car rie r a fit. 1 n 

ghettas there is a marked tendency far language graups ta 

cangregate tagether inta packets. The camman I~nguage is a 

symbal .of their graup identity and ·stabi 1 ity. It is, far 

them, a camfarting and unifyi~g factar and it gives status 

in their awn minds. It brings them inta relatian with the 

lang-standing and fam·il iar sacial cultural bulwarks. It is 

a means whereby they express their hapes and fears in their 

sacial isalatia~ and strangeness. It is their means .of 

cammunicatian and cammunian with athers Ilin the same baat ll 

and especially a means .of making their helplessness and their 

lack .of adjustment seem less threatening. 

Language is the ma,st crucial and universally used 

feature .of a given cultural heritage. It is directly 

significant as a factar .of assimilati.on. The real assimila

tian .of fare.ign elements cannat be s~cured simply by inducing 

them int.o a new pal itical and s.ocial arder. They need ta 

bec.ome part .of the whole sacial pracess which rests basically 
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on free and adequate communication, upon the abi 1 ity and the 

incentive to communicate over a wide range of subjects. The 

common dominant or indigenous language is the basic communi-

cation equipment which greatly assists assimi lation but does 

not, however, guarantee it. "With the acquisition of a 

common language, its lexicon, syntax, idioms, the conception 

of reality, and the "Weltanschauung", encompassed by its 

pecul iar structure, there comes the learning of the subtler 

5 aspects of the surrounding social and cultural world." 

The underlying values and attitudes, the elements of 
r 

spirit and style behind the ways of the larger new social 

1 ife and the unlearning of the old forms are a 1 ink to language. 

Assimi lation becomes easier and more rapid the greater the 

similarity and compatibility of the mental and social equip

ment of persons in both the dominant and foreign groups.6 

Much of this is 1 inked to common, language. It is often a key 

expediting agency. ln general, ~cculturation is only possible 

as people learn to speak and understand the language of the 

new cultural community. 

Often it is thought, however, that the adoption of 

the language of the new society indicates that the person is 

assimilated. Unfortunately this is usually not the case. 

Adoption ?f the 'indigenous language proves that some 

assimilation has taken place, often in social rituals and 

valües, büt it proves neither that the newcomers have 

relinquished ail their former distinctive traits, nor that 
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the y h a ve b e e n fui 1 Y a cc e pte d b Y the 1 ar g e r pop u 1 a t ion . 

Primary and Secondary Groups 

The hypothesis in this paper is that assimi lation is 

greatly aided, if not caused, by a growing pattern of infer-

action in the social groups of t~e receiving society. In 

the case of secondary groups this process wi 1 1 only occur up 

to a point but wherethere is a possibi 1 ity of involvement 

in primar,y groups this process will, in time, proceed in the 

direction of full assimilation. 

Simply 1 iving in a l>ociety which has a Idifferent 

culture and language will 'in itself have some effect, 

e s p e c i ail Y i f the i m mi g ra n t h a s t 0 d e pen d o.n t h a t soc i et y 

for a job and other basic essentials. The rewards obtained 

on this purely instrumental.level wi Il cause him to become 

involved with the society. He wi Il in ail probabi 1 ity start 

to learn the new language and some of +he expected behaviour 

of his new country, if only to make 1 ife easier. However, 

th i sis i nvo 1 vement at a rather i mpersona 1 1 eve 1. He can if 

he wishes put himself at a distance from it and shut his 

door upon it when he comes home. The world of the market 

place and of economic and social relationships of an 

institutional level is not, in essence, a close and intimate 

world. It is a world of secondary groups. 
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The 0 i st i n ct ion Be t w e e n Be h a v i 0 u ra 1 and St r u ct u ra 1 As sim i l'a t ion 

As we have pointed out, /earning a new language may 

be a sighificant step toward assimilation but does not insure 

it. Milton Gordon
7 

makes a relevant analytical distinction 

between behavioura/ and structural assimi lation. These two 

concepts serve to distinguish different st~ges and kinds of 

assimi lation. The 'first concerns knowledge and use of the 

patterns of behaviou~ of the receiving society and includes 

language.' Structural assimi lation refers to the entrance of 

immigrants and their descendants into the social cl iques, 

organ i z a t ion s , and i n s t i t u non a 1 a c t i vi t i es and" 9 e n e rai 

civic life of the receivir;g society. Gordon points out that 

the u 1 t i mat e i n th i ski n d 0 f as sim i 1 a t ion i·s ev ide n c e'd 0 f a 

high degree of frequency of intermarriage. Most important/y, 

this entails admittance and'acceptance into the primary groups 

and informai rela~ionshi~s of the receiving society. 

Th~ second generation,. in particular, may have 

difficulty in the area of structural assimilation. They 

frequently are assimilated on a behavioural level using 

Engl ish fluently and without accent and are imbued with the 

goals and values of the receiving society. This they feel 

wi Il ensure their assimi lation on a structural level. But 

the situation is not so simple. They will on many occasions 

experience rebuff when they try to enter the primary group 

organlzations and associations of their adopted country. 

Til i s w il 1 occu r not on 1 y wllen they 1 eave schoo 1 but much 
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sooner. TheY,may feel that they are Canadians"but there 

wi Il sti Il be some people who see them as Ital ians or Poles. 

A surname, complexion, or anything the observer feels might 

be indicative offoreignness wi Il be used as the basis of 

rejection. Visibility is a very important variable in 

assimi lation. 

IIMany be 1 i eve that they heard the ca Il of we 1 come to 

social cliques, clubs and institutions of white Protestant 

America. It is simply a matter of learning the ways, The 

invitation, however, was not really there in the first place. 

So the rebuffed individuals return to the homel~er but 

dependable comforts of the communal institutions of their . 
ancestral group. Ail could now join in bui Iding social 

8 
institutions and organizations within the ethnie enclave. 1I 

ln Canada there is reason to believe the process is not quite 

so extreme, but it is"a common process. While behavioural 

assimilation has taken place structural assimilation, with 

some important exceptions,has not been extensive. One also 

ha s t 0 dis tin gui s h b et w e en "t h e a ct i vit i es 0 f the co m mu nit Y , 

earning a 1 iving, and exercising one'srights as a citizen 

from personal patterns and" frequent home visiting. Thus, one 

must distinguish secondary and primary group relationships 

wh e n ta 1 k i n 9 a b ou tas sim i 1 a t ion. The first is relatively 

impersonal and segmented; the latter warm, intimate and 

personal 
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Personal ities as an Index of Adaptation 

Eisenstadt 9 emphasizes the importance of primary group 

ties for assimilation. A person may interact in secondary 

groups and only adapt on a limited and superficial level . 
. 

Primary group ties involve the whole person and are the basis 

of their rewards and also of their demands.· If a person holds 

back a significant proportion of himself, particularly that 

part which influences his most important opinions and values, 

he either wi Il never become very.accepted in any primary group 

or if accepted he wi 1 1 be quickly estranged. However, a 

primary group in which an immigrant participates with members 

of the whole society wi 1 1 not just influence the immigrant. 

ln order for the group to be rewarding to ail members and for 

interaction to occur, members of the whole so~iety in the 

group must also adapt. People do not participate in any 

meaningful sense unless they receive rewards from the 

association. However, it is true that the perception of 

rewards m~y vary. A strong· desire for acceptance on the 

part of the immigrant on any terms may result in participa-

t i on w i th 1 i tt 1 e adaptat i on pn the pa rt of the members of 

the host society who contribute to its composition. Such a 

person wi Il probably not contribute much to .the primary group 

under such conditions. Outward adaptation for acceptance may 

take place. But i s the ma r 9 .i n a 1 p ers 0 n who ·t a 9 salon 9 and 

will do anything to remair.l a member, really a member in any-

thing beyond a physical and statistical sense? Real accept-
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ance , l 'k l ' "h 't' t' 10 1 sun 1 e yin suc.· S 1 U a Ion s . Probably few people 

would accept such minimal rewards of primary group 1 Ife. 

This would be particularly true if there was the opportunity 

to participate in primary groups in the immigrants own 

culture. But some people remain completely marginal, re-

jecting and rejected by their primary group of nativity and 

not really accepted by other primary groups. 

1 n the course of my research 1 came across one ch il d 

who con tin ua 1 "1 Y folio W e d Ca nad i a n chi 1 d r en a"n d tri e d t 0 

participate in anything they were doing. He was not complete

Iy rejected in the sense that his presence was iolerated. 

ln fact, he had a role in one particular group - that of 

clown and butt of ev~ry situation. His pattern of adapta-

tion to social interaction was such that he could not escape 

from this role. In almost any situation he related to 

everyone on this basis. This included teachers and class-

mates of his own nationality. Only in his home with hls 

parents did a different character and form of adaptation to 

social interaction emerge. 

Primary groups form to give intimate and close 

social contact. By giving ourselves in such relationships 

we can, in association with others as intimately involved as 

we, see ourselves as they see us. There alsoemerges a 

common view of group interests through interaction in the 

pïimôïy gïoüp. As Cooley says, "The result of intimate 

association is a certain fusion of individualities in a 
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common who 1 e so that the se 1 f, for ma ny pu rposes at 1 east, i s 

the common 1 Ife and purpose of the group. It involves the 

sort of sympathy and mutual identification for which "we" is 

the natural • " 1 1 expression. Cooley's definition of the 

primary group implies three conditions: physical proximity 

of the members, smallness of the group and the enduring 

character of the relatipnship. Interactions are more likely 

to be informai and affective than they would be in the case 

of larger organizations. ln larger organizations our 

relationships are segmented. Interactions are 1 ikely to 

i n vol ve 1 i t t 1 e 0 the r t han the fun c t ion sas soc i art e d w i t hou r 

specific roles in them. The important factor with primary 

groups is the high degree of member involvement in a non-

segmented sense which occurs in them. 

This involvement is maintained by a variety of 

forces. ln the case of many primary groups the traditions 

of the inst i tut i ôns of wh i ch they a re a pa rt may be very 

important. The primary groups in school often have their 

own traditions. These are often passed down from the older 

ta the younger children, each classroom group having its own 

traditions, some of which rave been inherited from children 

who were in the class the year before. The classroom 

tradition, in many important respects, is a part of and a 

reflection of"the traditions am00g the chi Idren in the 

sc ho 01 as a who 1 e • Ce r t a i n p r i vil e 9 e s and ob 1 "i 9 a t ion s 

at;f-ach to certa i n grades. As they grow 01 der, ch il dren 
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succeed to the power and symbor~ which 'the upper grades 

ho 1 d. Strict codes of morality exist and punishment rnay be 

dealt out by older children. Telling tales and hitting sorne 

chi Idren who are weak may be taboo. Often the teacher comes 

into substantial trouble when trying to stop what the 

chi Idren regard 'as a just punishment for a wrong or when 

f 1 0 u tin gin for mal 1 Y e s ta b 1 i s h e d p r ac t i ce 0 r t ra dit ion . 

The primary group, because of its cohesiveness and 

intimate structure, IS able to exert a substantial degree of 

soc i al contro 1 upon its members. Th i sis u sed to enforce 
/ 

the norms of the group. These norms are sets o~ behaviours 

which are expected by the group to be observed by the 

me m ber s . The m 0 s t e,x t rem e pen ait Y for f ail ure t 0 a b ide b y 

the norms is expulsion from the group and its activities. 

It is usually supposed that thes@ activities, often 

represented by the social contacts within the group, give 

substantial rewards to the members. Thus, expulsion is a 

,very strong sa nct i on. 12 

It must be remembered that in the case of a primary 

group a cutting off or slowing down in the frequency of 

rewarding social contacts within that group affects the most 

i m p 0 r tan t are a 0 f a p ,e r son 1 s,Ii f e . He h a s bec 0 m e a par t 0 f 

that group and it is part of him. A significant proportion 

of his 1 ifels concerns may be bound up wi~h that group. 

Expulsion from ~he most intimate of primary groups, such as 

the family in some cultures, may cause a kind of social 
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dea th. This is not to be risked lightly. 

It is plain to soe why few turn their backs on the 

I-e~vards of 1 ife offered by the immigrant cultural enclave. 

Some, however, in the fi rst generat i on move out vi i th the 

chance that they wi Il pay the priee of social isolation. 

The second generation more frequently makes the move, a step 

toward the rejection of what the first generation stands for. 

The risk and déJngers of marginality are incurrod in such éJ 

move. The third generation sometimes is even more disrupted 

and disoriented than the preceding ·generation in the opinion 

of Handlin. 13 

What we wish to explore now is the effect of dis-

association from primary groups. We must examine the re-

action to marginal ity and the modes of response and adapta-

tion both unreal istic and real istlc to such a situation. 

Homans would suggest.they are often unrealistic in a situa-

t ion wh e r e a n i n div i d ua 1 i sis 0 1 a te d f r·o m p r i ma r y g r 0 u p 

contact. 

Membership in a primary group sustains ~ man, 
enables him to maintain· his equi 1 ibrium under 
the ordinary shocks of 1 ife and helps him to 
bring up chi Idren who wi Il in turn be happy 
and resilient. If the group is shattered 
around him; if he leaves a group in which he 
is a valued member and if above ail he finds 
no new group to which he can relate himself 
he wi Il under stress develop disorders of 

-thought and feeling and behaviour. His think
ing wi Il be,obsessive, and elabora~ed without 
sufficient referencè to reality .. He will be 
anxious or angry, distructive of himself or to 
others. His behaviour wi 1 1 be compulsive, not 



controlled, and if the process of education 
that makes a man easily able to relate him
self to others is itself social he will, as 
a lonely man, bring up chi Idren who wi Il have 
a lowered social capacity. The circle is 
vicious. Lack of group membership in one 
generation may make men less capable of a 
group membership in the next. The civiliza-
tion that by its very process of growth 
shatters sma Il group 1 i fe w il 1 1 eave men and 
women lonely and unhap1'y.14 

The individual's experience of social reality is 
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mediated in large part through primary groups. If he is cut 

off from the pr!mary group contact, his grip on social 

reality becomes increasingly tenuous as Homans in his quota-

tion has pointed out. The primary group mediat'es much of 

the symbo 1 ici i fe wh i ch Mead ho 1 ds to be so important 'for 

huma n rat i ona 1 i ty. The symbü 1 s wh i ch are often med i ated by 

primary group 1 Ife help create meaning in social relations. 

Irrational and Socially Maladaptive 8ehaviour 

One of Mead! s concerns was the i rrat i ona 1 i ty wh i ch 

appears when the environment does not respond to the 

individual's inner life.
15 

This is illuminating when 

developed with respect to the immigrant in the process of 

socialization in a new society. This is true both in respect 

. 
to the environment represented by the immigrant group and its 

culture and attitude, and in resp·ect to the environment 

represented by the new society. In this limbo world neither 

environment responds nor corresponds to hi~ inner 1 Ife at 

that moment. ln very simple language the immigrant doesnit 
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understand what is happening to him or what has happened. 

Or in Mead's more formai language, the immigrant does not 

understand the covert aspects of his own act. It is in his 

understanding of these aspects that Mead sees the foundation 

of rationality or, as he often calls it, reflective thought 

in man. The consequence~ of access to these acts make for 

man's effective relationship to his environment. It is very 

important that the immigrant in process of social ization 

accurately perc~ives what has and what is happening to him. 

One might almost say that it is part of the immigrant's 

tragedy that he does not always perceive accuraTely. It is 

important for us now to invBsti8ate the dynamics of why this 

might be the case. T~e immigrant in this instance is in a 

position where he has difficulty in understanding his 

former culture ànd its social patterns in relation to the 

newone. The two are contradictory. This does not even 

have to involve a very apparent contradiction t6 the out

sider. Differences in shade where a thing seems the same 

pattern or similar but is not so because of minute varia-

tions can also be very disturbing. Something which initially 

seems very fami 1 iar, a relationship with a school teacher 

for example, may, because of slight differences in behaviour 

and demands create ripples which may ,fan out to disturb the 

whole pattern of the relationship. It is possible that the 

indiv;dual might be as disconcerted as if he had gone into 

'the relationship expecting it to be different and finds it so. 
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The situation of the immigrant is often one in which 

the individual's symbol ic 1 ife no longer conforms to real ity, 

in this case the real ity of a new society. Small tal k is 

di f ferent. Peop 1 e depend on th i s sma 1 1 deta il 50 much in 

social relations, reflecting i~ it feelings and emotions 

that encapsu 1 ate a common exper i ence. The common symbo 1 i c 

1 ife it represents is denied to the outsider who does not 

know the right smal 1 tal k. It is in such situations that a 

phenomenon known as culture shock may occur. ln such situa-

t ion s i t bec 0 mes d i f f i· cul t' t 0 t h i n kan d t 0 • a c t rat ion ail Y , 

in other words to adapt to t'he circumstances ef/ficiently. 

The tendency is to follow ritualistically old simple patterns 

which one understands. Such behaviour wi 1 1 appear inappro-

priate to the insider and wi Il remain so whi le the outsider 

is in a state of culture shock • 

. . 
Status Crystall ization 

L k · 16 . en Sil n his references to status crystal 1 ization 

says much which can be applied to primary groups. This is 

particularly true when it is remembered that the individual 

g ives rea 1 i ty to hi s status throug h i nteract i on w i th others 

in his primary group. They may accept or reject a status 'he 

has been awarded outside that group. They also create 

St~tUS, the position accorded in his own group. One's 

status is always dependent upon the others in the group of 

community, and is partly a matter of how others directly 

perceive the individual. Thus, the relevance to 



primarygroup involvement is apparent, it is the primary 

group which often crystallizes status. 

If the individual has a very low level of social 
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participation, particularly in primary groups, he enters a 

vicious circle for it becomes less 1 ikely that others wi Il 

accept him in the course of interaction. The point which is 

significant in regard to primary. groups is not so much that 

everyone 1 i kes each other as Homan' s asserts 17 but that they 

can participate freely in social action without embarrassment, 

that they are capable' of giving themselves in a social 

relationship. The person with low status crystal 1 ization 

gets and gives few rewards in social interaction on this 

level; frequently he causes embarrassmentand unease to him-

self and to his fellows. The individua! makes the relation-

ship more rewarding by submitti09 to the social controls 

and norms of the. group. However, the important thing is 

that they feel accepted p that they have a place and purpose 

even if they do something wrong. ln other words p they do 

not have to watch everything that they do or say. The 

establ ished member of the primary group just simply behaves 

without thinking about it. Just as with swimming or cycling 

Vou do it. If Vou thought too much about rJding a bicycle 

or about how to behave in a 'group Vou would probably become 

a cropper. Socially gauche behaviour is often apparent in 

those who fear rejection and continually attempt to please. 

"Persons with a low degree of status crystall ization are 
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more 1 ikely to be subjected to disturbing experiences in 

the interaction process and to have greater difficulties in 

establ ish'ing rewarding patterns of social interaction with 

18 others." Lenski asserts that the individual,who has poor 

status crystallization will obtain few rewards from social 

interaction and wi Il withdraw from social intercourse. This 

is true of the completely marginal man but not of the 

immigrant who sti 1 1 has m~ny of his dld social contacts and 

is trying to engage in new social relationship~ with members 

of the receiving society. Crystallization on the basis of 

his old status will increase; crystallization o'n the basis 

of his new status will decline if he is rejected. Complete 

lack of status crystal izatio.n in any sphere typifies only 

the completely marginal immigrant. IITota 1 w i thd raw'a 1 f rom 

the realm of voluntary' relationships will easily occur only 

when ail alternative responses have been exhausted. It is a 

pattern of behaviour to be expected only in a 1 imited number 

of cases, even in a category of persons whose social position 

may lead ultimately to this type of 19 response." ln the 

majority of cases of immIgrants in the process of assimila-

tion, the situation is of partial withdrawal from the un

rewarding relationships, both among their fellow immigrants 

and among the individuals of the ~hole society, ail of whom 
1 

are 1 ikely to be suspicio~s of t~is particular individual. 

Social interaction with both groups occurs, but not at the 

highest level of participation and efficiency in social terms. 
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ln this situation what often occurs, noticed by 

Lenski and several other writers, is that the reasons for 

participa~ion in groups becomes object oriented. Many such 

people participate in social groups mainly to attain instru-

mental ends, the work group being one of the most important 

examples. The individual j~st d~sires to maximize economic 

and status advantage. 

There is a minimal kind of interaction which is 

purely instrumental and is engaged in to get specifie things 

don e ; i t i s sus t a i n e don 1 y for th e sep u r po ses . ln reference 

to face to face interaction, Goffman 20 suggest~'+hat there 

is a kind of interaction midway between minimal, purely 

instrumental interaction, and the complete social involvement 

of a primary group: this equals the encounter. It is a step 

away from the social group in whi~h the individual members 

perceive themselves as part of a distinct collective unit to 

which they belong and identify with .. 

Goffman states that lIS oc ial groups, whether big or 

1 ittle, possess some general organizational properties 

including regulations of entry and departure, capacity for 

collective action and division of labor, including leader-

ship roles. 1I21 Some of these factors may be present in 

focused interaction in encounters, but without the sustained 

inclusiveness present in social groups . An encounter may be 
. 

represented by a group of strangers in conversation on a 

train who have come together for specifie social rewards, 
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but only for the duration of the journey. Encounters exist 

only for the period that the participants are together taking 

part in such focused ï'nteraction. This is unlike the social 

group which exists apart from the occasions when the members 

are p h Y sic ail Y t.o 9 eth e r . A co min 9 t 0 9 eth e r ca n b e mer e 1 y a 

phase of group 1 i fe. liA fa Iii ng away, on the other hand, i s 

the end of a particular encounter even when the same pattern 

of interaction and the same participants appear at a future 

. t. ,,22 mee Ing. The participant in the encounter tries to ensure 

à continuance, but in a manner different from that in which 

social groups are maintained. ln the encounter; the concern 

is to keep the interact.ion focused; to have ground rules for 

maintaining communication once it has begun. Attention in 

an encounter is threatened by distraction of various kinds 

and the participants, as Goffman puts it, manage the situa-

tion through tactful acts. 

ln this pa~er, one of our hypotheses is that the 

assimi lation of the immigrant chi Id is greatly faci 1 itated 

by participation in priniary groups with Canadian children. 

We wi 1 1 now add another hypothesis: that focused face to 

face interaction in encounters with Canadian children also 

faci 1 itates assimi lation, though at a lower level. It is 

probable that only by interacti~g in an encounter can the 

immigrant child eventually come to interact as a member 

in primary groups. Indeed, encounters can easily transform 

in time into social groups with much the same personnel. 
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The ch il d beg ins to i nteract in the schoo 1 ya rd, for examp 1 e, 

by joining in other children's.games and in time is accepted 

. 
as a member of the group of particular children. It is when 

an individual is a member of a primary group that identifica-

tion takes placej su ch identification is not a characteristic 

of encounters. The .view taken here is that encounters smooth 

the way for the immigrant child to participate with Canadian 

children and thus move toward assimilation. 

For our purposes the importance of social groups 

lies, in large measure, in the identification which takes 

place in them and the rewards of such identific/ation. Such 

identification is freque·ntly articulated by role playing in 

the group. Merton def i nes a soc i a 1 group as "a number of 

people who interact with one another in accord with 

23 
establ ished patterns." A second characteristic is that 

"the i nteract i ng persons def i ne themse 1 ves as members, i. e., 

they have patterned expectations of forms of interaction 

which are morally binding on them and on other members, but 

24 
not on those regarded as outside the group." Another 

characteristic is that outsiders wi Il tend to define the 

person in interaction as belonging to a distinct group. The 

definition of a social group would be incomplete without 

mentioning the rewards of identification in more detail. 

"A group is a collection of organisms in which the existence 

of a!! their given relations ls necessary for the satisfac-

t ion c e r t a i n 'i n div i d u ais n e e d . ,,2 5 ln the last analysis this 
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i s the var i a b 1 e w hic h i mm e dia tel y e f f e c t s a g r 0 u p'l S con tin u e d 

existence: If the group fulfills no need, gives no reward, 

or does so less often than other avai lable groups with 

. . 1 ft' th . lib ,. t 26 slml ar unc Ions, e group WI ecome eXTlnc . 

"Organizations,persist only if the individuals who compose 

, 27 
them depend on their presence." 

The situation of the immigrant moving toward 

a s sim i 1 a t ion w i th the ,s 0 c i a 1 9 r 0 u p 0 f the r e c e i vin 9 soc i et y 

is often one in which there is a parallel decline in social 

contact with social groups of his own ethnicity. If such 

assimilation takes place on a large enough sca(e, such 

changes wi Il result in a modification i'n the structure of 

'the immigrant group as a whole. Though the end result of 

individuals moving out of the ethnic group wi" be a decl ine 

in social contact with, t,hem, the'process itself wi Il effect 

those who remain. 1 n the per i od wh il e the brea k i s st il 1 

incomplete, remaining individuals wi 1 1 be carriers of 

external and disruptive influences. This is very apparent 

in the case of schoo 1 ch il dren who are st il 1 embedded in the 

family and its ethnie background, but who are strongly 

effected by the outlook and values of their school. The 

adult who has adopted new values and has become partially 

assimilated is likely to move out of the ethnic community. 

The child with similar adaptations will remain as a carrier 

of the culture of the receiving society during his school 

years at 1 east. 
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For the indfvidual who is becoming assimilated, new 

social groups will be created to fulfill new needs if the 

old ones do not change. However, where such new groups are 

created they often represent a reordering to cope with the 

forces from within and without the ethnie community on a new 

basis. What occurs is a convergence of old and new forces 

which is the most efficient and rational adaptation to the 

situation. Later the individual may, after consol idating 

his position at such a midway point, move on to complete 

identification in ail' a,reas of his social 1 ife with the 

values of the receiving society. For many, how'~ver, the 

midpoint is the most common form of ~daptation. The ethnie 

group represented in ail the many small group relations 

which make it up is concerned with maintaining cohesion and 

wi 1 1 be prepared to make some changes and concessions to do 

so. The same,goes for the many individuals who want contact 

and acceptance from m'embers of the receiving society. They 

w i 1 1 m 0 der a te th i s des ire i n the pre sen c e 0 f' me m ber s 0 f 

their own ethnie group. Individuals always wish to maintain 

contact with as wide a number of groups which give social 

rewards as possible. They wi Il try to this end to play down 

factors which would ~ause friction in each group. It became 

apparent in this study that school children frequently 

co m par t men ta 1 i z e the social w 0 r 1 d of home and sc ho 0 l , 

attempting to please in both often under contr~dictory 

circumstances. ln the case of immigrant chi Idren, one must 



remember that identification and cohesion on the basis of 

the fam i Iy i s of a pecu 1 i ar k i nd and strength. 

Research findings and theoretical analysis point 

towards a number of variables related, in general; to the 

cohesiveness of groups. The members may be attracted to 
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each other as individual personalities, by cultural elements 

which they have in common, by activities supported by the 

group, or a Il of t,hese. The social variables, when they 

reside in different pàtterns of variables, a'nd behaviours, 

produce different patterns of communication and inter-

personal interaction. 1 nad dit ion, the k i n d 0 f" co h e s ive n e s s 

which is a function of the intrinsic needs of the members 

results in differen~ group processes than a cohesiveness 

based on social forces exerted by external authorities. An 

example would be the differences between the classroom and 

-informally organized gang relationships. However, cohesive-

ness in both i s added' to by an el ement of externa 1 threat 

to the group's existençe, and by effective cooperation within 

the group. It is diminished by interpersonal conflicts and 

frustrations within the group. "The cohesiveness of a group, 

thus, is a resultant of ail the forces acting on ail the 

members to rema i n in the group. ,,28 

The pressures of the group help it to ,accompl ish its 

purposes and help maintain its existence. Pre s sur e w i t h, i n 

the group cornes from clear orgariization and strong identifi-

cation of the members. This includes the group structure, 
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the patterning of social relations within it, and the social 

bonds between members. 

THE SOCIAL GROUP AND THE CLASSROOM 

The classroom comprises a group with face to face 

interaction directed toward the goal of educational develop

men t . 1 t i sor g a n i z e,d to th 'i sen don the bas i s 0 f ru 1 es 0 f 

behaviour, task completion, and entry and exit. The latter 

is usually formed on the basis of age and educational 

attainment in a graded system. Formally it has a leader in 

the teacher and often 1 ieutenants in the form of monitors to 

which power is delegated. ln the minds of the participants 

and in the eyes of others, the classroom group has existence 

even when it is not in session. ln some cases this feel ing 

of belonging may cont~nue even after the student has 

graduated to another grade. 

The c1assfoo~ gtoup has rules and horms of behaviour. 

The class as a body may ostracize certain individuals and 

become hosti le towar~ them. Sometimes the class has its own 

initiation" ceremonies for newcomers in mid-term. Apart from 

the formai organization, with the teacher as leader, more 

informai organizations within the classroom may be formed on 

the basis of opposition to the teacher, in which certain 

leaders figure most prominently. 

the complete reverse of the formai 

This kind of structure is 

system. Leaders chosen 

by the teachers, i.e., monitors, will often immediately 
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qualify for exclusion from this informai oppositiongroup. 

Frequently, crystallization into agroup structure 

comprising the whole class does not take place. The pattern 

more usua Il Y cons i sts of severa 1 po i nts of c rysta Iii zat i on 

which would be revealed in a sociometric study. The personnel 

of each would, in some cases, not be exclusive in that one 

could participate in many groups simultaneously. 

Thus, the boundaries of the primary group of 

children are not usually coterminous with the social group 

formally represented .by the ·class. Yet, certain permanent 

patterns of relationship appear in this formai ~rganization. 

The classroom as a unit, as a social group, may have 

significant effect on the immigrant child, but probably not 

to the sa me extent as an intimate friendship group would. 

The more formai training of the classroom led by the teacher, 

however nicely adapted and efficient, can never take the 

place of the friendship group. As Waller states, "American-

ization studies have 6hown that assimi lation of the immigrant 

proceeds most rapidly when he is received into the group 

1 Ife of the American-born, for he th en absorbs the defini-

tions of situations indigenous to the American culture and 

works out his perso~al problems by adopting a set of social 

roles and attitudes not incongruous with the current defini

tions of the situations.,,29 

However, it is not only acceptance of children into 

the group life of Canadian children which effects assimilation, 
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there is also the circumstance in which a child would 

identify with such a group,norms and values without being a 

member. This introduces the co'ncept of ·reference groups. 

Indeed, in the case of the immigrant child's membership in a 

group in which Canadian children are also members, the 

important element with respect to as~imi lation is not Just 

membership, but identification with that group. ln other 

words, the membership group is also a reference group. 

REFERENCE GROUPS 

Our study would be 1 imited in scope if/we only con-

cerned ourselves with groups to which people belong. "That 

men act in a social framework of reference yielded by the 

group of which they are a part is' a notion undoubtedly 

current and probably sou~d. However, the further fact is 

that men frequently orient themselves to groups other than 

their o~n In shaplng their behaviour and evaluations. It 15 

the problems centred about this fact of orientation to non-

membership groups that constitutes the distinctive concern 

. ,,30 of reference group theory. 

ln the process of social change reference groups 

are of great importance. A group once taken as a reference 

wi Il lead to anticipatory social ization which may, even at 

this stage, change the relations of a person to the group to 

which he is already a member. It is not only interaction 

and role playing which can change or modify behaviour, but 
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the expectancy of future involvement. The individual comes 

to see himself as a member of the group which is his 

referenc'e. Even at a distance he begins to. identify with 

it and its expectations, goals, a.nd purposes. This is often 

\ 

the process by which an individual beèomes weaned away from 

his old primary group allegiances. It is a transitional 

stage. But, as Gordon points out,31 a behavioural approxi-

mation to the group's expectation of its members may not 

necessarily result in structural assimilation into that 

g ro u p . An individual's reference group does not always 

become his membership group. -The socializatio'n is not 

completcd without fui 1 participation and interaction with-

in the group as a member. The individual may assimilate 

the values of the group and try to behave as they do, but 

may be rejected. 

Merton makes a distinction between reference groups 

which set and maintain standards for the individual and 

comparison reference groups which provide a frame of 

comparison relative to which the individual evaluateshim

self and others. 32 The latter may have purely instrumental 

concerns. Thus, an immigrant m~y make a comparison with the 

cars and household devices owned by members of the receiving 

society. Often cases are met among immigrants where it is 

thought that the ownership of a late model car and colored 

television is a kind of open seseme to the groups of the 

receiving society. It may be asserted that the Canadian 
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culture is material istic, but not in these simple terms. 

Conspicuous consumption is not enough. 

'M e r ton a s k s the que s t ion l "1 f mu 1 t i..p 1 e 9 r 0 u p sor 

statuses with their possible div~rgent or even contradictory 
1 

no~ms and standards are taken as a frame of reference by the' 

individual, how are these discrepancies resolved?,,33 He 

suggests that this is only.partly clarifie~ by referring to 

role confl icts. "For as we have seen, frames of references 

are yielded not only by one's membership group, or one's own 

status, but by non-membership groups and other statuses as 

we 1 1. ,,34 . 

The difference between the terms reference group and 

role as far as Merton is concerned may be typified by saying 

that role refers to playing a part, as in a play, while 

maintaining an important distinction between role and the 

individual playing it. Reference behaviour refers to 

identification with the character. But since the role 

effects the person play i ng i t, the ine between the two 

concepts becomes difficult to draw. Role concepts, we feel, 

deal better wit'h the mechanisms which explain identification' 

and cohesion in groups. They h~ve the merit of referring 

directly to the social structure while giving the bonus of 

providing articulation between personal, social, and 

cultural levels. The concept of reference groups i s, for 

our purposes, very useful but on a more descriptive level. 

To understand the meaning of a particular role we 
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must understand the social organizatlon of which It is él 

part. We must then concern ourselves with the specifie 

facts of social organizati?n and structure as they apply to 
. 

particular social situations. This way the term 'role' will 

have meaning and it wi Il be possible to study the social 

cha~ge of immigrant groups by studying a changing social 

situation and the particular social organizations which 

cause the existence of that situation. It is essential to 

study the role complexes of social groups to understand a 

par tic u 1 a r i n div i d ua 1" 1 ~ roi e'. Th 1 sis 0 n e 0 f the p r i me. 
r 

factors that wi 1 1 make this study, we hope, consistently 

soc i 01 og i ca 1 . 

Assimi lation and Social Role 

ln Eisenstadt's35 formulation of the process of 

immigrant assimilation, his dependent vari"able, absorption 

and adaptation, is measured by the individual's level of 

success in social participation and role in~umbencies in 

social organizations of the receiving community. As we have 

already stated role playing in social groups, particularly 

intimate social groups, is the stuff of which a person's 

perception of social, real ity is made. It is the vantage 

point from which he sees and interprets the world. With 

rol~ incumbency in the groups of the receiving society, the 

individual comes to see the world as they do, to apply the 

same standards and select the sa me goals as significant. 
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But in turn, the receiving society's goals and standards may 

adjust too, particularly in situations where members of 

immigrant groups are entering the social groups of the 

receiving society in large numbers. It is then, not just a 

situation of isolated individual immigrants molded by the 

pressures of the social organizations of the receiving 

society. Ideal/y, it is a situation in which new groups are 

formed which include both imm.igrants and members of the 

receiving society interacting on equal terms. Conditions of 

entry and exit, norm~ ~nd goals, and leaders become not just 

~e result of a preconstituted charter but of the immediate 

situation in which the interaction itself has led to group 

formation. Convergence has taken place, and it is no longer 

m e a n i n 9 fui t 0 s p e a k 0 f i mm i 9 ra n t sas a n 0 u t - 9 r 0' u p, som e 0 f 

whose number have been graciously received into a group 

already in operation. 

This is seen to take place in school and in the 

world of work. It ta~es place where people 'come together 

in situations in which they are strangers, but no longer 

fee 1 the need ta form i nto el i ques on the bas is of over-

riding ethnie allegianeies. That i s, in order to i nteraet 

effectively they do 'not select ethnieity as the eommon 

denominator. This last situation would reveal a eonver-

genee had occu rred and ass i mil at i on had ta ken pl aee to a 

.substantia! degree. 
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ROLE THEORY 
o 

Role theory may be said to deal with the patterns of 

behaviour and the variety of cognitions held toward these 

patterns by the social participants. Basically, the 

propositions of role theory are concerned with the effects of 

one upon,the other. The concepts of role theory center 

around a description of the patterns and cbgnitions relating 

to particular roles. It is hoped that role theory wi 1 1 

enable us'to gather and interpret a s,ignificant part of our, 

data. It will also permit uS.to draw for illumination on 

certain points; on the disciplines of psycholo§y and 

36 
~ulturologyJ in addition to sociol~gy for role concepts 

have refer~nce in both of these areas. 

To date, much role theory has been stated in such a 

way as it applies to both individuals and groups, to values 

and to reality evaluation. The area of application is wide; 

the research and its ramifications is voluminous. 37 It is 

surprising that with ail the work that has been done in role 

theory there is very 1 ittle integration ih the field. The 

integration we attempt is for the specifie purpose of 

studying assimi latioo and normative convergence amongst 

immigrants. 38 . The concept has to be dynamic 39 and allow 

for the study of role change. This wi 1 1 entai 1 an effective 

scheme for dealing with the dynamics of role conflict. 
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SOCIAL ROLES AND SOCIAL GROUPS 

ln a primary group the differentiation of roles is 

not too co'mp 1 i cated but i s som et i mes ver'y su bt 1 e. Nonethe-

less in order to participate effectively the newcomer must 

learn his role, he must in fact become it. Brieflya role 

could b e termed the function played by an individual in 

a group and his contribution to the group in that form. 

Attached to a role is behaviour that is characteristic and 

expected of the occupant. Beha~iour must be appropriate to 

the role and to the group which forms a complex of constit-
/' 

uent roi es. ln prirnary groups, among chi Idren and between 

particular friends, there are certain social~ rituals. 

Particular words or foods or ways of ,doing things may be 

important symbols of the relationship and its unique 

features. This represents a mighty force of opinion in 

chi Idren's play groups. However, differenf groups h~VB 

different norms and a chi Id may be a member of several of 

such groups or at least interact with them. What is 

hum i 1 i a t ion i non e, g r 0 u pis ho no ur· i n a no the r . The chi 1 d 

'becomes used to changing his behaviour according to the 

group he i sin. The pattern of play i ng the pa rt requ i red by 

each group is learned by ail children who participate in 

various play and' friendship groups. ln many respects we should 

not expect the immigrant chi Id to be any less capable of 

su ch changes in ro 1 e play i ng than any other ch il d. The . 
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versat i 1 i ty of ch il d ren i s often su rp ris i ng 9 i ven encou rage-

ment and acceptance when they do conform to the patterns of 

various groups. The weil adjusted immigrant chi Id often 

becomes even more adep~ at varylng hls behavlour to conform 

with numerousgroups than the average Canadian child. 

Social roles only have s.ignificance in the system of 

interaction of which they form a vital part. Roles articulate 

both social and cultural systems in the society. At the 

i n d i vi d u al, cul t u ra 1 a. n d s oc i ail ev e 1 s the i m p 0 r ta n t t h i n 9 

is that the behaviour exhibited ~onforms to the expectations 
t' 

which constitute the norm in that social setting. 

THE ACTION SYSTEM AND CONCEPT OF ROLE 

ln Parson's system the important factors relating to 

the framework of action are that it Is goal oriented, 

normatively regulat~d~ and involves the expenditure of energy, 
. 

effort or motivation. This ail takes place in a social 

situation. The frame of reference involves actor~, situations 

of actors, and the orientation of the actor to the situation. 

ln the action system, raie is a very important concept, 

Il The y are i n ter n ait a and i. n sep a rab 1 e f rom the a c t ion . Il 4 0 

Rules cannat exist apart from the action system; they are 

str'uctural features of a concrete system of action. An 

action system can be defined as the entire set of interacting 

personnel and social structures involved in accomp!ishing 

certain goals. The system must refer ta the individual 
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actor or collectivity of actors for explanation of social 

events. This often entai Is reterence to roi es. ln turn, 

roles must refer to the system. 

Parsons alludes to the need for normative converg-

ence in a system of interaction when he states that, 

"Interactio~ is always'd~ubly contingent; that is to say 

that the interaction is not completely determined by the 

motivation of one of the parties but by ail involved in it. 

It depends. upon the action of alter fitting in with the 

expectations of 41 ego."· Parsons says that the problem of 
l' 

order and thus of the integration of stable systems of 

soc i a 1 i nt e ra c t ion "f 0 CU ses' 0 n t.h e i nt e 9 rat ion o. f the 

motivation of actions with the normative cultural standards 

42 which integr~te the action system. This Integration wi 1 1 

depend on what Parsons ca Il s a two-fo 1 d process of b i nd i ng 

in of the expectations of the situation. ln a word, 

normative convergence. The force wh ich b i nds in i s that of 

the mutual need for a rewarding social relationship of the 

parties participating. What Parsons is discuss.ing is the 

institutional ization of a set of role expectations and their 

corresponding sanctions, the creation of common norms and 

expectations in a social system. 

"The orientation of one actor'to the contingent action 

of another inherently involves evaluative orieritation 

beca u se the el ement of cont i ngency i mp ! i es the re 1 eva nce of 

system of alternatives. Stabi 1 ity of interaction, in turn, 
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depends on the condition that the part1cular act of evalua

tion on both sides should be oriented toward common standards 

si nce on 1 yin terms of such standards i s order in e i ther the 

co m mu n i ca t ion 0 r the mot i vat·i 0 n a 1 con tex t po s ~ i b 1 e . " 43 

The individual must have· a set of role expectations 

which will facilitate his interaction with others. "Out of 

the concensus of role expectation arise group norms.,,44 

Behaviour not conforming to such norms wi Il bo unacceptable. 

This requires, in turn, ageneral familiarity with the 

system of roles within a society. "In order for a person 

val idly to enact a role, he must know what rolé' to enact or 

in other words he must locate himself in the role system. 

Such locating or positioning occurs as a result of an 

assessment by the others in the situation in relation to 

oneself.,,45 

Expectations are a key point in social relations, 

thus stereotypes of certain groups of people which are un

flattering may prevent the inceptions of soci~1 relations. 

The same result is 1 ikely, if, once a social relationship 

is in existence the other person or persons do not act as 

expected. This requires certai~ norms in regard to how a 

person in a given situation is expected to act. 

"The term social relationship will be usedto denote 

the behaviour of a plural ity of actors insofar as in its 

meaningful content the action of each takes account of that 

of the others and is oriented in these terms. The relation-
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ship thus consists entirely and exclusively in the existence 

of the probabi 1 ity that there wi Il be in some meaningful 

sense a course of social action. 1I46 It is apparent that 

people do not engage in social relations where the 

probability of a course of social action is low, I.e., where 

social interaction is difficult because of language or 

different expectation's., Exceptions to this will occur in 

cases where there is some over-riding reason for reward for 

social interaction under such difficult circumstances. 

Thus, immigrants and members of the host society often only 
/' 

interact on an instrumental levai to achieve co~crete goals 

rather than for pleasure of interaction itself. These two 

groups of people can engage in social relations where the 

~ rules of behaviour are clear and this is often more 1 ikely 

to occur in structured, formai secondary group relationships 

than in informai primary group relationships. Once in 

existence, however, a social relationship will, if it 

continues, lead to a common frame of reference for evaluation 

which wi 1 1 diminish misunderstanding. As has already been 

po i nted out in reference to soc i a 1 groups genera Il y, the 

relationship must have ~ewards for the participants. ln this 

s;ense social relationships are purposeful; common interests 

throw people together or the lack of them blocks possible 

social interaction. When i nterests converge in a soc i al , . 

framework and a common system of expectations, common norms 

wi Il be val id, or in other words, social roles wi Il emerge. 
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The immigrant has experienced a withering away of his old 
. . 

role and must, as Eisenstadt puts it,47 now learn new ones 

to become assimi lated. 

A role comprises sets of shared meaning. The study 

o f par tic u 1 a r r.o 1 e san d the var i a t ion sin the i r me a n i n gin 

different societies will give us a useful tool for the study 

of immigrant adjustment. We wi Il have to study the 

mechanisms or symbols which support particular meanings of 

which mechanisms, values are an important part. The set of 

shared meanings comprising particular roles in certain cultures 

are the basis for social communication and interaction. fiA 

role from this point of view is a constellation of shared 

learned meanings through which an individual is able to enter 

into persistent.and consistent recognized forms of inter

actions with others. fl48 However, it is important to 

recognize another fact: that these shared meanings are created 

through the medium of interaction in the course of role 

playing in social groups. For the immigrant learning the 

meaning, learning the role expectation requires interaction 

with others who already interact on the basis of such shared 

commo n mea ni ng . fi A roi e i ,s t h usa co m pie x cod i n 9 a c t i vit Y 

control 1 ing the creation and organization of specifie 

meanings and the conditions for their transmission and 

reception. fl49 

Role learning and subsequent role playing is at the 

heart of social ization which treats of the development of 
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personality in relation to social systems. ln many con-

ceptions of role theory, particularly that of Mead and other 

symbo 1 ici nteract i on i sts, 50 i t i s postu 1 ated that ro 1 es have 

a tendency to create and modify conceptions of self. Thus, 

they are more than Just orienting processes in Interactive 

behaviour. This Is pàrticularly true of rol'e learnlng ln 

the social groups of the receivlng society by an Immigrant 

ch i 1 d . 

MEAD AND SYMBOLIC I~TERACTjONISM 

"Meaning" Is a very important word for .Mead, and ln 

this paper we wi Il be concerned wlth It also ln the sense 

that the way an immigrant understands what is happening to 

him will give a partlcular meanlng to the ·real ity of hls 

social situation. Soclologically, thls is important 

because the'way indlviduals and groups interpret the meaning 

of socÎal real ity affects what they will do, how they wi Il 
, 

behave in situations of social interaction. If enough 

people bel·ieve ln a thing and act on it, that thlng will 

have social reality because it is effective, the effects are 

real ln action. It Is ln this sense that we bel ieve 

symbo 1 ici nteract ion i sm i s importa nt to th i s study. Symbols, 

when bel ieved in, affect actions. "Man 1 ives in a symbol ic 

environment as wei 1 as a physical environment and can be 

stimulated to act by symbols as weil as by physical stimuli. 

A sy~bol is defined as a stimulus that has a learned meaning 
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For Mead, symbols do not only stand for something 

else; they give meaning to events ~nd objects; they give 

ex i stence and rea 1 i ty to them. Most important is that man 

learn symbols and language through interaction and communi-

cation with others. It emerges that the existence of things 

and ideas in that real ity depends upon shared symbols or 

shared meanings and values. This is a statement to the 

effect that social 1 Ife creates social real ity. The 

meanings which spring from,such reality are like money, they 
l' 

are only acceptable ,if they are generally agreed upon. We, 

at the moment, are concerned wi,th the effects of the shared 

meanings which comprise particular roles upon the social 

reality as perceived by the immigrant. 

ln the area of immigrant st~dy one of the most 

important examples of symbols and their power is that of 

language. Mead saw in the standard i zed symbo 1 s of 1 anguage 

a medium for the relationship between the individual and 

his environment, social and physical. Language at the 

level of small talkj as we have already pointed out, is 

often v~ry important, indicating whether or not social 

experience and interaction are shared between the people 

e n,g agi n gin th a tin ter a ct i p n . 

Members of the receiving society and Df the 

immigrant group have certain symbols which enhance or dog 
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them in social 1 Ife. For the immigrant to become social ized 

into the new culture, he must learn the symbols and their 

meanings and follow their dictates in interaction with 

others. "Through communication of symbols man can learn 

huge numbers of meanings and 'values and hence ways of acting 

from oi-her men, thus sharing a symbol ic 1 Ife that makes 

interaction predictabl';3 and reassuring.,,52 People know what 

to expect. The clusters of meanings and values center upon 

roles which have to be learned. The individual assumes sets 

of attitudes through interaction with others and by role 

playing. ln Mead's terms the "1" responds to the attitudes 

of others and a genera 1 i zed other encompass i ng these 

i nf 1 uences and the responses to them i s bu il t up. 53 However, 

man is not, completely a prey to influences from outside; not 

ail of them are responded to and not a Il the responses are 

positive. New meani,ngs cannot just betacked on to existing 

ones. Integrafion of newly acquired meanings and values for 

the existing ones is necessary. There is a continuai 

t t · d d . f . t· 54 res ruc urlng an mo 1 Ica Ion. ln this integrated sense, 

man's behaviour is a product of his 1 Ife history and of ail 

his experience, both sociql and individual. The individual 

cannot unlearn, only drastically modify and relearn. For 

Mead and other symbolic interactionists self is a vital 

concept in coming to understand mants behaviour. 

ception of self, once learned, affects the individual's 

behaviour throughout his life.,,55 



Mead does not say much about social organization 

spec i fi ca Il y, but he does have a great dea 1 to say about 

Social the impact of social organization on individuals. 

organization structures the 1 Ife experience. The 

individual finds his meaning as part of the social system 
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by role playing within it. In this paper we are concerned 

with how immIgrants, particularly immIgrant children, 

discover a new meaning through participation in a new social 

structure. This wi 1 1 involve a restructuring of roles to 

fit into the sociol structure of tho wholo soçiety. Mead, 

1 i 1\ e ulll Cl l' P ~J Y clio 1 U ~J i ~;I ~" w d S LI ü (J il 1 Y cC) Ile Cl rï 1 (J cl" w i 1 li "1' li {J 

ma Ile a b i 1 i t Y 0 f hum a n b e h av i ou r, w h yon e cou r sei s ta ken 

rather than another. Here our concern is with how social 

organizations pressure or compel ind'ividuals in certain 

directions without too close a study of indiv·idual 

psychoiogicQi mechanisms which affect the perception of 

such pressure. But we are concerned with the part social 

roles play in the reception of these influences. 

Crucial to the understanding of the meaning which 

the participant gains as part of the social system· is an 

understanding of the system of value orientations which 

define the appropriate behaviour in a particular social 

system. This is particularly true in reference to the role 

structure of such systems. The individual finds meaning in 

the ·symbols which arise during 'the 1 ife of the group of 

which he. is a member; common meaning for the group members 
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is found in such symbols. Values form a vari~ty of such 

symbols which are particularly potent in regulating social 

interaction of the group which holds them, and their intor-

pretation or meaning, in common. 

The patterns of values which affect interaction and 

orientation to it are very important to our study. They 

bring into the situation the factors of personal ity. IlThe 

value orientation patterns are so crucial because they are 

in fact the principle common denominator between personal ity 

as a system and the role structure of the social 56 system. 1l 

To understand' ro 1 e structure fu Il y, we must understand the 

basic value orientations of the actors. These may have 

purely personal aspects but we are more interested in the 

genera 1 aspects they rece i ve through ,the i nf 1 uence of 

patterns of values which are imbedded in parti·cular cultures 

and social organizations. It is possible that these wi 1 

give rlse ta certain modBt personalities. l'The bas i c 

personal ity orientation patterns are indeed a function of 

the social systems in which the individuals are social ized. 1l57 

The shared meanings which are so important for interaction 

and role playing havetheir source in these value 

orientations and the cultural systems which maintain them. 

CULTURE AND ASSIMILATION 

One feature of culture we are particularly 

interested in is its selective aspects. IlBy culture we mean 
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those historicûlly created selective processes that channel 

men's reactions'both to internai and external stimuli.,,58 

The pro p 0 s i t ion 0 f man y 'c u 1 tu roi 0 gis t s' i s t h a t the r e are 

fairly definite limits within which cultural variation is 

constrained. "Culture contains at a basic level channelled 

or selected forms anp values in the stream of related ideas 
59 . 

and expressive patterns." These forms have a dynamic 

power of their own. 

Through interactions culture becomes transmissible 

from one action system to another, from personal ity to 

l 't ,,60 persona 1 y. ln fa ct culture is constituted by ways of 

orienting and acting, it is created in interaction as wei 

a spa s s e don b y i t • Cul tu rai 0 b j e c t s , h o,w e ver, are no t 1 i k e 

roles, internai to the action system; they can be abstracted 

from the interaction system preserving, in fact p these ways 

of acting and the norms defining them. For our purposes 

they only gain soclological meaning in the interaction 

system, though we wi 1 1 discuss in this paper such abstracts 

before relating them to concrete interaction. ln this sense 

we wi 1 1 consider the ethos of a particular ethnic groups' 

cul tu r e . We w i 1 1 0 u t 1 i net h e i r set 0 f bel i e f s· a b 0 u t man 1 s 

relation to time, other human beings and the empirical 

world in general. Thus, in Italian culture it is often more 

important what a man is rather than what he does. This area 

has been formulated by Parsons in terms of his pattern 

, b 1 61 varia es. 
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INTERACTION AND SOCIALIZATION 

An important feature of social interaction is that 

it socializes. Through interaction and role incumbency in 

a sys,tem of interaction the individual learns to behave in 

ways which obtain social satisfaction through the converg-

ence of the expectations of the actors involved. Inter-

action is then possible on a prolonged or permanent basis, 

in other words interaction in social groups is possible. 

"rrSocialization is a product of spontaneous human inter

act i on and occu rs w i thout de 1 i berate i ntent to tra in. ff 62 

Interaction is particularly sIgnificant for soéialization 

in a situation 1 ike the ·primary. group which permits free 

play of emotions. ln this category the most important group 

is that formed by the fami Iy itself. Entrance into the 

fami Iy and other intimate primary groups of both immigrants 

and members of the receiving society wi Il greatly further 

social ization and lead to a convergence of values and goals. 

Entrance into such mixed groups impl ies that the individual 

is psychologically accessible, ready for the different 

influences which wi Il playon him. Just as the child at a 

particular developmental stage is ready for certain 

influences which enable him to proceed to the next stage, 

the same is true of the immigrant in the course of 

assimi lation. Reference group theory which treats of anti-

cipatory socialization is particularly useful in this area, 

as we have arready pointed out. Wh en a new membership group 
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is a reference group the individual's attitudes shift so 

that they are consistent with action demanded by other group 

members. Such consistency and the self-involvement it en-

ta ils r e sul t par tic u l' a I~ 1 yin pub 1 i c set tin g s wh e r eth e 

individual is continually under the eye of his fellow 

63 members. The acting out of new roles and their 

accompanying behaviours may wei 1 affect attitude change. 

NORMATIVE CONVERGENCE THROUGH INTERACTION 

One of the central hypotheses of this paper is that 

assimilation is a process in which differing fr/ames of 

reference approach convergence through inte(action. The 

term convergence stresses that this is not just a one-sided 

process on the part of the immigrant. "When people with 

differing cultural systems come into contact cultural 

change is ikely tO'follow.,,64 This change will occur in 

both participating grou~s. Elements from each culture wi 1 1 

diffuse from one group to another, the cultural contact is, 

,thus, more commonly recipr.-ocal. Cultural traits are likely 

to be borrowed and mixed. Acculturation is not merely a 

culture receiving proc~s.s, it is in addition a culture 

producing process. "Acculturation may contribute to a 

creative synthesis between new and old elements and to the 

evolution of new cultural traits and configurations. 

Culture is an organic whole and thus the process of taking 



77. 

over cultural traitsrr.equently involves the redefinition 

and remouldfng of a vast array of patterns fn terms of a 

total social 65 system." Th i s w il 1 involve the creation of 

the common expectations and frames of reference wé have 

already discussed. Thisview of assimilation or accultur-

ation is not necessarily a common one in the wider society. 

"Only when the individuals of ethnic groups are emotionally 

dead to ail their varied past and are ail responsible solely 

66 to the conditions of the present are they as'simi lated people." 

This view of assimi lation is one officially denied by the 

Canadian Government and educationèl au+horities~ but among 

some officiais and teachers it 'is plainly a common view. 

ln respect ta Canada, however, there is some cause to 

argue that the emotional impact of ethnic cultures can be 

effectively neutralized by freedom and lack of direct 

pressure to abandon the cultural heritage instead of 

opposition. ln this waj it may wither into meaningless 

ritual, quaint ways, alld.colourful externalities. This 

consummation is perhaps less readi Iy achieved by frontal 

attack and the demands for conformity and Canadianization. 

F t · . d . G " 67 t b . t-'- d . t ra rici e, ln orer s Terms, may no e comml le agalns 

the old culture, as in the U.S.A. Instead it might die a 

natural death wi~h its power gone and only its memory 

lingering on with annual visits to the grave. Perhaps a 

tarantella at a football game, adolescents marching in a 

Ukranian boys' brigade with drums a~d bugles, and such 
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representations of the heritage mean something to the 

younger generation, but probably not the sa me thing it meant 

to their par~ntso Cultural convergence wi Il give a different 

meaning to the representations of the old culture and its 

formalities. 

THE CHANGING CULTURE OF THE GHETTO 

Even without structural assimi lation into the 

receiving society the culture which exists in the ghetto is 

not strictly pure. This may occur even in the. situation 

where severe confl ict between the ethnic group l'and the 

receiving society has caused complete isolation. More 

normally, however, the situation is of accommodation, a point 

standing between confl ict and a state of integration which 

is represented by assimilation. Widespread prejudice in the 

situation of accommodation may sti Il exist and barriers may 

still be in place; however, a substantial amount of contact 

is still likely to take plac'ej contact which changes both 

the ethnic group and receiving society. 

What is.likely to merge is a new culture or sub-

culture which is a result of the effects of contact upon the 

old culture. It is a culture which is, in many ways, 

different both t~ that of ethnic traditions and the traditions 

of the receiving society. Something new has been created. 

Zubryzcki 68 comments of a great number of Polish agencies and 

societies in America that: 



"a striking characteris"ric o-F thcse 
associations is that they have been acting 
since the beginning o-F mass immigration 
-From Pol and and have resulted in a new 
Pol ish-American society. It is continually 
acquiring more American attitudes, but this 
assimilation is not an individual but a 
group phenomenon Qnd the striking -Featurc 
is the -Formation o-F a group that in structuro 
Qnd preva 1 eni" LItt i "I"udes i s no i thor ro 1 i sh nor 
AmericLH1, but constitLH"os a new procJuct whoso 
elements have partly drawn -From Pol ish 
traditions, partly -From the new conditions in 
which the immigrants 1 ive and partly -From 
American social values."69 
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It must be remembered that i-F a thirty to -Forty-year period 

is taken, both the immigrant group and the country of origin 

will have changed and probably in divergent diréctions. The 

outcome may be that though time.has led to some convergence 

w i th the cul tu r e 0 -F t ~ e r e c e i' vin 9 soc i et y t i me m a y ais 0 h a ve 

preserved some o-F the archaic forms o-F the old culture. In 

many senses immigrint communities in Canada may bear the 

relation to their original culture o-F a backwater, untouched 

by momenfous chahges ln their native countries. 

GROUP VALUES AND CULTURAL PLURALISM 

A culture or ethnic group may be said to have 

specific group values., 

"A group value is distinctive of some 
plurality of individuals whether this be 
a fami Iy cl ique, association, tribe or 
nation or civi 1 ization. Group values can 
exist in socially sanctioned ends and 
socially approved modes and means. They 
are values which define the common elements 
in the sliuatlon in 0hich the actors 
repeatedly -Find themselves and they must 



make some kind of functional sense in terms 
of agroups special history, present social 
structure and environmental situations. 
The term group value is selectèd rathGr than 
cultural value for two reasons. First, the 
group may at most have only a subculture or 
be distinguished from a larger entity by only 
a few cultural properties. Second, universal 
values are also cultural values in the sense 
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that They are socially learned and transmitted.,,70 

This pinpoints some of the basic problems which must 

be taken into account in making general izations about the 

social organization and culture of the immigr:ant groups. As 

71 
Porter points out, immigrants of any one country of origin 

var y a· g r e a t d e a 1 i n the ho s t soc i et y; s u b - g r 0 u p:"s 0 C C u r wh e r e 

variations in basic cultural themes are apparent. The sub-

group or group will vary in culture or group values. This 

wi Il depend in large degree on the social structure of which 

they are a part and also on their general environmental 

situation. 

ln part, the situation is the result of the cJusterlng 

of certain changing personal values which are personal forms 
, 

of group or ~niversal values. The case with some immigrant 

individuals is of divergence from group values represented by 

the core value of the old culture. However, this isolation or 

al ienation .is usually the abnormal case. At the sa me time as 

divergence from the old values is occurring co~vergence on 

. new group values, represented by the members of the host 

society, will be taking place. E·ven more importa,nt, however, 

is that the individual wi Il find social reward by association 
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\Vith those in similar situations; there is a likelihood that 

group values \Vi 1 1 emerge among paars in such a stage of 

transition. This does not imply that in ail cases the 

individual will in tirhe,go beyond this stage. It might 

represent a satisfactory compromise or adaptation to the 

environmental situation for a person originally social ized in 

another culture. It is plainly possible to remain' identified 

in many areas in social life as an Italian, or a Ukranian, 

for example, and sti Il make a very successful adaptation to 

life in a new country on ail significant levels. 1 t i sin 

this 1 ight that the concept of cultural plural iS'm can most 

truthfully be conceivetl. In this situation fhe two cultures 

interact and through such interaction move closer together, 

but at the same time remain distinct. 

THE CHARTER AND GROUp, VALUES 

ln the CGAtext of group values if is useful ta taKe 

M 1 · k" 72 t f h th' h la Inows 1 s concep 0 car er, w IC is also used by 

73 Porter. The concept also has many similarities to Lipset's 

ideas of a central value system. Malinowski defines charter 

lias the system of values for the pursuit of which human 

. . t . t·· 1 d . t' 11 74 
be 1 ngs organ'I ze or en er organ 1 za Ions a rea y ex 1 s 1 ng. 

He also 1 inks the concept charter closely to that of drive; 

the charter sets up an apparatus of values which has 

instrumental affect upon social organization. Thus, drive 

is determined by culture, the charter has an inner dynamic 
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of its own once set in motion. However, the conditions and 

events which contributed to the original molding of the 

charter can change or be modified. The affects of the 

original charter are, in fact, continually modified by new 

events. The dynamics of the drive, however, wi Il provide a 

special framework for the reception of the subsequent events, 

thus their affects on the charter wi Il be a pecul iar 

combination of the original charter and the events themselves. 

The mostsignificant variables in suc~ situations wi 1 1 

probably be the power of a particular event and its 

or compatability with the original charter struéture. 

ikeness 

This 

" I"k L" t l t f d " "I"b" 75" IS very 1 e Ipse s concep 0 a ynamlc equi 1 rlum ln 

the central value structure of the nation. 

The charter is the reason for original organization 

and en s h r ,i ne s the bas i c val u es; i t ais 0 0 ft en exp r e s ses 

cultural myths as to the ch~racteristics of the people and 

the occasion of their coming together. These myths often 

are, i n par t t rue, but t h ey are a . sel e c t ion and e m belli s h men t 

of the facts. However,· in no way should the term Imyths l 

imply that the effects of these -bel iefs are not real. 

The personnel of an ·institution are organized on the 

basis of definite princi~les of authority and division of 

1 a b 0 r and p r i v i le 9 e . These principles refer back to the 

charter; "It is clear already perhaps that both the organiza-

t ion 0 f the p ers 0 n n e 1 a nd the n a tu r e 0 f the ru 1 es folio w e d 

are definitely related to the charter. ln a way both the 
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personnel and the rules are derived and are contingent upon 

76 the cha rter. " The p ri nc i pies concern the ru 1 es, norms, 

ethical command and values "which are accepted by the members 

of the institution and imposed upon them.,,77 

CENTRAL VALUE SYSTEMS 

Lipset, in The First New Nation 78 is concerned with 

how the nature of the original charter of the United States 

and its impl ications has determined a great deal of American 

history and social relationships. It might be useful to 

briefly analyze Lipset in terms of Malinowski. /' 

The conditions of colonial America and'the needs of 

the situation molded the charter, the charter itself then 

carried in its structure and dynamic certain drives which 

have influenced the unfolding of American history and culture. 

The same may be argued for Canadà or any other nation, but 

perh~ps with greater clarity ln respeBt to new nations. The 

idea is that a nation's key values stem from its origin, in 

the cas e 0 f Ame r i ca i t s - r e v.o 1 u t ion a r y 0 r i gin s , i n the cas e 0 f 

Canada its non-revolutionary origi~s. These origins are, in 

large measure, the source ?f some of th~ most important 

values which underpin the social structure and culture of 

each nation. Thus, we can agree with Parsons, "that the 

systems of value orientations held in common by the members 

of the social system can serve as the main point of reference 

for analyzing social structure and process in the social 
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system itself, and may be regarded as a major tenant of 

79 modern sociological theory." The charter and central value 

system of the receiving culture is of pa~ticular importance 

when discussing problems of immigrant assimilation. Values 

are important in that they shape people's actions and responses 

in social situations. Thus we can hypothesize that if the 

variable of immigration is injected into a social system, the 

society's response to this and the resulting place of this new 

factor in the situation wi 1 1 be greatly affected by the 

dominant value system of that society. The values act i ke 

Weber's switch men of history,80 affecting the~course of 

social chÇlnge and indeed whether social change wi Il or wi Il 

not take place. 

ln this study we cOl1centrate principally on the 

integration and assimi lati'on of Ital ians in Canadian society. 

ln terrns of what we have just said, it is important to 

anatyze the cutture and socIal structuré of thé two groups 

to gather some understanding of the direction of change in 

both systems. We say b6~h systems because such integration 

wi Il have effects on Canadian society as wei 1 as upon the 

immigrant group. An idea of the predisposition must be 

gleaned from the central value system and social structure 

of these groups. On the basis of this we can hypothesize 

certain directions or avenues of change. It is 1 ikely that 

where possible, change wi Il remain consistent with the 

original value system. Though elements in the central value 
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system of each wi 1 1 make some kinds of change more 1 ikely 

than others, channels for directing the pressures of inter-

a c t ion b e t w e e n the t W 0 9 r 0 u p s m u's tex i st. If they do not 

exist the likelihoodis that they will be forced. Thus 

resulting in more general cultural change, moving the system 

out of equi 1 ibrium. 

Our data, however, suggest that in our area of study 

such severe disequi 1 ibrium and far-reaching results are not 

common. The case with Italians and other ethnie groups 

within Canadian society is one of graduai change and change 

which is often consistent, in many respects, with the original 

st rue t ure, o'f val u es and soc i air e 1 a t ion s . ln the areas of 

marked inconsistency chang~ takes place by slow erosion 

rather than by flood. ln rmspect to tQe pressures of the 

school system for change i'n Italian children, the common 

pattern, as we have pointed ou~ already, is· of compartmental

ÎZation of experience. Where the home is inconsistent with 

the school the two are kept ·apart. ln the elementary school 

there is often a change toward adopting the values of the 

receiving ~ociety but in high school, pressure 'often lessens 

before the division between home and school can be breached, 

and adolescents are inclined to swing back to the values of 

their fathers. 

THE CANADIAN CHARTER 

ln many respects, Canada's culture and social system 
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must be viewed in the I.ight of the ethnic. groups that have 

peopled the country. IIBritish political wisdom, Jewish 

cosmopolitanism and realism, French lucidity of mind and 

ex~ression, German emotional depth and capacity for work, 

Siavonic spontaneity and verve - ail these are in the riches 

of Canadian 1 ife and each set of quai ities can be learned and 

assimilated by all. 1I81 Porter says that whether any Canadian 

fits this model of perfection is difficult to say, "but it 

does represent the often-expressed value of the Canadian 

mosaic.1I 82 The concept put forward by many Canadians to 
r 

describe their social system which is peopled by large numbers 

of immigrants of diverse origin is that of the salad bowl, or 

ethnic mosaic rather than that of the melting pot. IIThis 

difference in ideas is one of the principle distinguishing 

features of the United States and Canadian society at the 

level of social psychology as we! 1 as that of social 
. 83 

structure. 1I . 
. 

The theme in American 1 ife of what Geoffrey 
84 .. 

Gorer . has ca lied IIEurope and the rejected father ll or 

patricide, the rejection of the immigrant's former homeland, 

typifies the difference between melting pot and salad bowl. 

This theme has no counterp~rt in Canadian society, although 

the word 'Canadianization' was used in earlier immigration 

periods. ln Canada, ethnic segregation and intense ethnic 

loyalties have their origin in French, Scottish and Irish 

separateness from the E.ng 1 i sh. ln time they became the 
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pattern for ail cultural groups. 

This ethnie mosaic does not result necessarily in 

integration and assimilation. A tendency toward separate-

ness appears to be part of the original charter and a part 

of the centra 1 va 1 ue system. Within such a structure it is 

more 1 i I<e 1 y that the el ements of soc i al exper i ence w il be 

co m par t men ta 1 i z e d; w 0 r kan d sc ho ole x p e r i e.n c e i. n C a nad i a n 

society wi 1 1 often be eut off from the home 1 Ife and personal 

relations of the ethnie group. Change wi Il be more 1 ikely to 

be consistent with the original value system.~What emerges 

are groups of Canadian Ital ians, CanaéJian Poles'; or Canadian 

Germans who are Canadians but retain substantial elements of 

the national 
'--, 

cultures;J 

in the Canadian Senate. 

Porter quotes an interesting exchange 

Mr. Victor Pederovsky, former Pol ish 

minister in Canada stated The Canadian Poles have two 

loyalties which 1 think can easily be reconciled. Canadian ,?ft;/' 
\ (, 

Poles have a natural affection for their country oforigin 

or of the origin of their forefathers, they also have fui 

loyalty and affection for the country of their adoption. 

think the Canadian Poles have a dual loyalty to Poland and 

to Canada and the two can be merged in a happy combination. 85 

Other speakers who followed pointed out that this was equally 

true of the British and, by implication, of any other cultural 

group in Canada. As has been pointed out the separation of 

ethnie groups is partly fou.nded on the separ~teness of the 

two original charter groups of Can~da. Particularly in the 
1 
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case of the Engl ish the separateness was enforced to main-

tain assumed and actual superiority. Canada was founded on 

the division between the French and the Engl ish,and, soon 

~fter, on Engl ish aristocratic repugnance for the American 

-
Revolution which radically broke down old forms of stratifi-

cation and privilege. Canada never had a revolution, indeed, 

the only way it can at that time be associated with the word 

is through counter-revolution. The preservation of a 

traditional conservat,ive Canadian way of 1 Ife in the face of 

the American Revolution was maintained. 

THE DOMINANT POSITION OF THE BRITISH CHARTER GROUP 

The Engl ish Canadian group sti Il has a substantial 

amount of power and control. Certainly it sti Il predominates 

in high and influential positions. One can hypothesize that 

the Engl ish Canadian el ite charter members feel very secure. 

Untroubled by diversity and variety at the lower' levels they 

stand in contrast to the United States where the greater 

emphasis on democracy and mobil ity makes the upper classes 

feel more threatened by diversity. This idea conforms to 

86 
one expressed by Brotz which suggests thaf secure el itism 

1 e a d s t 0 a toi e r'a t ion 0 f d i f fer e n ces • He, i n t h i s cas e, wa s 

comparing Britain and the United States. Lipset
87 

includes 

a table in The First New Nation which measures~ritain, 

, Fra n c e' ? the Uni te d S ta tes 1 Ca nad a and A u s t rai i a 0 n Par son ' s 

pattern variables. Canada came out high on el itism compared 

to the United States, Austral ia and New Zealand,_ other 
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important countries of immigra,tion. 

Clark makes the point that Il s trong attachment to 

Britain on the part of those of British origin and to their 

former national cultures on the part of those of European 

origin were essential if Canada were to remain separate from 

the United States. 1l88 IlThe melting pot with the radical 

breakdown of national ties and old forms of stratification 

would endanger the conservative tradition of Canadian 1 ife. 1l89 

This would particularly threaten the British who received 

ideological support from tradition. 

The po s s i b i 1 i t Y e mer g est ha t i t m a y h a v'é b e e n i n the 

interest of the British charter group to devide and rule, an 

approach common for an el ite national ity gove'rning other 

peoples. Thus , it would be in their interest to emphasize 

differences in part to keep new immigrant groups for as long 

as possible in the status of new entrants to the club. The 

Bri-tish i"hemselves verystrongly empnasÎzed tlleir cultural 

origins, while simultaneously not thinking themselves as in 

any way foreign. That was reserved for fellow immigrants who 

we re, for e x am pie 1 e i the r Ger man 0 rit a 1 i a n i n 0 r i gin. The 

Canadian bornof several g~nerations emphasize ties with 

Britain, unless they happen to be French. The impl ication 

was that they were the true Canadians, members of the 

original charter group. The charter group is in principle, 

and usually in practice, an el ite group to which new immigrants 

from other cultures cannot aspire to belong. 
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Porter points out that the mosaic structure or multi-

culturalism leads to the concept of segregation in social 

structure. "The mosaic Îdea is an important aspect and 

90 
support of the soc i al contro 1 exerc i sed by the charter group." 

It has taken a long time for members of immigrant groups not 

of the charter group to rise high in positions of government. 

Not unti 1 Mr. Diefenbakerls administration was the first 

treaty Indian appointed to the S~nate, the first person of 

Ukranian origin appointed to the. Cabinet and the first of 
, . 

Ifal ian origin made a pari iamentary secretary. "Specu-

latively it might be said that the idea of an ethnie mosaic 

as opposed to a melting P?t impedes the process of social 

mobil i ty . ,,9 1 Continued ethnie plural ism is incompatable with 

s t rue t u rai a s sim i 1 a t i'o n . There i s, in Canad.a, a 'strong 

association between ethnie affiliation and social class and 

this may have to break downbefore an equal itarian democratic 

society can really be created in the image that is common to 

most Canadian~ that of a society without distinctions. 

ln particular, IIEthnic differences have been 

important in building up the bottom layer of the stratifica-

t ion s y ste m , i n bot h a 9 r i cul t u rai ·a n d i n dus tri ais et tin 9 s . 

Depending on the immigration period, some groups have assumed 

a defin'ite entrance status. 1I92 . This is particularly true of 

the Ital ians. IIWhere cultural groups tend to be'occupation-

ally specificwith successive generations taking on the same 

occupations as earl ier generations, we can say that.ethnic 
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affiliation is at least a correlative factor in the assign-

ment of occupational roles and, thus, in social 93 class." 

Yet, one of the most persistent images Canadians have of 

their society is that of one with no classes. Genera 1 1 Y i t 

is bel ieved that ail are equal in possessions and in the 

amounts that they can earn and the opportunities that they 

have for their chi Idren to get on in the world. Porter 

mentions that the Canadian image insists that there is a 

common equal itarian anti-aristocr.atic val,ue pattern both in 

Canada and in the United states. "Canada, it is thought, 

shares not only a continent with the United States but also 

a democratic ideology which rejects the historical class and 

power structures of 94 Europe." This, in part, can be 

explained by the mass media and popular culture which, in 

truth, Canada does share with the United States. However, it 

does not seem to conform with Canadian traditions and social 

sfFucture. 

As in the United States, the ideology which insists 

that there are no barriers to opportunity states that social 
, 

success is merely a measure pf personal ambition. It is 

stated that education is free and that even at the university 

level it is available to ail, only requiring some work and 

thrift. It is widely felt that university graduates have 

worked their way through col.lege and that anyone can do the 

same. 
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CANADIAN IDENTITY 

Canada is a country which is insGcurc in its national 

identity lia country of a mosaic of ethnie groups and dis

ruptive divisions between French and Engl ish Canadians.
95 

Canada has been called a demographic railway station. 

Immigrants coming to Canada often pass into the United States. 

Ail this has impl ications for Canadian social sol idarity. 

Durkheim
96 

argued that some kind of collective consciousness 

kept a sense of sol idarity and identity al ive in a society. 

The collective conscience he argued, was embodied in the 

values of the society and in its collective sen'timents. In 

turn, this was effected by population density and mobility. 

Porter
97 

points out that Reissman puts fàrward a similar idea 

in linking national character to the process of population 

growth. Canada's development has been marked by periods of 

population stagnation, and rapid growth, but relative to its 

physical size Canada's population has remained smal 1. 

sig nif i c a nt i s th a t Ca na da' s sm ail po p u 1 at ion i s 0 ver

shadowed by the giant of the United States and ail its 

Most 

success and prominence. This has taken away some of the most 

promising of Canada's people. 

Canada has had a brief history and the traditions 

and loyalties of, Canadians are il I-defined. This lack of 

clarity does not help,encourage cohesion or the resistance 

to the pull of the United States. Porter comments that 

"the ebb and flow of mIgrations make a kind of flotsam of 
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those collective sentiments which should accumulatively 
.r 

produce a consensus about what Canada Is. 1I98(Canadian 

history has no meaning for the EUropean immigrant.~The same 

is not nearly so true of the immigrant to the United States 

in reference to American history and traditions. 

THE MONOPOLIZATION OF THE VALUES BY MEMBERS OF THE RECEIVING 

SOCIETY 

One of Eisenstadt f s 99 independent variables is the 

socio-cultural featu~es of ~he receiving society in 

distinction to that of an incoming immigrant gr/oup. An 

important factor here is the lIdegree of monopol ization of the 

values by the old inhabitants. lIlOO If the original charter 

group maintains the charter and the social structure with 

its pecul iar normative organization in the face of an influx 

of immigrants with different patterns and ·has power to do so, 

convergence is not 1 ikely to be complete_ Malanowskl deflRes 

the charter as lIthe traditionally establ ish~d values, programs, 

and principles of organized behaviour. 1Il01 The charter group . 

wi Il demand that the incoming group only be accepted on its 

own terms by adopting its values and goals. However, in 

practice the very constitution of such charters is that they 

protect the advantages for the charter group and thus they 

entai 1 the barring of people who were not concerned in the 

ori 9 i na 1 . formu 1 at i on of the charter even if they have 

absorbed those values and behaviours. Fu 1 1 adm i tta nce w i 1 1 
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be a gracious favou~ or the result of the superior power of 

a particular individual or group outside the charter. Members 

of immigrant groups may find sl.rght consolation in the fact 

that the working class of the receiving society is not 

included in the charter either. A similar culture to that of 

the charter group wi Il, however, greatly aid assimi lation. 

It is then less 1 ikely that the unfavourable stereotypes wi Il 

be formed which will give a whole group low social standing 

impeding social mobility. 

Social mobility is essential for significant numbers 

of an ethnic immigrant group before they becomé' fully 

assimilated. Otherwise if they arrived at the bottom and 

stay there, they wi Il always be associated with unfavourable 

characteristics as a group in societies which put high value 

on achievemen't and mobil ity. 

ACHIEVEMENT AND VALUE PATTERNS 

Some groups a~e more oriented to achievement than 

others .. In them,the desire for social mobility is a primary 

value over other things. Others wh il e not un i nterested in 

achievement put it lower in their scales of values, often 

emphasizing the importance of being accepted and 1 iked by 

102 "your own people." Rosen has shown that achievement 

motivationis more characteristic of Jewish and Greek 

,immigrants than of Ital ians. The former are more likely to 

come from an urban environment where opportunities are 
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fostered rather than'stlfled as often happens ,in an agrarian 

society as is common for many Ital ians. Thus, the I.tal ians 

who are low on achievement motivation wi Il have more problems 

in flttlng successfully lnto a society which emphêlsizes 

achievement as an important value. 

by people from agrarian socleties. 

Fata 1 i sm i s often expressed 

Subjects in a study by 

Banfield in an Ital ian vi liage using Thematic Apperception 

Tests showed, in responses, that success came not as a result 

of thrlft or enterpri~e but as a gift of fo~tune. A woman 

when asked how success occurred and why some people are rich 

and 0 the r s poo r' sai d, Il Who k n 0 w s a b 0 u t t h i n 9 s w"h i c h h a v e t 0 

do with the creation of the world."
I03 

Other respondents in 

Banfield's study, ho'wever, lmpl ied that wealth and success 

was a result of ancestors who had cheated and stolen to 

achieve their position. 

ln the culture of the Ital ian immigrant group and 

also in the workÎng class of the receiving society, it is 

important what a man i~ .in a general relational sense rather 

than what kind of job he holds. North Americans tend to 

think that a man is what,he does. However, members of many 

cultures of a traditionalistic pattern which is particular

istically diffuse need not do anything in particular in their 

1 ife and may sti Il enjoy the respect of their ~eighbours. 

They will in fact demand that respect. The cu 1 tura 1 hero in 

th i s pattern i s someone who i s ma ni y a nd engages' in hero i c 

exploits rather than that of the figure such as the scientist 
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who represents the pow~r of man over nature. The latter is 

the common valued image of man in the North American 

universalistic specific culture pattern. 

North Americans tend to be optimistic 1 feel ing that 

man is basically good and that he can triumph over nature 

and shape his ends himself. They 1eel 1 accordingly, that 

activities are important, that one's goodness is measured by 

one's achievement and that the future wi Il be superior to 

the present and, therefore, more important. 'As a result of 

the i m p 0 r tan c e 0 fin div i d ua 1 a chi ev e men t, t h,e Ame r i ca n se e s 

himself as an individual first and foremost and/does not 

wish to become encumbered and tied down with a large number 

of k i nsh i p respons i b'i ities which might 1 imit his future 

h " t 104 "AI ac levemen s. cultures have their categorical values, 

their musts and must nots, violations of which are attended 

by seVere sanctions but there is also the important variable 

~rea of prBferentiat vatues. AcfilèVèment is a preferential 

value (though a strong o~e) in American culture. Those who 

achieve are'rewarded materially and in terms of prestige. lIl05 

FAMILY AND CULTURAL VALUES 

It is plain that it is essential to study the social 

and cultural backgrounds of the ethnie groups 'involved in 

assimi lation and normative convergence. The fam il Y i sone 

of the central points in understanding culture ~nd social-

ization. This is particularly true of ethnic groups from 
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agrarian backgrounds where the fami Iy assumes much greater 

importance than in an industrial ized society. The family 

and its expression of cultural Torces and environmental 

pressures·is central ta any study of the assimilation of 

immigrant groups. 1 t i s the fam il Y that perpetuates i ts 

culture or responds ta the changes in the new environment 

with modifications in its cultural and social organization. 

We will now study in some detail the traditionalfamily 

organization of Ital ians, particularly that which obtain,s in 

southern Italy. This ~ill, 'it is hoped, form a basis for 

understa(lding the problems of changing ta Canadian fami Iy 

patterns. 

cultural 

It wi Il also trace how the fami Iy affects socio

ife and outlook. 

It is in the family that individuals gain the common 

values and orientations which we spoke of earlier. ln the 

close relationships of the family the individual first 

devetops unders~andjng of social reallty ana the meaning of 

the symbol systems of, whic'h language is a pa,rt. The fam il Y 

is an important source of man's understanding of his 

relat)onship ta the world and ta others. ·IIWe assume here 

that a sociological definition of ethnicity like a socio

logical definition af social status should stress the element 

of kinship. Thus, we can say that the ethnicity of a group 

refers ta descent from ancestors who shared a common culture 

based on national orIgin, language, religion or race, or a 

combination of these. Ethnicity wi 1 1 be considered here as 



an ascribed attribute 1 ike sex or age defining status and 

roi e i n c e"r ta i n s i tua t ion s . If 1 0 6 
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L. Some of the immigrant groups in Canada, namely the 

Poles, Ul<ranians, Hungarians and Ital ians, have roots in 

agrarian culture and social organization which is primarily 

reflected in the fami Iy structure. The fami Iy traditionally, 

in many instances even in the Canadian setting, is still 

closely knit and patriarchal The fami 1 ies are adult centered 

rather tha n ch il d centered. Th i sis al so true in genera 1 of 

the German family but less so, particularly, in the German 

urban fami Iy. 1 t i sou r bel i e f t h a t a f ami 1 Y 0"-r 9 a n i z a t ion 

which tends to be traditionalist.i.c and agrarian in its roots 

ex pe rie n ces pa r t i cu 1 a r d i f fic u 1 t i es i n a s sim i 1 a t ion i n a 

modern indus-rrial society. ln Canadian society the family 

is perceived in a quite different 1 ight; relationships between 

its members are more democratic. Co-operation rather than 

strict role defjnition is evident. Indeed the roles of the 

members are not strictly defined. Some assert that the 

model-n family of highly industrialized nations and their 
-.... 

u r ban c e n t r e sis chi 1 d c e n ter e d ... ;.-? 
ln a modern society there are many relationships out-

si de the fam il Y wh i ch often conf 1 i ct w i th i ts i nterests and 

claims. Identification with the family is less strong 

precisely because it is only one among many influences. This 

is in no way to say that family life in modern industrial 

societies is insignificant. But it remains significant only 
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in a wider system of concerns to which, in some ways, it has 

to adapt or shut itself off trom the mainstream of social 

1 i fe. For many agrarian families the wider social life had 

no significance; it was just not available in many cases. 

The social organizations which concern people from agrarian 

backg rounds were sma Il and were 'mode lied' on the fam il Y 

structure and forms of relationships. Wider identification 

only occurred with people who were in a similar social and 

economic position; on this basis a 'we' feeling was formed 

resting on fellowship in a simi lar 1 ife situation. Such a 

basis of cohesion is not uncommon in any society, but this 

, we' f e e 1 i n gis par tic u 1 a r 1 y st r.o n gin p e a san t soc i et i es. 

It is primarily an emotion rather than an organization as in 

the structure of identification in the middle class through 

societies and clubs which lie outside the fa,mily. 

Oscar Lewis insists that much of what we have 

des·cr i bed i s common to what' he ca Ils a cu 1 ture of poverty. 

Such cultures are common to members of the lower class or 

lower-Iower class in any society. Lewis cl~ims that the 

culture of poverty cuts across rural, urban and even national 

boundaries, "that family structure, the nature of kinship ties 

and the quai ity of husbarid and wife and parent/chi Id relations, 

t d f . t ,,107 values sus ems an sense 0 communl y, is the same. 

Banf i e 1 d r s study of the southern 1 ta 1 i an town of 

Montenegro reveals a culture in which vi liages are unable to 

act together for their common good or indeed for any end 
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transcending the immediate material interest of the nuclear 

fami Iy. He distinguishes the capacity for organization as a 

crucial variable in modern industrial society. "We are apt 

t 0 ta k e i t for 9 ra n t e d t h a t e con 0 m i c a'n d pol i tic a 1 a s soc i a -

tions wi Il quickly arise wherever technical conditions and 

natural resources permit. If the state of technical arts is 

such that large gains 'are possible by concerting the activity 

of many people capital and organizing skill will appear from 

somewhere and organizations will spring up and grow.,,108 

Banfield disputes this comfortable assumption. He insists 

that this capacity for organïzation only existsrin varying 

degrees in different cultures. ln many culturés there must 

be a change in ethos to make corporate organization possible 

and efficient. "Most people in the world live and die with-

out ever achieving membership in. a community larger than the 

family or the tribe; lack of such association is a very 

important limiting factor in the way of economic development 

in most of the world.,,109 "The most democratic country on 

the face of the earth is that in which men in our time have 

carried to the highest perfection the art of pursuing in 

common the object of the i r common des ires and have app 1 i ed 

this new science to the greatest number of purposes."IIO 

The term amoral familism is applied by Banfield to 

societies with a low degree of public spiritedness and 

involvement. Some societies even lack a degree of enl.ight-

e n e d se 1 f - i n ter est 0 He con t ras t s the p u b·1 i c spi rit 

McMASTER UNIVERSITY LlBRARY. 
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in a Utah town with the lack of such in an Ital ian town he 

studied in terms of the participation in voluntary organiza-

tions ineach. Italian officiais in the region's adminis-

trative centre are distant, and would regard vi 1 lagers' 

suggestions as to how thingi should be done as intrusi~ns 

into the administration's business, or would if they were 

made in the first place. ln this context the attitudes of 

many Ital ians to the school, institutions of the community 

and to welfare can be seen. In Hami Iton they have clubs but 

these are purely social for .the most part, they do not get 

things done or changed. But indeed that they h~ve such 

clubs is a contrast to the southern Italian town Banfield 

discusses. For many Ital ians in Canada their new country 

is the first experience of any bonds which are above the 

level of the fam il y. It is in this sense, for some p a 

movement towards the Canadian pattern. 

Re1-u rn i ng to Lewi Si 11 J poi nt about the culture 

poverty, the point must be made· that in modern urban 

societies the very poor are few in number compared with 

of 

agrarlan societies. Even among the urban poor, much of the 

ethic of achievement and upward mobil ity is·apparent when 

one uses poor agrarian communities as a unit of comparison~ 

ln the case of Canadian lower c.lass poor in Hami Iton there 

- are" some distinct simi larities in social structure and out

look to that of Ital ians from peasant backgrounds. But it 

is not so to the extent that Lewis would assert. Fami Iy 
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structure is in many respects different even though there is 

a greater tendency to male domin~nce in the lower class than 

in Canadian society as a whole. 

A WORD OF CAUTION 

A wor'd of caution, however, must be 'added; we have to 

be very careful with generalizations in regard to agiven 

country and culture. ln the case of Italians it can be 

argued that there are dominant themes in their culture but 

the effects of thes~ may vary, most importantly between the 

agrarian southern and industrial and industrial'Îzing north of 

the country. Generalizations about an agrarian society do 

'not apply to ail of Italy or to ail Italians. Moreover, even 

when the majority of immigrants may come from southern Italy 

or peasant stock the significant minorities from urban areas, 

ski lied workers, and middle class must not be left out of 

the equation. 

Our approach in this paper wi Il often be to make 

generalizations about national groups and cultures holding 

certain dominant features constant, isolating them from the 

outside world. But after this procedure has performed its 

function in giving clear analysis of certain salient point's, 

we wi Il descend ,into the compl icated world of social real ity 

where we wi 1 1 attempt to apply the preceding analysis to the 

mu 1 t i -p 1 ici t Y 0 f soc i a 1 var i a t ion san d con t rad jet ion s • 1 t i s 
. 

hoped that then we wi 1 1 be able to demonstrate the relevance 
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of the preceding analysis in the context of these'variations. 

Finally, we hope ta account for and explain the variation. 

/ 
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CHAPTER 2. 

THE ITALIAN FAMILY 

Thel ta 1 i a n h a s sig nif i c a n t d i f fic u 1 t Y a s s i rn i 1 a tin 9 

in the U.S.A., Canada, and Austral ia, and thus has been the 

subject of a number of 'studies. This difficulty is most 

apparent in the case of southern Ital ians. 1 nsofar as the 

difficulty of adjustment to American 1 ife is concerned, the 

southern Ital ian contadino, or peasant class, who contributes 

the greatest share of immigrants has the greatest problem. 

The peasant from southern Italy, has just local and 

particularly family loyalities; }he idea of Ifltalylf, a 

country whose economic and social norms are that of a modern 

society, is not an object of his identificat,ion. With a 

cultural background that deviates sharply from the norms 

appl icable to Italy as a whole, the southern. Ital ian peasant 

was neither adjusted to his own country nor, th~refore, 

1 ikely to be equipped for adjustment in a foreign land. The 

family was the central focus of social relations in a society 

where wider loyalties were poorly developed. 

ln 1 ittle Ital ies in Canada, Austral ia, and the 

U.S.A., the old world mi 1 ieu was recreated. It was inescapable 

that the family became the central ins;titution around which 

ail community life was built. The retention of this cultural 

. base is the essential source of the Ital ians retarded adjust-

ment. For Ital ians, more than for other ethnie groups, 

( 
1 
1 

! 

-~ - , 
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'assimilation to Canadian society involves modification and 

,reorganization in their family structure. These are changes 

jwhich do not come quickly or easily. 
l_ 

The traditional structure of the Italian farnily is 

of a closely knit organization dominated by the father. 

This is common to ail parts of Italy. The father is regarded 
/ ~ 

Il / : 

as the source of'a'uthority even though the mother may often 

be the actual agent of authority. ln This structure, the 

father's authority over the child is traditionally regarded 

as absolute unti 1 he or she marries, but even afterwards it 

may be maintained to a high degree. The f am i 1 y' i sac los el y 

bound economic unit, particularly in southern Italy where a 

'peasant economy predominates. IIMost children are requ.ired to 

turn over their wages to the parent and in return chi Idren 

expect not only an allowance and ail the comforts of home 

but maintenance when out of a job. In most cases, extreme 

parental domination and supervision are regarded by both 

1 
parents and child as practical and for the child's good. 1I 

It is essential howe~er to distinguish between the 

Ital ian fami Iy of the north and south and between the middle 

and lower class. The lower class fami 1 ies of southern Italy, 

which provide a substantial proportion of Ital ian immigration 

to Canada, are still cast in the traditional pattern. ln the 

North, and especially in the middle class, there is more 

;change and flexibility. The fami Iy in ail areas is sti Il 

strong and the relationships between the members are simi lar 



in kind, if not in d~gree, to the traditional pattern. 

THE ITALIAN FAMILY IN HAMILTON 

The Italian family in Hamilton is p in many ways, 

2 
very simi lar to the Ital ian fami 1 ies studied by Gans in 
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"BostonYs West End." It is not generally an economic unit 

as it often is in southern ItalYi however, it does retain 

many significant aspects of the extended fami Iy. Married 

daughters often retain strong 1 inks with their mothers, 

relations are taken in, and those who 1 ive in the area 

mai n ta i n con tac t . 3 T h i s wa sin d i ca te d i n 0 u r éa r 1 i e r dis ~ 

cussion on kinship involvement. 

The facts of Italian assimilation mu'st refer to their 

cultural background and in significant measure this is 

represented by the family. The culture resides in the family 

.group. The Italian mi·lieu, springing from the familyp pro-

duces a specific influence on habits, attitudes, and 

behaviour of Canadian born Italian children. This influence 

is in evidence when the chi Id approaches other groups, or 

when he comBS into contact with the broad mi 1 leu of Canada, 

de fin e d i nit s p eo pie p wa y 0 f 1 i f e , and i n st i tut ion soT h e 

Ital io-Canadian family leaves a strong imprint on the childls 

social orientati.on. It also'provides him with a definite set 

-
of social and moral values that will, to a.great extent, 

govern the.chlld's future life. 

Usually the Italian family in Hamilton, and in Italy 
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·is as Child describes the typical Italian family is "a 

strongly cohesive group 9f indivlduals who recognlze t.lght 

bonds of mutual 4 respons i b i 1 i ty among the members." Any 

strain such a tight organization is likely to cause is 

prevented fram expression by very severe taboos on the 

expression of anger and hosti 1 ity except in permitted 

situations, such as when parents need to punish their 

chi Idren. Hawever, such punishment may often be accompanied 

by tears on the parents' part; love sti 1 1 remains predominant 

even in the enactment of strong punishment. 5 The fami Iy 

plalnly offers its members a great deal of soci~1 satis-

faction. This was immediately apparent in many of my inter-

views, and those of my assistant, with Ital ians in Hami Iton. 

This was so even among members of the second generation. As 

we wi Il show later, the rewards of the traditional fami Iy 

cause many ambivalent feel ings among Canadian-born Ital ians 

movfng iowardôssimi laTion. 

1 The aspirations of many Ital ians' parents in the 

areas of great Ital ian population in Hami Iton are often 

1 imited. They are more concerned with the fear of downward 

mobil ity than with the hoPle of upward mobi 1 ity. 6 (They want 

their sons ta be good workers who bring home a regular wage, 

and their daughters to be successful in the home and 

eventua Il y. gaod w ives and mothers .-~ The i r out look i s genera Il Y 
./ 

that of Kahls 7 common man,. their sons are frequently common 

man boys' 1 and a credit to their parents. IJWestenders do 
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recognize that education is needed to obtain employment and 

urge the chi Idren to get as much school ing as required for a 

secure ski lied blue collar or white collar job. On the other 

hand, parents are suspicious that education wi Il estrange the 

8 
chi Idren from them or from the peer society as well. 1I 

1 The Italian family in Hamilton is centered on adults. 

Children are expected to please adults. At an early age, in 

many cases at seven or eight, children are expected to act 

1 ike 1 ittle adults in .the home, particularly the girls who 

assist the mother in ail her household tasks. I.L often 

happens that the home and its requirements are more important 

than the school. 1 n suc h s i tua i:-i 0 n s 0 f con f 1 i ct, the ho me 

usua Il Y ta kes precedence. This often leads to harrassment 

from teachers and school officiais particularly in the case 

of truancy or absenteeism, as it is perhaps more accurately 

defined in this case. The frequent attitude on the part of 

parents is that these are my chi Idren and 1 wi Il do what 

want with them and what 1 see as best for them. Parents may 

fear education which might take their chi Idren beyond success 

in terms of their world, beyond manual jobs, and lead to 

9 
their alienation from their parents .... 

Another reason for the immigrant's aversion to 

prolonged school education is the fear of family dissolution 

and disorganization which would follow school attendance. 

School it is felt will lead to the absorption by children of 

modern ideas, incompatible with thedesire to preserve the 
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good old faroi Iy traditiDns. Such attitudes inevitably find 

themselves in conflict with those of the Canadian school. 

School education in Canada, has for some Italians not only 

.no appeal to them but may be viewed as an institution 

demoral izing youth and disorganizing their traditional 

patterns of fam il Y 1 j fe. It is also viewed as disrupting 

economic life, in taking away children who were formerly 

economic assets in Italy., "In our family (in Italy) every 

member of the fami fy worked for .the fami Iy. Even the 

children did their share." "We rea Il Y worked. There was 

/ 

no playing." ln Canada it is ail play and 1 se'e young men 

who should be contributing to their fami 1 ies, sti Il. going to 

schoo 1 and play i ng ba Iii n the streets -- And the shamefu 1 

thing is they expect their parents to support them. t 

The Canadian ,system takes away chi Idren as an 

economic assef. There are sometimes bitter reactions from 

fathers on the subject of theeconomic uselessness of their 

sons~ 

"1 was disgusted with the situation. Joe was of no 

use to me. And 1 did not want him to go to school. The 

only consolation 1 had was that he could not be kept in 

school after 16." 

"Joe 1 i ked the i dea of be i ng supported by me, if at 

times he earned some money, he spent it on himself and never 

contr'ibuted to the burden." 

Teachers and principals remark that the complaint that 
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school is a waste, particularly for older children, is often 

made by parents. As one principal said, "In almost every 

interview that we have had with Ital ian parents when they 

are called in to discuss either the school work, school 

attendance, or the behaviour of their children, there is a 

recurring themewhich crops up: that thefather when he was 

nine, ten, or eleven years old was practically doing a man's 

w~rk and assuming adult responsibility." The parent, in 

interviews, often expressed ambivalent feel ings about the 

school and then came down to their real concern. Women often 

proceed their comments ~ith the comment that if is nice to 

h a v e, ale a r n e d man i n 0 u r f ami 1 y, but h e s hou 1 d b e h e 1 pin 9 

hi s fat h e r, too. 

lit is felt that the school does not support the 

va 1 u es of fa mil Y 1 i f e and ït s r e q ui rem e n t s ; i t i spi n fa ct p 

viewed as working,agains~ the famiJy. School mores and 

. 
attendanc~ requirements were often regarded as "La legge e 

falta contra la famiglia." The law is made against the family." 

The school took our children" is an often repeated phrase. 

It is not merely an economic matter, for the' family lives 

wei in Canada compared to the lower class in Italy, even 

without its sons in their early teens working. The important 

point is that the old economicft functions were such an 

integral part of the whole family organization,its rules and 

responsibi! ities. ~ Order and responsibi 1 ity go with the 

economic structure, together with the values they supported. 
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\ Mo s t 1 ta 1 i a n f ami 1 i e s 1 ho W e ver, d 0 ·n 0 t r e t u r n ho m e bec a use 

of their fears about .what Canada is doing to their family 

structure. They are aware of the economic benefits and pay 

the priee of it grudgingly. 

ln staying in Canada, thereby open to the forces of 

change, the Ital ian fami Iy .. non~theless, puts up a hard 

fight. f Despite their complaints that Canada and its 

economic and social influences has turned their world upside 

down, and estranged their children, real evidence that this 

is the case is difficult ta find. The Italians give up to 

the 1 etter of the 1 aw and new order in fact, but not in 

spirit. He frequently merely accommodates but does not 

undergo change in the sense of assimi latio/1. Ail his 

attitudes towards education in Canada are nurtured by the 

very same fami 1 ial mores wh'ich governed his educational 

concepts in Italy. 

The Italian peasants' view of school and education 

is that it should make the chi Id obedient and give him the 

bas i eth r e e "R' s" • T h i 's i s s e e n a s s u f fic i e nt. 1 T h i s wa s 

expressed in a teacher's comment, about one of his pupils, 

"The father does not approve of read i ng in genera 1, say i ng 

that too much reading causes confusion in one's head." 

There are plenty of wise men among the relatives of the 
G 

fami Iy who can advise better than any books or newspaper," 

the father told me.', It is thought that the school can never 

compete for usefulness with learning a trade or manual skillj 
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anythi~g beyond theelements .of education in the school i~ a 

waste of time., One of my respondents, a h.igh school student, 

said that his uncle had Just offered-him a job, "He bet that 

within six months 1 would know more about sign painting than 

the school could teach me in six years." 

1 1 t i s thought by some pa,rents that the i r ch il dren Just 

play in school. This view is particularly true of the publ ic 

school where there is a freer atmosphere than in separate school, 

and where sport and physical education are i~mportant., Parents 

and older people in the Italian community are continually 

r 
grumbling that ail the children want to do is play bail, they 

never think of working; by this they do not mean school work, 

but earning money or helping in the home. '''Nick no wants 

work. He is a man, fourteen and wanta play bail ail day. The 

father work hard. Have hea~t trouble. Nick ought to help. 

His father work hêlrd when he was only eleven years old." A 

bail game .is felt to be incongruous with the duties and 

responsibi 1 ities of a young man of fourteen or for a girl of 

the same age. ln the eyes of some it is almost criminal 

th a t a dol es ce n t s are k e p tin sc ho 0 1, i t i s f e 1 t t 0 r e fie ct 0 n 

a boy's manhood, and to take a girl .away tram her 'proper' 

functions. 

1 As a consequence of la~guage difficulties. 1 ta 1 i an 

children are kept back in lowergrades and this only aggra-

vates the whole problem. i 

very obnoxious 'in his class, refusing to obey the teacher, 



121 

and being openly hosti leand rebell ious. Hi s mother, vlho 

came to the school to speak about him, said, "I am against 

Leo being torturBd. The teacher.s have no sympathy for him; 

they don't real Ize that it is hard for Leo to sit in a class 

with babies around him -- Leo is coming of age, he is alrnost 

fi fteen, 'the teachers shou 1 d know that. If.it pleases the 

schoo l, shall tell my husband t? beat Leo up. 1 think he 

iS'a very dutiful son, very considerate to us." 

1 Truancy is usually high among Ital ian chi Idren. ' One 

teacher said "The average I.tal.ian parent knows perfectly weil 

.' 

about the boy's truancy and is extrernely indifferent to 

whether he goes to school or not." ,The parent wi Il often send 

notes excusing the chï'ld's absence, principally because the 

child is wanted to help in the home and to help his father. 

The possibility of justifying absence from school by taking 

recourse to the parental tradition is probably the main 

source of italian truancy.\ 

This reaction in respect of girls is even stronger. 

To send girls to school right into their teens seemed absurd 

to parents. The separation of the girl from her customary 

functions within the home was, from ·the Ital ian peasants 

point of view, disasterous economically. It broke down the 

old family equilibrium into which the adolescent girl fitted, 

both usefully and weil,. Often this occurred in a context 

where the mother had to take up work outside the home which 

was regarded as a shameful necessity. G i ris a re 0 f t e n k e p t 
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from school to mind the house, particularly if Thei, mothers 

are at work. One teacher reported that "the 9 i r 1 had not 

reported to school This term because she was being kept at 

home to keep house." IThe separate school gets 1 ittle respite 

or exception from the problems we have discussed. It must be 

kept in m'ind that the separate school is a CÇinadian institu

t ion 1 and t h a t f rom the 1 ta 1 i a n po. i n t 0 f vie w, i t i s mer e 1 y 

a concession of the Cathol ie Church to·Canadian patterns. It 

is a sort of accommodation which is remote from the customary 

affiliations of the Italian peasant with hls church. A 

consequence of This kind of view is a lack of a sense of 

guilt among Italian school children and Thei, parents when

ever They deviate "from"behavioral norms established for, and 

exp e ct e d 0 f, the Ca nad i ans ch 00 1 chi 1 d . This attitude and 

others we have discussed along with it constitute one of the 

crucial problems in deal ing with Ital ian school chi Idren. j • 

For parents, the school personnel represents a high 

social class of powerful authorities. Parents often have 

many fears about visiting the school; invitations to visit 

the school may be a source of embarrassment or discomfort to 

parents. They either expect that the teacher is going to 

complain about Thei, child, or think They haven't the right 

clothes for the occasion, or are ashamed of Thei, poor Engl ish. 

Under pressure some parents say They wi Il come to the school 

and then do not turn up. Th i s does not necessar il Y mean 

that the parents are uninterested in Thei, chi Idren. 
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Parents from a lower class backgroundgenerally, and 

from immigrant background of the lower class in particular, 

of tan regard the schodl "as a completely foreign world in 

which they have no place. Certainly many teachers, il 1 

adapted in interaction with lower class people, "foster this 

i m pre s s i o"n . Teachers often know 1 Ittle of home conditions 

of many of their new Canadian charges and what they do know 

is often the bizarre and strange; they know 1 ittle of the 

real quai ity of fami,ly 1 ifé. Eyen what they see on home 

visits or through discussion at school with parents is a 

matter of externals which they fit into a highly colored 

framework of shocking stories and garbled rumors. 

Teachers have been known to enter homes and then 

proceed to tell parents how they should manage the affairs 

of their family. This can only insult a parent who may 

immediately react and turn the Canadian out of the house. 
, 

Often the teacher pauses on the door step after the door has 

been slammed trying to puzzle out why these strange people 

have no concern for their fami 1 ies. The point is that they 

have a greatconcern, hence the angry reaction. 

It is unfortunate, but teachers commonly find it 

difficult to interact with other people in a manner other 

than that of a pedagogue. The role and its demands influences 

perception and interaction a great deal. They consider them-

se 1 ves to be experts in the area of ch il dren genera Il y, and 

in a child's education, in particular. ln many obvious ways 
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this is true but it does not give them a right to ride 

rough shod over others who also have a stake and expertise 

in this aI:'ea. My experience is that teachers find it very 

difficult not to be patronizing to parents and children. 1 

What has been said would suggest that the cultural 

pattern of I-I-dl i<Jn hlmi 1 ios is 3Ilti-school. This i5 not -t-hc 

ClJ sc. The sc IlO 0 1 <J n d the tu ù c h ü r sin 1 t éJ 1 Y L1 r G r G v 0 r ü cl ,J ri d 

1 00 1< G d u P t 0 (n 0 t t h éd t h i sis nec e s sur i 1 Y t h G W u Y t h i n 9 s 

should be). The word of the teacher on matters concerning 

the schoo 1 performance of a ch il d are often he 1 d as very 

important by parents. However J the school has '/its business 

to do and the fami Iy its business; the two do not tradition-

ally Interfere with each other. The parent do~s not expect 

the school to tell him how to run his family, similarly, he 

does not expect that the school wi Il want him to participate 

in the functioning of the school or to come to the school 

uni es s the r e i s som eth i n 9 r e ail Y se r i '0 u s 1 y ami s s w i th h i s 

children, such as gross indiscipline. If a chi Id is not 

learning it is because he is not being taught weil or because 

the discipl ine is not strong enough. Frequently teachers are 

afraid to send notes to the parents asking them to come to 

the school to tal k about the chi Idls progress or to express 

displeasure at indiscipl ine, because the parentIs reaction 

i s 0 f t e n t h a t the ch i Id h a s don e som eth i n 9 9 r a v e 1 y w r 0 n 9 and 
. 

mllc+ ho cO\lorol\l ,,"nichon +" nro\len+ h·lnl hÇ>rominn "hrln " c.n.d 
III 11..4 -J 1 LJ '-' ...J '-" V '-" 1 ...... 1 1 !-' ...... 1 1 1 -' 1 1 ...... ..... l '-" ~ l '-" y 1 ,. • • " .., ...., - ., •• , :::J ~ ~ - , ~.-. 

disgracing his fami Iy. The concept of "Bad" behaviour i s 
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very strong. F e ars + h a ton e 's chi 1 d w i lib e corn e b ad; 0 r 'vI i 1 1 

mix with IIbad" company are often expressed. The fear is of 

eventual trouble with the pol ice. The best solution to such 

dangers is a strapping and other form of physical' punishrnent 

done for the good of the ch il d. 

"1 beat the hell out of him. had to do it for his 

own good, he was going around with 'bad' kids." 
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CHAPTER 3 

HAMILTON - THE CITY 

Hami Iton has claimed the title of the ambitious city; 

its development and growth since it became a city in 1846 

bel ies the name. It stands in a strategic position on Lake 

Ontario which has aided its great industrial growth, which 

in turn has attracted a quickly expanding population. It is 

a population swelled by immigrants from overseas, who were 

and are a t t r a ct e d b Y t'h e job s. i t sin dus t r y c a n pro v ide. T h i s 

is parti~ularly true of steel, the city's most important 

industry which attracts largenumbers of newly arrived 

immigrants. A look at the company role of one of the big 

steel companies confirms this. The names are largely 

Ital ian, German, and Russian (Ukrainian), with Ital ian names 

gaining ground. On the labour gangs of the steelworks where 

many of the new workers are placed, the names are principally 

1 ta 1 i an. 

Hamilton's past is clearly marked by successive 

waves of immigration, beginning with the Loyal ists after the 

American Revolution. Overseas immigrants, mostly Engl ish, 

Irish, and Scotch followed in the early nineteenth century. 

The EnglLsh became Hamilton's largest single national group 

and the Anglican church is still the city's largest 

Protestant denomination. The gleat waves of European 



immigration, Germuns, Italians, Poles, and the Ukrainians 

did not hit Hamilton in large.numbers until after 1850. 

HamiltonJs Germania Club, one of HamiltonJs older 

institutions predates the founding of the German National 

State l . 
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Mo s t 0 f the n e w c 0 mer s s up pli e d uns kil 1 e d man po we r for 

the cityJ s constantly expanding industry. After the First 

World War, British, Irish, and Europeans kept coming even 

during the depression years. After the Second World War, 

came the displaced persons, mostly from eastern Europe, made 

./ 

refugees by the Germans and th en by the communist states. 

THE DISTRIBUTION OF IMMIGRANT POPULATION IN HAMILTON: 

ETHNIC ORIGIN 

The largest ethnic group in the Hamilton metropolitan 

area, is that from the British Isles, numbering 2~5,504 out 

of 395,560 in the 1961 census. This is followed by Italians 

and Germans with 25,560 C6 1/2%), and 21,594 C5 1/2%) of the 

total respectively. Other important ethn(c groups are the 

Dutch, Pol ish, and Ukrainians. However, it must be made 

cie art h a t th i sin no. sig nif i ca nt wa y b e ars, 0 n the nu m ber s 0 f 

New Canadians. Of the total population in the metropolitan 

area,'IIO, 511 out of the total of 395,560 l'lere born outside 

Canada; 61,585 immigrated to Canada in the years 1946-1961; 

5,919 according to the 1961 census spoke neither English nor 

French.
2 



129 

The figures of ethnie group distribution give a good 

idea of th~ framework and com~osition of the city New 

Cana~ians are moving into. This is a composition which 

weighs heavily in favor of the English Canadian with his 

traditions and social expectations. Hamilton is a city of 

the founding Engl ish charter group of Canada's pasto This 

past influences to an important extent, what the growing 

numbers of other ethnie groups wi 1 1 face in the process of 

assimi lation. 

ETHNIC GROUPS AND CENSUS TRACTS IN HAMILTON 

On the basis of its cenSJJs tracts Hami Iton can be 

doscribod ~nd analyzod to givo ~n underst~nding of ifs 

variations in woalth and education, factors which are closely 

1 inked to ethnicity, which is also revealed by the census 

statistics. 

PREDOMINENTLY ENGLISH TRACTS 

Genrally the richer.more highly educated population 

is located on the mountain area in the southerh part of the 

city (see table), tracts 60,59,56,40,47,41, and 61, and 

in the Westdale (west) area in tracts 1 and 2. These are 

generally high in populations of English ethnie or.igin 

generally in the 65% range according to census data. 
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NON ENGLISH ETHNIC TRACTS 

Those tracts with populations described as non

English are located in the north central area of Hamilton. 

The area with one exception is ail north of Cannon and York 

streets and west of Ottawa street (see city map). 1 t i san 

area of industry and old andgenerally run-down housing. 

Some of it comprises the North End area which is currently 

being re-developed. The largest companies in Hami Iton have 

their factories in this area, which in some cases adds to 

the run-down appearance. It is here that the two huge steel 

plants, Stelco and Dofasco, are situated. The~e two to-

gether with International Harvester, Hoover, and Proctor and 

Gambie prov'ide the main employment in the area. The steel 

works particularly provide heavy industry calling for large 

amounts of manual labour, ski lied, semi-ski lied, and un-

ski lied. 

The tracts w i th the hi 9 hest non-Eng 1 i sh popu 1 at i on 

are tracts 6, 15, 16 , 23, 28, and 29. Tracts 28 and 29 have 

a 75% non-Engl ish population. These 1 ie north and south of 

the C.N.R. tracks in the area contained by Ottawa and 

Sherman streets. In tract 23 9 67% of the population is non-

English with the Italiangroup predominating as is the case 

in 28 and 29. Tracts 15 p 16, and in the run-down portion of 

the downtown commercial ~rea there is a high density of 

Italians extending into tract 6 in the York Str'eet area. In 

sum it may be said that the non-English area of Hamilton, as 
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determ.ined by Chç:lndler,3 is predominately Ital ian in terms 

of concentration with some smaller Pol ish concentrations in 

the eastern areas (tracts 28 anq 29). Chandler argues that 

if the Ital ian group's were removed from the analysis of this 

north central area of the city this area would be indistin-

guishable from the rest of the city in terms of ethnicity. 

vin short the area is an Ital ian area rather than a non-

Eng 1 i sh area." 

We have feproduced one of Chandler's tables to 

demonstrate this effect,4 but it' only appears really 

significant in tract 6. Nonetheless Chandler oOncludes that 

it is legitimate to discuss these tracts as Ital ian. 

OCCUPATION AND INCOME IN NON-ENGLISH CENSUS TRACTS 

Chandler did a very interesting analysis of 

occupation and income for the non-Engl ish ethnic tracts.
7 

Tbis shows tha-tltal ians are {lreufle{j heavily in areas of 

low income and manual occupations •. Germans, however, tended 

to live in areas with English Canad:ians. 

Cha nd 1 er Î'nd i cates in the ana 1 ys i ~ of the data in 

his study,'that the extract.ion· of·ltalians from the popula-

tion of these n?n-English tracts does reduce considerably 

the population, classifiedas non-Erigl ish, to the extent 

·-tha:t it ca-n no longer be called a non-Engl ish area. How-

ever, ~e points out that only in tract 6 does the reduction 

, of 19% support the argument that the tracts would be 

• 

'. 
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completely indisti~gùi5hable trom his hypotheticalnormal 

tract which has33% non-E,ngl ish population of average or 

above average occupational status. Germans and Ital ians 

are arr i vin gin Ham i 1 ton f rom the i r na t .i ve cou n t r 'i e sin 

large numbers. These facts m,ight suggest something about 

the education and ski Ils of each group and the rate of 

assimilation. These factors are very probably I,inked 

closely. 

ln general the residentially concenfrated Ital ians 

are bunched into occupationally low positions. ln other 

words, there is occupational and residential stgregation of 

Italians. It must also be added that in the eight tracts of 

h i 9 h non - E n 9 1 i s h pop' u 1 a t ion s pre v i 0 u s 1 y men t ion e d, the 

Italians had a lower occupational mean than the English in 

the same area. A similar though not so extreme pattern is 

,noted from census material, for areas of Polish and Ukrainian 

concentration. These groups and the Ital ians share tracts 

with Engl ish of lower than average occupational status tracts 

but they are occupationally lower than the Engl ish in the 

tract. The Ukrainians tend to be more concentrated in the 

area than the Polish and have a lower level of occupation 

but apart from this their patterns are very similar. 

KINSHIP INVOLVEMENT 

ŒTHNICITY INVOLVEMENT WITH VOLUNTARY ASSOC!ATION 

Chand 1 errepre sents data to show that 50% of 
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each ethnie group; French Canadian, Italian and "other", do 

not attend any associations or clubs even once a week, there-

fore they have no affi 1 iations with voluntary groups. ln the 

below $4,000 income category the Ital ian group has the highest 

non-affi 1 iation-percentage, wi"th 93.3% which seems to support 

some of our earl ier points about Ital ian culture and social 

organization. The group from the British Isles·has the lowest 

non-affi 1 iated percentage at 64%. ln the above $4,000 

category, the Ital ians sti Il have the highest non-affi 1 iation 

percentage with 78.6%, a drop of 15%. ln this category the 

Canadians have the lowest with 49.1%, the British Isles group 

63.9%. Thus in both categories the Canadians and British have 

the most diversified affi 1 iations with other groups. The 

Ital ians have few such connections. Where group affi 1 iations 

do exist for Jtal ians they are spread mainly between church 

and ethnie associati9ns • . . 
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CHAPTER IV 

The Canadian Educational System 

Canadian educational development has been influenced 

by the systems of other nations to a significant degree. 

The influences of American, British, and German education 

are the most prominent. The grade pattern of organization 

and subject divisi6ns owes much to Americar education. The 

changes in America in this pattern have also strongly 

influenced Canada. The German influence mediated by the 

Canadian educator Ryerson is most evident in the words of 

one author in: "the sti Il widely existing lock step grade 

pattern and the carefully detailed subject matter divisions, 

together with the lesson learning and reciting methodology 

is typical of the German educat"ional system." It can be 

a rg ued that such a si tuat i on does not rea 1 1 Y a ss i s.t the 

assimilation of immigrant school children, even German immi-

grant school children. The first area of influence came from 

Britain,particularly through the medium of teachers which 

wE?re and still are recruited directly or intlirectly in the 

British Isles. 

Change has come into the Canadian system mainly fr~m 

American example, through the influence of Dewey and other 

American e~ucators and their Canadian admirers. But much 

remains of the old approach. "The old bookwork subjects 
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continue as staple materials of instruction and classrooms 

are built for lecturing and listening. Tho invariably fixed 

desks are typical of ~he system. They presuppose passive 

pupi Is busy absorbing what the teacher has prepared for them. 

There is 1 ittle chance to learn by doing because it is 

difficult for children at desks to do anything but listen.,,2 

This remaini the c~se, more at the high school level 

and in the upper grades of elementary school rather than in 

the early grades, where many changes have occurred making for 

'greater flexibi 1 ity. Canadian schools 1 ike the average 

American school have not adopted progressiveis~ with a 

capital "P", but have fi.ltered certain aspects of it into 

the existing structure. The success of such compromises 

however is open to debate. 

ln Ontario a number.of steps have been made to make 

education more progressive. At the elementary level the 

graded system has lost some of the rigidity through modifi-

cation. An important feature of the Ontario system at 

elementary level is the spi it of the schools into publ ic and 

separate school systems. 

usually being Cathol ic. 

The latter is denominational, 

Both systems are run side by side 

with publ ic support. ln each city or town there is a public 

or separate school administrative board. At the high school 

level the separate school boards in Cathol ic publ ic high 

schools admÎnister grades nine through ten. 



THE HAMILTON EDUCATION PUBLIC SYSTEM 

The number of public elemen-rary schools in Harnil-ron 

is 76 wi-rh an enrollment of 36,000 pupils, providing educa-rion 

trom kindergarten through grade eight. Promotion is based on 

the Hamilton unit system rather than grades which permits eiJch 

pupi 1 to procee~ continuously at his own rate of achiovomont 

without repeating or missing a grade . 

. 
There are, in addition, Il secondary schools wi-rh an 

enrollment of approximately 16,000 (1966). These provide a 

wide range of academic and vocational education covering 

grades nine through thirteen, under one roof in/the Hamilton 

Ilcomposi-reli high schools. Options are o~fered which permi-r 

graduation at grade ten in occupations with a Certificate pf 

Training, or at grade twelve with a secondary school diploma.
3 

HAMILTON UNIT PLAN: 

The Hamilton Unit Plan enables the quicker, more 

mature children to be chosen to coyer four years' work in 

three years. Slow 1 earners w il 1 enter grad'e one to do the 

work of two grades in three years. The Hamilton plan is 

based on the division of school work into three units. The 

average chi Id completes thr·ee a year. The bright child can 

complete three units and the firsi unit of the next grade in 
\ 

a year. The s 1 0 w ch i 1 d 0 n.1 y co m p 1 etes t wou nit sin a y e a r . 

This movement when maintained for three years may thus 

separa-re -rhe bright child from -rhe slow child in units 
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covered by two years work'or six units. 

The structure has b\u il t- i n gua.rds to protect the 

child trom strain. The cnild is assessed for I.Q. (120 is 

the minimum for acceleration) and physicaland mental health. 

The parents are al so i nvo Lved in the assessment of adv i sa-

bi 1 ity of entrance into the' accelerated program, and once 

the chi Id is put in • ..t.. 
1 1., his progress is maintained through 

assistance from the home. A para Ile 1 ser i es of readers are 

used in the home, and free reading is encouraged. 

THE SEPARATE SCHOOL SYSTEM 

At present there are 28 schools, providing education 

from kindorgarten to grade eight, ~nder the direction of· the 

Hamilton Separate School Board, with three in course of 

construction. Aiso administered by the Separate Board are 

grades nine and ten of the city's Cathol ic High Schools. 

There are more than 640 teachers in the system and 17,344 

children (in·elementary school, 1,284 in grades nine and ten 

of the Cathol ic high school s). 

Many of the newly arrived immigrant children attend 

these schools. This becomes significant when it is real ized 

that the largest group of immigrants arriving in Canada now 

are Italians. A sizeable number of the teachers in the 

system are also immigrants, particularly from the British 

Isles and other parts of the Commonwealth. One of the schools 

studied for this paper.was contacted through teachers quite 
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recently arrived from Europe. 

GENERAL DISCUSSION Of THE ELEMENTARY SCHOOL SYSTEMS IN 

HAMILTON 

ln H~lmilton elementury schools there is consideréJble 

variation from school to school and from classroom to class-

room. Much of the variation depends upon the outlook and 

educational philosophy of the personnel involved. In general 

however, the most sIgnj-ficant vÇlI~iation is between the publ ic 

and separate school systems. The separate schoo 1 s genera,ll y 

tend to follow more traditional educational philosophies and 

practices. The atmosphere is plainly more strict with less 

room for experimentation. ln the publ ic system traditional 

and progressive ideas and practice are often mixed. 

Schools are very much influenced by their physical 

plant. The older schools with immovable desks and teachers 

platform reflected certain approach to education, in which 

the teacher was a somewhat fearsome authority and the 

chi Idren were there to 1 is,ten and remain immobi le in their 

unmovable desks. Education proceeded by dri Il and rote. 
1 

Though genera Il Y these da.ys are gone the arrangement of the 

classroom which was a part of them remains in many Hamilton 

s c ho ols and s t i l' 1 h a san e f f e c ton the rel a t ion shi P b e t w e e n 

teacher and student. 

ln newer schools and some of the old ones the teache~s 

platform is el iminated; students and teachers learn together 
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on the same 1 eve 1. Sc ho 0 1 fur nit ure i s m 0 va b 1 e, s 0, 9 r 0 u pan d 

committee work is possible, instead of being pressured by 

the phys i ca 1 ci rcumstanc'es to 1 ecture the ch il dren. 4 To an 

increasing extent the schools of Hamilton are being filled by 

young freshly trained teachers, many with new and striking 

ideas. Many are products of the teachers co Il ege and 

university of the area. This is especially true at the 

elementary school level. The inyestigator was particularly 

impressed by the work of many of the young teachers observed 

during the course of this study. A premium was put on 

con tac tan d i n ter a c t ion w i t h the chi 1 d r e n w hic h" b 0 r e f r u i t 

often in the special case of New Canadian children. 

Older children often perform~d very wei with the 

invaluable combination of experience and fresh ideas, but it 

must be admitted that many of them struc'k the investigator as 

inflexible particularly in relation to the problems of new 

Canadians. However, i t i s true to say that some of the 

younger teachers who gave initial impressions of flexibi 1 ity 

and responsiveness to the problems of New Canadians in 

dis cu s s ion 1 a ter, i n 0 b s e r v e die s son s', pro v e die s s suc ces s-

fui. 

ITALIAN PARENTS AND CHI LOREN AND THE SEPARATE AND PUBLIC 

SCHOOL SYSTEMS 

ln Hamilton as in the Italian area studied by Herbert 

Gans in Boston, 1 ta 1 i an parents often preferred the paroch i ca 1 
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school which was seen by them to be more concerned with 

discipline and good behaviour. Gans calls this "person 

oriented education, (it) teaches children rules of behaviour 

appropriate to the adult and peer group society, and stresses 

discipl ine."
5 

1 n the separate system the ch il dren may often be un

ruly, particularly in the case of boys but this, while 

expected, is never permitted in the presence of an adult. 

The common pattern i s that a Il he Il breaks loose when the 

teacher is not there to exercise his authority .. It is 

interesting to watch children from the separaté school 

leaving and going into the streets of Hamilton or New York 

letting off steam after being kept under strict control in 

the schoo 1. 1 n the pub 1 ic system théy often seem to be 

wilder inside than outside the school. 

ln either system however, a weak teacher without 

authority is quickly taken advantage of by Italian children 

in particular. They are not in~rinsically more vindicative 

than other children, but a situation in which an adult dis-

plays obvious uncertainty and lack of confidence is so 

foreign to the concept of the adult world which they get at 

home that such a person is no longer an adult. He has failed 

to 1 ive up to what an adult is supposed to be and thus becomes 

fair game. The problem for such teachers is that they claim 

the respect due to an adult without being worthy of such 

respect. Children in such a situation become confused over 



14/', 

role definitions and act-out trying to discover the 1 imits 

they are used to. 1 ta 1 i a n .c h i 1 d r e n put gr e a t i m p 0 r tan c e 0 n 

power and i ts ev i d ence; what peop 1 e say i s of 1 ess i mport-

ance than what they do. Il T he chi 1 d 's pra g mat i cou t 1 00 k 

impresses him with the need to obey authority that can 

implement power and to ignore that which cannot,II
6 
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CHAPTER 5. 

THE CHILDREN IN THE HAMILTON SCHOOL SYSTEM 

INTRODUCTION 

It is necessary to study the nature of the existing 

social relations to discover the factors which affect the 

status and role of individuals in various groups and to 

begin to differentiate between factors originating in 

p ers 0 na 1 i t Y a nd th 0 sec r e a te d b Y the' 9 r 0 u p c 1 i mat e 0 f 

atmosphere. It is the latter which is our main concern. 

The former i s important on 1 y i nsofar as we have to fi rst 

disentangle personal from social factors. 

The nature of the controls within a group and the 

characteristic values which dominate these controls 

determine whether the group atmosphere encourages intolerance 

Gr fH)rmi~~iv@ne~~ Qf diff@rences., We wi Il examine what 
1 

factors determine the status of individuals in the groups 

with which we wi Il be concerned and how these factors are 

related to personal ity, intell igence, sex, group cl imate, 

social economic status, and, most important, to ethnic back-

ground. If culture varies between one ethnic group and 

another, so wi Il othe characteristics essential to achieving 

status inOthem vary. There aje marked differences in the 

status-giving characteristics even within ethnic groups. 

If persons are desirous of achieving status within a 
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group, they are open to its moldi,ng influences. ln this 

r e s p e ct, a pee r, 9 r 0 u p am 0 ,n 9 chi 1 d r e n and a dol e sc e n t sis 

particularly pertinent. We are interested to see how such 

groups extend a child's experience beyond the limited and 

ethnocentr ici nf 1 uences of the fam il y. The response to 

human relations situations are shaped by th~ internai iza

tion of values, goals, and behavioural roles from the 

environment in the process of social learning; ln the 

process, the experience in the primary group, such as the 

family, plays a dominant role., They set the direction and 

content of social learning including the shaping of 

attitudes towards differen~es. We hope to demonstrate how 

participation in primary' groups of the school effects the 

development of social learning in the context of the 

pressures and influences from the family. 

The effect of the fami Iy on the assimi lation of the 

Ital ian chi Id in the Canadian school system wi Il be studied. 

The process of movement away from the fami Iy and its values 

and the consequences of this movement wi 1 1 be detai led. 

Conclusions wi Il be made as to how, and in what ways, this 
G 

movement may occur, and what sign'ificance for assimilation 

in balance it may have at the end of the chi Id's school carèer. 

CONFLICT BETWEEN SCHOOLAND HOME 

The fact of having been born in Canada or coming to 

it at an early age, makes it difficult for the child to adopt 
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the adaptation of hls parents and to retreat completely into 

the 1 ta 1 i an commun i ty as sorne do when threatened. Their 

indoctr-ination at school with tne inferiority of the parentLlI 

culture, their lesser loyality to the old Italian customs and 

traditions, their greater contact with things Canadian, al 

make it more difficult for them to repeat their parents' 

adaptation. 

At school, at play, on the street, in the films, or 

through reading newspapers, comics, and magazines, the 

immigrant child is f€lr;:ed tà witness and experience a way of 

1 i f e w hic h i s d i f fer e n t f rom t h a to f the i r par é n t s . 

Ose il at i ng between the pa renta 1 dema nd s for 1 oya 1 ty to the 

old world traditions and his own desire to enter ,more 'fully 

into the associations and practices of the larger Canadian 

community, the chi Id of Ital ian parents and, particularly, 

the elementary school chi Id is without doubt adversely 

affected ln his cultural orientation, in his social develop

ment and, therefore, ,i n hi s persona 1 i ty. {One of the out

standing traits of the Ital ian-Canadian chi Id is the feel ing 

of inferiority which he often experiencesin his dealings 

and contacts which the Canadian world have caused. The 

school may not be the source of the inception of these 

feel ings, but it does stimulate their growth. "1 remember 

my embarrassment at the need to admit that 1 was Ital ian. 

Ail non-Ital ian boys appeared to me as superior creatures. 

And, though 1 was born here and speak 'f 1 uent Eng 1 i sh, 1 was 
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greatly thrilled when a non-Italian boy would invite me to 

play.1I 

The conflict in which the Italian child finds himself 

demands an adjustment, an accommodation which, because of the 

subordinate social position of the school child within the 

parental home, must be essentially a vicarious processj 

that is, to 1 ive in a make-bel ieve world. Sens i ng the low 

prestige identification with his group, the Ital ian chi Id 

wi Il suppress ail overt manifestations of his identification 

w i t h the 1 ta 1 i a n co m m uni t y, the cul t u rai b a ck 9 r 0 und 0 f h i 5 

parents and friends of Italian origine He professes not to 

understand Italian although he speaks it at home. In his 

play groups he conceals ail the disciplinary patterns of his 

home. He may conceal his name, his home address, and almost 

anything that may be associated with his Ital ian origine In 

one particular case, a child practised "avoiding taking 

1 ta 1 i ans and w i c 'h est 0 sc ho 0 l, t h r 0 win 9 the m a wa y bec a use h e 

couldn't tell his parents." The inability of the parents to 

keep the ch il d w i th i n the trad i t i ons of the home may 1 ead to 

a dec 1 i ne of parenta 1 contro 1. 

ln general, however, the rebell ious attitudes of the 
1 

children do not seem to be observable. The inclusive nature 

of the family permits little opportunity for actual conflicts 

to become known to outsiders. But my information is that 

there is not, in fact, a significant amount of conflict 

within the family anyway. The rejection of the parental 
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cu 1 tu re becomes operat ive wherever the ch il diS i dent if i ca

tion with his group causes him discomfort and stigmatizes his 

assemblance of prestige within tlle Canadian mi 1 ieu. This 

occurs primarily within the school since this is the child!s 

main area of contact with the Canadian world. This rejectlon 

of the traditional culture is carried to the threshold of the 

home. "We want our own 1 ife," said one adolescent. 

Although a greater degree of rejection is followed by 

a greater probabi 1 ity of confl ict within the home, it does not 

follow that this conf·1 i~t impairs the chi Idfs attitudes towards 

the schoo.l. Rather the contrary, for the school appeals to 

him as an escape medium from the confl ict at home. For 

examplo, the school has gl-ei:lt appe<;ll because of it.s rocrei:ltion

a 1 opportun i t i es. Such "foo 1 i shness" i s not often perm i tted 

at home. Releas& is given from the strict atmosphere of the 

Ital ian parental home. Also, the school provides the girl 

with her only·chance to indulge in play to run about and .jump 

and ex e r c i s e h ers e 1 f P h Y sic ail yin a wa y w hic h i s. den i e d i n 

her home. 

Though the appea 1 of the schoo 1 does not necessar i.1 Y 

imply the chi Id's 1 iking for school ing, it makes it possible 

for him to undergo a,greater degree of acculturation than 

would be the case with the chi Id whose environment and school 

milieu induce little rejection of the parental background. 

The effect of the former si tuat i on on the ch il dis that he 

has opportun i ty to observe how non-Canad i an adu 1 ts and ch il dren 
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talk and act, whereas he may not have had the opportunity 

except at a distance if he remained in-firm contact with his 

home. The effect of the school is to "induce him to take 

part in many social situations where the reward and punlsh-

ment are administered by persons who are American in background 

and whose behaviour frequently is determined by a deliberate 

policy of encouraging him to be American.,,1 

But as the chi Id grows older and truancy grows, the 

s c ho 0 1 r e c e des • The 1 ta 1 ·i a nad ole s c e n t i s cha ra c ter i z e d b Y 

a strong concept of actualizing his social values which is 

t' 
more extreme than is general among the working class of any 

national origin. Basically, he wants a job. But, also, he 

is 1 ikely to see through to the real it·y of 1 Ife. "1 saw 1 

was not born to be President." He gains a fairly accurate 

idea of his chances of surmounting socialbarriers to gain 

social mobility. His outlook is that of Kahl Y s 2 Common Man 

~. Znaniecki sums this ail up by saying, "Do not let the 

Americans disi 1 lusion themselves that because the second or 

third generation of Pol ish or German immigrants tal k American 

slang and know how to vote that they are assimi lated 

psychologica"v and have acquired the American ways of 

feel ing and thinking. More is needed to attain such a result 

than most people are inclined to im~gine.,,3 
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ASSIMILATION, COMMUNICATION AND INTERACTION 

Assimilation will be studied as it occurs in inter~ 

action in the classroom, the s~hoolyard, and play and friend

sh i p groups in and out of the school. We wi Il study such 

interaction from the point of view what social learning or 

social ization occurs in it. The roles which emerge in inter-

action and, greatly affect such learning, in the course of 

playing roles in conformity with expectations of other actors, 

are of great concern to us. ln discussing interaction, it is 

important to study the practices and patterns of communica

tion which are the medium of interaction and make it possible.
4 

COMMUNICATION IN THE SCHOOL 

Studies show that the patt~rns of behaviour that 

develop in class groups are affected by communication 

practices. These studies reveal that the nature of the 
. 

informai structures that characterize a class group is 

determined p to a large degree, by the groups communication 

processes. Newcomb 5 suggests that interaction is a form of 

communication and possesses many of the phenomena of social 

behaviour that have bèen as;sembled under the label of inter-

action, and might more aècurately be studied as communicative 

acts. We do not, go as far as this but, certainly as Parsons 6 

impl ies, communication based on understanding of the situation 

is essential for interaction. Indeed; through communication 

the actors, gain an understanding of each other and of the 
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situation. 

Fai IUI-e of communication rnay create ail types of 

prob 1 ems 'for i nteract i on. This is most oft~n a result of 

poor understanding of the sltuatl~n by the teacher and con

fus"ion on the part of the chlldren as to what is demanded of 

them. Frequently ln the classroom It is apparent that the 

expectatlons of alter and ego do not match."7 This is not, 

however, a simple matter of the teacher wlshlng to teach and 

the children not wlshlng to learn. It Is, rather, that ln 

partlcular classrQom situations the social conditions for 

te a chi n 9 and 1 e a r n 1 n 9 and co m rn uni ca t Ion jus t d 0/ no tex 1 st. 

The so~ial situation of common expectatlons and normative 

orientations are not ln existence. Th i s 1 s, of course, 

partlcularly true when there are large numbers of new 

Canadlan children and children of Immigrant parents ln the 

classroom. 

ln the classroom, failure of communication may cause 

tension and frustration whlle good communication may relleve 

it. The interaction pattern ln which the communication 

pattern is in evidence not only determines the frequency, 

duration, and direction of membership communications but, in 

many instances, may restrlct the content. What is said, ho\'! 

It Is sald, and to whom it Is sald are determined by the 

patterns of Interaction. Often we can reduce the term 

patterns of Interaction to the groups and cliques which form 

the structure of the pattern. 
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THE SC HO 0 L ,IN TER ACT ION, AND R 0 L E L E AR NIN G 

The behaviour.of a, group is determined to a s.ignificant 

extent by the patterns of interaction that develop and by the 

t f th t t th t f It f 't t' 8 na ure 0 e s ruc ure a orms as a resu 0 1 n erac Ion, 

We wi 1 1 study how communication in an interactive system leads 

to normative convergence between different cultural, groups. 

ln this case, it is between Italian and Canadian. As Taft 

says, "A, genuine attempt to assimi late a minority must open 

up channels of communication between the majority and the 

minority, groups in which the majority and minority cultures 

i n f 1 u e n cee a c hot h e r . " 9 A s sim i 1 a t ion i s the p rb ces s b y m e ans 

of which persons originally possessing heterogeneous frames 

of ref~rence, converge toward a common frame as a result of 

interaction.
IO 

By interaction, the children from diverse 

backgrounds come to share a common social experience. Bu t, 

in addition, as much as it is a ,"process of interpenitration 

and fusion in wWich persons and groups acquire memories, 

se nt i me n t s, and a t t i tu des a b 0 u t t he p ers 0 n sor 9 r 0 u p s . " Iii t 

results in the incorporation of experienceand history into a 

common cultural 1 Ife. Our study is concerned with the degree 

to which this takes place, ,how it varies in particular schools 

and classrooms" and the processes which eff~ct its emergence. 

Assimi lation or normative convergence is a final and perfect 

end of i nteract i on. 

Wemust also study the social climate of the school 

or classroom to bring to Iight how it stimulates or blocks 



learning. An understanding of the development of the childls 

social learning wi Il occur by studying first the social 

learning he carries to the classroom from 11is home onviron-

1 7 
ment, ~ 3nd, secondly, the cl imate of interporsonLlI relations 

in the school or classroom, and how it ,inhibits or encourages 

certain channels of development. It comes down to a question 

of whether the particu,lar combination of home, school, and 

peer rel~tionships encourage normative convergence and 

assimilation between Canadian children and those of other 

ethnic groups, in particular, the Ital ian group. 

NORMATIVE CONVERGENCE 

ln our examination of normative convergence, it 

became imperative to distinguish types of interaction, for 

any identifiable inci,dent of class group behaviour involves 

interaction. The behavioural incidents are examples of 

interactive behaviour. This is opposed to Parsons i3 who has 

stated that interaction is doubly contingent. It depends on 

the expectations of,both alter and ego meshing. What i s 

more, alter and ego in interacting affect each other with 

continued interaction as we have al ready hypothesized in 

,Chapter 2. Normative convergence takes place; they come to 

have a common expectation of the situation in which they 

interact. However, we must not omit the important case in 

which inter'action takes place in a situation of confl ict 

where the interaction often occurs precisely because there 
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is a divergence of norms. It must be remembered that in ~ 

school situation such confl ict interaction is not always 

verba 1 but may be phys i ca 1. An example would be of a quarrel 

between two faction~ in which fighting resulted. 1 n -1- i me, 

it might como about that expectations of situations in which 

both g'-oups woro pl aced together- wou 1 d be that of conf 1 i ct 

and both would have to 1 ive up to such norms to prevent loss 

of face. Here, 14 Homans conceptual distinction between 

external and internai systems is important. He proposes that 

interaction is a group's behaviour that arises from its 

internai system. We will still cali the conflict situation 

interaction but not interaction which leads to normative 

con ver 9 e n c e i n an i n t'e r n ail y' st r u c t ure d sen se. 

RESPONSES TO QUESTIONNAIRES 

ln thearea of responses which dealt with ·a number 

of good friends in the classroom as against those outside 

the school, the response of the immigrant children varied in 

distribution between the school and outside with the number 

of immigrants in particular school classrooms. However, the 

general conclusion can be made that there was a tendency for 

great numbers of responses referring to neighborhood than to 

classroom. This was especially so in the case of ltal ian 

children. ln another question, the chi Idren were asked 

names of the ch i ! d reFl who were the i r best f r i end s 1 n the 

classroorn. ln this way we were able, together with our 
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knowle~ge of classrooms and ~chool records, to determine 

whether the friends were Canadian or New Canadian and, in the 

New Canadian section, of what ethnie group they were. In 

other questions concerning fathers' and mothers' national ity, 

we were able to discover what proportion of the chi Idren 

chosen as friends who were of a particular ethnie group. 

A general tendency toward cl ique formation among the chi Idren 

of ethnie groups was particularly prevalent among New Canadians 

but was less significant among children who were born in 

Canada of fote.ign parents. However, there was a substantial 

variation which extended to New Canadians on tKe basis of the 

proportion of the class which' was composed of a particular 

ethnie group. Even distribution and smal 1 numbers of non-

Engl ish Canadians seem to work against group formation on the 

basis of ethnicity. 

Taking one classroom as an example, it was easily 

perceived that 'there was a spi it into groups and cl iques 

mainly on the basis of ethnicity. The chi Idren interviewed 

made it plain that they'primarily had dealings with those of 

their own ethnie group. The main ethnie groups were Canadian, 

Itafian, and German. There was a certain amount of mixing, 
• 

but this was mainly between the Germans and the Canadian 

group. What mixi~g occurred, with one exception,was between 

children of German and Italian stock who had been born in 

Canada, and Canadians. The New Canadians in the elassroom 

kept to their own ethnie groups with the exception of 
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Frederick} who had arrived from Germany a year.before} but

who was accepted by the Canadian group. There was a

sizeable group of Canadians and a sub-group formed by three

Canadians. The latter were very aloof from e0erybody.

TEACHERS OPINIONS AND EXPERIENCE

ON THE IMMIGRANT CHILD'S ASSIMILATION

When questioned on variations in abi I ii-y and

achievement between ethnic groups, many principals and

teachers ranked Ital ians then Poles on a scale. Germans}

Scandinavians and Dutch were placed highest next to those

from the British Isles. The results of .reading and math

scores} and general grade scores seem to bear this out. it

was also a quite widespread opinion that Ital ians tend to

learn Engl ish at a slower rate than ?ther groups. It is

probab I e that genera I ach i evement and success ina new

language is often I inked to an experience of success, and

its stimulation in one area wi I I affect another.

Certainly} many Italian children seemed to experience

difficulty in learning Engl ish} and a small but significant

number o~ them st i I I had poor Eng Ii sh after three or more

years in the Canadian school system. One child came

across had poor and stumbl i\ng Engl ish even after six years

in the Canadian school system. The consensus among teachers

is that it takes, on an average, two years .tor a New Canadian

chi I d t a I ear n Eng lis h t a a s tan dar d wher e he i s g'en era I I Y
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on a level with Canadian children. 

It is difficult to tell how far I.Q., is a factor in 

the cases where the ch il dren are very poor in Eng 1 i sh because 

the I.Q. tests in the s'chools are generally soclosely 1 inked 

to verbal ability. Some children had taken non-verbal block 

manipulation I.Q. tests but these tests were rarely given. 

This is rather disturbing as many teachers put poor perform

ance in the school, in general, and in English, in particular, 

down to low I.Q. Such teachers think that if the chi Id has 

the brains then he wi Il, learn. 

THE TEACHERS INFLUENC~ ON ASSIMILATION 

It is important to study how the influence of the 

teach~r bears on the formation of classroo~ groups, which 

may lead to interaction between ethnic groups and progress 

towards normative c00vergence. Teachers may have a sub-

santlal influence in this respect; an influence they are often 

unaware of. 

Some teachers took the view that a variation in ethnic 

groups in the classroom added to the richness of the material 

which a teacher could use in his teaching. Theyemphasized 

communicatio.n at ail 'Ievels, verbal and non-verbal between 

ethnic groups in the classroom. ln part, they structured their 

lessons around what each group had 

particular1y true in the case of a 

to offer. This was 

number of geography lessons 

1 observed. One teacher, inparticular, structured his lessons 
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to promote the maximum amount of interaction between Canadian 

chi Idren and those of other ethnic groups without, however, 

forcing the issue too much so tnat his a'im became obvious. 

It was apparent that communication between the 

particular ethnic groups in a classroom was fostered by 

arranging a lesson structure which iocreased communication 

in the first place rather than using a rigid lecture method. 

It was plain that experienced teachers could 50 structure 

th i n 9 s th a t the chi 1 d r e n jus t ha, d toc 0 0 p e rat e and i nt e r a c t 

to get the learning the teacher initiated, completed. This 

is particularly true of the " comm ittee work"
l 

m'ethod of 

teaching,. a method, that is not easy to operate successfully. 

ln classrooms where less interaction ?ccurs, normative con-

ver.gence is less likely. lin 5 U c h cas es, and p e r h a psi n the 

others, to a lesser extent, interaction in the school yard is 

more important for normative convergence. If.Many of them pick 

up Engl ish very fast, but they are helped most with Engl ish 

in the school yard, playing· with other chi Idren who speak it 

fluently or well." We will examine the interaction of the 

school yard in a later section. 

The teachers who were most successf u 1 in dea 1 i ng 1'1 i th 

the problems of New Canadians emphasized that they expected 

the ch il dren to succeed and gave them every encouragement to 

do 50, building up their confidence. Some recognized that 

they had to work strenuously to communicate in any kind of 

meaningful l'lay with non-Enolish speakino children, using 
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pictures and sIgn la.ngu.age, not only to indiéate instructions 

but to communicate the meaning of E.nglish words. One child 

commented o·n how his teacher ha~ helped during his first 

months in a Canadian school, "My problem with speaking 

Engl ish was helped by a teacher who drew pictures of houses 

and 0 the r t h i n 9 san d ma d e m e und ers tan d t h' i n 9 s t h i s wa y . " 

At a later stage, many teach~rs emphasize creative 

writing instead of formai grammarj This helps the New 

Canadians a great deal; although, This is not usually the 

primary reason for using This method. However, in order for 

/ 

Them to obtain resulfs from new Canadians, the~ need to give 

Them a certain basic English vocabulary to enable Them to 

write. If the words are at least used, They gain meaning. 

Some of the chi Idren interviewed mentioned grammar as the 

subject They disl iked most and complained at· the manner in 

wh i chi t wa s tau 9 h t • AGe r man chi 1 d " Fer d i na n d, sai dit wa s 

a subject he hated and he was frustrated by it. ln Germany, 

he was taught better; the class.was given a whole passage and 

asked to correct it. ln Canada, either They learned by r?te 

or took single sentences; consequently, it was less interest-

ing, and rather mystifying for Ferdinand. Ferd i nand was, it 

should be mentioned, highly motivated to succeed in the 

school and get·a good jo~ when he. I.eft even tho~gh he was 

only eleven years old. 'In such circumstances, it was plain 

that the problemsfor children initially less motivated to 

success at the school would be much greater. 
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Many children who find the going too difficult just 

withdraw from the whole classroom situation; they are there 

in body but not in spirit. When.questioned by the teacher, 

or instructed to do something, some just stare blankly and, 

on occasion, are submitted to a trial from the teacher who 

is trying to get a response, and who, in not~gaining any, has 

become unbearably frustrated. On such occasions, the 

children withdraw even further. 15 It is a form of protection 

from a situation in which they feel unsure and Inadequate. 

Many children, when questioned, have developed al ittle smile 

of withdrawal to shut the teacher off! They fe~1 they can't 

perform as the teacher desi~es; they can't get their tongues 

r 0 und w 0 rd s . th a t· a.r e ver y d j.f fic u 1 t" t 0 exp 1 a i n som eth i n gin 

sentences as teachers often demande A teacher frustrated in 

this kind of situation may glve up trylng with New Canadlans 

and just let them withdraw into si I:ence at the back, to be 

dealt with only when they cause trouble and disruption. 

Many teachers in classrooms where there is a large number of 

New Canadians are at a loss ~s what to do. 

A DISCUSSION AND OBSERVATION 

An example of much of what 1 have said is provided 

by ~ discussioh wit~ and later observations of, a third 

grade teacher. My interview with Miss X proceeded on the 

basls of a lecture on the cultural advantages to Canada of 

New Canadiansj however, as the discussion progressed lt 
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became apparent that this was a concept she was not too 

happy with, but rather a veneer to please the interviewer 

but more expl icitly to support her concept of herselt as 

being a good teacher ln the problems preseAted by a large 

number of New Canadians in her classroom. This is not to say 

she was insincere, just that it became apparent that she 

experienced considerable difficulty in her teaching in 

integrating the stated advantages of New Canadians into the 

learning which was, goi~g on ln the classroom. Basically, the 

impression left with' t,he interviewer was of a well-meaning 

teacher who was somewhat at a loss as to how t6 cope with the 

situation. 

The observation of her classroom in acti~n confirmed 

and supported this view. An air of confusion in teacher and 

those being taught seemed to be the dominant theme. Language 

problems seemed' to be one definite source of this confusion; 

they were also, in part, an indirect cause of the discipl ine 

problems. No words or terms were defined or explained; no 

a t t e m ptt 0 9 et suc ces s fui f e e d bac ,k tom e a sur eth e chi 1 d r en' s 

comprehension occurred.The lesson was 'taught despite the 

children it was supposed to be directed at; it was as though 
, 

a glass wall had dsscended between the teacher and her class. 

The class cons~sted of a majority of New Canadians and those 

of non-E,ngl ish ethnlc or,igin, with four Engl ish-Canadian 
-

chi Idren. 

The ch i 1 d r e n we r e ait e r na t i ve 1 y su 1 1 en and d is ru p t ive. 
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The distance that ex i sted between teacher and ch il dren VIas 

apparent for Miss X spoke of them, and to them, as if they 

16 
really Ivere not there! "This ïs a zoo' class" she said in 

exasperation at one point. " S h e h a s n 0 ide a 0 f the b e h a v i' 0 u r 

which is expected in the school," pointing to a girl called 

Maria. The lack of contact and withdrawal in classrooms 1 ike 

this causes the children to be viewed as stupid. Other class-

rooms composed of ch il dren from sim il ar backgrounds, where 

students are involved in what is, going on, appear bright and 

intelligent. Some teachers, at a loss in a classroom with 

New Canadians and lower class Canadians, just try to establ ish 

the bare'bones of classroom rules and routine but never move 

beyond thit point. The substance of classroom organization 

may be present but the sp i ri t i 5 not .. The ch il dren may go 

thro.ugh tasks in the schoal day like automation without 

understanding, just giving the bare minimum of what the 

teacher seems to be demanding with occasional outbreaks of 

disruption. 

ln such a contex't, the children exhibit stupidityl7 

or, perhaps more truly, through stupidity a satire of what 

is going on. "Why did Vou raise your hand if you did not 

know; Vou have no sense." ln this particular classroom, the 

children are continually raising hands and apparently, ike 

the boy who was reprimanded, do not have an inkl ing of what 

i5 required. It just seems that there is a vague idea that 

in a school Vou have to raise your hand. One problem is that 
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many children submit to school routines and rituals without 

really knowing their meaning. Their confusion is often added 

to by frustrated teachers who yell at their stupidity. 

ADAPTATION TO SOCIAL CHANGE 

The ch il d in the cou rse of hi s norma 1 deve 1 opment 

successively and simultaneously is a member of many groups. 

"The chi Id participates in the 1 Ife of many. groups on his 

way to maturity. His personal ity must adapt i,tself, often 

by radical changes, to the demands of the ~ew groups and the 

new roles which he assumes in it,,!18 Such radi'~cal changes 

also affect the immI~rant child entering the Canadian school 

system for the first time. However, even though change may 

often be radical it is seldom completely abrupt. The 

replacement of one set of group connections ~y another, even 

for the immigrant child is not alwayscomplete, save where 

he has entered school direc~ly on arrivai in Canada. Usually, 

he wi Il already have some friends in the neighbourhood of 

his own national ity who wi Il go toth~ same' school. Transi-

tion, which may eventually result in radical changes from one 

group to another, is graduai. However, the changed social 

situation continually pressures for adaptive change, for a 

realIgnment 01' relationships and interaction patterns. 

ln this sense, the immigrant child's situation 

is not uncommon, thi Idren certainly in elementary school are 

very flexible. The danger is not change itself but of 
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pressure for massive .change in a wide range of areas where 

the immigrant chi Id may be unable to adapt. gradually to such 

situations .. If there is an attempt made to force a wide 

range of changes at once, it is possible that the child's 

abi 1 ity to deal with group changes wi Il be permanently affected. 

Change may be arrested in one particular stage; most 1 ikely 

in allegiance to the home, the family will become a crutch. 

Or chi Idren may retire to the ethnic peer group for support 

which they become tot~lly dependent on. ln both situations, 

it is uni ikely that the school wi Il have much real effect; 

there wi 1 b e a 1 0 w 1 ev e lof a s sim i 1 a t ion toC a ha dia n val u e 

patterns. 

If there is no peer group of common culture for the 

"threatened" child to retire to he may become isolated or 

strike up friendship with a much younger child., ln the class-

room, the grading. by age will usually make this impossible • . 
The chi Id wi Il not enter the peer groups .associated with his 

age; his status' with other chi Idren of his own age wi Il be 

undermined making it less 1 ikely that he wi Il be accepted. 

The pattern of'association with younger children was noticed 

among a few Italian children in the school yard; this was true 

of a school which had few Italians. It must be remembered 

that Ital ian chi Idren are often kept back because of language 

difficulties. 
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Culture Shock 

The experience for some New Canadians of being thrust 

into an al ien environment, represented by the Canadian school, 

was too much. A few experienced more than the normal diffi

culties of adjustment to judge from the reports of teachers 

and m y 0 b se r va t ion 0 f a f ew chi 1 d r en. The f i r s t con tac t w i th 

the Canadian school o·n ,the part of the New Canadianchi Id, 

often not newly arrived to Canada, is very disturbing at the 

best of Times. An experience of "culture shock" occurs in 

which it becomes difficult fQr the chi Id to operate 

e f fic i e n t 1 y 0 r 0 f te n rat ion ail yin the f i r s t m o'n t h 0 r t w 0 • 

Many ch il dren just want to retreat from what i s for Them a 

strange situation. Some, however, remain in This state of 

shock for a much longer time. 

Th i S .i spa r t l '1 i n d i ca te d b Y 1 an 9 u age' d i f fic u 1 t i es 

which may reCUî even after several years in the Engl ish-

speaking environment of the Canadian school .. Such ch il dren 

demonstrated incorrect grammar and pronounciation which may 

frustrate and exasp~rate their teachers. This exasperation 

is particularly evident when the child continually makes the 

same mistakes once the right way has been explained, and he 

.h a s a 9 r e e d w i t h i tan d r e p e a te dit. 1 9 1 n som e r e s p e c t s , i t 

can be asSertedthat This is evidence of the kind of situa

tion which is apparent with culture shock. 20 Certainly the 

anget--of the teacher seems to threaten This kind of chi Id sa 

much that he regresses. It was also tent~tiv~ly concluded 
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on the basis of a few examples that these problems were 

particularly prominent ~vith socially isolated children; 

child,-en not only isolai-ed from contacts with Canadian 

children, but often also from children of their own ethnic 

group. It is significant that language gains its main 

significance in group interaction. 

Many teachers i ns i st that the New Canad i an ch il d shou 1 d 

be prevented from using his own language in the classroom. 

Indeed, some teachers who may know the particular child's 

language often feel, that to use it is taboo. The attitude 

common 1 Y expressed i s that if the ch il dis thrown i nto the 

c 1 a s s r 0 0 m 5 i tua t ion and ail 0 w e d -0 n 1 y t 0 5 P e a kEn g 1 i 5 h, h e 

will learn it quickly and not need his native language as a 

crutch. Often personal experience abroad is given, where, 

i.e., the teacher learned French by being forced to speak it 

to French friends and others in order to get the basic 

necessities of 1 ife, such as food and lodging. 

ln such instànces, it is forgotten that it is easier 

to learn a language \'Jhen you have the help of friends and, 

secondly, that a language always appears more significant 

when it refers to concrete necessities. ln the classroom, 

children who experience difficulty with English o,ften may be 

completely isolated or have few contacts with Canadian 

children. In addition, the teacher emphasizes the use of 

abstract words such as prepositions and pronouns often in the 

context of a 1 esson wh i ch i s, in i tse 1 f, a bstract, for examp 1 e, 
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a history lesson. It was plain from my observations that 

few teachers use concrete methods and aids to teach the 

abstract bodies of knowledge in each subject area. Th i 5 i s 

Illost apparent in teach i ng 1 anguage, where the direct method 

is sel dom used. 

ln" one classroolll obsefvation noticed an Ital ian 

child sitting right at the back corner clutching a radiator 

pipe moving a bit of cloth up and down it slowly and 

dei iberatelyin a kind of daze. asked the teacher about 

This child afterwards and was told that the child was very 

difficult to deal with because she spoke no English and did 

not seem to respond to anything,even to picturés. This child 

had been in the schoo 1 for fou r months. The teacher had al-

most resigned herself to the impossibi 1 ity of ever getting 

through to the ch il d. Yet, have known of cases where 

sudden 1 y such ch il dren have open_ed up, revea 1 i ng that They 

k no w m 0 r e E n 9 1 i s h t han the yin d i c a t e i n the c l 'a 5 5 r 0 0 m s i tua -

t ion. This occurred in the case of an Ital ian teacher 

know; the child brightened up immediately when her name was 

pronounc~d with an Italian accent. The child subsequently 

opened up not only in Ital ian but in Engl ish when the 

teacher switched from Ital ian to Engl ish in tal king to the 

chi 1 d. 

The tragedy i s that such ch il dren who are shocked and 

not attuned to the school environment often appear stupid. 

The school experience becomes 50 unpleasant and unrewarding 

that They just shut off the greater part of their interest 
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and vital ity; within the school environment they 'just becorne 

" cab b age s . " S i tua t ion s 0 f hum i 1 i a t ion i n f 1 i c t e d b Y f rus t r Cl î- e d 

and exasperated teachers only confirm this irrational 

adaptation. To be involved in a situation in which one 

expects fai IUI-e is too dangerous 'for the ego as Sheri"f
21 

i n d i c a te d i n h i s b 0 0 k', The P s y c ho log y 0 f Ego 1 n vol v e men t . 

Ego Involvement and the Immigrant Child 

The immigrant child's ego and his sel"f-concept may 

be greatly a"f"fected 'by his school experience even at the age 

o"f nine or ten. 

"The ego cannot be regarded as a "fixed rigid or 

,permanent ent i ty. 

Itcan be, and sometimes is, considerably altered by 

stresses and strains a~d upheavals o"f one sort or 
22 

another." 

Su"fficient pressure o"f one kind or another can break 

down an ego to varying degrees. Much 1 iterature on sudden 

and forced social ization in threatening circumstances supports 

th ' 23 
1 s . 

ln general it may be sald that th?ugh ,there is a 

tendency toward clique "formation in the school,24 it \'1as less 

pronounced in every school ln t~e study than ln relationships 

outside. School choices tended to be more democratic and 

wider, extending across ethnie groups. This, in part, is a 

result of choices already made on the part o"f the school and 

its grade organization in putting chi Idren toget,her in a 
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pool from which choices of friends can be drawn which is 
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1 imited and cuts across ethnici~y. In the neighbourhood the 

pool of pos~ible choices is very, great; it is easy to select 

on the basis of ethnicity alone. The play situation during 

recess periods provides a situation midway ~etween the class 

and the neighbourhood. It was significant that in this 

situation cl ique formation was often more apparent on the 

basis of ethnicity in the classroom. 

ITALIAN PEER GROUP SIZE AND ASSIMILATION 

1 t becomes apparent that the si ze of the 1 ta 1 i an 

community and its ~onc~ntration, is an important variable of 

acculturation. Where the size' of an Ital ian group in a 

classroom is such that most of one's friends wi Il be Ital ian 

on a purely statistical basis, Italian cultural values are 

1 ikely to be more resistent to change. However, to say that 

the opposite is true in a classroom where there are few 

Ital ians does not necessari Iy follow. It wi Il depend largely 

on the interaction and the cont~xt of interaction between 

Ital ian and other chi Idren. A large range of variables wi Il 

affect this. It 'lfi Il depend on the proficiency in Engl ish of 

the Italian children entering the classroom, the attitudes 

and actions of the Canadian children to their Italian class

mates; and vice versa, and the context of t~e action provlded 

by the teacher. On the basis of these and other variables, 
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the small Ital ian group in the class, or parts of it, may be 

pressured or eased into bindi0g together for security, or 

spreading out for full participation with Canadian children. 

The latter is, in the light of experience, more likely if, 

as happens in most schools, there is a proportion of immi

grants of mixed nati,onal ity with no one group completely 

predominating. Much of the reason for failure in the 

education of Ital ians may be found in the Influence of peer 

group society and the ambivalent feelings of parents to 

education. But the sa me is true for working-class chi Idren 

of most nationalities. It is, however, valid to argue that 

these problems of the lower and worki0g classes are in the 

case of immigrants compounded by cultura! differences, 

particularly when one remembers the class-bound outlook of 

European countri~s. It can be argued that class loyalties 

are much more significant among people from traditionally

oriented societies. 

The Italian child is mainly appraised from the point 

of view of Canadian standards. This is true where it concerns 

the pupils irregularities and breaches of school routine. 

Wherever the Ital ian problem chi Idren in the school become 

too numerous to remain unnoticed the Italian student looms 

up suddenly as an outstanding truant. Such conspicuousness 

is the object of observers' comments attri·but i ng the 

situation to such causes as broken homes, and lack of 

parental control, in other words, causes appl icable to any 
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socia.1 gro~p 'without r.egard tothe possible cultural basis 

of the problem. 

The tendency to reject the parental traditions and 

the urge to identify with the Canadian world is stronger in 

situations where there are few Italian immigrants in the 

school of neighbourhood. This undoubtedly gives impetus to 

more normal school attendance, and greater desire to 

participate in various extracurricular activities. 

LEARNING THEORY AND THE ASSIMILATION OF IMMIGRANT CHILDREN 

Chi Id's25 employs a variety of learning theories to 

analyze the process 9f assimilation among Italian children 

in New Haven. He applies the terms reinforcement, extinction, 

and avoidance learning to the situation of an immigrant in 

the process of acculturation an~ adjustment to the receiving 

society. The principle of reinforcement states that the 

attainment of a goal has reinforcing effects upon the 

behaviour performed in the recent pasto Having attained a 

goal and ifs rewards, the behaviour wj Il be 1 ikely to be 

repeated. 1 n the cas e 0 f the i mm i 9 ra nt, i f h e '1 e a r n s the 

ways, values, and norms of the receiving society and adjusts 

behavlÎourally, he wi Il expect to be received into the groups 

wh i ch compose' the structure of the soc i et y . If this do es 

not take place, if he is rejected, it is likely that the 

principle of extinction will take effect depending upon how 

strong his' identification is with the behaviours and with the 
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reference, group he hopes to, gain membership in. The 

individual in question maythen avoid these behaviours; 

distinguishing much of his learning in this area. He will 

bel i k e 1 y t 0 r e t u r n t 0 the bon 'd san d b e h a v i 0 urs 0 f the eth n i c 

enclave. ln addition, it is 1 ikely that if he were rejected 

under unp'leasant circumstances he would tend to avoid contact 

with members of the receiving society in similar situations. 

Thus, he wi Il avoid membership in groups with members of the 

. . . t M t 26 . t' th t 1 recelvlng socle y. er on pOln s out a some peop e may 

maintain a reference, group which rejects and regards them as 

ineligible. 
/ 

Where reference is maintained with a, group of 

the receiving society which has different norms and 

behavioural patterns this wi 1 1 entai 1 a break with the old 

cultural group., The result for the individual will be a 

marginal position. ln the course of time, avoidance of 

situations involving both, groups might resuJt in total 

isolation. However, this is not a common occurrence. 

Merton explains that non-membership groups are more 

1 ikely to be adopted as reference groups ir social systems 

having high rates of social mobility than in those which are 

relatively closed. 26 Therefore, some may feel that marginality 

is worth the lack of warm and intimate social 1 Ife. But in 

ethnic groups where either social mobil ity is very difficult, 

or where it is not an important value, the rewards of the 

ethnfc group \'Ii Il, have thei~ effect in making reference to 

. 27 
the receiving society unlikely. In the case of the 
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individual who has been accepted into a membership group of 

a receiving society with his new form of behaviour conse-

quently reinforced, he may very strongly reject the behaviours 

and values of his former group. It is likaly that he will 

over- react to cou nter the fact that hi sol d ail eg i a nces w il 

t · 1 1 h 1 1 h· 28 slave some pu over lm. He wi Il also have to prove 

to his fellows in the new group that he has turned his back 

on his old associations. That this pattern of over-reaction 

in a situation can often result ~n doubt and confusion was 

apparent in a number of my respondents. 

REASONS FOR LACK OF GROUP AFFILIATION 

The reasons for the 1 ack of des i re for aff il i at ion 

and companionship are not always clear. Sociometric Studies 

have shown that individuals tend to prefer persons in the 

group whom they percE?ive to'be similar to themselves, 

particularly in the area of social values. 29 It is possible 

that inel igible persons do not perceive the members of another 

group as simi lar to themselves and, therefore, th~y have no 

desire to be accepted. Or there may, in real ity, be no 

perceptible similarity. It has been found that when members 

are made to feel that they are not highly Valued they place 

a lower value on group membership and conform less to the 

30 norms. This is th~ typical defense of th,e immigrant 

di scussed in Chapter Two who acts on the "pr i nc i pie of 

2\'2:C3:iCe," rejecting !lis rejectors and returning, if possible, 
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to closer identification with members of his own ethnie group 

inside or outside school. 

Numerous studies reveal that the amount of interaction 

and the frequency of verbal communications are directly 

related to the degree of group cohesiveness. 31 When 

communication between children is very restricted, unit y is 

decreased. Coherence is affected by the structure of the 

group. CI ique formation, or the presence of sub-group 

r i val· r y, w i 1 1 d e cre a set h e co h e s ive n e s s 0 f the -r 0 ta 1 9 r 0 u p 

though cohesiveness may be high in each particular sub-group 

or 1 
. 32 

c 1 qu e. ./ 

RESPONSES OF ITALIAN CHI LOREN 

Information el icited from the question IIWhat kind of 

person do you think is good friend,,11 in open-ended discussions 

revea 1 ed a number of' factors. We wi Il now summarize sorne of 

the most significant responses which fal'l into three cate-

gories, II some body who likes the same things dO,1I with 

detailed statements about the kind of things on which friends 

converge, IIkids who 1 ike me,lI and IIkids who are 1 ike me. 1I 

Some responses were persued to as mu~h of a conclusion as was 

possible, as' were the others which did not fall in-ro these 

general categories. Examples of other responses were someone 

who would II s tick by me,lI or IIUp for me / ll IIthe kids on my 

block," andllsomeone who l'lill share and swop with me fairly.1I 

ln sorne cases, the presence of such responses as, 
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" 1<. i d s Iv ho i 1<. e me, Il r e v e ale d i n 0 pen - end Gd d i ~ c u s s ion 

chi Idren who felt I-ejecied, one of whom had a very weak SGI-F

concept, and felt it was rather .utopian to have a -Friend at 

ail, because whoever would 1 ike him? ln -Fact, he had 

al i enated most of hi s c lassmates, and worked very hard to 

alienate me. However, often "kids who 1 ike me" merged into 

"kids who are 1 ike me," which is a common product of involve

ment in a primary group with other chi Idren 't,ho, in part, 

through interaction perceive themselves as al ike and of' . 

1 iking and beingl iked by one another. Why th~y come to-

gether in the first place is usually a result or such 

sentiments. The response "kids who are 1 ike me" also 

r e v e ale d a sm ail n u m ber of c h il d r e n who w e r e i sol a te d in the 

classroom group, the impl ication being that friends are kids 

1 i ke me but there i s no one around here 1 i ke me, so don r t 

have much to do with them and they with me. We must 

emphasize however, that the number of isolated chi Idren who 

had few friends is small. Discussion with them revealed 

significant factors bearing on immigrant adjustments and 

assimi lations. 

,The level of group interaction of many respondents 

could possibly be, in part, indicated by whether they 

responded with the plural "kids" or the singular "someone". 

There l'las a correlation between children who were deepiy in

volved in a poor group and the use of the plural, as in the 

example "kids." Several of the most isolated children 
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responded w i th "someone 1 i ke me," of "someone who 1 i kes me." 

This was also a response of many of those who were involved 

in peer groups but not in the very center. Often when ch il dren 
, 

responded with more abstract terms of justice rather than 

1 iking or identification, s~ch as stating that a friend or 

friends should be fair, the singular "someone" was used. 

SOCIAL STATUS AND GROUP INVOLVEMENT 

The social status of a chi Id wi Il rise following 

group involvement, but membership is often denied because 

the immigrant child i's'felt to deviate from the group. A 
t' 

vicious cycle may set up whereby a chi Id is drawn further 

and further away from involvement. It is only through 

group interaction that a new perception'of the deviant as 

being similar can develop. Reaction against him and its 

effects makes the deviant appear increas'ingly dissimilar as 

i n vol v sm El n t b e co mes 1 e s s 1 i k e 1 y . 

Ohe characteristic frequently attributed to a person 

who i s 1 i k e d,' i s t ha the 1 i k e sot h ers . It is uni ikely that 

the r.ejected ch il d wi Il 1 i ke hi s rejectors. Even as he has 

been assiduously seeking acceptance, he mus~ defend his ego 

in a situation of rejection; often this wi Il take the form 

of disliking his rejectors and indicating it to them in no 

uncerta i n- terms. The bu rden of be i ng dis 1 i ked by someone 

you ~ant to associate with is intolerable. A series of 

experiences of actual rejection or supposed rejection wi 1 
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load to retreat from that situation, a point we have dlroady 

discussed in reference to Chi Idls "avoidance theory" of 

. 1 1 . 33 socla earnlng. 

Some chi Idron, however, may so strongly desire social 

contact -1-llLlt they cOlltinually iTy for élccopi,Jncc oyen in th8 

face of rcpeatod rejoction. A ca sei n po i n t wa s t h é.d 0 f 

Alberto. Alberto \Vas in a class \Vhich had a large number of 

Italian children. What social contacts he had were predom-

inantly \Vith the Ital ian group. fv'loreover, it \Vas apparent 

that he had a strong desire to be accepted by the "Canadian 

cl ique,,34 in the classroom. The fact of being Ital ian 

labelled Alberto as a member of an out group, even though his 

relationship \Vith the Italian children in the class \Vas not 

weil developed. He l'las progressively alienating himself from 

the Italian group, \Vhile not being accepted by the "Canadian 

group." His Eng 1 i sh was broken and stumb 1 i ng and, he was 

confused on some aspects of social behaviour in situations 

\Vith Canadians. Attempts to please and gain entrance to the 

social \Vorld of the Canadian group of children only caused 

further alienation and confusion for Alberto. Alberto was 

rej ected beca u se he \V,a s not one of them and. showed 1 i tt 1 e 

prospect of engaging in smooth and successful interaction. 

His aftempts to please l'lere often emb~rra~sing to the 

chi Idren, yet, the prospect of social ization which would lead 

to more acceptable behaviour \Vas denied. 
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THE CLASSROOM GROUP STRUCTURE 

Wh en chi Idren meet together in the class group for 

the first time, some degree of uncertainty pervades the 

situat'ion. There is'a,certain amount of jockeying for 

During this time, the members explore the 1 imits position. 

of behaviour. Some test the authority and methods of the 

teacher whi le, at the same time, assessing one another as 

wei 1 as the teacher. ln the early stages of group formation 

in the classroom, the relationships change rapidly before 

settl ing do~"n to a more stable and permanent pattern. 35 

According to Sherif, the appearance of group structure is 

evidenced by, "the ap'pearance of relatively'independent roles 

for the individual members in a mechanical order at relative 

distances from a 36 leader." A group needs organization and 

leadership to survive and to carry out its goals. The 

process of finding à leader runs parallel to a working out of 

goals. ln the early stages both are often unclear. 

However, the emergence of a classroom group is also 

,the sign for the emergence of cl iques and sub-groups with 

different leaders, memberships,norms, and goals. ln some 

circumstances of confl ict the classroom may be spi it into 

entirely s~parate groups rather than factions of one main 

group. This latter development was apparent in some class-

rooms with a large member of New Canadians; they would not or 

could not develop any constructive forms of interaction with 

other children in the class. Usua Il y, where the New 
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Canadian and second generation immigrant groups formed into 

cl iques it was within the structure of a classroom group 

which, on a number of occasions, promoted interaction across 

sub-g;oup 1 ines. Suc h i n ter a c t ion, h 0 VI e ver, i sus u ail Y 

purely instr,umental. The purpose is to gain definite goals 

or i s a resu 1 t of sorne externa 1 threat, such as that 

represented by the teacher. The cl i ques encompass the more 

intimate kinds of interaction which are more and more 1 ikely 

+0 lead to normative convergence between groups or sub-groups. 

Above This we must not forget that the first and most 

permanent sub-group division to emerge in any (Iassroom in 

elementary school i,s that based on sex. The inevitable 

division that takes place gives perspective to what we dis

cussed about cleaverages between ethnie groups. Boys and 

girls of the same ethnie group in elementary school are less 

1 ikely to interact freely than boys or girls of different 

ethnie groups. 

CLIQUE FORMATION 

However, even during the comparatively short periods 

of my observation of some classrooms, it became apparent that 

incerta i n ci rcumstances the sub-groups, or cl i ques entered 

into a short 1 ived and sometimes uneasy unity. 'The occasions 

when This occurred can roughly be split into situations in 

which the task ass,ignment and lesson organization set by the 

teacher calieG for cooperation of children, and situations 
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of confl ic-r in \\Illich the teachor was tho turgot. Tho cl iqucs 

were separa-red mainly because -rhey had different interests 

and values and difficulty over language, but -rhey Viere not 

50 mutually hostile that -rhey couldn't in-reract if the si-rua-

tion required d. Hosti 1 ity betVieen the sub-groups apart from 

occasional outbursts, seemed mainly "to serve the function of 

adding cohesion to the sub-group in question. The examples 

of open confl ict seemed mainly to be associated with "scape-

goating," and occurred on occasions Vihere the whole class was 

frustrated with the demands of the school or the teacher. 

When the class was Just plain bored, they woult play off 

against each other. ln this they often picked on certain 

individuals of another ethnic group. 

INTERACTION IN THE SCHOOL YARD 

The sub-groups and groups which formed in the class-

room received much of their stimulation for continued exist-

37 ence from the activities of the school yard. Though many 

chi Idren might have friends in other grades and classrooms, 

the centre of identification was usually in the classroom 

group, Vihen it came to recess. Whi le it is true that in the 

school yard cl iques on the bases of ethnicity persisted, it 

vIas alViays 1 ikely that sorne realIgnment would occur to rnix 

Canadians and Ital ians or Germans or, poles, etc. The most 

apparent division in the classroorn was not on the basis of 

sthnicity but on that of sex. For i nteract i on ·i n the schoo 1 
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yard between ethnic groups, as in the classroom, one of the 

most significant variables was that of size of the particular 

ethnic g'-oup within the school. Schools which had large 

numbers of Italians evidenced a school yard interaction 

pattern of greater cleavage along ethnic group 1 Ines. The 

same was true if there'were large numbers of Poles or Germans. 

However, the tendency to cl ique formation among Ital ians 

was noticeably higher even when they formed a smaller group 

in the school or classroom than another ethnie group. 

NORMATIVE CONVERGENCE IN THE SCHOOL YARD 

Though it was very diffi.cult to observe directly, it 

was apparent that normative convergence occurred most 

frequently in play groups in the school yard and outside 

schoo 1 . The convergence that occurred within the classroom 

was significant but ail involvecj. teachers and students al ike, 

admitted that it did not compete with the children's own 

groups in influence upon assimilation. In the school yard, it 

was apparent that despite cl ique formation alon,g ethnie group 

1 Ines there was substantial interaction between ethnic groups. 

Interviews with children and discussions with teachers 

supported this observation. It was plain that it was here 

and in the streets that non~Eng 1 i sh speaki ng ch il dren made 

the greatest advances in learning Engl ish. Centres of group 

'identification formed around interest in particular games 

and activities. Often inside the school and out in the 



streets the key to interaction with Canadian children was in 

football, icc hockey, andgumes revolving round television 

ln This respect, te,levision as a medium for 

assirni lation cannot be underestimated. 

The pattern of i nteract i on based on i nterest in 

,38 t r f . 1 sporTs 'was rue OT one 0 rny respondents I.n particu ar. 

Cornrnunicationwith Guido was difficult as his Engl ish was 

1 irn·ited but, cornbined with ~nforrnation· frorn his teacher who 

spoke Ital ian, 1 was able 'to learn a lot about him. He had 

been in Canada for on 1 y one year but hi s En'g 1 i sh seemed to be 

progressing wei 1 for so short a time. Guido ha~ a number of 

Canadian friends and aiso other immigrant chi Idren who were 

fluent in English .. He wàs weil accepted by Them and partici-

pated at a. high level in their interests and games. Canadian 

footba Il and i ce hockey were areas of intense and pass ionate 

interest for him. It was these interests which seemed to 

faci 1 itate and develop his relationships with Canadian 

children. 

NORMATIVE CONVERGENCE AND PATTERNS OF HOME VISITING 

1 t Iv ;] S ;] P P ~l 1- () n t t h éd h 0 m e vis i tin 9 b 8 t w c e n () t h n i c 

groups was more likely if the non-Canadian child was already 

quite far on the road to assimilation. Another factor was 

the size of various non-Canadian groups in the partlcular 

locallty. Not only was home vlsltlng more 11kely in the 

areas of low immigrant concentration but was such that the 
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children \\Iere more likely to be substantially assimilated to 

Canadian values. These factors Interacted to reinforce each 

other. The occurrence of close friendships and home visiting, 

of Ivhich the latter may be an indicator, reinforced the 

motivations to adopt Canadian patterns and encouraged their 

future development. 

Visits to the hou ses of Canadian friends are but one 

indication of normative convergence and assimilation. 

Another is visits in the opposite direction, of Canadian 

children to the houses of their non-Canadian friends. The 

impression gained from respondents \\las that the/move toward 

assimilation was more towards the Canadian pole. Convergence 

was in process, but there wete more pressures to force the 

centre of convergence to the Canadian side of the interacting 

value patterns in relationships between Canadian and non-

Canadian. The Ca nad i a n chi 1 d i n suc h rel a t ion shi p. s, h 0 w e ver , 

made an adjustment to make friendly interaction possible. 

Such children were in some cases highly in favor of differ-

ence. fTl like hearing from Paul about hisfamily and what he 

did in Italy, the games they had. Sometimes we change agame 

of ours so it's like t.he way they play it in. Italy.fT 

Entrance into the home of Canadians is usually 

instructive for the Italian visitor, and this is probably 

particularly so in the case of children. They. gain a picture 

of the kind of sociaJ relationships \\Ihich obtain among the 

members of the fam il Y and an i dea of what i s va 1 ued and 



184. 

important in that setting. Children see how others are rewarded 

or discipl ined and, particularly in the case of non-Canadians, 

this may have a profound effect. ln most cases, they see a 

more democratic structure in which cc h i 1 d r e n s ' desires are 

more important. They quickly note the amount of pocket money 

their Canadian friends are given. They remember the th i ng s 

their Canadian friends can get away with. ln due course,they 

often made sim i loa r demands on their own parents. A process 

in the opposite direction is less common, Canadian children 

being less likely to be influenced by what they see in non-

Canadian friends' homes. "1 ha"Ve three best friends, two of 

them Canadians; they were born here so were their dads. 

went to a hockey ggme once with my friend, Jim, and his 

father. His father was nice to us and bought us hamburgers 

and cakes." 1 n answer to the questi on, "Has John' s father 

been to your house or your father to his," ;the response was: 

~No they Just work together. Sometimes my dad has a ride 

though with John's father to work." They 1 ive next door to 

each other, both men work at the nearby steel works. When 

questioned, Paul's father said he thought John's was a bit 

stuck up not really his kind of people." 

, 
DIFFICULTIES WITH THE fAMILY 

The participation in a social group of mixed ethnie 

background in which Canadian, and largely assimi lated New 

Canadian children form a substantial part, influences the 
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Italian child in a direction away from his family. This 

often causes a compartmental isation between the two areas of 

social experiences. This'separation, is often permitted as 

a solution, so long as it enables the fami Iy to remain 

dominant in its area of special concerne 

One child interviewed, Mario, is a case in point. He 

talked about his home life saying that hisgrandmother lived 

w,i t h the f ami 1 yan d s po k e 0 n 1 y 1 ta 1 i an; h i spa r e n t s s P 0 k e 

little English. Hisgrandmother strenuously resisted the use 

of any Engl ish in the house, though both his parents were not 

really opposed to learni,ng English. Their attÎtude was that 

English was not worth the priee of disturbing family peace 

and harmony; it could be learned outside the home in order to 

. get along, but Ital ian was the language of the home and the 

fami Iy. Mario was weil aware of the position ,and cooperated 

while, at the same time, immersing himself in social relation-
. 

ships with a number of Canadian chi Idren which were h,ighly 

rewarding to him. However, it was apparent that many of the 

old, group norms of the fami Iy were losing their hold. His 

ident'ification with them had greatly diminished and he merely 

went along to keep the peace. 

It was'apparent from my studies that this accommoda-

tion was a general pattern. There were some exceptions, 

particularly with adolescents when, for example, in cases of 

fami Iy confl ict words 1 ike traitor and deserter might be 

usedo But such conflicts were usually infrequent mainly 
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because of the high value put by Ital ians on fami Iy s-rabi 1 ity 

and harmony. Even Canadian-orieni-ed children and adol8scents 

recognized the great importance of the family. 

Some, however, came into confl ict with their farni 1 ies 

when they begin adopting the Canadian ways and make demands 

to be treated 1 ike the,ir Canadian friends. As Merton
39 

points 

out, there is a point when the rewards of belonging to a group 

deteriorate, and thus there becomes 1 ittle point in belonging. 

Th i s, ho w'e ver, u sua 1 1 Y ne e d s the ex t r a f a ct o.r 0 f r e j e c t ion 

from, or confl ict with, the farni Iy or Ital ian peer group to 

become a completed process.' But, once initiated, This pro-

cess seems to move towôrds a cumulative detachment from the 

group, in terms of attitudes and values as ~Iell as in terms 

of social relations. The degree to which he orients himself 

toward the out group values; perhaps affirming Them verbally 

and expressing Them in a~tion, he only widens the gap and 

reinforces,the hostility between himself and his in-group 

associated. Thus, Merton
40 

describes the effects on social 

relationships of taking a new reference group. 

ln the case of two high school students 

a choice had been made for a different kind of 

i n-rerv i ewed 

ife to that 

of their Ital ian fami 1 ies. The y fui 1 Y r e a 1 i z e d the co n s e que n c es 

of carrying this through to its logical conclusions and wore 

prepared to face Them. Many of high school age who have 

drifted away from the values emphasized by the family in due 

course of their elementary school ing are not prepared to face 
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a break and in some senses return to the fold. Some find 

themselves marginal, between Canadian and Ital ian groups. 

This position was true of two respondents in grade eight of 

elementary school where there appeared to be some danger of 

al ienation trom both groups. They felt estrangement from 

their fami Iy and Ital ian friends, an estrangement they 

blamed completely on them. They also experienced severe 

confl icts in their social relations in the school and 

relationships with teachers and Canadian children were un-

satisfactory. It was signîficant that both had decl ined in 
• 41 

the.i r academ i c performa nce li n schoo 1 

Such a pattern was als0 apparent in the case of 

Roberto who was in the fifth grade. This was a very diffi-

cult case of a boy whose growing facility in English seemed 

to threaten his father's ego. The boy. wa spi ace d i n the 

painful situation where he became torn between his family 

and his Engl ish speaking friends. From discussion with hlm, 

his teacher and hls parents (by Interpreter) It became 

apparent that hls wholerange of social relatlonshlps was 

sufferlng. 

Roberto It seemed had become progresslvely morose and 

uncommunlcatlve. He was looslng the frlendship of many of 

the children in hls class, and also seemed to employ 

techniques of dumb insolence at home. Ail those involved 

seemed to agree that Roberto had undergone a substantlal 

change to reach thls position. HI s schoo 1 l'lOrk was QI 50 
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suffering, pr?gress had not been maintained and performance. 
o 

had in many ways slumped. A comment made seemed to sum up 

his conflict, "1 can't do anythi.ng right, 1 can't please 

anyone." 

ESTRANGEMENTS 

"What the individual experiences as' estrangement from 

a group of which he is a member tends to be experienced by 

his associate as repudiation of the group; this ordinarily 

evokes a host il e response·. ,j42 

This was a pattern found among several ~dolescent 

1 ta 1 i a n boys who had become i nvo 1 ved in the obj ect or i ented 43 

aspirations of the Ca.nadian high school. Orientation to . 
future occupational success and desire for the material 

advantages they could bring entailed in the minds of their 

fami 1 ies and many of their neighbourhood friends a rejection 

of social values and a rejection of the relationships of the 

Ital ian community. The respondents were thus often rejected 

on these grounds whi le expressing the feel'ing that they 

would 1 ike to belong but felt rejected. Most of them were 

wei 1 a wa r e, w,h e n que s t ion e d,of the val u e 6 f, the f ami 1 yan d 

the priee of separation. 

AMBIVALENT FEELINGS IN RESPECT TO FAMILY AMONG NEW-CANADIAN 

ITALI~NS AND CANADIAN-BORN ITALIANS 

The interviews and discussions with Italians in 



Hamilton both directly andthrough interpreter 44 revealed 

that to the young, both of school age and among those who 

we r e wor k i n g, the fa mil Y st i Il me an t a 9 r e a t de a 1 des pit e 
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conflicts with parents. One said simply, "My family is me, 

my 1 Ife, whatever 1 do, however successful 1 become." Many 

still maintain an extended family link with their parents' 

fami Iy and their peers. But even for those who do not main-

tain actual contacts, a certain identification and loyalty 

remain on an emotional level. For some chilgren, it was 

apparent that the struggle for success in the school and the 

possible success in the outside world it might 6ring, was too 

much for them to take on. Often they identified quite strongly 

with their national' group when pressed. This expressed it-

self through a desire to follow in their father's footsteps. 

"1 want to be 1 i ke my father 1 don't want to study alone ail 

the time. 1 wa n t t 0 bel i k eth e p e 0 pie 'i n 0 urs t r e et. " 

Success was often seen by the respondent~ as having the con-

sequence of rupture from fami Iy and friends. Further 

questioning in a number of cases revealed that this fear of 

rupture was accompanied by fear of the world outside the 

fami Iy and friends of the same national ity. A break from the 

family in these cases clearly entailed isolation in the minds 

of man y of the. chi 1 d r e n r e s po n 4 i n gin th i s man n e r • 

As Child 2 points out, the cultural,group formed by a 

particular immigrant nationality has many rewards. It is 

particularly so in the case of Ital ians with their strong 
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family and social bonds. "Membership in the Ital ian group 

permits enjoyment of p~rticipation in social function with 

people whb may accept one more completely as.an equal than 

\l'i Il any other group of mix'ed national ities.,,45 Some of the 

rewards are "acceptance as ~ perfect equa 1 in status, freedom 

from attack in social intercourse as a member of a national 

group of low status and the security of feeling one's self 

to be a part of a national and cultural group which has dis-

, 46 
played a great power and achievement." For the child of 

elementary school age these factors are not clearly 

dei ineated; but there is, for a person of any age, a distinct 

difference between a feel ing of warmth and belonging in a 

group and a feel ing, if not always of rejection, of being 

misplaced and marginal on many occasions. It must also not 

be forgotten that the home and fami Iy may punish nonconformity 

by cutting off these rewarding relationships. 

THE PERSISTENCE OF ITALIAN CULTURE DESPITE THE INFLUENCE OF 

SCHOOL 

An important aspect of the cultural orientation of the 

child of Italian,parentage in Canada is the power of his 

traditional culture to survive in the Canadian environment. 

This results in a situation where the chi Id reacts to both 

cultures even where substantial assimilation has taken place. 

During the pre-school years in a culturally-isolated Ital ian 

community the parental culture naturally has almost exclusive 
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priority over Canadian culture. Whon the ch il d enters 

e 1 e men ta r y sc h a a 1 a ca n f 1 i ct b c t \'1 e e n th 01 Vi 0 cul tu r e s 1 

C i.1 nad i a n Cl Il dit Ll 1 i an, él 1- i s ü s . T Il e cil i 1 cJ 1 S S c h 0 0 1 P 0 rf a r in LI n c Q 

is evaluated according ta Canadian 110rms without regard for 

his cultural background. His conspicuous behaviour traits 

'-
are attributed by the school to causes val id for any social 

group as bad behaviour rather than as behaviour conforming 

to Ital ian norms. 

ln the school the chi Id fAeets customs and ideas that 

are new and often incomprehensible to him. He finds that 

what is considered a proper procedure at home i'5 looked upon 

as improper by his teachers. Thus, the child finds hirnself 

in two cultural worlds. His family opposes his adoption of 

the suggestions of the school. ln his new found desire to 

be ,a Canadian, to gain prestige attached to being one, he 

f ace s the con f 1 i c t 1'1 h, i c h mus t b e sol v e d b Y h i mal 0 n e sin c e 

ne i ther home nor schoo 1 1'1 il 1 g ive l'lay to the other. The 

child is adversely affected by such conflicts. ln his 

cultural orientation, in his social development, and, there-

f . 1· 1 . t 47 ore, ln liS persona 1 y. 

ln his early relations with sChool, the Ital ian-

Canadian child often experiences a sense of inferiority in 

his deal ings and contacts with others which evolve into 

shame of hi s parenta 1 background. T h i s m a y ,e ven tua 1 1 Y 1 e a d 

to a rejection of his family patterns in favour of Canadian 

patterns. He develops a negative attitude towards his parentIs 
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culture and, in the school situation is rernoved frorn his 

irnmediate environment, ceasing to identdy hirnself with il-. 

BUl-, il- is a facl- of significance that the adjustrnent 

causes 1 ess conf 1 i ct than wou 1 d be expected because the 

stabi 1 ity of a fami Iy is important to ail its members. The 

child has the values of allegiance to the family ,inculcated 

with great strength over many years. The child may reject the 

parental culture 'without impairing his relationship with his 

parents. Parents also fight back against the invading 

culture of the school, bel ittl ing many of its fdeas and 

values. "She (rnother) began ri di cu 1 i ng ail' my teachers for 

their ideas, and this made me very sad for she ruined my 

dreams of becoming a real American.,,48 

There is a great deal of evidence that a child may 

loathe Italian customs while at the same time preserving his 

allegiance to the family pattern and thus remaining under 

the control of his parents. 

Another element which permits a rejection of parental 

background without defiance of the parent and the fami Iy 

tradition is the particular area of cultural values within 
, ' 

which this 'rejection of Ital ian and the acceptance of 

Canadian patterns occurs. The impact of Canadian culture 

complexes upon the Italian child in the elementary school and 

also in films, radio, and TV involves only its rnost overt 

manifestations. This is what some would cali, publ ic culture 
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which includes architocture, housing, business, sports, 

C,-"'~'~.~':;:~~,-'r'y ,-'dUcLltion, Canadian food, pol itical systems, slang, 

and so on, ail of which are within the comprehension of a 

child. This remains distinct from private culture which 

embraces the sent i ment of Ca nad i an trad i t ion. The ch i 1 d ren 

compare the Italian ~ulture to the Canadian public culture, 

in dress, food, language, and behaviour, but this does not 

involve morÇ11 aspects of the Italian tradition. It is only 

when there is a frequent pattern of home visiting in 

association with Canadian friends that this moral aspect is 

more likely to affect the Italian child. 

The influence of the school, particularly in the 

homogeneous environment of the Italian-Ca,nadian community, 

begins to recede as the chi Id approaches maturity and gainful 

employ~ent. As the child grows older, the rigid family 

traditions which he has rejected in their overt cultural 

aspects begin'again to have a stronger hold on him. As he 

gravitates toward the parental pattern the childls behaviour 

towards school gradually become identified with the parental 

concept and social values. The apparent shift from the 

initial cultural rejection at elementary school level to an 

acceptance of parental patterns at the high school age level 

would seem to b~ based upon the complexities of acculturation. 

A variety of factors enter into this. gravitation to the 

Italian family pattern, physical proximity, interaction, and 

attitudes of the dominant culture. As he grows older, the 
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Ital ian immigrant youi-h increasingly con-j--acts and interact:::; 

with Canadian children. He begins to evaluate his own back-

ground against that of other groups, immigrant and Canadian. 

He tinds, perl,laps, less to emulate and admire than he did at 

an earl ier age and more to value and retain in his own back-

ground. 

This view was expressed by a number of respondents 

who discussed their family ife. IIMy grandfather came from 

Calabria. know quite wei what i s good and what i s not 

good in-my family. There is no need for me to resent any-

/ 

thing that is good and dignified. ln our family, there are 

many things that could weil be I.earned by other people. For 

instance, find the old custom of ail relatives meeting 

together a very beautiful custom. But there are others which 

1 feel are old fashioned. Those don't follow, especially 

if they make me ridiculous in other people's eyes. 1I Thus, 

whi le the chi Id adopts various modes of 1 ife, the power of 

the family retains its hold. The Canadian-born child seldom 

loses sight of the sol idarity of the fami Iy and the necessity 

of being obedient to its patterns. Even when there is a 

desire t~ defy parental tradition, a compromise invariably 

takes place without, however, any undue violation of the 

basic pattern. - ln many way~ despite its apparent r.igidity, 

the Ital ian fami Iy is very resi 1 ient. 

It is plain, even with young people, that many expect 

to 1 ive near their relatives upon marriage. Among those not 



1~5. 

50 desirous of close proximity to relatives it was nonethe-

1 ess exp,-essed by many that th i s, in no way, eni-a il ed roject ion 

of their relatives. Il 1 f see my rolativos less of ton they 

won't irritate me and 1 wi Il have more respect and appreciation 

for them." Continually, the comments of those who were moving 

or had moved returned to the po i nt that t,hough they had moved 

away fam il Y contacts a nd the va 1 ues of the fam il Y were st if 1 

very important. "Better be away for otherwise you get tired 

of the m and t h a t 's no t 9 0 0 d a t ail. Il • T h us, the r e i s no 

apparent desire to break away from the family. On the 

contrary, respect and appreciation of relatives~is a desirable 

trait. 
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CHAPTER 6 

Summary 

ln Chapter one we set out to detail the relevant 

iterature and concepts in the area of immigrant assimilation. 

Discussioh and analysis of previous relevant work gave a 

firm base from which to general ize in interpreting our data 

gathered in Hami Iton schools and in the fami 1 ies of Ital ian 

children. This data is presented and analyzed in Chapter 

five. 

The first chapter developed the group trame of 

reference using such cpncepts as role, reference group, and 

primary group. It was suggested that these concepts and the 

kind of social action which they denote provides a good 

framework for discussion and analysis of the process of 

a s sim i 1 a t ion • .1 t wa s h y pot h es i z e d t h a t th r 0 u 9 h roi e 1 e Cl r n i n g 

and role playing in primary groups with members of the host 

society, assimilation takes place. 

ln my research it was observed that in situations of 

primary group involvement between Canadian and Italian 

chi 1 d r e n, a s sim i 1 a t ion b e g a n t 0 0 c c u rat a sig nif i ca n t 1 e v e 1 

However, what took place in such relationships was not a one

s ide d .m 0 v e men ton the par t 0 fit a ria n salon e , but a pro ces s . 

of normative convergencewhich caused change in Canadian 

ch il d ren al so. Such convergence made poss i b 1 e the smooth 
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and articulate kind of interaction which encouraged 

assimi lation. 

The concept of role was particularly useful in 

providing articulation between individual, soci'al and 

cultural levels, on which convergence occurred. It was 

particularly useful in enabl ing us to deal with social iza-

tion in a meaningful way. Role theory enabled us to talk 

about status and acceptance within group structure, which 

encouraged adaptive learning to become reinforced, and the 

new behaviours it resulted in, repeated. 

The examination of assimilation was felt to be in-

complete without an examination of the broader social setting 

in which interaction at the prïmary group level takes place. 

Thus we examined the social and cultural factors of both 

Canadian and Italian immigrant society. ln this area we 

hypothesized variables which affect interaction and subse-

quent assimi lat'ion. It was suggested that Canadia,n society 

contained certain factors which encouraged ethnie differen-

tiation, and in part allowed the dominant British Canadian 

elite to divide and rule. ln respect of Italian immigrant 

society it was hypothesized that the Ital ian cultural and 
1 

social values would be preserved by the family. It is felt 

that the research findings represented in the last chapter 

-
Lsupport the hypothesis and indicate that the Ital ian fami Iy 

in Canada maintains itself beyond the first generation as a 

locus of loyalty to the main social and cultural values and 
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relationships it enshrines. It was shown that the Ital ian 

family is neither rigid nor- inflexible in the new surround

ings, being prepared Jn some respects to change and accommo

date to Canadian pressures. This capacity to accommodate 

was the reason for its resi 1 iency and power to survive in 

the new environment, remaining true to its main values. j 

ln large part the power of the Italian family to 

survive was due to the common adaptation made by Ital ian 

school chi Idren to the confl icting pressures of their situa-

tion. The most significant finding, in our research we feel 

i s that most 1 ta 1 i an ch il dren stud i ed accommodated rather 

than assimi lated fully to Canadian pressures and influences. 

Most managed to "compartmenta 1 i ze" the i nf 1 uences of home 

and school to prevent conf 1 ict and to conform to the demands 

of each. Certainly in elementary school a significant degree 

of assimilation took place, though this too, depended on the 

sïze of the Itaï ian immigrant group in the classroom, it was 

not however complete in the majority of cases. For most 

children it did not take place to the degree that would 

bring about substantial conflict in the home. It was notable 

th a t am 0 n 9 the se ver a 1 h i g. h sc ho ols t u den t s wh i ch we r e 

studied in addition to the main sample from elementary school, 

that a process of return to the values of the home often 

became evident as the end of compul sory school ing approached. 

The total school experience can be described in this 

way for the majority of chi Idren studied: first a period of 
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shock and disorientation, followed by growing assimilation 

to the values of the school and their Canadian classmates, 

while keeping the peace at home, and finally a tendency to 

return positively to the values of the Italian family and to 

take on its expected roles for young men and women. Even 

those ch il dren in the samp 1 e who seemed dest i ned ,to move 

further and further away from their fami 1 ies indicated that 

strong loyalties sti Il remained as sentiments if not as 

real ities. 
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APPENDIX 1 

Methodological Note 

(In this study we gathered material from books, 

articles, observations and questioning in the school and in 

the fam il i es of schoo 1. ch il dren.) Th i s note on methodo 1 ogy 

will address itself to the empirical research techniques 

used by the author and the reasons for their use. The 

population from which samples were drawn consisted princi-

pally of chi Idren of Ital ian birth or ancestryand their 

families. ln addition a number of Canadian children and 

their families were also studies, to provide a unit for 

comparison. The schools were in the elementary publ ic and 

separate systems of the Hami Iton educational structure. 

Whi le informai contact occurred with a number of schools, the 

greatest propor~ion of research was conducted in two schools, 

one separate, the other publ ic. 

l/ The research techniques employed were those of un

structured observation and the open-ended questionnaire 

administered in an interview situation. 
1 

These techniques 

were decided upon on the basis of their appropriateness to 

the situation and its limitations, and the likelihood that 

they would yield significant results in a study of im~igrant 

children.\ Since it was often difficuH to gain entrance to .-,,'" 

schools and, having done so to take time away from formai 
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school activities for my research the sample we were able to 

study closely was 1 imited. ln the 1 ight of these 1 imitations 

it was decided that statistical analysis would be inappropriate, 

and would yield few significant findings. 

ln ail, forty-five elementary school children were 

studied and questioned intensively though many others were 

questioned briefly, including a number of Ital ian-Canadian 

high school students. Eight teachers were interviewed, 

observed and questioned in depth, and twelve fami 1 ies were 

closely studied. Approximately ten classes were observed 

in process but prolonged observation only occurred in the 

case of three classes, 9t third, fourth and fifth grade 

levels. The fourth grade class was in a separate school. 

Most of the sample of forty-five chi Idren were drawn from 

these classes, but a smal 1 proportion came from groups out-

side the school setting and were contactedthrough their 

fami 1 ies. Of the forty-five chi Idren, thirty were either 

born in Italy or were born of Ital ian immigrant parents, ten 

were Canadian, and the remaining five were German, Pol ish 

and British. ln interviewing and questioning New Canadian-

Italian children, 1 was assisted by an interpretor. The . 
children ranged in age from eight to twelve years old, the 

upper age group here was comprised of a number of chi Idren 

who had been kept back. The situation and the nature of our 

study in many ways dictated that we use unstructured observa-

tion and open-ended questionnaire techniques. Prel iminary 
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research indicated the problems of wording and the interpre-

tations of meaning by the respondent. Indeed in some cases 

even basic understanding of a written questionnaire was a 

problem. To el icit sufficient information from the chi Idren, 

the open-ended questionnaire was a necessity. Both clarity 

and understanding were thereby enhanced especial Iy with 

respect to the immigrant chi Id. At the elementary school 

level there is a significant proportion of poor readers and 

this is compounded in the case of New Canadians whose Engl ish 

is not very weil developed. 

The administration of open-ended questionnaires 

requires that either the researcher or an assistant be present 

when each questionnaire is administered. This interview type 

of situation enabled us not only to clarify difficulties but 

also to encourage the respondents to talk at some length. 

This added to the richness and depth of material obtained. 

We feel that t~is is of great importance in a descriptive 

study of this type which attempts to understand how people 

are affected by social situations and processes represented 

in this study by the social situation of "marginality" and 

the soc i a 1 pro ces ses of a s sim i 1 a ti on and a cc 0 m m 0 d a t i on . 

The difficulties that were mentioned above with 

respect to children also apply in large part to the study of 

their fami 1 ies. Apart from the difficulties encountered in 

gaining admission to the fami Iy circle for observations and 

questioning it was practical only to study a few families in 
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depth. This comprised twelve fami 1 ies of which nine were 

Ital ian and three Canadian. My study of these fami 1 ies was 

greatly assisted by a teacher who acted as an interpretor. 

Unstructured observation in the settings of the 

classroom, playgroup, and family, another source of our data 

also entailed certain practical problems. One of the main 

ones, concerns the position of the observer and his influence 

upon the situation he is attempting to observe accurately. 

The researcher was able to obtain a certain degree of control 

over this situation in the classroom by comparing findings 

in a similar situation where as a substitute teacher the 

researcher was in the position of a participant observer. 

Prolonged observation in the sChool, play situation, and in 

the fami Iy, we feel, gave the same kind of depth and under

standing of social situations and processes afforded by the 

open-ended questionnaire technique, though not to the same 

degree. The data gained from observation also served the 

function of providing a framework for interpreting 

questionnaire responses. 
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Questionnaire for Teachers and Principals 

1. What are the teachers main problems in teaching New 

Canadian chi Idren? 

208 

2, What kind of teachers can cope best with New Canadians? 

3, What is the ideal educational structure for teaching New 

Canadians most effectively? 

J 4" Under what conditions do New Canadians become most 

effectively integrated into the Canadian school? 

5. What are the reasons for slow progress in Engl ish among 

New Canadians? 

6. What do Vou feel to be the source of the difference in 

performance between a New Canad i an ch il d who i s 

successful/unsuccessful, in the school? 

7 • DoN e w Ca n a 'd i ans adj u s t the m sel ve s qui c k 1 yan d e a sil Y 

to the goals and values of the school? 

8. How does the fami Iy background of New Canadian chi Idren 

influence their performance in your opinion? 

9. How do Ital ian chi Idre,n perform in the school, success

fully or unsuccessfully? 

10. Do Italian children have problems with language and the 

general curriculum to a greater degree than other groups? 

1. Are Ital ian chi Idren good mixers with other chi Idren? 
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12. Are Polish children good mixers with other children? 

13. Are German children good mixers with other chi Idron? 

14. What do you think are the factors operative in social 

mixing between children of different ethnie groups? 

15. What do you consider to be the place of New Canadians 

in Canada? What contributions do they make? 

16. What do you consider to be the place of ethnie groups 

in Canada? What contributions do they make? 

Children's Questionnaire 

1. What kind of person do you think is a go08 friend? 

2. How many good friends do you have in the school? How 

close are they to you? What are their names? 

3 •. Are they Canadians, Ital ians, or other? 

4. Who sits next to you? 

5. Are they firm friends of yours? (If so) Why? 

( 1 f no t) Wh Y no t? Wh a t are the J r na mes? 

6. Are your friends outside the school the same as those 

in the school? 

7. Which do you 1 ike best, those in school or outside? 

Why? 

8. Do you have different friends in the classroom to those 

you have in the school yard? (If so) Why? 

9. What chi Idren does the teacher get most angry at? Why 

do you think this is so? Do you like them? (If not) 

Why not? 
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10. What children slow the class down most? Wh.at do Vou feel 

about them? (Principally directed at Canadians). 

1 1 • Do Vou think is important ta speak correctly? 

12. Does the teacher feel that speaking correctly is good? 

13. How does the teacher teach children ta speak properly? 

14. Do Vou learn about the ways of people of other lands? 

What places? 

15. Have Vou been into the homes and spoken with the mother 

and father of your friends? What are their names? 

What country do they come from? 

Specifically for Canadians 

1. Have Vou many friends who come from other countries or 

who mammy and daddy did? 

2. What strikes Vou most about your classmates from other 

countries? 

Specifically for Non-Canadians 

1. What do Vou think of Canada? How does it compare with 

home? 

2. What do Vou hope ta b~ when Vou grow up? 

3. Do Vou get any money for your parents? 

allowance? How much i s i t a wee k? 

Is it a regular 

4. Do Vou often do bad things Vou get punished for at home? 

5. What happens at home when Vou have done something bad? 
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6, Do Vou think your Canadian friends get off more 1 ightly? 

7. \'l'hat do Vou fee 1 about th i s?· 

8. \'l'hich comes the closest to your feel ing about yourself: 

don't 1 ike myself the way 1 am? 
'd 1 ike to change completely? 
would only 1 ike to change a bit? 
would just want to stay the way 1 am? 

9. What would Vou most 1 ike to be remembered for in school? 

As a bri Il iant student? 
An athletic star? 
As the most .popular? 

10. Which of these things would be hardest for Vou to take? 

Your parents disapproval? 
Teacher disapproval? 
Breaking with a friend? 

The interview form uti 1 ized was: 

What's your name? 

How old are vou? 

Where do Vou I.ive? 

What kinds of people ive around your house? 

What are Vou? 

What i 5 a "Oaddy" l "MtJmmy"? 

When Oaddy goes to work what is he? 

15 he sti Il your Oaddy when he i 5 a ? 

/ 

When he comes home and plays with Vou etc., what is he? 

15 he s-ri lia when he's your Oaddy at night? 

Are Vou ltalian? 

What does i t mean to be 1 ta 1 i an? 



Are Vou Catho 1 i e? 

What does it mean to be Cathol ie? 

Are Vou Canadian? 

What does it mean to be Canadian? 

Can Vou be Ital ian and Canadian? 

Can Vou be Cathol ie and Canadian? 

Can Vou be Ital ian, Cathol ie, and Canadian? 
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